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Self-regulated learning (SRL) was documented as effective in enhancing academic 

performance and strategy use for school subjects but has yet to be investigated for 

grammar instruction in English as a foreign language (EFL) contexts, including 

Vietnam. Because most Vietnamese public high school students lack the self-regulatory 

ability and have problems with English grammar learning, SRL strategy training is 
essential, hypothesized to enhance grammar achievement and strategy use. Grounded on 

Bandura's (1986) social cognitive theory (SCT) and Nelson and Narens' (1990) 

metamemory theoretical framework (MMTF), an SRL intervention on grammar learning 

was designed. The study adopted a mixed-methods explanatory sequential approach in 

which the quantitative data collection and analysis preceded the qualitative phase and 

received primary importance. The quantitative phase examined the effects of an SRL 

intervention on Vietnamese public high school students' grammar achievement, SRL 

strategy use, and calibration accuracy (CA), measured at three-time points. Meanwhile, 

the qualitative phase explored the sources students use to make calibration judgments 

and their experience of participating in the experiment.  

 

 
Thirty Vietnamese tenth-grade students participated in a quasi-experiment. While the 

treatment (n = 15) received a five-week SRL intervention that introduced an SRL model 

and trained SRL strategies, the control (n = 15) received the traditional instruction. 

Repeated measures analyses showed that the intervention had a moderate within-subject 

effect on grammar achievement (p = .04) and a high within-subject effect on SRL 

strategy use (p = .00). Moderate interaction effects between time and group were found 

for grammar achievement (p = .03) and SRL scores (p = .03). However, no between-

subject effect was found for grammar achievement (p = .58) and SRL scores (p = .55), 

although the treatment scored higher than the control on these outcomes. The Friedman 

tests showed a small within-subject effect on predictive CA (p = .02) but no within-
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subject effects on postdictive CA for treatment (p = .90). The Mann-Whitney U tests 

showed that the treatment calibrated more accurately than the control for predictive CA 

on post-test (p = .00) and postdictive CA on post-test (p = .01) and delayed post-test (p 

= .048). 

 
 

After the post-test, participants had their reflection journals collected, and three from 

each group were invited for the interview. The findings reveal that both groups ascribed 

calibration judgments to controllable (e.g., effort and previous learning experience) and 

uncontrollable factors (i.e., memory-based cues). However, strategy use (e.g., guessing 

based on native language) is exclusive to the treatment. Besides, both groups recorded 

positive changes in personal (i.e., personal attributes, language-related knowledge, and 

skills) and behavioral (i.e., self-regulation) factors with varying degrees. Nevertheless, 

the treatment reported employing various SRL strategies, especially metacognitive 

strategies, more than the control, and their knowledge of cognition and thinking skills 

also improved.  

 
 

The findings provide valuable information for Vietnamese curriculum designers and 

English instructors about the effects of an SRL intervention and its successful elements 

in improving grammar performance and strategy use. The study also has significant 

theoretical implications concerning the necessity of integrating SCT and MMTF to 

explain self-regulation in grammar learning. SCT expounds on essential components of 

SRL, which embraces the environmental, personal, and behavior factors but does not 

detail how knowledge is acquired, retrieved, and retained, which MMTF complements 

and explains under crucial SRL processes (monitoring and control).   
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Pembelajaran terkawal kendiri (SRL) telah didokumenkan sebagai berkesan dalam 

meningkatkan prestasi akademik dan penggunaan strategi untuk mata pelajaran sekolah 

tetapi masih belum disiasat untuk pengajaran tatabahasa dalam konteks bahasa Inggeris 

sebagai bahasa asing (EFL), termasuk Vietnam. Oleh kerana kebanyakan pelajar sekolah 

menengah awam Vietnam tidak mempunyai keupayaan kawal selia kendiri dan 
menghadapi masalah dengan pembelajaran tatabahasa Bahasa Inggeris, latihan strategi 

SRL adalah penting, dihipotesiskan untuk meningkatkan pencapaian tatabahasa dan 

penggunaan strategi. Berdasarkan teori kognitif sosial (SCT) Bandura (1986) dan 

kerangka teori metamemori (MMTF) Nelson dan Narens (1990), satu intervensi SRL 

tentang pembelajaran tatabahasa telah direka bentuk. Kajian ini menggunakan 

pendekatan berurutan penjelasan kaedah campuran di mana pengumpulan dan analisis 

data kuantitatif mendahului fasa kualitatif dan menerima kepentingan utama. Fasa 

kuantitatif mengkaji kesan campur tangan SRL terhadap pencapaian tatabahasa pelajar 

sekolah menengah awam Vietnam, penggunaan strategi SRL dan ketepatan kalibrasi 

“calibration accuracy” (CA), diukur pada titik tiga masa. Sementara itu, fasa kualitatif 

meneroka sumber yang digunakan oleh pelajar untuk membuat pertimbangan 

penentukuran dan pengalaman mereka menyertai eksperimen. 
 

 

Tiga puluh pelajar mengambil bahagian dalam kajian (15 untuk kumpulan rawatan dan 

15 untuk kumpulan kawalan). Intervensi SRL selama lima minggu dilakukan dengan 15 

pelajar kelas sepuluh Vietnam. ANOVA/ANCOVA pengukuran berulang menunjukkan 

bahawa intervensi mempunyai kesan dalam-subjek yang sederhana terhadap pencapaian 

tatabahasa (p = .04 < .05) dan kesan dalam-subjek yang tinggi terhadap penggunaan 

strategi SRL (p = .00 < .05). langkah berulang menunjukkan bahawa intervensi 

mempunyai kesan dalam subjek Kesan interaksi sederhana antara masa dan kumpulan 

didapati untuk skor pencapaian tatabahasa (p = .03 < .05) dan skor penggunaan strategi 
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SRL (p = .03 < .05). Walau bagaimanapun, tiada kesan antara kumpulan ditemui untuk 

pencapaian tatabahasa (p = .58 > .05) dan skor penggunaan strategi SRL (p =.55 > .05) 

walaupun kumpulan rawatan mendapat markah lebih tinggi daripada kumpulan kawalan 

pada hasil ini. Ujian Friedman menunjukkan kesan dalam-subjek kecil pada CA ramalan 

global (p = .02 < .05) tetapi tidak ada kesan dalam subjek pada CA pasca ramalan global 
untuk kumpulan rawatan. Ujian Mann-Whitney U menunjukkan kesan antara subjek 

yang sederhana terhadap CA ramalan pelajar pada ujian pasca (p = .00 < .05) dan kesan 

antara subjek yang kecil terhadap CA pasca ramalan pelajar pada ujian pasca (p = .01 < 

.05) dan ujian-tertunda (p = .048 < .05) menunjukkan bahawa kumpulan rawatan 

melakukan kalibrasi dengan lebih tepat. 

 

 

Selepas ujian pasca, para peserta telah mengumpul jurnal refleksi mereka, dan tiga 

daripada setiap kumpulan telah dijemput untuk temu duga. Penemuan mendedahkan 

bahawa kedua-dua kumpulan mengaitkan pertimbangan penentukuran kepada faktor 

yang boleh dikawal (cth., usaha dan pengalaman pembelajaran sebelumnya) dan faktor 

yang tidak boleh dikawal (iaitu, isyarat berasaskan ingatan). Walau bagaimanapun, 
penggunaan strategi (cth., meneka berdasarkan bahasa ibunda) adalah eksklusif untuk 

rawatan. Selain itu, kedua-dua kumpulan merekodkan perubahan positif dalam faktor 

peribadi (iaitu, sifat peribadi, pengetahuan dan kemahiran berkaitan bahasa) dan tingkah 

laku (iaitu, peraturan kendiri) dengan tahap yang berbeza-beza. Namun begitu, rawatan 

dilaporkan menggunakan pelbagai strategi SRL, terutamanya strategi metakognitif, 

lebih daripada kawalan, dan pengetahuan mereka tentang kognisi dan kemahiran berfikir 

juga bertambah baik. 

 

 

Penemuan ini memberikan maklumat berharga untuk pereka kurikulum Vietnam dan 

pengajar bahasa Inggeris tentang kesan campur tangan SRL dan elemen kejayaannya 
untuk meningkatkan prestasi tatabahasa dan penggunaan strategi. Kajian ini juga 

mempunyai implikasi teori yang signifikan mengenai keperluan mengintegrasikan SCT 

dan MMTF untuk menjelaskan peraturan kendiri dalam pembelajaran tatabahasa. SCT 

menerangkan tentang komponen penting SRL, yang merangkumi faktor persekitaran, 

peribadi dan tingkah laku tetapi tidak memperincikan cara pengetahuan diperoleh, 

diperoleh dan disimpan, yang MMTF melengkapkan dan menerangkan di bawah proses 

SRL yang penting (pemantauan dan kawalan) 
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CHAPTER 1 

1 INTRODUCTION 

This chapter begins with the study background, problem statements, research objectives, 

research questions, and hypotheses. The subsequent sections entail the significance of 

the study, research limitations, and conceptual and operational definitions.  

1.1 Background of the Study 

Early research in language learning strategies (LLSs) commenced with Rubin's (1975) 

work describing good language learners' characteristics and effective strategies. Since 

then, a deluge of studies have been conducted to expand this field from developing 
general LLSs (e.g., Hosenfeld, 1976; Huang, 2018; Naiman et al., 1978; Nyikos & 

Oxford, 1993; Oxford, 1986; Stern, 1975; Wenden, 1987) to strategies used for specific 

language skills such as reading (e.g., Hosenfeld et al., 1981), listening (e.g., O’Malley 

et al., 1985) and writing (e.g., Zimmerman & Martinez-Pons, 1990). Teaching students 

with LLSs has been proven effective in boosting students' language proficiency and 

performance (DeBoer et al., 2018; Dignath et al., 2008). Despite the existence of 

numerous strategy instruments, a common grouping of the strategies often involves 

metacognition (planning, selective attention, self-monitoring, problem presentation, and 

evaluating), cognition (elaboration, deduction/induction, inferencing, note-taking, 

substitution, and summarizing), and socialization/affect (questioning, cooperating, and 

self-talking) (Chamot, 1993; Oxford, 1986). 

Notably, in recent decades, there have been paradigm shifts in conceptualization from 

the notion of strategic learning (i.e., focusing on specific strategic behavior) to self-

regulation (i.e., understanding the underlying trait from learners' employment of 

strategies) (Dörnyei, 2014; Oxford, 2016d; Stevens, 2016; Tseng et al., 2006). This 

paradigm shift leads to contentions among scholars as to whether self-regulation studies 

should replace learning strategy research. Dörnyei (2014) and Tseng et al. (2006) 

contended that traditional language learning strategy scales had less psychometric 

soundness than self-regulation questionnaires. Meanwhile, Oxford (2016d) and Rose et 

al. (2018) proposed that the study framework should not be restricted to only self-

regulation or traditional language learning strategies, but both frameworks should be 

combined to comprehend a bigger view of L2 learning.  

Despite the continuous debate about strategic learning and self-regulation (Rose, 2012), 
recent studies (e.g., X. Chen et al., 2020; Tragant et al., 2013; C. Wang et al., 2013) have 

focused on designing instruments to examine students' self-regulation in learning 

languages. Also, self-regulation instruments for learning language skills such as reading 

(e.g., L. J. Zhang, 2001) and writing (e.g., Zhang & Qin, 2018) have been designed. 

Moreover, numerous research has been conducted in English as a foreign language 
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(EFL) contexts in LLSs (e.g., Huang, 2018; Takeuchi, 2003), self-regulated learning 

(SRL) strategies (e.g., Sun & Wang, 2020; C. Wang et al., 2013) and strategy 

intervention (e.g., Aghaie & Zhang, 2012; De Silva & Graham, 2015). 

Also, empirical studies that focus on SRL strategies or examine the impact of SRL have 

increased. The results of most SRL intervention programs have been consistent 
concerning the overall positive effects of SRL strategies on academic performance, 

learning motivation, and achievement (e.g., DeBoer et al., 2018; DeBoer et al., 2013; 

Dignath et al., 2008; Kim et al., 2015; Kostons et al., 2012; Tavakolizadeh & Ebrahimi-

Qavam, 2011). Also, most intervention studies on SRL have been administered in 

educational settings, mainly primary and secondary schools, with large effect sizes (e.g., 

DeBoer et al., 2018; DeBoer et al., 2013; Donker et al., 2014). Moreover, recent studies 

tended to incorporate SRL instruction across various school subjects (DiBenedetto, 

2018) because SRL is crucial to competence development in the long term (European 

Council, 2002).  

When designing an intervention, it is essential to consider many contributing elements 

reported in prior studies that are vital to its success, such as school level, training 

components, theories, implementer, and instrument. Meta-analyses of SRL interventions 
reported larger effect sizes for primary and junior secondary schoolers than older 

students (e.g., Hattie et al., 1996). Also, students tended to outperform in training 

programs that included cooperative learning and metacognition (e.g., Dignath & Büttner, 

2008; Kramarski & Mevarech, 2003). Likewise, an intervention that emphasized 

metacognitive strategies produced larger effect sizes for academic performance and 

strategy use than those focused on only cognitive strategies (Dignath & Butner, 2008). 

Also, studies designed on metacognitive or socio-cognitive theoretical frameworks had 

larger effect sizes for academic performance than those based on motivation-related 

theories (Dignath & Butner, 2008). When the researcher was the implementer rather than 

the regular teacher, larger effect sizes for training programs were yielded (Dignath & 

Butner, 2008). Moreover, intervention programs were more effective with small groups 
than large groups (C. W. Chiu, 1998) and when self-developed tests were used (Donker 

et al., 2014).  

Furthermore, several metacognitive strategies included in SRL interventions have been 

found effective for school students and theorized to predict academic success as 

empirical studies have shown medium to high effects (Dignath & Büttner, 2008; 

Ghanizadeh, 2017; Hacker et al., 2000; Isaacson & Fujita, 2006; Thiede et al., 2003). 

Donker et al. (2014) found that effect sizes were larger when metacognitive reflection 

was combined in training. Also, previous studies indicated that metacognitive 

monitoring correlated highly with academic achievement (e.g., Callan & Cleary, 2019; 

Commander et al., 2014; DiBenedetto & Zimmerman, 2013; Lin et al., 2001). It also 

correlated with self-reflection (e.g., DiBenedetto & Zimmerman, 2013; Ghanizadeh, 

2017) and enhanced SRL strategy use (e.g., Hsu, 2020). Learners who acquire more 
metacognition knowledge tend to be more likely to succeed in problem-solving. They 

also become more metacognitive and flexible in employing learning strategies than those 

who are not taught when and how to use specific strategies (DeBoer et al., 2018).  



© C
OPYRIG

HT U
PM

 

 
3 

Meta-analytical findings of intervention studies performed by Donker et al. (2014) 

indicate that studies incorporating metacognition knowledge, i.e., training learners on 

how to plan, when, why, how, and which strategy to use, enhanced their performance 

the most effectively. Also, DeBoer et al. (2018) concluded in their meta-analyses of 48 

intervention studies that the effectiveness of the strategy intervention, which includes 
the metacognitive components, is maintained and slightly increases even after the 

completion of the intervention. This finding indicates that students' learning skills 

continue to develop after the intervention ends. Thus, the school program should 

implement strategy intervention focusing on metacognition because of its sustained 

effects on students' academic performance. 

When designing an SRL intervention, the researcher needs to consider SRL models. An 

appropriate model can delineate how learners activate and strengthen their behavior, 

feelings, and cognition to attain their goals (Schunk, 2008a). Also, it is necessary to 

design the intervention based on an SRL model to enhance the effectiveness of the 

intervention because models of SRL have been effectively applied in education 

(Zimmerman, 2000e). For instance, Panadero (2017) highlighted that Zimmerman and 

Moylan’s (2009) SRL model had received considerable empirical evidence and support. 
Moreover, this SRL model was designed from Bandura’s (1989a) social-cognitive 

theory tailored explicitly to SRL interventions (Dignath et al., 2008; Dignath & Büttner, 

2008).  

Besides, a reliable strategy instrument is necessary to assess students' employment of 

SRL. However, existing tools developed to evaluate students' self-regulation, or SRL 

strategy use were mainly designed for learning science subjects. Hence, when it comes 

to language learning, various reference sources tend to be used to design SRL 

instruments (e.g., Chularut & DeBacker, 2004; Fentaye, 2017; Sardare et al., 2012). 

Popular tools such as Pintrich et al.’s (1991) Motivated Strategies for Learning 

Questionnaire (MSLQ), Oxford's (1990a) Strategy Inventory for Language Learning 

(SILL), and Weinstein et al.’s (1988) Learning and Study Strategies Inventory (LASSI) 
were adapted. However, these instruments were initially developed to assess students in 

L1 contexts and, thus, may not be suitable for L2 settings. Though applied in diverse 

fields, these instruments lack empirical validity for the L2 learning milieu (L. S. Teng & 

Zhang, 2016). Thus, if the researcher performs an SRL intervention in the EFL learning 

context, they need to develop an instrument to measure EFL students' SRL strategy use, 

which accommodates characteristics of the L2 learning context and includes the 

metacognitive component. Moreover, it is essential to provide an insightful 

understanding of the participants' metacognitive activities via triangulation, i.e., 

collecting different data types (Dinsmore et al., 2008). 

Despite a considerable body of research on English teaching methodologies (e.g., V. V. 

Hoang, 2010; Phan, 2018) in Vietnam, very few have examined students' SRL in high 

school (e.g., C. L. Ngo, 2019; T. Q. Tran & Phan Tran, 2021), and university (e.g., N. 
Ngo, 2019; T. B. T. Nguyen, 2018; V. T. Nguyen, 2016; Nhan & Lai, 2013) in the 

country. These studies had reasonably consistent findings that Vietnamese college 

students' language learning strategy use was at a medium level. Also, Q. T. Tran and C. 
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H. L. Nguyen (2020) found that Vietnamese college students lack an understanding of 

self-regulation. H.A.V. Nguyen et al. (2018) reported that Vietnamese students 

encounter challenges with modern teaching methods, i.e., flipped classrooms, because 

they cannot self-regulate their learning. However, no research has been reported 

investigating the effectiveness of SRL intervention on high school students in Vietnam 

in recent years. 

Most English language programs in Vietnamese high schools mainly focus on grammar 

and vocabulary, with explicit grammar teaching being the most popular instructional 

method (Bock, 2000; N. T. T. Phan, 2018). Besides, despite being sent to language 

training schools to learn modern teaching approaches, most teachers continued to use 

the traditional method in their practical teaching context (H. C. Pham, 2007; L. H. N. 

Phan, 2017). In other words, most Vietnamese high school students continued to learn 

grammar in form-focused classrooms (N. T. T. Phan, 2018). Despite learning English 

for many years, most students still find it hard to use even simple and common 

vocabulary and grammar to communicate in the English language in daily conversations 

(C. T. Nguyen & D. T. K. Le, 2020). Dan (2008) found that both Vietnamese English 

major and non-English major college students encountered common problems with 
English grammar and committed widespread errors with tense and aspect despite 

spending years learning English. When Vietnamese students learn English grammar, 

they tend to copy down the structures, do exercises and use the memorization strategy 

most frequently (T. H. O. Duong & T. T. Nguyen, 2006), indicating a lack of SRL 

knowledge and strategy use. Hence, an SRL intervention is necessary to improve 

Vietnamese high school students’ self-regulation in learning grammar and grammar 

achievement.  

1.2 Problem Statement  

Prior studies indicated that direct teaching of general study skills is not practical, which 

needs to be related to specific subject domains and include metacognition to yield a large 

effect size (Hattie et al., 1996). When the teaching context supports a strategy training 

program, the outcomes will be more likely to be positive (DeBoer et al., 2013). 

Moreover, SRL interventions that include a metacognitive component were more 

effective (Donker et al., 2014). Also, they are more likely to produce a follow-up effect 

than interventions without this component (DeBoer et al., 2018). Metacognitive 
strategies include but do not limit to planning, monitoring, and evaluating (Efklides, 

2008a). Still, recent SRL interventions have focused on self-monitoring and self-

reflection to foster metacognition in academic contexts (e.g., Hacker et al., 2019; 

Nietfeld et al., 2005; Schraw, 2009a) and language learning (e.g., Haukas, 2018; F. Teng, 

2020; Wenden, 1987). Monitoring enables individual learners to select and assess task 

demands, be conscious of their errors, and produce internal feedback. Meanwhile, self-

reflection assists learners in interpreting the self-generated feedback and learning from 

their mistakes to make proper decisions to enhance future learning and performance 

(Zimmerman, 2000e). Knowledge of which strategy to employ, when, how, and why to 

utilize strategies contribute to students' metacognitive skills (DeBoer et al., 2018). Thus, 

researchers should consider the critical role of metacognition in language learning 
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(Wenden, 1987) because of its positive impact on academic achievement and SRL 

strategy use (Donker et al., 2014; Ghanizadeh, 2017; Muijs & Bokhove, 2020).  

However, most SRL interventions in the English subject are primarily conducted for 

language skills, such as reading (e.g., Souvignier & Mokhlesgerami, 2006; Stoeger et 

al., 2014; L. S. Teng & Zhang, 2020a; F. Teng, 2020), listening (e.g., Coskun, 2010; 
Vandergrift, 2003), writing (e.g., Alfassi, 2002; Broer et al., 2002; Brunstein & Glaser, 

2011; Festas et al., 2015; F. Teng, 2020) and speaking (e.g., Maleki, 2007). Few studies, 

however, have examined the effect of such intervention on students' English grammar 

learning (e.g., Lai & Lin, 2015), which is a crucial component in language skill learning. 

In another sense, limited academic interest has been drawn to SRL in learning English 

grammar (Trendak, 2015), while most EFL learners, such as those in Vietnam, have 

problems with grammar learning (Dan, 2008). The paucity of studies on the effects of 

SRL intervention on English grammar learning is a significant research gap in self-

regulation and second language learning research.   

Also, few studies mentioned the theoretical framework and SRL model in their second 

language instruction intervention and may have been built on intuition and convenience 

(Plonsky, 2011). Similar problems occurred in many SRL interventions when strategies 
were chosen for the training without reference to the theoretical framework and model 

(e.g., Festas et al., 2015; Lau, 2020; Mason, 2004; Sontag & Stoeger, 2015). Lennon 

(2010) suggested that there should be SRL models for specific domains. It is because 

self-regulation is subject-sensitive and detailed due to the variations in learners' past 

experiences, motivation, and certain types of tasks, which can guide the researcher 

thoroughly in designing a logical and effective SRL intervention. Hence, to fill this 

research gap, this study adopted Bandura's (1986) social cognitive theory, Nelson and 

Narens' (1990) metamemory theoretical framework, Schmidt’s (1990) noticing 

hypothesis, and Zimmerman and Moylan's (2009) SRL model.  

Besides, calibration, a component of metacognitive monitoring, is essential for 

improving learners' self-regulatory capabilities. It has also been widely researched (e.g., 
Dinsmore & Parkinson, 2013; Lin et al., 2001; Tuysuzoglu & Greene, 2015; Zabrucky 

et al., 2009). Students must monitor their learning during an SRL learning process by 

making confidence judgments to evaluate whether their answers to the test were accurate 

(Stone, 2000). Although researched in diverse disciplines, most calibration studies were 

conducted in the States to measure university students' judgments of writing 

performance and reading comprehension of learning texts (e.g., Chiu, & Klassen, 2009; 

Singer Trakhman et al., 2019; Y. Wang & List, 2019). Thus, there is a paucity of studies 

into the effects of SRL interventions on grammar learning, including the calibration 

component, prompting students to make confidence judgments, which is a potential 

research gap. Besides, asking students to estimate their confidence before and after 

completing a task may metacognitively stimulate the superior monitoring of their 

learning in the performance phase, resulting in more effective reflective processes (e.g., 

Hacker et al., 2008; Nelson & Narens, 1990).  
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Designing an SRL intervention that combines all the successful elements from prior 

studies (e.g., including metacognition and calibration component and having a sound 

theoretical framework and model) is essential because these elements can help maximize 

the effectiveness of the intervention. Since Vietnamese students lack self-regulated 

learning skills and have problems with grammar learning (Dan, 2008; H. A. V. Nguyen 
et al., 2018; Q. T. Tran & C. H. L. Nguyen, 2020), implementing an SRL intervention 

for grammar learning is vital. Studies have shown that a lack of adequate SRL strategies 

such as self-reflection and self-monitoring can hamper learners from self-regulating 

successfully and making proper decisions during their learning journey (Dunlosky & 

Rawson, 2012; Hacker et al., 2008). Moreover, low-achieving students lack 

metacognitive knowledge and monitoring accuracy (Bol et al., 2010; Nietfeld et al., 

2005; Y. Wang & List, 2019). Thus, the SRL processes, known for their transferability 

(Teeuwen, 2019), can equip learners with essential knowledge, skills, and strategies for 

their lifelong learning journey and promote success in school and life (DiBenedetto, 

2018).  

Admittedly, learners who receive SRL training can benefit in three main areas: 

motivation to learn, academic success, and learning strategies (Dignath & Büttner, 2008; 
Zimmerman, 1990b; Zimmerman & Schunk, 2001). Self-regulated learners participate 

actively concerning metacognition, motivation, and behavior (DeBoer et al., 2018; 

Zimmerman, 1986). However, most high school contexts in Vietnam proffer few 

opportunities for teaching SRL strategies in learning English grammar to high school 

students. Also, most recent studies mentioned that students cannot self-regulate their 

learning (Ho et al., 2021; H. A. V. Nguyen et al., 2018) due to grammar-based instruction 

in traditional classrooms (Phung, N. Tran & D. Hoang, 2021). Thus, this line of research 

lacks empirical studies. Also, low entry achievement scores in English high-stakes 

exams, in which grammar constitutes an essential component (T. Duong, 2017; H. Le, 

2019; Dang, 2020), present a potential obstacle to Vietnamese students' overall success 

in being admitted to the program they wish to follow. Thus, this study was designed to 
fill this practice gap by conducting an SRL intervention on grammar learning to prepare 

Vietnamese high school students for more effective and efficient future grammar 

learning stages. 

In light of the research and practice gaps mentioned above, there is a need for 

Vietnamese learners to be taught SRL strategies to become autonomous or self-regulated 

in learning English grammar. Also, when designing an SRL intervention, combining all 

successful elements in previous SRL interventions is necessary. We can expand our 

understanding of the self-regulatory processes and overcome the shortcomings of many 

language strategy interventions implemented in a single session that fails to provide the 

external validity for the SRL components. If learners can evaluate what they know and 

do not know, they can become better self-regulated learners. Still, if they fail to self-

regulate, they may have low achievement and self-efficacy, avoiding future challenging 
tasks (Ramdass & Zimmerman, 2008). Also, if students' confidence is over-calibrated, 

their academic performance can be negatively affected (Dunlosky & Rawson, 2012).   
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Thus, this study aims to investigate the effectiveness of an SRL intervention on SRL 

strategy use, grammar achievement, and calibration accuracy for Vietnamese high 

school language learners in Vietnam. The design of the study was based on Bandura's 

(1986) social cognitive learning theory, Nelson and Narens' (1990) metamemory 

theoretical framework, Schmidt's (1990) noticing hypothesis, and Zimmerman & 
Moylan's (2009) SRL model. Besides, to yield higher effects, the intervention program 

in this study combined successful elements of previous SRL and strategy interventions, 

focusing on the metacognitive and self-regulative aspects of self-regulation. An SRL 

intervention is essential because it can equip students with SRL strategies after the 

official school period and prepare them for a lifelong learning journey (DeBoer et al., 

2018).  

1.3 Research Objectives 

This study tests the effects of an SRL intervention designed to enhance Vietnamese high 

school learners' grammar achievement, SRL strategy use, and calibration accuracy. The 

cardinal goal of the intervention is to focus on developing students' SRL strategies during 

grammar learning, especially metacognitive strategies (e.g., self-monitoring and self-

reflection). Besides, the intervention was designed to enhance students' ability to 

calibrate. The intervention can strengthen the ecological validity by incorporating 

calibration practice into their grammar learning over time. Also, the study combined 

successful elements in prior self-regulation, metacognition, and strategy intervention 
programs by integrating their productive and functional components into one program. 

Finally, the study aims at understanding students' sources of calibration judgments and 

their experience of participating in the experiment, explored via their reflection journals 

and in-depth interviews. 

1.4 Research Questions  

The study seeks to answer the following research questions: 

 

1.  Does the SRL intervention improve Vietnamese EFL high school learners' 

grammar achievement scores? 

2. Does the SRL intervention improve Vietnamese EFL high school learners' SRL 

strategy use? 

3. Does the SRL intervention improve Vietnamese EFL high school learners' 

global predictive and postdictive calibration accuracy? 

4.  What sources do Vietnamese EFL high school learners base on to make 

calibration judgments? 

5. What is Vietnamese EFL high school learners’ experience of participating in 
the experiment? 
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1.5 Research Hypotheses 

Accordingly, the current study tests the following hypotheses.  

H01a There is no statistically significant difference in grammar achievement scores 

within the groups over time.  

H01b There is no group-by-time interaction effect for grammar achievement scores.  

H01c There is no statistically significant difference in grammar achievement scores 

at the post-test and delayed post-test between students receiving the 

intervention and those who did not.  

H02a There is no statistically significant difference in SRL strategy use scores within 

the groups over time. 

H02b There is no group-by-time interaction effect for SRL strategy use scores.  

H02c There is no statistically significant difference in SRL strategy use scores at the 

post-test and delayed post-test between students receiving the intervention and 

those who did not.  

H03a There is no statistically significant difference in the mean rank of the global 

predictive calibration accuracy scores among the three time points for students 

receiving the intervention.  

H03b There is no statistically significant difference in the mean rank of the global 

predictive calibration accuracy scores at the post-test and delayed post-test 

between students receiving the intervention and those who did not.  

H03c There is no statistically significant difference in the mean rank of the global 

postdictive calibration accuracy scores among the three-time points for students 

receiving the intervention. 

H03d There is no statistically significant difference in the mean rank of the global 

postdictive calibration accuracy scores at the post-test and delayed post-test 

between students receiving the intervention and those who did not.  
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1.6 Significance of the Study 

The study has three significant contributions. Firstly, the study expands the SRL research 

on EFL learners. As none of the SRL interventions has been conducted on EFL learners 

in Vietnam so far, this study was the first to contribute information about the 

effectiveness of such an intervention on Vietnamese learners' grammar achievement and 

SRL strategy use to the general picture of SRL research for EFL learners. Thus, this 

study complements the lack of SRL intervention research for grammar learning. It acts 

as a springboard for future SRL interventions to enhance EFL/ESL learners' grammar 

achievement and SRL strategy use and promote learner autonomy by equipping them 

with SRL strategies and knowledge to self-regulate their grammar learning.  

Secondly, the study contributes to the theoretical underpinnings for designing SRL 

interventions by linking elements of the socio-cognitive theory and metamemory 

theoretical framework to derive the theoretical framework and conceptual model of SRL. 

Also, the study provides insights into understanding how the SRL model is applicable 

and transferable to the EFL context and across language domains in the SRL research. 

The SRL intervention based on a sound theoretical framework and model is 

hypothesized to enhance the effectiveness of the intervention on outcome variables and 

inform instructional practices.  

Finally, the study informs English teachers about the effects of the SRL intervention and 

its successful elements in modifying their instructional practices to promote success in 
grammar teaching and learning in high school. Also, the study updates educational 

psychologists on how calibration can contribute to students' successful self-regulation in 

grammar learning and the sources students base on to make confidence judgments. Most 

SRL intervention programs in the EFL domain have not included monitoring judgments 

as a component of the intervention, prompting students to make global calibration 

judgments before and after completing the test/quiz. When students are asked to rate 

confidence in their grammar ability, their superior metacognitive monitoring is 

stimulated in the performance stage, resulting in more effective self-reflective processes 

(Moore et al., 2005; Ramdass & Zimmerman, 2008).  

1.7 Definition of Terms 

This section provided the conceptual and operational definitions of three key terms: 

grammar achievement, self-regulated learning strategy use, and calibration accuracy.  

1.7.1 Grammar Achievement 

Grammar can be considered as "the business of taking a language to pieces, to see how 

it works." (Crystal, 2004, p. 10) and contains specific rules which govern the system of 

structures and linguistic units by which we communicate (Verghese, 1989). In another 
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sense, grammar is a part of linguistics, which is the "science of language" and also "a 

part of the broad field of cognitive science, which studies the human mind" (Anderson, 

2018, p.11). Grammar achievement refers to accomplishing specified learning goals, the 

focus of instructional activities, which learners are expected to achieve. Grammar 

achievement is often measured through tests and assessments because they are 

"indicators of achievement" (Hattie & Anderman, 2013, p. 5).  

In this study, grammar achievement refers to students' achievement of preselected 

grammatical items measured by students' scores in the pre-test, post-test, and follow-up 

post-test, with 0 being the lowest score and 100 (i.e., 100 percent) being the maximum 

score.  

1.7.2 Self-Regulated Learning Strategy Use 

SRL was defined in terms of motivation, behaviors, and metacognition (Zimmerman, 

1986). Crucial to the SRL is metacognition, known as knowledge of cognition and 

regulation of cognition (Efklides, 2011b; McComb, 1986). Accordingly, Zimmerman 

(1986) stated that SRL strategy use refers to the use of motivation (e.g., self-efficacy, 

competence, and autonomy), metacognitive strategies (e.g., planning, self-monitoring, 

and self-evaluating), and proper behaviors (creating favorable learning contexts) to 

attain learning goals.  

In this study, the SRL strategy use was operationally defined as the frequency of using 

SRL strategies measured with 24 items on the Questionnaire of SRL Strategies in 
Learning English Grammar. This instrument was adapted from different sources and 

validated in the pilot study, with a higher score indicating a greater SRL strategy use 

level.  

1.7.3 Calibration Accuracy 

Calibration has a crucial role in SRL processes since the accurate cognizance of 

performance can activate useful and proper self-regulatory strategies. Before calibration 

accuracy is defined, it is necessary to mention calibration judgments, also called 

confidence judgments, metacognitive monitoring judgments, or metamemory judgments 

which can be made at the local or global level. When students estimate confidence at the 

local level, they judge their confidence in their performance before or after completing 

each item. Meanwhile, when students estimate their confidence at the global level, they 

rate their confidence on the overall expected performance on the entire task or test (e.g., 

the estimation of the number of questions to which students hope to have correct 

responses out of the total number of given questions) (Nietfeld et al., 2005). However, 

global calibration judgments are more accurate than local judgments (Nietfeld et al., 

2005; Schraw, 1994). Global calibration judgments were measured on a continuous 
Likert scale (0 to 100); each number corresponds respectively to 0, 10%, 20%, 30%, 
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40%, 50%, 60%, 70%, 80%, 90% and 100% confidence level of participants’ 

performance. 

Calibration accuracy (CA) is the difference between participants' calibration judgments 

of their ability to answer each test question or the whole test and their actual 

performance. Many indices can be used to calculate the CA to find the difference 
between learners' calibration judgments of their performance before (predictive) or after 

(postdictive) the actual performance and their actual performance (Schraw, 2009c). The 

measurement literature mainly distinguished relative, absolute, bias, scatter, and 

discrimination indices to measure CA. Among these indices, the most popular was 

absolute accuracy, referring to "the precision of a confidence judgment compared to 

performance on a criterion task" (Schraw, 2009c, p. 417). As absolute accuracy indices 

were more reliable and likely to observe individual differences than relative accuracy 

measures, they were recommended for treatment research (Dunlosky & Rawson, 2012; 

Hacker et al., 2008).  

In this study, CA was measured using the absolute index defined operationally as the 

squared difference between participants' global predictive/postdictive calibration 

judgments and their actual grammar scores on the pre-test, post-test, and delayed post-

test. CA scores range from 0, indicating absolute accuracy, and 1 denoting no accuracy.  

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



© C
OPYRIG

HT U
PM

 

 
139 

6 REFERENCES 

Abri, A. A., Seyabi, F. A., Humaidi, S. A., & Hasan, A. H. (2017). Grammar learning 

strategies in Omani EFL classes: Type and relation to student proficiency. 

Journal of Studies in Education, 7(2), 151–166. 

https://doi.org/10.5296/jse.v7i2.10927 

Aghaie, R., & Zhang, L. J. (2012). Effects of explicit instruction in cognitive and 

metacognitive reading strategies on Iranian EFL students’ reading performance 

and strategy transfer. Instructional Science, 40(6), 1063–1081. 

https://doi.org/10.1007/s11251-011-9202-5 

Alfassi, M. (2002). Communities of learners and thinkers: The effects of fostering 

writing competence in a metacognitive environment. Journal of Cognitive 

Education and Psychology, 2(2), 119–135. 

https://doi.org/10.1891/194589502787383335 

Alsied, S. M., Ibrahim, N. W., & Pathan, M. M. (2018). The use of grammar learning 

strategies by Libyan EFL learners at Sebha University. ASIAN TEFL: Journal 

of Language Teaching and Applied Linguistics, 1(1), 37–51. 

https://doi.org/10.21462/asiantefl.v1i1.40 

Anderson, C. (2018). Essentials of Linguistics. McMasters University. 

Ashton-Hay, S. (2006). Constructivism and powerful learning environments: Create 

your own! [Paper presentation]. 9th International English Language Teaching 

Convention: The Fusion of Theory and Practice, Middle Eastern Technical 

University, Ankara, Turkey. 

Azar, B. (2007). Grammar-based teaching: A practitioner’s perspective. TESL-EJ, 11(2), 

1-12 

Bachman, L. F., & Palmers, A. S. (1996). Language Testing in Practice: Designing and 

Developing Useful Language Tests (Vol. 1). Oxford University Press.  

Bai, B., & Wang, J. (2020). Hong Kong secondary students’ self-regulated learning 

strategy use and English writing: Influences of motivational beliefs. System, 

96,1-14. https://doi.org/10.1016/j.system.2020.102404 

Bandura, A. (1986). Social Foundations of Thought and Action. Prentice-Hall.  

Bandura, A. (1989a). Social cognitive theory. In R. Vasta (Ed.), Annals of Child 

Development. Six Theories of Child Development (Vol. 6, pp. 1-60). JAI Press.  

Bandura, A. (1991b). Social cognitive theory of self-regulation. Organizational 

Behavior and Human Decision Processes, 50(2), 248–287. 

https://doi.org/10.1016/0749-5978(91)90022-L 

https://doi.org/10.5296/jse.v7i2.10927
https://doi.org/10.1891/194589502787383335
https://doi.org/10.1016/j.system.2020.102404
https://doi.org/10.1016/0749-5978(91)90022-L


© C
OPYRIG

HT U
PM

 

 
140 

Bandura, A. (1991c). Self-regulation of motivation through anticipatory and self-

reactive mechanisms. In R. A. Dienstbier (Ed.), Perspective on Motivation: 

Nebraska Symposium on Motivation (Vol. 48, pp. 69–164). University of 

Nebraska Press. 

Bandura, A. (1994d). Social cognitive theory and exercise of control over HIV infection. 
In R. J. DiClemente & J. L. Peterson (Eds.), Preventing AIDS: Theories and 

Methods of Behavioral Interventions (pp. 25–59). Springer. 

https://doi.org/10.1007/978-1-4899-1193-3_3 

Bandura, A. (2001e). Social cognitive theory: An agentic perspective. Annual Review of 

Psychology, 52(1), 1–26. 

Bandura, A., Freeman, W.H., & Lightsey, R. (1999). Self-efficacy: The exercise of 

control. Journal of Cognitive Psychotherapy, 3(2), 158-166. 

Bao, D. (2014). Understanding Silence and Reticence: Ways of Participating in Second 

Language Acquisition. A&C Black. 

Bartlett, J.E., Kotrlik, J.W. & Higgins, C.C. (2001). Organizational research: 

Determining appropriate sample size in survey research. Information 

Technology, Learning, and Performance Journal, 19(1), 43-50. 

Bayou, Y. (2015). Grammar learning strategies use of grade 11 students at 

Medhanealem Preparatory School: Gender in focus [Master’s thesis, Addis 

Ababa University].  

Benati, A., & Angelovska, T. (2015). The effects of processing instruction on the 

acquisition of English simple past tense: Age and cognitive task demands. 

International Review of Applied Linguistics in Language Teaching, 53(2), 249–

269. 

Benati, A., & Batziou, M. (2019). The relative effects of isolated and combined 

structured input and structured output on the acquisition of the English 

causative forms. International Review of Applied Linguistics in Language 

Teaching, 57(3), 265–287. https://doi.org/10.1515/iral-2016-0038 

Bley-Vroman, R. (1989). What is the logical problem of foreign language learning? In 

S.M. Gass & J. Schachter (Eds.), Linguistic Perspectives on Second Language 

Acquisition (pp. 41-64). Cambridge University Press.  

Block, D. (2003). The Social Turn in Second Language Acquisition. Georgetown 

University Press.  

Bock, G. (2000). Difficulties in implementing communicative theory in Vietnam. 

Teacher’s Edition, 2, 24–28. 



© C
OPYRIG

HT U
PM

 

 
141 

Boekaerts, M. (1997). Self-regulated learning: A new concept embraced by researchers, 

policymakers, educators, teachers, and students. Learning and Instruction, 

7(2), 161–186. https://doi.org/10.1016/s0959-4752(96)00015-1 

Boekaerts, M., & Rozendaal, J. S. (2010). Using multiple calibration indices in order to 

capture the complex picture of what affects students’ accuracy of feeling of 
confidence. Learning and Instruction, 20(5), 372–382. 

https://doi.org/10.1016/j.learninstruc.2009.03.002 

Bol, L, Riggs, R., Hacker, D., & Nunnery, J. (2010). The calibration accuracy of middle 

school students in math classes. Journal of Research in Education, 21(2), 81–

96. 

Bol, L., Hacker, D. J., O’Shea, P., & Allen, D. (2005). The influence of overt practice, 

achievement level, and explanatory style on calibration accuracy and 

performance. The Journal of Experimental Education, 73(4), 269–290. 

https://doi.org/10.3200/jexe.73.4.269-290 

Bong, M. (2013). Self-efficacy. In J. Hattie, & E. Anderman (Eds.), International Guide 

to Student Achievement (pp. 64–66). Routledge. 

Bown, J. (2009). Self-regulatory strategies and agency in self-instructed language 
learning: A situated view. The Modern Language Journal, 93(4), 570–583. 

https://doi.org/10.1111/j.1540-4781.2009.00965.x 

Broer, N., Aarnoutse, C., Kieviet, F., & Van Leeuwe, J. (2002). The effect of instructing 

the structural aspect of texts. Educational Studies, 28(3), 213–238. 

https://doi.org/10.1080/0305569022000003681 

Brown, H. D. (2000). Principles of Language Learning and Teaching. Addison Wesley 

Longman, Inc. 

Brown, J. D. (1998). New Ways of Classroom Assessment. Teachers of English to 

Speakers of Other Languages Inc.  

Brunstein, J. C., & Glaser, C. (2011). Testing a path-analytic mediation model of how 

self-regulated writing strategies improve fourth graders’ composition skills: A 
randomized controlled trial. Journal of Educational Psychology, 103(4), 922-

938. https://doi.org/10.1037/a0024622 

Butler, D. L., & Winne, P. H. (1995). Feedback and self-regulated learning: A theoretical 

synthesis. Review of Educational Research, 65(3), 245–281. 

https://doi.org/10.3102/00346543065003245 

Callan, G. L., & Cleary, T.J. (2019). Examining cyclical phase relations and predictive 

influences of self-regulated learning processes on mathematics task 

performance. Metacognition and Learning, 14(1), 43–63. 

http://dx.doi.org.ezadmin.upm.edu.my/10.1007/s11409-019-09191-x 

https://doi.org/10.3102/00346543065003245


© C
OPYRIG

HT U
PM

 

 
142 

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to 

second language teaching and testing. Applied Linguistics, 1(1), 1–47. 

https://doi.org/10.1093/applin/1.1.1 

Chamot, A. U. (1993). Student responses to learning strategy instruction in the foreign 

language classroom. Foreign Language Annals, 26(3), 308–320. 

https://doi.org/10.1111/j.1944-9720.1993.tb02288.x 

Chamot, A. U., Barnhardt, S., El-Dinary, P. B., Carbonaro, G., & Robbins, J. (1993). 

Methods for Teaching Learning Strategies in the Foreign Language Classroom 

and Assessment of Language Skills for Instruction. Final Report. Clearinghouse 

on Languages and Linguistics. 

Chang, J.-W., Lee, M.-C., Su, C.-Y., & Wang, T.-I. (2016). Effects of using self-

explanation on a web-based Chinese sentence-learning system. Computer 

Assisted Language Learning, 30 (1), 44–63. 

https://doi.org/10.1080/09588221.2016.1241806 

Chen, P. P. (2003). Exploring the accuracy and predictability of the self-efficacy beliefs 

of seventh-grade mathematics students. Learning and Individual Differences, 

14(1), 77–90. https://doi.org/10.1016/j.lindif.2003.08.003 

Chen, X., Wang, C., & Kim, D.-H. (2020). Self-regulated learning strategy profiles 

among English as a foreign language learners. TESOL Quarterly, 54(1), pp. 

234-251. https://doi.org/10.1002/tesq.540 

Chi, M., Bassok, M., Lewis, M. W., Reimann, P., & Glaser, R. (1989). Self-explanations: 

How students study and use examples in learning to solve problems. Cognitive 

Science, 13(2), 145–182. https://doi.org/10.1016/0364-0213(89)90002- 

Chi, M. T. H., De Leeuw, N., Chiu, M.-H., & Lavancher, C. (1994). Eliciting self-

explanations improves understanding. Cognitive Science, 18(3), 439–477. 

https://doi.org/10.1016/0364-0213(94)90016-7 

Chin, W. W. (2010). How to write up and report PLS analyses. In V. Esposito Vinzi, W. 

W. Chin, J. Henseler, & H. Wang (Eds.), Handbook of Partial Least Squares: 
Concepts, Methods, and Applications (pp. 655–690). Springer. 

https://doi.org/10.1007/978-3-540-32827-8_29 

Chiu, C. W. (1998). Synthesizing metacognitive interventions: What training 

characteristics can improve reading performance? [Paper presentation]. 

Annual Meeting of the American Educational Research Association, San 

Diego, CA. 

Chiu, M. M., Chow, B. W.-Y., & Mcbride-Chang, C. (2007). Universals and specifics 

in learning strategies: Explaining adolescent mathematics, science, and reading 

achievement across 34 countries. Learning and Individual Differences, 17(4), 

344–365. https://doi.org/10.1016/j.lindif.2007.03.007 

https://doi.org/10.1093/applin/1.1.1
https://doi.org/10.1016/0364-0213(94)90016-7


© C
OPYRIG

HT U
PM

 

 
143 

Chiu, M. M., & Klassen, R. M. (2009). Calibration of reading self-concept and reading 

achievement among 15-year-olds: Cultural differences in 34 countries. 

Learning and Individual Differences, 19(3), 372–386. 

https://doi.org/10.1016/j.lindif.2008.10.004 

Chomsky, N. (2012, February 1st). The purpose of education [Paper presentation]. 

Learning without Frontiers Conference, London.  

Chularut, P., & DeBacker, T. K. (2004). The influence of concept mapping on 

achievement, self-regulation, and self-efficacy in students of English as a 

second language. Contemporary Educational Psychology, 29(3), 248–263. 

https://doi.org/10.1016/j.cedpsych.2003.09.001 

Cleary, T. J. (2006). The development and validation of the self-regulation strategy 

inventory—Self-report. Journal of School Psychology, 44(4), 307–322. 

https://doi.org/10.1016/j.jsp.2006.05.002 

Cleary, T. J., Platten, P., & Nelson, A. (2008). Effectiveness of the self-regulation 

empowerment program with urban high school students. Journal of Advanced 

Academics, 20(1), 70–107. https://doi.org/10.4219/jaa-2008-866 

Cleary, T. J., & Zimmerman, B. J. (2004). Self‐regulation empowerment program: A 

school‐based program to enhance self‐regulated and self‐motivated cycles of 

student learning. Psychology in the Schools, 41(5), 537–550. 

https://doi.org/10.1002/pits.10177 

Cleary, T. J., Zimmerman, B. J., & Keating, T. (2006). Training physical education 

students to self-regulate during basketball free throw practice. Research 

Quarterly for Exercise and Sport, 77(2), 251–262. 

https://doi.org/10.1080/02701367.2006.10599358 

Cohen, J. (2013). Statistical Power Analysis for the Behavioral Sciences. Routledge. 

Coltman, T., Devinney, T. M., Midgley, D. F., & Venaik, S. (2008). Formative versus 

reflective measurement models: Two applications of formative measurement. 

Journal of Business Research, 61(12), 1250–1262. 

Commander, N. E., Zhao, Y., Li, H., Zabrucky, K. M., & Agler, L. L. (2014). American 

and Chinese students’ calibration of comprehension and performance. Current 

Psychology: Research and Reviews, 33(4), 655–671. 

http://dx.doi.org.ezadmin.upm.edu.my/10.1007/s12144-014-9235-4 

Cook, V. (2016). Second Language Learning and Language Teaching. Routledge. 

Cornelisz, I., & Klaveren, C. V. (2018). Student engagement with computerized 

practicing: Ability, task value, and difficulty perceptions. Journal of Computer 

Assisted Learning, 34(6), 828–842. https://doi.org/10.1111/jcal.12292 

https://doi.org/10.1080/02701367.2006.10599358


© C
OPYRIG

HT U
PM

 

 
144 

Coskun, A. (2010). The effect of metacognition strategy training on the listening 

performance of beginner students. Novitas-ROYAL (Research on Youth and 

Language), 4(1), 35–50. 

Creswell, J. W. (2002). Educational Research: Planning, Conducting, and Evaluating 

Quantitative. Pearson Education. 

Creswell, J. W., & Plano Clark, V. L. (2017). Designing and Conducting Mixed Methods 

Research. Sage. 

Criado, R. (2013). A critical review of the presentation-practice-production model (PPP) 

in foreign language teaching. In R. Monroy (Ed.), Homenaje a Francisco 

Gutiérrez Díez (97–115). Ediciones de la Universidad de Murcia.  

Crystal, D. (2004). Rediscover Grammar. Longman. 

Cui, Y., Wise, A. F., & Allen, K. L. (2019). Developing reflection analytics for health 

professions education: A multi-dimensional framework to align critical 

concepts with data features. Computers in Human Behavior, 100, 305–322. 

https://doi.org/10.1016/j.chb.2019.02.019 

Daloglu, A. (2020). EFL students’ beliefs about how they learn grammar best. English 

Language Teaching, 13(10), 158–165. https://doi.org/10.5539/elt.v13n10p158 

Dan, D. V.  (2008). Some Vietnamese students’ problems with English grammar: A 

preliminary study. Hawaii Pacific University TESOL Working Paper Series, 

37. 

Dang, C. (2020, August 2020). Tiếng Anh tiếp tục “đội sổ” vì có điểm thi tốt nghiệp 

THPT 2020 thấp nhất [English continues to be the subject that recorded the 

lowest average score on high school graduation examination 2020]. Laodong. 

https://laodong.vn/giao-duc/tieng-anh-tiep-tuc-doi-so-vi-co-diem-thi-tot-

nghiep-thpt-2020-thap-nhat-831181.ldo 

Dattalo, P. (2008). Determining Sample Size: Balancing Power, Precision, and 

Practicality. Oxford University Press. 

Davis, E. A. (2003). Prompting middle school science students for productive reflection: 
Generic and directed prompts. The Journal of the Learning Sciences, 12(1), 91–

142. https://doi.org/10.1207/s15327809jls1201_4 

De Silva, R., & Graham, S. (2015). The effects of strategy instruction on writing strategy 

use for students of different proficiency levels. System, 53, 47–59. 

https://doi.org/10.1016/j.system.2015.06.009 

DeBoer, H., Donker-Bergstra, A. S., Kostons, D. D. N. M., Korpershoek, H., & Van Der 

Werf, M. P. (2013). Effective Strategies for Self-Regulated Learning: A Meta-

Analysis. GION. 

https://doi.org/10.5539/elt.v13n10p158
https://doi.org/10.1207/s15327809jls1201_4
https://doi.org/10.1016/j.system.2015.06.009


© C
OPYRIG

HT U
PM

 

 
145 

DeBoer, H., Donker, A. S., Kostons, D. D., & Van Der Werf, G. P. (2018). Long-term 

effects of metacognitive strategy instruction on student academic performance: 

A meta-analysis. Educational Research Review, 24, 98–115. 

https://doi.org/10.1016/j.edurev.2018.03.002 

DeKeyser, R. M. (1998). Beyond focus on form: Cognitive perspectives on learning and 
practicing second language grammar. In C. Doughty & J. Williams (Eds.), 

Focus on Form in Classroom Second Language Acquisition (pp. 42–63). 

Cambridge University Press. 

DeKeyser, R. M. (2000a). The robustness of critical period effects in second language 

acquisition. Studies in Second Language Acquisition, 22(4), 499–533. 

https://doi.org/10.1017/s0272263100004022 

DeKeyser, R. M. (2007b). Introduction: Situating the Concept of Practice. Cambridge 

University Press. 

DeKeyser, R. M., & Prieto Botana, G. (2015). The effectiveness of processing 

instruction in L2 grammar acquisition: A narrative review. Applied Linguistics, 

36(3), 290–305. https://doi.org/10.1093/applin/amu071 

Delclos, V. R., & Harrington, C. (1991). Effects of strategy monitoring and proactive 
instruction on children’s problem-solving performance. Journal of Educational 

Psychology, 83(1), 35. https://doi.org/10.1037/0022-0663.83.1.35 

Deng, F., & Lin, Y. (2016). A comparative study on beliefs of grammar teaching 

between high school English teachers and students in China. English Language 

Teaching, 9(8), 1. https://doi.org/10.5539/elt.v9n8p1 

Denham, P. (1992). English in Vietnam. World Englishes, 11(1), 61–69. 

https://doi.org/10.1111/j.1467-971x.1992.tb00047.x 

DiBenedetto, M. K. (2018). Connecting Self-Regulated Learning and Performance with 

Instruction across High School Content Areas. Springer. 

DiBenedetto, M. K., & Zimmerman, B. J. (2013). Construct and predictive validity of 

microanalytic measures of students’ self-regulation of science learning. 
Learning and Individual Differences, 26, 30–41. 

https://doi.org/10.1016/j.lindif.2013.04.004 

Digiacomo, G., & Chen, P. P. (2016). Enhancing self‐regulatory skills through an 

intervention embedded in a middle school mathematics curriculum. Psychology 

in the Schools, 53(6), 601–616. https://doi.org/10.1002/pits.21929 

Dignath, C., & Büttner, G. (2008). Components of fostering self-regulated learning 

among students. A meta-analysis on intervention studies at primary and 

secondary school level. Metacognition and Learning, 3(3), 231–264. 

https://doi.org/10.1007/s11409-008-9029-x 

https://doi.org/10.1007/s11409-008-9029-x


© C
OPYRIG

HT U
PM

 

 
146 

Dignath, C., Buettner, G., & Langfeldt, H.-P. (2008). How can primary school students 

learn self-regulated learning strategies most effectively?: A meta-analysis on 

self-regulation training programmes. Educational Research Review, 3(2), 101–

129. https://doi.org/10.1016/j.edurev.2008.02.003 

Dimmitt, C., & McCormick, C. B. (2012). Metacognition in education. In K. R. Harris, 
S. Graham, T. Urdan, C. B. McCormick, G. M. Sinatra, & J. Sweller (Eds.). 

APA Educational Psychology Handbook (Vol.1): Theories, Constructs and 

Critical Issues (pp. 157–187). American Psychological Association. 

https://doi.org/10.1037/13273-007 

Dindar, M., Alikhani, I., Malmberg, J., Järvelä, S., & Seppänen, T. (2019). Examining 

shared monitoring in collaborative learning: A case of a recurrence 

quantification analysis approach. Computers in Human Behavior, 100, 335-

344. https://doi.org/10.1016/j.chb.2019.03.004 

Dinsmore, D. L., Alexander, P. A., & Loughlin, S. M. (2008). Focusing the conceptual 

lens on metacognition, self-regulation, and self-regulated learning. Educational 

Psychology Review, 20(4), 391–409. https://doi.org/10.1007/s10648-008-

9083-6 

Dinsmore, D. L., & Parkinson, M. M. (2013). What are confidence judgments made of? 

Students’ explanations for their confidence ratings and what that means for 

calibration. Learning and Instruction, 24, 4–14. 

https://doi.org/10.1016/j.learninstruc.2012.06.001 

Doan, D. H. (2005). Moral education or political education in the Vietnamese 

educational system? Journal of Moral Education, 34(4), 451–463. 

https://doi.org/10.1080/03057240500414733 

Doan, T. T., Nguyen, H. H. T., & Pham, T. H. N. (2021). EFL students’ foreign language 

anxiety: An investigation into learners' and teachers’ attitudes. Journal of 

Inquiry into Languages and Culture, 5(1), 84–94 

Donker, A. S., DeBoer, H., Kostons, Dignath- Van Ewijk, C. D., & Van Der Werf, M. 
P. (2014). Effectiveness of learning strategy instruction on academic 

performance: A meta-analysis. Educational Research Review, 11, 1–26. 

https://doi.org/10.1016/j.edurev.2013.11.002 

Dörnyei, Z. (2014). The Psychology of the Language Learner: Individual Differences in 

Second Language Acquisition. Routledge. 

Duijnhouwer, H., Prins, F. J., & Stokking, K. M. (2012). Feedback providing 

improvement strategies and reflection on feedback use: Effects on students’ 

writing motivation, process, and performance. Learning and Instruction, 22(3), 

171–184. https://doi.org/10.1016/j.learninstruc.2011.10.003 

https://doi.org/10.1037/13273-007
https://doi.org/10.1080/03057240500414733


© C
OPYRIG

HT U
PM

 

 
147 

Dunlosky, J., & Nelson, T. O. (1992). Importance of the kind of cue for judgments of 

learning (JOL) and the delayed-JOL effect. Memory & Cognition, 20(4), 374–

380. https://doi.org/10.3758/bf03210921 

Dunlosky, J., & Rawson, K. A. (2012). Overconfidence produces underachievement: 

Inaccurate self-evaluations undermine students’ learning and retention. 
Learning and Instruction, 22(4), 271–280. 

https://doi.org/10.1016/j.learninstruc.2011.08.003 

Duong, T. (2017). Can you get 10/10 on Vietnam’s English high school exam? 

Evnexpress.net. https://e.vnexpress.net/news/news/can-you-get-10-10-on-

vietnam-s-english-high-school-exam-3612288.html 

Duong, T. H. O., & Nguyen, T. T. (2006). Memorization and EFL students’ strategies at 

university level in Vietnam. TESL-EJ, 10(2), 1-21. 

Efklides, A. (2001). Metacognitive experiences in problem-solving. In A. Efklides, J. 

Kuhl & R. M. Sorrentino (Eds.), Trends and Prospects in Motivation Research 

(pp. 297–323). Springer. 

Efklides, A. (2008a). Metacognition: Defining its facets and levels of functioning in 

relation to self-regulation and co-regulation. European Psychologist, 13(4), 

277–287. 

Efklides, A. (2011b). Interactions of metacognition with motivation and affect in self-

regulated learning: The MASRL model. Educational Psychologist, 46(1), 6–

25. https://doi.org/10.1080/00461520.2011.538645 

Erlich, R. J., & Russ-Eft, D. (2011). Applying social cognitive theory to academic 

advising to assess student learning outcomes. NACADA Journal, 31(2), 5–15. 

https://doi.org/10.12930/0271-9517-31.2.5 

European Council. (2002). Council Resolution of 27 June 2002 on lifelong learning. 

Official Journal of the European Communities, 9, 1–3. 

Falchikov, N. (2004). Involving students in assessment. Psychology Learning & 

Teaching, 3(2), 102–108. https://doi.org/10.2304/plat.2003.3.2.102 

Faber, G. (2020). Preadolescent EFL learners’ self-efficacy expectancies before and 

after completion of a grammar task: Multivariate analyses of grade level, 

gender, and performance effects. Apples - Journal of Applied Language 

Studies, 14(2). https://doi.org/10.47862/apples.99131 

Fard, F. E. (2010). The effect of cognitive and metacognitive strategy-based grammar 

instruction on intermediate Iranian EFL learners’ development of structural 

knowledge. In R. Reinelt (Ed.). The New Decade and (2nd) FL Teaching: The 

Initial Phase (pp. 31–57). Rudolf Reinelt Research Laboratory EU Matsuyama. 

https://e.vnexpress.net/news/news/can-you-get-10-10-on-vietnam-s-english-high-school-exam-3612288.html
https://e.vnexpress.net/news/news/can-you-get-10-10-on-vietnam-s-english-high-school-exam-3612288.html
https://doi.org/10.2304/plat.2003.3.2.102


© C
OPYRIG

HT U
PM

 

 
148 

Farrell, T. S., & Lim, P. C. P. (2005). Conceptions of Grammar Teaching: A Case Study 

of Teachers’ Beliefs and Classroom Practices. TESL-EJ, 9(2), 1–13. 

Fentaye, M. A. (2017). EFL learners’ use of self-regulated learning strategies and 

impediments they face when learning writing skills: A self-hand feeding 

approach. International Journal of Science and Research, 6(1), 1600–1607. 

https://doi.org/10.21275/ART20164345 

Festas, I., Oliveira, A. L., Rebelo, J. A., Damião, M. H., Harris, K., & Graham, S. (2015). 

Professional development in self-regulated strategy development: Effects on 

the writing performance of eighth-grade Portuguese students. Contemporary 

Educational Psychology, 40, 17–27.  

https://doi.org/10.1016/j.cedpsych.2014.05.004 

Field, A. (2018). Discovering Statistics Using IBM SPSS Statistics. Sage. 

Flavell, J. H. (1971). First discussant’s comments: What is memory development the 

development of? Human Development, 14(4), 272–278. 

https://doi.org/10.1159/000271221 

Flavell, J. H. (1979a). Metacognition and cognitive monitoring: A new area of cognitive-

developmental inquiry. American Psychologist, 34(10), 906–911. 

https://doi.org/10.1037/0003-066x.34.10.906 

Fornell, C., & Larcker, D. F. (1981). Evaluating structural equation models with 

unobservable variables and measurement error. Journal of Marketing 

Research, 18(1), 39–50. 

Fornell, C., & Bookstein, F. L. (1982). Two structural equation models: LISREL and 

PLS applied to consumer exit-voice theory. Journal of Marketing Research, 

19(4), 440–452. https://doi.org/10.2307/3151718 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2011). How to Design and Evaluate 

Research in Education. McGraw-Hill.  

Fullana, J., Pallisera, M., Colomer, J., Fernández Peña, R., & Pérez-Burriel, M. (2016). 

Reflective learning in higher education: A qualitative study on students’ 
perceptions. Studies in Higher Education, 41(6), 1008–1022. 

https://doi.org/10.1080/03075079.2014.950563 

Galbraith, J. (2014). The effect of self-regulation writing strategies and gender on 

writing self-efficacy and persuasive writing achievement for secondary 

students [Doctoral dissertation, Western Connecticut State University]. 

ProQuest LLC. 

Garner, R., & Alexander, P. A. (1989). Metacognition: Answered and unanswered 

questions. Educational Psychologist, 24(2), 143–158. 

https://doi.org/10.1207/s15326985ep2402_2 

https://doi.org/10.1037/0003-066x.34.10.906
https://doi.org/10.1207/s15326985ep2402_2


© C
OPYRIG

HT U
PM

 

 
149 

Gefen, D., Straub, D., & Boudreau, M.-C. (2000). Structural equation modeling and 

regression: Guidelines for research practice. Communications of the 

Association for Information Systems, 4, 1-77.   

https://doi.org/10.17705/1CAIS.00407 

Geisser, S. (1975). The predictive sample reuse method with applications. Journal of the 
American Statistical Association, 70 (350), 320–328. 

https://doi.org/10.1080/01621459.1975.10479865 

Geist, M. (2017). Noticing grammar in L2 writing and problem-solving strategies. 

Studies in Second Language Learning and Teaching, 7(3), 471–487. 

https://doi.org/10.14746/ssllt.2017.7.3.6 

George, D., & Mallery, P. (2019). IBM SPSS Statistics 25 Step by Step: A Simple Guide 

and Reference. Routledge. 

Ghanizadeh, A. (2017). The interplay between reflective thinking, critical thinking, self-

monitoring, and academic achievement in higher education. Higher Education, 

74(1), 101–114. https://doi.org/10.1007/s10734-016-0031-y 

Ghasemi, A., & Zahediasl, S. (2012). Normality tests for statistical analysis: A guide for 

non-statisticians. International Journal of Endocrinology and Metabolism, 

10(2), 486–489. https://doi.org/10.5812/ijem.3505 

Glass, G. V. (1976). Primary, secondary, and meta-analysis of research. Educational 

Researcher, 5(10), 3–8. 

Glenberg, A. M., Wilkinson, A. C., & Epstein, W. (1982). The illusion of knowing: 

Failure in the self-assessment of comprehension. Memory & Cognition, 10(6), 

597–602. https://doi.org/10.3758/bf03202442 

Glesne, C. (2015). Becoming Qualitative Researchers: An Introduction. Pearson. 

Gorlewski, J., & Annable, J. (2012). Research for the classroom: Becoming self-editors: 

Using metacognition to improve students’ grammar knowledge. The English 

Journal, 101(3), 89–91. 

Gourgey, A. F. (1998). Metacognition in basic skills instruction. In H. J. Hartman (Ed.), 
Metacognition in Learning and Instruction (Vol. 19, pp. 17–32). Springer. 

https://doi.org/10.1007/978-94-017-2243-8_2 

Graham, S. (1991). A review of attribution theory in achievement contexts. Educational 

Psychology Review, 3(1), 5–39. https://doi.org/10.1007/BF01323661 

Graham, S., & Harris, K. R. (2003). Students with Learning Disabilities and the Process 

of Writing: A Meta-Analysis of SRSD Studies. Guilford Press. 

Grant, H., & Dweck, C. S. (2003). Clarifying achievement goals and their impact. 

Journal of Personality and Social Psychology, 85(3), 541. 

https://doi.org/10.17705/1CAIS.00407


© C
OPYRIG

HT U
PM

 

 
150 

Graus, J., & Coppen, P.-A. (2016). Student teacher beliefs on grammar instruction. 

Language Teaching Research, 20(5), 571–599.  

https://doi.org/10.1177/1362168815603237 

Green, J. M., & Oxford, R. L. (1995). A closer look at learning strategies, L2 proficiency, 

and gender. TESOL Quarterly, 29(2), 261–297.  

https://doi.org/10.2307/3587625 

Guilford, J. P., & Fruchter, B. (1973). Correlation. Fundamental Statistics in Psychology 

and Education (5th Ed.) McGraw-Hill.  

Gürata, A. (2008). The grammar learning strategies employed by Turkish university 

preparatory school EFL students [MA Thesis, Bilkent University]. 

http://repository.bilkent.edu.tr/handle/11693/14746 

Gurzynski-Weiss, L. (2017). Expanding individual difference research in the interaction 

approach: Investigating learners, instructors, and other interlocutors (Vol. 

16). John Benjamins Publishing Company. 

Gutierrez, A. P., & Price, A. F. (2017). Calibration between undergraduate students’ 

prediction of and actual performance: The role of gender and performance 

attributions. The Journal of Experimental Education, 85(3), 486–500. 

https://doi.org/10.1080/00220973.2016.1180278 

Gutierrez, A. P., & Schraw, G. (2015). Effects of strategy training and incentives on 

students’ performance, confidence, and calibration. Journal of Experimental 

Education, 83(3), 386–404. https://doi.org/10.1080/00220973.2014.907230 

Guzman, G., Goldberg, T. S., & Swanson, H. L. (2018). A meta-analysis of self-

monitoring on reading performance of K-12 students. School Psychology 

Quarterly, 33(1), 160–168. https://doi.org/10.1037/spq0000199 

Hacker, D. J., Bol, L., & Bahbahani, K. (2008). Explaining calibration accuracy in 

classroom contexts: The effects of incentives, reflection, and explanatory style. 

Metacognition and Learning, 3(2), 101–121. https://doi.org/10.1007/s11409-

008-9021-5 

Hacker, D. J., Bol, L., Horgan, D. D., & Rakow, E. A. (2000). Test prediction and 

performance in a classroom context. Journal of Educational Psychology, 92(1), 

160–170. https://doi.org/10.1037/0022-0663.92.1.160 

Hacker, D. J., Bol, L., & Keener, M. C. (2008). Metacognition in education: A focus on 

calibration. In J. Dunlosky, & R. Bjork (Eds.), Handbook of Memory and 

Metacognition (pp. 2–49). Lawrence Erlbaum Associates.  

https://doi.org/10.4324/9780203805503.ch22 

 



© C
OPYRIG

HT U
PM

 

 
151 

Hacker, D. J., Kiuhara, S. A., & Levin, J. R. (2019). A metacognitive intervention for 

teaching fractions to students with or at-risk for learning disabilities in 

mathematics. ZDM, 51(4), 601–612. https://doi.org/10.1007/s11858-019-

01040-0 

Hadwin, A. F., Järvelä, S., & Miller, M. (2011). Self-regulated, co-regulated, and 
socially shared regulation of learning. In B. J. Zimmerman & D. H. Schunk 

(Eds.), Handbook of Self-Regulation of Learning and Performance (pp. 65-84). 

New York: Routledge. 

Hair, J. F., Howard, M. C., & Nitzl, C. (2020). Assessing measurement model quality in 

PLS-SEM using confirmatory composite analysis. Journal of Business 

Research, 109, 101–110. 

Hair Jr, J. F., Hult, G. T. M., Ringle, C. M., & Sarstedt, M. (2021). A Primer on Partial 

Least Squares Structural Equation Modeling (PLS-SEM). Sage publications. 

Hair, J. F., Risher, J. J., Sarstedt, M., & Ringle, C. M. (2019). When to use and how to 

report the results of PLS-SEM. European Business Review, 31(1), 2–24. 

https://doi.org/10.1108/EBR-11-2018-0203 

Haller, E. P., Child, D. A., & Walberg, H. J. (1988). Can comprehension be taught? A 
quantitative synthesis of “metacognitive” studies. Educational Researcher, 

17(9), 5–8. https://doi.org/10.3102/0013189x017009005 

Halliday, M. A. K. (2003). On Language and Linguistics (Vol. 3). A&C Black. 

Hang, P. T. T. (2009). Impacts of Vietnam’s social context on learners’ attitudes towards 

foreign languages and English language learning: Implications for teaching and 

learning. Asian EFL Journal, 11(4), 169–188. 

Hariri, N. S., & Pourdana, N. (2016). The impact of teaching instructional and 

environmental strategies on Iranian EFL young learner’s grammar 

achievement, International Journal of Applied Linguistics & English 

Literature, 5(7),77–90.  

http://www.journals.aiac.org.au/index.php/IJALEL/article/view/2787 

Harris, K. R., Santangelo, T., & Graham, S. (2008). Self-regulated strategy development 

in writing: Going beyond NLEs to a more balanced approach. Instructional 

Science, 36(5–6), 395. https://doi.org/10.1007/s11251-008-9062-9 

Hattie, J., & Anderman, E. M. (2013). International Guide to Student Achievement. 

Routledge. 

Hattie, J., Biggs, J., & Purdie, N. (1996). Effects of learning skills interventions on 

student learning: A meta-analysis. Review of Educational Research, 66(2), 99–

136. https://doi.org/10.3102/00346543066002099 

https://doi.org/10.1007/s11858-019-01040-0
https://doi.org/10.1007/s11858-019-01040-0


© C
OPYRIG

HT U
PM

 

 
152 

Haukas, A. (2018). Metacognition in language teaching and learning: An overview. In 

A. Haukas, C. Bjørke, & M. Dypedahl (Eds.), Metacognition in Language 

Learning and Teaching. Taylor & Francis. 

Heaton, J. B. (1975). Writing English Language Tests: A Practical Guide for Teachers 

of English as a Second or Foreign Language. Longman Publishing Group. 

Henseler, J., Dijkstra, T. K., Sarstedt, M., Ringle, C. M., Diamantopoulos, A., Straub, 

D. W., Ketchen, D. J., Hair, J. F., Hult, G. T. M., & Calantone, R. J. (2014). 

Common beliefs and reality about PLS: Comments on Rönkkö and Evermann 

(2013). Organizational Research Methods, 17(2), 182–209. 

https://doi.org/10.1177/1094428114526928 

Henseler, J., Ringle, C. M., & Sarstedt, M. (2015). A new criterion for assessing 

discriminant validity in variance-based structural equation modeling. Journal 

of the Academy of Marketing Science, 43(1), 115–135. 

https://doi.org/10.1007/s11747-014-0403-8 

Hergenhahn, R. O., Olson, M. H. (2005). An Introduction to Theories of Learning (7th 

Edition). Pearson Education. 

Hieu, T. (2011). Students lack confidence to use English. Vietnam News. 
https://vietnamnews.vn/talk-around-town/212262/students-lack-confidence-

to-use-english.html#t3vythjP2U3CFlkA.97 

Hinkel, E., & Fotos, S. (2001). Structure-based interactive tasks for the EFL grammar 

learner. In E. Hinkel & S. Fotos (Eds.), New Perspectives on Grammar 

Teaching in Second Language Classrooms (pp. 147–166). Routledge. 

Ho, T. T. N., Sivapalan, S., Pham, H. H., Pham., T. V. A., & Nguyen, N. T. M. (2021). 

Teaching English as a Second Language in Vietnam: Transitioning from the 

Traditional Learning Approach to the Blended Learning Approach. SHS Web 

of Conferences, 124, 01003. 

Hoang, V. V. (2010). The current situation and issues of the teaching of English in 

Vietnam. 立命館言語 文化研究 [ Ritsumeikan Language and Culture 

Studies], 22(1), 7–18. 

Hong-Nam, K., & Leavell, A. G. (2006). Language learning strategy use of ESL students 
in an intensive English learning context. System, 34(3), 399–415. 

https://doi.org/10.1016/j.system.2006.02.002 

Horwitz, E. K. (1999). Cultural and situational influences on foreign language learners’ 

beliefs about language learning: A review of BALLI studies. System, 27(4), 

557–576. https://doi.org/10.1016/s0346-251x(99)00050-0 

 

https://doi.org/10.1177/1094428114526928


© C
OPYRIG

HT U
PM

 

 
153 

Hos, R., & Kekec, M. (2015). Unpacking the discrepancy between learner and teacher 

beliefs: What should be the role of grammar in language classes? European 

Journal of Educational Research, 4(2), 70–76. https://doi.org/10.12973/eu-

jer.4.2.70 

Hosenfeld, C. (1976). Learning about learning: Discovering our students’ strategies. 
Foreign Language Annals, 9(2), 117–130. https://doi.org/10.1111/j.1944-

9720.1976.tb02637.x 

Hosenfeld, C., Arnold, V., Kirchofer, J., Laciura, J., & Wilson, L. (1981). Second 

language reading: A curricular sequence for teaching reading strategies. 

Foreign Language Annals, 14(5), 415–422. https://doi.org/10.1111/j.1944-

9720.1981.tb01661.x 

Howard, B. C., McGee, S., Shia, R., & Hong, N. S. (2000). Metacognitive Self-

Regulation and Problem-Solving: Expanding the Theory Base Through Factor 

Analysis [Paper presentation]. Annual Meeting of the American Educational 

Research Association, New Orleans, LA. 

Hsu, P.-Y. (Jan, 2020). Self-regulated learning strategies in technology-enhanced 

learning: Teaching self-monitoring and English oral presentation skills in 
graduate program. Proceedings of the 2020 11th International Conference on 

E-Education, E-Business, E-Management, and E-Learning (pp. 25–29). 

https://doi.org/10.1145/3377571.3377579 

Huang, S. C. (2018). Language learning strategies in context. The Language Learning 

Journal, 46(5), 647–659. https://doi.org/10.1080/09571736.2016.1186723 

Huff, J. D., & Nietfeld, J. L. (2009). Using strategy instruction and confidence judgments 

to improve metacognitive monitoring. Metacognition and Learning, 4(2), 161–

176. https://doi.org/10.1007/s11409-009-9042-8 

Ikeda, M., & Takeuchi, O. (2003). Can strategy instruction help EFL learners to improve 

their reading ability? An empirical study. JACET Bulletin, 37, 49–60. 

Iraji, H. R., Enayat, M. J., & Momeni, M. (2016). The effects of self-and peer-assessment 
on Iranian EFL learners’ argumentative writing performance. Theory and 

Practice in Language Studies, 6(4), 716–722. 

https://doi.org/10.17507/tpls.0604.08 

Isaacson, R., & Fujita, F. (2006). Metacognitive knowledge monitoring and self-

regulated learning. Journal of the Scholarship of Teaching and Learning, 6(1), 

39–55. 

Jarvis, C. B., MacKenzie, S. B., & Podsakoff, P. M. (2003). A critical review of construct 

indicators and measurement model misspecification in marketing and 

consumer research. Journal of Consumer Research, 30(2), 199–218. 



© C
OPYRIG

HT U
PM

 

 
154 

Kadir, Z. R., Zuhairi, A., & Suhartoyo, E. (2020). The study of learning strategies used 

by Indonesian EFL learners in learning English grammar. Jurnal Penelitian, 

Pendidikan, Dan Pembelajaran [Journal of Research, Education and 

Learning], 15(28), 1–15.  

http://riset.unisma.ac.id/index.php/jp3/article/view/7487 

Karmiloff-Smith, B. A. (1994). Beyond modularity: A developmental perspective on 

cognitive science. International Journal of Language & Communication 

Disorders, 29(1), 95–105. https://doi.org/10.3109/13682829409041485 

Keren, G. (1991). Calibration and probability judgments: Conceptual and 

methodological issues. Acta Psychologica, 77(3), 217–273. 

https://doi.org/10.1016/0001-6918(91)90036-y 

Kim, D.-H., Wang, C., Ahn, H. S., & Bong, M. (2015). English language learners’ self-

efficacy profiles and relationship with self-regulated learning strategies. 

Learning and Individual Differences, 38, 136–142. 

https://doi.org/10.1016/j.lindif.2015.01.016 

King, A. (1991). Effects of training in strategic questioning on children’s problem-

solving performance. Journal of Educational Psychology, 83(3), 307. 

https://doi.org/10.1037/0022-0663.83.3.307 

Kitsantas, A., & Zimmerman, B. J. (1998). Self-regulation of motoric learning: A 

strategic cycle view. Journal of Applied Sport Psychology, 10(2), 220–239. 

https://doi.org/10.1080/10413209808406390 

Kitsantas, A., & Zimmerman, B. J. (2006a). Enhancing self-regulation of practice: The 

influence of graphing and self-evaluative standards. Metacognition and 

Learning, 1(3), 201–212. https://doi.org/10.1007/s11409-006-9000-7 

Kolovelonis, A., Goudas, M., & Dermitzaki, I. (2017). Students’ performance 

calibration in a basketball dibbling task in elementary physical education. 

International Electronic Journal of Elementary Education, 4(3), 507–517. 

https://doi.org/10.1007/s10212-012-0135-4 

Koriat, A. (1997). Monitoring one’s own knowledge during study: A cue-utilization 

approach to judgments of learning. Journal of Experimental Psychology: 

General, 126(4), 349–370. https://doi.org/10.1037/0096-3445.126.4.349 

Koriat, A., & Goldsmith, M. (1996). Monitoring and control processes in the strategic 

regulation of memory accuracy. Psychological Review, 103(3), 490–517. 

https://doi.org/10.1037/0033-295x.103.3.490 

Kostons, D., Van Gog, T., & Paas, F. (2012). Training self-assessment and task-selection 

skills: A cognitive approach to improving self-regulated learning. Learning and 

Instruction, 22(2), 121–132. https://doi.org/10.1016/j.learninstruc.2011.08.004 

http://riset.unisma.ac.id/index.php/jp3/article/view/7487
https://doi.org/10.3109/13682829409041485


© C
OPYRIG

HT U
PM

 

 
155 

Kramarski, B., & Mevarech, Z. R. (2003). Enhancing mathematical reasoning in the 

classroom: The effects of cooperative learning and metacognitive training. 

American Educational Research Journal, 40(1), 281–310. 

https://doi.org/10.3102/00028312040001281 

Krashen, S. D. (1981). Second Language Acquisition and Second Language Learning. 

Oxford University Press. 

Kumaravadivelu, B. (2006). Understanding Language Teaching: From Method to Post 

method. Routledge. 

Lai, C., & Lin, X. (2015). Strategy training in a task-based language classroom. The 

Language Learning Journal, 43(1), 20–40.  

https://doi.org/10.1080/09571736.2012.681794 

Larsen-Freeman, D. (2003a). Teaching Language: From Grammar to Grammaring. 

Thomson Heinle Publisher. 

Lau, K. (2020). The effectiveness of self-regulated learning instruction on students’ 

classical Chinese reading comprehension and motivation. Reading and Writing, 

33(8), 2001–2027. https://doi.org/10.1007/s11145-020-10028-2 

Le, H. (2019). Điểm trung bình môn Tiếng Anh THPT quốc gia 2019 cao hơn năm ngoái. 
Kenh14.vn. https://kenh14.vn/diem-trung-binh-mon-tieng-anh-thpt-quoc-gia-

2019-cao-hon-nam-ngoai-20190713214529616.chn 

Le, V. C. (2011). Form-focused instruction: A case study of Vietnamese teachers’ beliefs 

and practices [Doctoral Thesis, University of Waikato]. 

https://researchcommons.waikato.ac.nz/handle/10289/5253 

Le, V. C., & Barnard, R. (2009). Teaching grammar: A survey of teachers’ attitudes in 

Vietnam. Journal of Asia TEFL, 6(3), 245–273.  

Lem, N. C. (2019). Language learning strategies among Vietnamese EFL high school 

students. Indonesian JELT: Indonesian Journal of English Language Teaching, 

14(1), 55–70. https://doi.org/10.25170/ijelt.v14i1.1418 

Lennon, J. M. (2010). Self-regulated learning. In J. A. Rosen, E. J. Glennie, B. W. 
Dalton, & R. N. Bozick (Eds.), Noncognitive Skills in the Classroom: New 

Perspectives on Educational Research. RTI Press. 

Lew, M. D. N., & Schmidt, H. G. (2011). Self-reflection and academic performance: Is 

there a relationship? Advances in Health Sciences Education, 16(4), 529–545. 

https://doi.org/10.1007/s10459-011-9298-z 

Leys, C., Delacre, M., Mora, Y. L., Lakens, D., & Ley, C. (2019). How to classify, 

detect, and manage univariate and multivariate outliers, with emphasis on pre-

registration. International Review of Social Psychology, 32(1), 1–10. 

https://doi.org/10.5334/irsp.289 



© C
OPYRIG

HT U
PM

 

 
156 

Liao, P. (2006). Efl learners’ beliefs about and strategy use of translation in English 

learning. RELC Journal, 37(2), 191–215.  

https://doi.org/10.1177/0033688206067428 

Lightbown, P. M., & Spada, N. (1990). Focus-on-form and corrective feedback in 

communicative language teaching: Effects on second language learning. 

Studies in Second Language Acquisition, 12(4), 429–448. 

Lin, L.-M., Moore, D., & Zabrucky, K. M. (2001). An assessment of students’ 

calibration of comprehension and calibration of performance using multiple 

measures. Reading Psychology, 22(2), 111–128. 

https://doi.org/10.1080/02702710119125 

Lin, L.-M., & Zabrucky, K. M. (1998). Calibration of comprehension: Research and 

implications for education and instruction. Contemporary Educational 

Psychology, 23(4), 345–391. 

Lin, X., & Wang, C. (2018). Achievement goal orientations and self-regulated learning 

strategies of adult and traditional learners. New Horizons in Adult Education 

and Human Resource Development, 30(4), 5–22. 

https://doi.org/10.1002/nha3.20229 

Long, M. H. (1991). Focus on form: A design feature in language teaching methodology. 

Foreign Language Research in Cross-Cultural Perspective, 2(1), 39–52. 

Long, M. H. (1998a). Focus on form in task-based language teaching. In R. D. Lamber 

(Ed.), Language Policy and Pedagogy: Essays in Honor of A. Ronald Walton, 

(pp. 179–192). https://doi.org/10.1075/z.96.11lon 

Lunk, K. (2019). Building and regulating cognitive, linguistic, and interactional aspects 

of knowledge between the individual and the group. Computers in Human 

Behavior, 100, 370 –380. https://doi.org/10.1016/j.chb.2019.04.013 

Mohammadi, R. R., Saeidi, M., & Ahangari, S. (2020). Self-regulated learning 

instruction and the relationships among self-regulation, reading comprehension 

and reading problem solving: PLS-SEM approach. Cogent Education, 7(1), 

1746105. https://doi.org/10.1080/2331186X.2020.1746105 

Maleki, A. (2007). Teachability of communication strategies: An Iranian experience. 

System, 35(4), 583–594. https://doi.org/10.1016/j.system.2007.04.001 

Martin, W. E., & Bridgmon, K. D. (2012). Quantitative and Statistical Research 

Methods: From Hypothesis to Results (Vol. 42). John Wiley & Sons. 

Mason, L. H. (2004). Explicit self-regulated strategy development versus reciprocal 

questioning: Effects on expository reading comprehension among struggling 

readers. Journal of Educational Psychology, 96(2), 283. 

https://doi.org/10.1037/0022-0663.96.2.283 

https://doi.org/10.1016/j.chb.2019.04.013


© C
OPYRIG

HT U
PM

 

 
157 

McCombs, B. L. (1986). The role of the self-system in self-regulated learning. 

Contemporary Educational Psychology, 11(4), 314–332. 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative Research: A Guide to Design and 

Implementation. John Wiley & Sons. 

Miles, M. B., & Huberman, A. M. (1994). Qualitative Data Analysis: An Expanded 

Sourcebook. Sage.  

Moon, J. A. (2006). Learning Journals: A Handbook for Reflective Practice and 

Professional Development. Routledge. 

Moore, D., Lin-Agler, L. M., & Zabrucky, K. M. (2005). A source of 

metacomprehension inaccuracy. Reading Psychology, 26(3), 251–265. 

https://doi.org/10.1080/02702710590962578 

Moqbel, M. S. S. (2018). Self–assessment in EFL grammar classroom: A study of EFL 

learners at the Centre for Languages and Translation, Ibb University. 

International Journal for Research in Education, 42(2), 289–324. 

Morgan-Short, K., & Bowden, H. W. (2006). Processing instruction and meaningful 

output-based instruction: Effects on second language development. Studies in 

Second Language Acquisition, 28, 31–65. 

https://doi.org/10.1017/s0272263106060025 

Morisano, D., & Locke, E. A. (2013). Goal setting and academic achievement. In J. 

Hattie & E. M. Anderman (Eds.), International Guide to Student Achievement 

(pp. 45–48). Routledge.  

Moshman, D. (1982). Exogenous, endogenous, and dialectical constructivism. 

Developmental Review, 2(4), 371–384. 

Moshman, D. (2018a). Metacognitive theories revisited. Educational Psychology 

Review, 30(2), 599–606. https://doi.org/10.1007/s10648-017-9413-7 

Muijs, D., & Bokhove, C. (2020). Metacognition and self-regulation: Evidence 

review. Education Endowment Foundation. 

Multon, K. D., Brown, S. D., & Lent, R. W. (1991). Relation of self-efficacy beliefs to 
academic outcomes: A meta-analytic investigation. Journal of Counseling 

Psychology, 38(1), 30–38. https://doi.org/10.1037/0022-0167.38.1.30 

Mulugeta, F., & Bayou, Y. (2019). Grammar learning strategies use of preparatory 

school students: Gender in focus. Ethiopian Journal of Education, 39(2), 115. 

Nabavi, R. T. (2012). Bandura’s social learning theory & social cognitive learning 

theory. Theory of Developmental Psychology, 1–24. 

https://doi.org/10.1007/s10648-017-9413-7


© C
OPYRIG

HT U
PM

 

 
158 

Naeini, J. (2011). Self-assessment and the impact on language skills. Educational 

Research, 2(6), 1225–1231. 

Naiman, N., Frohlich, M., Stern, H. H., & Todesco, A. (1978). The Good Language 

Learner. Ontario Institute for Studies in Education. 

Neal, A., Ballard, T., & Vancouver, J. B. (2017). Dynamic self-regulation and multiple-
goal pursuit. Annual Review of Organizational Psychology and Organizational 

Behavior, 4(1), 401–423. https://doi.org/10.1146/annurev-orgpsych-032516-

113156 

Nederhand, M. L., Tabbers, H. K., Jongerling, J., & Rikers, R. M. J. P. (2020). Reflection 

on exam grades to improve the calibration of secondary school students: A 

longitudinal study. Metacognition and Learning, 15(3), 291–317. 

https://doi.org/10.1007/s11409-020-09233-9 

Nelson, T. O., Dunlosky, J., W., D. M., Steinberg, J., Townes, B. D., & Anderson, D. 

(1990). Cognition and metacognition at extreme altitudes on Mount Everest. 

Journal of Experimental Psychology: General, 119(4), 367. 

https://doi.org/10.1037/0096-3445.119.4.367 

Nelson, T. O., Leonesio, J., Shimamura, A. P., Landwehr, R. F., & Narens, L. (1982). 
Overlearning and the feeling of knowing. Journal of Experimental Psychology: 

Learning, Memory, and Cognition, 8(4), 279–288. 

https://doi.org/10.1037/0278-7393.8.4.279 

Nelson, T. O., & Narens, L. (1990). Metamemory: A theoretical framework and new 

findings. In G. H. Bower (Ed.), Psychology of Learning and Motivation (Vol. 

26, pp. 125–173). Elsevier. https://doi.org/10.1016/s0079-7421(08)60053-5 

Ngo, C. L. (2019). Self-regulated learning and its relation to Vietnamese EFL learners’ 

L2 listening achievement. VNU Journal of Foreign Studies, 35(4), 60–74.  

Ngo, N. (2019). Understanding the impact of listening strategy instruction on listening 

strategy use from a socio-cultural perspective. System, 81(1), 63–77. 

Ngo, N. T. (2018). The influence of personal, situational, and sociocultural factors on 
Vietnamese EFL novice teachers’ cognitions and practices [Doctoral 

Dissertation, The University of Wollongong] 

Ngo, H., Spooner-Lane, R., & Mergler, A. (2017). A comparison of motivation to learn 

English between English major and non-English major students in a 

Vietnamese university. Innovation in Language Learning and Teaching, 11(2), 

188–202. 

Nguyen, H. A. V., Tan, C. K., & Lee, K. W. (2018). Students’ perceived challenges of 

Theory and Practice in attending a flipped EFL classroom in Viet Nam. 

0811.16tpls./10.17507. http://dx.doi.org/1510–1504), 11(8Language Studies,  

https://doi.org/10.1146/annurev-orgpsych-032516-113156
https://doi.org/10.1146/annurev-orgpsych-032516-113156


© C
OPYRIG

HT U
PM

 

 
159 

Nguyen, T. B. N. (2019). Content and language integrated learning in Vietnam: 

evolution of students' and teachers' perceptions in an innovative foreign 

language learning system (Doctoral dissertation, Université Paul Sabatier-

Toulouse III). 

Nguyen, T. B. T. (2018). Reading strategies used by Vietnamese EFL and ESL 
university students. VNU Journal of Foreign Studies, 34(2), 111–124 

https://doi.org/10.25073/2525-2445/vnufs.4250 

Nguyen, T. H. (2002). Vietnam: Cultural background for ESL/EFL teachers. The Review 

of Vietnamese Studies, 2(1), 1–6. 

Nguyen, V. T. (2016). Exploring language learning strategies of Vietnamese university 

English and non-English majors. Language Education in Asia, 7(1), 4-19. 

Nguyen, C. T., & Le, D. T. K. (2020). Communicative language teaching: Do tasks and 

activities in school textbooks facilitate learners’ development of 

communicative competence? Journal of Language Teaching and Research, 

11(5), 688–700. https://doi.org/10.17507/jltr.1105.04 

Nguyen P. M., Terlouw, C., & Pilot, A. (2005). Cooperative learning vs Confucian 

heritage culture’s collectivism: Confrontation to reveal some cultural conflicts 
and mismatch. Asia Europe Journal, 3(3), 403–419. 

https://doi.org/10.1007/s10308-005-0008-4 

Nguyen, H. A. V., Tan, C. K., & Lee, K. W. (2018). Students’ perceived challenges of 

Theory and Practice in attending a flipped EFL classroom in Viet Nam. 

1510–1504), 11(8Language Studies,  

Nguyen, H. T., Warren, W., & Fehring, H. (2014). Factors affecting English language 

teaching and learning in higher education. English Language Teaching, 7(8), 

94–105. https://doi.org/10.5539/elt.v7n8p94 

Nhan, N. T. & Lai, H. T. (2013). A comparison on the use of language learning strategies 

by male and female Vietnamese tertiary students of non-English majors. 

Language in India, 13(4), 185–210. 

Nietfeld, J. L., Cao, L., & Osborne, J. W. (2005). Metacognitive monitoring accuracy 

and student performance in the postsecondary classroom. The Journal of 

Experimental Educational, 74(1), 7–28. 

Nietfeld, J. L., Cao, L., & Osborne, J. W. (2006a). The effect of distributed monitoring 

exercises and feedback on performance, monitoring accuracy, and self-

efficacy. Metacognition and Learning, 1(2), 159. 

Noroozi, 0., Alikhani, I., Järvelä, S., Kirschner, P. A., Juuso, I., & Seppänen, T. (2019). 

Multimodal data to design visual learning analytics for understanding 

regulation of learning. Computers in Human Behavior, 100, 298–304. 

https://doi.org/10.1016/j.chb.2018.12.019 

https://doi.org/10.25073/2525-2445/vnufs.4250
https://doi.org/10.1007/s10308-005-0008-4
https://doi.org/10.5539/elt.v7n8p94


© C
OPYRIG

HT U
PM

 

 
160 

Norris, J. M., & Ortega, L. (2001). Does the type of instruction make a difference? 

Substantive findings from a meta‐analytic review. Language Learning, 51, 

157–213. https://doi.org/10.1111/j.1467-1770.2001.tb00017.x 

Norton, B., & Toohey, K. (2001). Changing perspectives on good language learners. 

TESOL Quarterly, 35(2), 307–322. https://doi.org/10.2307/3587650 

Nourinezhad, S., & Kashefian-Naeeini, S. (2020). Iranian EFL university learners and 

lecturers’ attitude towards translation as a tool in reading comprehension 

considering background variables of age, major and years of experience. 

Cogent Education, 7(1). https://doi.org/10.1080/2331186X.2020.1746104 

Nuraini, E. I. (2020). Investigating grammar learning strategies employed by freshmen 

at University of Darussalam Gontor. International Journal of English Learning 

and Applied Linguistics, 1(1), 26–43. https://doi.org/10.21111/ijelal.v1i1.5002 

Nyikos, M., & Oxford, R. L. (1993). A factor analytic study of language-learning 

strategy use: Interpretations from information-processing theory and social 

psychology. The Modern Language Journal, 77(1), 11–22. 

O’Brien, H. L., Arguello, J., & Capra, R. (2020). An empirical study of interest, task 
complexity, and search behavior on user engagement. Information Processing 

& Management, 57(3), 102226. https://doi.org/10.1016/j.ipm.2020.102226 

O’Connell, T. S., & Dyment, J. E. (2013). Theory into Practice: Unlocking the Power 

and the Potential of Reflective Journals. IAP Information Age Publishing. 

Okkinga, M., Van Steensel, R., Van Gelderen, A. J. S., Van Schooten, E., Sleegers, P. J. 

C., & Arends, L. R. (2018). Effectiveness of reading-strategy interventions in 

whole classrooms: A meta-analysis. Educational Psychology Review, 30(4), 

1215–1239. https://doi.org/10.1007/s10648-018-9445-7 

O’Malley, J. M., & Chamot, A. U. (1990). Learning strategies in second language 

acquisition. Cambridge University Press. 

O’Malley, J. M., Chamot, A. U., Stewner-Manzanares, G., Kupper, L., & Russo, R. P. 
(1985). Learning strategies used by beginning and intermediate ESL students. 

Language Learning, 35(1), 21–46. 

Oxford, R. L. (1986). Development and Psychometric Testing of the Strategy Inventory 

for Language Learning (SILL). Kinton Inc.  

Oxford, R. L. (1990a). Language Learning Strategies: What Every Teacher Should 

Know (Vol. 210). Heinle & Heinle. 

Oxford, R. L. (1999b). Relationships between second language learning strategies and 

language proficiency in the context of learner autonomy and self-regulation. 

Revista Canaria de Estudios Ingleses, 38, 109–126. 



© C
OPYRIG

HT U
PM

 

 
161 

Oxford, R. L. (2014c). What can we learn about strategies, language learning, and life 

from two extreme cases: The role of well-being theory. Studies in Second 

Language Learning and Teaching, 4(4), 593–615. 

https://doi.org/10.14746/ssllt.2014.4.4.2 

Oxford, R. L. (2016d). Teaching and Researching Language Learning Strategies: Self-

regulation in Context. Taylor & Francis. 

Oxford, R. L., Lee, K. R., & Park, G. (2007). L2 grammar strategies: The second 

Cinderella and beyond. In A. D. Cohen & E. Macaro (Eds.), Language learner 

strategies: Thirty years of research and practice (Vol. 30, pp. 117–139). 

Oxford University Press. 

Pajares, F. (1996). Self-efficacy beliefs in academic settings. Review of Educational 

Research, 66(4), 543–578. https://doi.org/10.3102/00346543066004543 

Panadero, E. (2017). A review of self-regulated learning: Six models and four directions 

for research. Frontiers in Psychology, 8, 422. 

https://doi.org/10.3389/fpsyg.2017.00422 

Pawlak, M. (2008). Advanced learners’ use of strategies for learning grammar: A diary 

study. In M. Pawlak (Ed.), Investigating English Language Learning and 

Teaching. Adam Mickiewicz University in Poznań Press. 

Pawlak, M. (2009a). Grammar learning strategies and language attainment: Seeking a 

relationship. Research in Language, 7(1), 43–60. 

https://doi.org/10.2478/v10015-009-0004-7 

Pawlak, M. (2018b). Grammar learning strategy inventory (GLSI): Another look. 

Studies in Second Language Learning and Teaching, 8(2), 351–379. 

https://doi.org/10.14746/ssllt.2018.8.2.8 

Pawlak, M. (2020c). Grammar learning strategies as a key to mastering second language 

grammar: A research agenda. Language Teaching, 53(3), 358–370. 

https://doi.org/10.1017/S0261444819000314 

Phakiti, A. (2016). Test-takers’ performance appraisals, appraisal calibration, state-
trait strategy use, and state-trait IELTS listening difficulty in a simulated IELTS 

Listening test (No. 2016/6). IELTS Research Reports Online Series. 

https://www.ielts.org/-/media/research-reports/ielts_online_rr_2016-6.ashx 

Pham, H. C. (2017). Situated perspectives on the motivational trajectories of high school 

students learning English in rural Vietnam. JEELS-Journal of English 

Education and Linguistics Studies, 4(2), 249–266. 

https://doi.org/10.30762/jeels.v4i2.346 

Pham, H. H. (2007). Communicative Language Teaching: Unity within Diversity. ELT 

Journal, 61(3), 193–201. https://doi.org/10.1093/elt/ccm026 

https://doi.org/10.30762/jeels.v4i2.346


© C
OPYRIG

HT U
PM

 

 
162 

Pham, V. P. H., & Nguyen, T. B. (2014). The effects of communicative grammar 

teaching on students’ achievement of grammatical knowledge and oral 

production. English Language Teaching, 7(6), 74–86. 

Phan, L. H. N. (2017). Challenges/Constraints in Teaching Today’s English in Vietnam: 

Teachers’ voices. 8th Annual International Conference on TESOL ELT in the 

21st Century: Challenges & Opportunities. SEAMEO RETRACT, Vietnam. 

Phan, N. T. T. (2018). Effective EFL instruction in the Vietnamese context: From beliefs 

to actual classroom practices. International Journal of Instruction, 11(3), 403–

418. 

Phillips, V. (1991). A look at learner strategy use and ESL proficiency. Catesol Journal, 

4(1), 57–67. 

Phipps, S., & Borg, S. (2009). Exploring tensions between teachers’ grammar teaching 

beliefs and practices. System, 37(3), 380–390. 

https://doi.org/10.1016/j.system.2009.03.002 

Phung, H., Tran, N., & Hoang, D. (2021). Empowering students with authentic tasks to 

learn English beyond the classroom: A club-based model. Innovation in 

Language Learning and Teaching, 0(0), 1–11. 

https://doi.org/10.1080/17501229.2021.1998068 

Pieschl, S. (2009). Metacognitive calibration—An extended conceptualization and 

potential applications. Metacognition and Learning, 4(1), 3–31. 

https://doi.org/10.1007/s11409-008-9030-4 

Pintrich, P., Smith, D., García, T., & McKeachie, W. (1991). A manual for the use of the 

motivated strategies for learning questionnaire (MSLQ). University of 

Michigan. 

Plonsky, L. (2011). The effectiveness of second language strategy instruction: A meta‐
analysis. Language Learning, 61(4), 993–1038. https://doi.org/10.1111/j.1467-

9922.2011.00663.x 

Plonsky, L. (2019a). Language learning strategy instruction: Recent research and future 

directions. In A. U. Chamot & V. Harris (Eds.). Learning Strategy Instruction 

in the Language Classroom: Issues and Implementation (pp. 3–21). Channel 

View. https://doi.org/10.21832/9781788923415-007 

Plonsky, L., & Oswald, F. L. (2014). How big is “big”? Interpreting effect sizes in L2 

research. Language Learning, 64(4), 878–912. 

Potowski, K., Jegerski, J., & Morgan‐Short, K. (2009). The effects of instruction on 

linguistic development in Spanish heritage language speakers. Language 

Learning, 59(3), 537–579. https://doi.org/10.1111/j.1467-9922.2009.00517.x 

Prabhu, N. S. (1987). Second Language Pedagogy (Vol. 20). Oxford University Press. 

https://doi.org/10.1016/j.system.2009.03.002
https://doi.org/10.21832/9781788923415-007


© C
OPYRIG

HT U
PM

 

 
163 

Prince, P. (1996). Second language vocabulary learning: The role of context versus 

translations as a function of proficiency. The Modern Language Journal, 80(4). 

https://doi.org/10.1111/j.1540-4781.1996.tb05468.x 

Puustinen, M., & Pulkkinen, L. (2001). Models of self-regulated learning: A review. 

Scandinavian Journal of Educational Research, 45(3), 269–286. 

https://doi.org/10.1080/00313830120074206 

Qomariyah, S. S. (2019). The correlation between students’ motivation and learning 

grammar.  Journal of English Language Teaching, 6(1), 18–24. 

Quade, D. (1967). Rank analysis of covariance. Journal of the American Statistical 

Association, 62(320), 1187-1200. 

https://doi.org/10.1080/01621459.1967.10500925 

Rachmatullah, A., & Ha, M. (2019). Examining high-school students’ overconfidence 

bias in biology exam: A focus on the effects of country and gender. 

International Journal of Science Education, 41(5), 652–673. 

https://doi.org/10.1080/09500693.2019.1578002 

Ramdass, D., & Zimmerman, B. J. (2008). Effects of self-correction strategy training on 

middle school students’ self-efficacy, self-evaluation, and mathematics 
division learning. Journal of Advanced Academics, 20(1), 18–41. 

https://doi.org/10.4219/jaa-2008-869 

Richards, J. C., Gallo, P. B., & Renandya, W. A. (2001). Exploring teachers’ beliefs and 

the processes of change. PAC Journal, 1(1), 41–58. 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and Methods in Language 

Teaching. Cambridge University Press. 

Rienties, B., Tempelaar, D., Nguyen, Q., & Littlejohn, A. (2019). Unpacking the 

intertemporal impact of self-regulation in a blended mathematics environment. 

Computers in Human Behavior, 100, 345–357. 

https://doi.org/10.1016/j.chb.2019.07.007 

Riveiro, J. M. S., Cabanach, R. G., & Arias, A. V. (2001). Multiple-goal pursuit and its 
relation to cognitive, self-regulatory, and motivational strategies. British 

Journal of Educational Psychology, 71(4), 561–572. 

https://doi.org/10.1348/000709901158677 

Rose, H. (2012). Reconceptualizing strategic learning in the face of self-regulation: 

throwing language learning strategies out with the bathwater. Applied 

Linguistics, 33(1), 92–98. https://doi.org/10.1093/applin/amr045 

Rose, H., Briggs, J. G., Boggs, J. A., Sergio, L., & Ivanova-Slavianskaia, N. (2018). A 

systematic review of language learner strategy research in the face of self-

regulation. System, 72, 151–163. https://doi.org/10.1016/j.system.2017.12.002 

https://doi.org/10.1080/00313830120074206
https://doi.org/10.1093/applin/amr045


© C
OPYRIG

HT U
PM

 

 
164 

Rosenthal, R., Cooper, H., & Hedges, L. (1994). Parametric measures of effect size. The 

Handbook of Research Synthesis, 621(2), 231–244. 

Rubin, J. (1975). What the" good language learner" can teach us. TESOL Quarterly, 9(1), 

41–51. https://doi.org/10.2307/3586011 

Rutherford, W. E. (2014). Second language grammar: Learning and teaching. 

Routledge. 

Rutherford, T. (2017). The measurement of calibration in real contexts. Learning and 

Instruction, 47, 33–42. https://doi.org/10.1016/j.learninstruc.2016.10.006 

Saengboon, S. (2017). English Grammar and Thai University Students: An 

Insurmountable Linguistic Battle? English Language Teaching, 10(11), 22–36. 

Safari, M., & Koosha, M. (2016). Instructional efficacy of portfolio for assessing Iranian 

EFL learners’ speaking ability. English Language Teaching, 9(3), 102–116. 

Salkind, N. J. (2010). Encyclopedia of Research Design (Vol. 1). Sage. 

Sammons, P. (1995). Gender, ethnic and socio‐economic differences in attainment and 

progress: A longitudinal analysis of student achievement over 9 years. British 

Educational Research Journal, 21(4), 465–485. 

Sardare, S. A., Saad, M. R. M., & Boroomand, R. (2012). Self-regulated learning 

strategies (SRLS) and academic achievement in pre-university EFL learners. 

California Linguistic Notes, 37(1), 36. 

Sarstedt, M., Hair, J. F., Cheah, J.-H., Becker, J.-M., & Ringle, C. M. (2019). How to 

specify, estimate, and validate higher-order constructs in PLS-SEM. 

Australasian Marketing Journal (AMJ), 27(3), 197–211. 

https://doi.org/10.1016/j.ausmj.2019.05.003 

Sato, M., & Oyanedel, J. C. (2019). “I think that is a better way to teach but …”: EFL 

teachers’ conflicting beliefs about grammar teaching. System, 84, 110–122. 

https://doi.org/10.1016/j.system.2019.06.005 

Schmider, E., Ziegler, M., Danay, E., Beyer, L., & Bühner, M. (2010). Is it really robust? 
Reinvestigating the robustness of ANOVA against violations of the normal 

distribution assumption. European Journal of Research Methods for the 

Behavioral and Social Sciences, 6(4), 147–151. https://doi.org/10.1027/1614-

2241/a000016 

Schmidt, R. (1990). The role of consciousness in second language learning. Applied 

Linguistics, 11(2), 129–158. https://doi.org/10.1093/applin/11.2.129 

 

https://doi.org/10.2307/3586011
https://doi.org/10.1027/1614-2241/a000016
https://doi.org/10.1027/1614-2241/a000016


© C
OPYRIG

HT U
PM

 

 
165 

Schmidt, R. (2012a). Attention, awareness, and individual differences in language 

learning. In W. M. Chan, K. N. Chin, S. Bhatt & I. Walker (Eds.), Perspectives 

on Individual Characteristics and Foreign Language Education. De Gruyter 

Mouton.  

Schraw, G. (1994). The effect of metacognitive knowledge on local and global 
monitoring. Contemporary Educational Psychology, 19(2), 143–154. 

https://doi.org/10.1006/ceps.1994.1013 

Schraw, G. (1998a). Promoting general metacognitive awareness. Instructional Science, 

26(1–2), 113–125. 

Schraw, G. (2009b). Measuring Metacognitive Judgments. In D.  J.  Hacker, J.  Dunlosky  

&  A.  C.  Graesser  (Eds.),  Handbook of  Metacognition in  Education (pp. 

415-429). Routledge.  

Schraw, G. (2009c). A conceptual analysis of five measures of metacognitive 

monitoring. Metacognition and Learning, 4(1), 33–45 

Schraw, G., & Dennison, R. S. (1994). Assessing metacognitive awareness. 

Contemporary Educational Psychology, 19(4), 460–475. 

https://doi.org/10.1006/ceps.1994.1033 

Schunk, D. H. (1986). Verbal self-regulation as a facilitator of children’s achievement 

and self-efficacy. Human Learning, 1(4), 265–277. 

Schunk, D. H. (2008a). Metacognition, self-regulation, and self-regulated learning: 

Research recommendations. Educational Psychology Review, 20(4), 463–467. 

https://doi.org/10.1007/s10648-008-9086-3 

Schunk, D. H. (2012b). Learning Theories, an Educational Perspective (6th ed.). 

Pearson. 

Schunk, D. H., & Mullen, C. A. (2012). Self-efficacy as an engaged learner. In S. L. 

Christenson, A. L. Reschly, & C. Wylie (Eds.), Handbook of Research on 

Student Engagement (pp. 219–235). Springer US. https://doi.org/10.1007/978-

1-4614-2018-7_10 

Schunk, D. H., & Zimmerman, B. J. (1997). Social origins of self-regulatory 

competence. Educational Psychologist, 32(4), 195–208. 

https://doi.org/10.1207/s15326985ep3204_1 

Schunk, D. H., & Zimmerman, B. J. (1998a). Self-Regulated Learning: From Teaching 

to Self-Reflective Practice. Guilford Press. 

Schunk, D. H., & Zimmerman, B. J. (2007b). Influencing children’s self-efficacy and 

self-regulation of reading and writing through modeling. Reading & Writing 

Quarterly, 23(1), 7–25. https://doi.org/10.1080/10573560600837578 

https://doi.org/10.1006/ceps.1994.1013


© C
OPYRIG

HT U
PM

 

 
166 

Schutz, R. W., & Gessaroli, M. E. (1987). The analysis of repeated measures designs 

involving multiple dependent variables. Research Quarterly for Exercise and 

Sport, 58(2), 132–149. https://doi.org/10.1080/02701367.1987.10605437 

Seifoori, Z., & Vahidi, Z. (2012). The impact of fluency strategy training on Iranian EFL 

learners’ speech under online planning conditions. Language Awareness, 21(1–

2), 101–112. https://doi.org/10.1080/09658416.2011.639894 

Sharma, P. N., Shmueli, G., Sarstedt, M., Danks, N., & Ray, S. (2018). Prediction‐
oriented model selection in partial least squares path modeling. Decision 

Sciences, 52 (3), 567-607 

Shintani, N. (2015). The incidental grammar acquisition in focus on form and focus on 

forms instruction for young beginner learners. Tesol Quarterly, 49(1), 115–140. 

https://doi.org/10.1002/tesq.166 

Shintani, N., Li, S., & Ellis, R. (2013). Comprehension‐based versus production‐based 

grammar instruction: A meta‐analysis of comparative studies. Language 

Learning, 63(2), 296–329. https://doi.org/10.1111/lang.12001 

Singer Trakhman, L. M., Alexander, P. A., & Berkowitz, L. E. (2019). Effects of 

Processing Time on Comprehension and Calibration in Print and Digital 

Mediums. The Journal of Experimental Education, 87(1), 101–115. 

https://doi.org/10.1080/00220973.2017.1411877 

Smith, K. N., Lamb, K. N., & Henson, R. K. (2020). Making Meaning out of Manova: 

The Need for Multivariate Post Hoc Testing in Gifted Education Research. 

Gifted Child Quarterly, 64(1), 41–55. 

https://doi.org/10.1177/0016986219890352 

Schreiber, J. B., Nora, A., Stage, F. K., Barlow, E. A., & King, J. (2006). Reporting 

structural equation modeling and confirmatory factor analysis results: A 

review. The Journal of Educational Research, 99(6), 323–338. 

https://doi.org/10.3200/joer.99.6.323-338 

Sogutlu, E. (2016). Learners’ beliefs of the role of grammar in EFL learning. European 

Academic Research, 4(1), 310–328. 

Sontag, C., & Stoeger, H. (2015). Can highly intelligent and high-achieving students 

benefit from training in self-regulated learning in a regular classroom context? 

Learning and Individual Differences, 41, 43–53. 

https://doi.org/10.1016/j.lindif.2015.07.008 

Souvignier, E., & Mokhlesgerami, J. (2006). Using self-regulation as a framework for 

implementing strategy instruction to foster reading comprehension. Learning 

and Instruction, 16(1), 57–71.  

 

https://doi.org/10.1080/09658416.2011.639894
https://doi.org/10.1177/0016986219890352


© C
OPYRIG

HT U
PM

 

 
167 

Spann, C. A., Shute, V. J., Rahimi, S., & D’Mello, S. K. (2019). The productive role of 

cognitive reappraisal in regulating affect during game-based learning. 

Computers in Human Behavior, 100, 358–369. 

https://doi.org/10.1016/j.chb.2019.03.002 

Stahl, E., Pieschl, S., & Bromme, R. (2006). Task complexity, epistemological beliefs 
and metacognitive calibration: An exploratory study. Journal of Educational 

Computing Research, 35(4), 319–338. 

Steinbach, J., & Stoeger, H. (2016). How primary school teachers’ attitudes towards self-

regulated learning (SRL) influence instructional behavior and training 

implementation in classrooms. Teaching and Teacher Education, 60, 256–269. 

https://doi.org/10.1016/j.tate.2016.08.017 

Stephen, S. M., & Singh, X. P. (2010). Learning grammar autonomously through 

metacognitive strategies: An experiment. Journal of NELTA, 15(1–2), 146–

150. 

Stern, H. H. (1975). What can we learn from the good language learner? Canadian 

Modern Language Review, 31(4), 304–319. 

https://doi.org/10.3138/cmlr.31.4.304 

Stevens, W. (2016). Bringing order out of chaos: Definitions and features of language 

learning strategies. In R. L. Oxford (Ed.), Teaching and Researching Language 

Learning Strategies: Self-Regulation in Context (2nd ed.). Taylor & Francis. 

Stoeger, H., Sontag, C., & Ziegler, A. (2014). Impact of a teacher-led intervention on 

preference for self-regulated learning, finding main ideas in expository texts, 

and reading comprehension. Journal of Educational Psychology, 106(3), 799. 

Stone, N. J. (2000). Exploring the relationship between calibration and self-regulated 

learning. Educational Psychology Review, 12(4), 437–475. 

Sun, T., & Wang, C. (2020). College students’ writing self-efficacy and writing self-

regulated learning strategies in learning English as a foreign language. System, 

90, 102221. https://doi.org/10.1016/j.system.2020.102221 

Supakorn, P., Feng, M., & Limmun, W. (2018). Strategies for better learning of English 

grammar: Chinese vs. Thais. English Language Teaching, 11(3), 24–39. 

Tabachnick, B., & Fidell, L. (2013). Using Multivariate Statistics. Pearson Education. 

Takano, Y. (2018). Action research on the effect of focus-on-form instruction: 

developing junior high school students’ communicative competences [Paper 

presentation]. In D. Roy & J. Blake (Eds), Pan SIG Conference 2018 (pp. 240–

249). Toyo Gakuen University Press.  

https://doi.org/10.1016/j.tate.2016.08.017


© C
OPYRIG

HT U
PM

 

 
168 

Takeuchi, O. (2003). What can we learn from good foreign language learners? A 

qualitative study in the Japanese foreign language context. System, 31(3), 385–

392. https://doi.org/10.1016/s0346-251x(03)00049-6 

Tavakoli, M., Dastjerdi, H. V., & Esteki, M. (2011). The effect of explicit strategy 

instruction on L2 oral production of Iranian intermediate EFL learners: 
Focusing on accuracy, fluency and complexity. Journal of Language Teaching 

& Research, 2(5), 989–997. https://doi.org/10.4304/jltr.2.5.989-997 

Tavakolizadeh, J., & Ebrahimi-Qavam, S. (2011). Effect of teaching of self-regulated 

learning strategies on self-efficacy in students. Procedia-Social and Behavioral 

Sciences, 29, 1096–1104. https://doi.org/10.1016/j.sbspro.2011.11.343 

Teeuwen, J. (2019). Investigating the Transfer of Metacognition to Domains Distinct 

From Mathematics [Doctoral dissertation, University of Windsor]. Scholarship 

at UWindsor. https://scholar.uwindsor.ca/etd/7848/ 

Teng, F. (2020). The benefits of metacognitive reading strategy awareness instruction 

for young learners of English as a second language. Literacy, 54(1), 29–39. 

https://doi.org/10.1111/lit.12181 

Teng, L. S., & Zhang, L. J. (2016). A questionnaire-based validation of multidimensional 
models of self-regulated learning strategies. The Modern Language Journal, 

100(3), 674–701. https://doi.org/10.1111/modl.12339 

Teng, L. S., & Zhang, L. J. (2020a). Empowering learners in the second/foreign language 

classroom: Can self-regulated learning strategies-based writing instruction 

make a difference? Journal of Second Language Writing, 48, 100701. 

https://doi.org/10.1016/j.jslw.2019.100701 

The Prime Minister of the Socialist Republic of Vietnam (2008). Decision No 1400/QD-

TTg. https://vanbanphapluat.co/1400-qd-ttg 

Theobald, M. (2021). Self-regulated learning training programs enhance university 

students’ academic performance, self-regulated learning strategies, and 

motivation: A meta-analysis. Contemporary Educational Psychology, 66, 

101976. https://doi.org/10.1016/j.cedpsych.2021.101976 

Thiede, K. W., Anderson, M., & Therriault, D. (2003). Accuracy of metacognitive 

monitoring affects learning of texts. Journal of Educational Psychology, 95(1), 

66–73. 

Thiede, K. W., Griffin, T. D., Wiley, J., & Redford, J. S. (2009). Metacognitive 

monitoring during and after reading. In D. J. Hacker, J. Dunlosky & A. C. 

Graesser (Eds.), Handbook of Metacognition in Education (pp. 85–106). 

Routledge.  

https://doi.org/10.1016/j.sbspro.2011.11.343
https://vanbanphapluat.co/1400-qd-ttg
https://doi.org/10.1016/j.cedpsych.2021.101976


© C
OPYRIG

HT U
PM

 

 
169 

Thiede, K. W., Griffin, T. D., Wiley, J., & Anderson, M. C. (2010). Poor metacognition 

accuracy as a result of inappropriate cue use. Discourse Processes, 47(4), 331-

362.  

Thomas, D. R. (2006). A general inductive approach for analyzing qualitative evaluation 

data. American Journal of Evaluation, 27(2), 237–246. 

Thornbury, S. (1999). How to Teach Grammar (Vol. 3). Longman Harlow. 

Tılfarlıoğlu, F., & Yalçın, E. (2005). An analysis of the relationship between the use of 

grammar learning strategies and student achievement at English preparatory 

classes. Dil ve Dilbilimi Çalışmaları Dergisi [Journal of Language and 

Linguistic Studies], 1(2), 155–169. 

Tobias, S., & Everson, H. T. (2002). Knowing What You Know and What You Don’t: 

Further Research on Metacognitive Knowledge Monitoring. College Entrance 

Examination Board. 

Tomczak, M., & Tomczak, E. (2014). The need to report effect size estimates revisited. 

An overview of some recommended measures of effect size. Trends in Sport 

Sciences, 1(21), 19–25. 

Toprak, T. E. (2019). “Teaching grammar is not my main responsibility”: Exploring EFL 
teachers’ beliefs about grammar teaching. International Online Journal of 

Education and Teaching, 6(1), 205–221. 

Tragant, E., Thompson, M. S., & Victori, M. (2013). Understanding foreign language 

learning strategies: A validation study. System, 41(1), 95–108. 

https://doi.org/10.1016/j.system.2013.01.007 

Tran, L. T., Ngo, M., Nguyen, N., & Dang, X. T. (2017). Hybridity in Vietnamese 

universities: An analysis of the interactions between Vietnamese traditions and 

foreign influences. Studies in Higher Education, 42(10), 1899–1916. 

Tran, Q. T., Nguyen, C. H. L. (2020). The use of self-regulated language learning 

strategies among Vietnamese English-majored freshmen: A case study. VNU 

Journal of Science: Education Research, 36(1). https://doi.org/10.25073/2588-

1159/vnuer.4331 

Tran, T. Q., & Phan Tran, N. T. (2021). Vietnamese EFL high school students’ use of 

self-regulated language learning strategies for project-based learning. 

International Journal of Instruction, 14(1), 459–474 

https://doi.org/10.29333/iji.2021.14127a 

Tran, T. T. T., Baldauf Jr, R. B., & Moni, K. (2013). Foreign language anxiety: 

Understanding its status and insiders’ awareness and attitudes. TESOL 

Quarterly, 47(2), 216–243. https://doi.org/10.1002/tesq.85 



© C
OPYRIG

HT U
PM

 

 
170 

Tran, T. T. T., Moni, K., & Baldauf Jr, R. B. (2012). Foreign language anxiety and its 

effects on students’ determination to study English: To abandon or not to 

abandon. TESOL in Context, 3, 1–14. 

Trendak, O. (2015). Investigating Grammar Learning Strategies. In O. Trendak (Ed.), 

Exploring the Role of Strategic Intervention in Form-focused Instruction (pp. 

65–92). Springer. https://doi.org/10.1007/978-3-319-12433-9_3 

Truong, C. B. & Archer, J. (2018). Examining the motivation and achievement of 

Vietnamese university students as they undertake English classes. In J. Albright 

(Ed.), English Tertiary Education in Vietnam. Routledge. 

Tseng, W.-T., Dörnyei, Z., & Schmitt, N. (2006). A new approach to assessing strategic 

learning: The case of self-regulation in vocabulary acquisition. Applied 

Linguistics, 27(1), 78–102. https://doi.org/10.1093/applin/ami046 

Tuysuzoglu, B. B., & Greene, J. A. (2015). An investigation of the role of contingent 

metacognitive behavior in self-regulated learning. Metacognition and 

Learning, 10(1), 77–98. https://doi.org/10.1007/s11409-014-9126-y 

Ur, P. (2011). Grammar teaching research, theory, and practice. In E Hinkel (Ed.), 

Handbook of Research in Second Language Teaching and Learning. 

Routledge. 

Ur, P. (2018a). PPP: Presentation–practice–production. The TESOL Encyclopedia of 

English Language Teaching, 1–6. 

Van Merriënboer, J. J. G., & De Bruin, A. B. H. (2019). Cue-based facilitation of self-

regulated learning: A discussion of multidisciplinary innovations and 

technologies. Computers in Human Behavior, 100, 384–391. 

https://doi.org/10.1016/j.chb.2019.07.021 

Vandergrift, L. (2003). Orchestrating strategy use: Toward a model of the skilled second 

language listener. Language Learning, 53(3), 463–496. 

https://doi.org/10.1111/1467-9922.00232 

VanPatten, B. (2004). Input processing in second language acquisition. In M. J. Leeser, 
D. K. Gregory & W. Wong (Eds.), Processing Instruction: Theory, Research, 

and Commentary. Lawrence Erlbaum Associates.  

VanPatten, B., & Cadierno, T. (1993). Explicit instruction and input processing. Studies 

in Second Language Acquisition, 15(2), 225–243. 

VanPatten, B., & Cadierno, T. (1993a). Input processing and second language 

acquisition: A role for instruction. The Modern Language Journal, 71(1), 45–

57. https://doi.org/10.1111/j.1540-4781.1993.tb01944.x 

VanPatten, B., & Oikkenon, S. (1996). Explanation versus structured input in processing 

instruction. Studies in Second Language Acquisition, 18(4), 495–510. 



© C
OPYRIG

HT U
PM

 

 
171 

Veenman, M. V., Van Hout-Wolters, B. H., & Afflerbach, P. (2006). Metacognition and 

learning: Conceptual and methodological considerations. Metacognition and 

Learning, 1(1), 3–14. 

Verghese, C. P. (1989). Teaching English as a Second Language. Sterling Publishers. 

Verstege, S., Pijeira-Díaz, H. J., Noroozi, 0., Biemans, H., & Diederen, J. (2019). 
Relations between students’ perceived levels of self-regulation and their 

corresponding learning behavior and outcomes in a virtual experiment 

environment. Computers in Human Behavior, 100, 325–334 

https://doi.org/10.1016/j.chb.2019.02.020 

Gimeno, V. (2002). Grammar learning through strategy training: A classroom study on 

learning conditionals through metacognitive and cognitive strategy training 

[Doctoral dissertation, Universitat de Valencia]. 

https://roderic.uv.es/handle/10550/15249 

Wang, C., Bong, M., & Ahn, H. S. (2013). Korean college students’ self-regulated 

learning strategies and self-efficacy beliefs in learning English as a foreign 

language. Asian EFL Journal, 15(3), 81–112. 

Wang, M. C., & Peverly, S. T. (1986). The self-instructive process in classroom learning 

contexts. Contemporary Educational Psychology, 11(4), 370–404. 

Wang, Y., & List, A. (2019). Calibration in multiple text use. Metacognition and 

Learning, 14(2), 131–166. https://doi.org/10.1007/s11409-019-09201-y 

Weiner, B. (1986). An Attributional Theory of Motivation and Emotion. Spring-Verlag. 

Weinstein, C. E., Zimmermann, S. A., & Palmer, D. R. (1988). Assessing learning 

strategies: The design and development of the LASSI. In C. E. Weinstein, E. T. 

Goetz, & P. A. Alexander (Eds.), Learning and Study Strategies (pp. 25–40). 

Academic Press. https://doi.org/10.1016/B978-0-12-742460-6.50009-8 

Wenden, A. (1987). Metacognition: An expanded view on the cognitive abilities of L2 

learners. Language Learning, 37(4), 573–597. https://doi.org/10.1111/j.1467-

1770.1987.tb00585.x 

Wharton, G. (2000). Language learning strategy use of bilingual foreign language 

learners in Singapore. Language Learning, 50(2), 203–243. 

https://doi.org/10.1111/0023-8333.00117 

White, L. (1982). Grammatical Theory and Language Acquisition. Foris 

White, L. (1989a). Universal Grammar and Second Language Acquisition (Vol. 1). John 

Benjamins Publishing. 



© C
OPYRIG

HT U
PM

 

 
172 

Williams, J. (2012). The potential role(s) of writing in second language development. 

Journal of Second Language Writing, 21(4), 321–331. 

https://doi.org/10.1016/j.jslw.2012.09.007 

Winne, P. H. (2004). Students’ calibration of knowledge and learning processes: 

Implications for designing powerful software learning environments. 

International Journal of Educational Research, 41(6), 466–488. 

Winne, P. H. (2018a). Cognition and metacognition within self-regulated learning. In D. 

H. Schunk & J. A. Greene (Eds.), Handbook of self-regulation of learning and 

performance (pp. 36-48). Routledge. 

Winne, P. H., & Hadwin, A. F. (1998). Studying as self-regulated learning. In D. J. 

Hacker & J. Dunlosky (Eds.), Metacognition in Educational Theory and 

Practice (pp. 277–304). Erlbaum. 

Winne, P. H., & Perry, N. E. (2000). Measuring self-regulated learning. In M. Boekaerts, 

P.R. Pintrich & M. Zeidner (Eds.), Handbook of Self-Regulation (pp. 531–566). 

Elsevier. 

Wirth, J., & Leutner, D. (2008). Self-regulated learning as a competence: Implications 

of theoretical models for assessment methods. Zeitschrift Für Psychologie 

[Journal of Psychology], 216(2), 102–110. 

Wolters, C. A., & Pintrich, P. R. (1998). Contextual differences in student motivation 

and self-regulated learning in mathematics, English, and social studies 

classrooms. Instructional Science, 26(1), 27–47. 

https://doi.org/10.1023/A:1003035929216 

Yalden, J. (1987). Principles of Course Design for Language Teaching. Cambridge 

University Press. 

Ying Wang, A. (2019). Calibration in multiple text use. Metacognition and Learning, 

14(2), 131–166. 

Yurdabakan, I., & Erdogan, T. (2009). The effects of portfolio assessment on reading, 

listening, and writing skills of secondary school prep class students. Journal of 

International Social Research, 2(9), 526–538.  

Zabrucky, K. M., Agler, Lin, L-M., & Moore, D. (2009). Metacognition in Taiwan: 

Students’ calibration of comprehension and performance. International 

Journal of Psychology, 44(4), 305–312. 

https://doi.org/10.1080/00207590802315409 

Zaker, A. (2016). Social constructivism and metacognition in an EFL context: Inspecting 

the contribution of critical thinking to EFL learners’ social intelligence. 

Humanising Language Teaching, 18(6), 1–14. 

https://doi.org/10.1016/j.jslw.2012.09.007


© C
OPYRIG

HT U
PM

 

 
173 

Zhang, L. J. (2001). Awareness in Reading: EFL Students’ Metacognitive Knowledge 

of Reading Strategies in an Acquisition-poor Environment. Language 

Awareness, 10(4), 268–288. https://doi.org/10.1080/09658410108667039 

Zhang, Y. (2007). The effects of metacognitive awareness on readers’ comprehension: 

Additional evidence for acquisition-based reading instruction [Paper 
presentation]. In W. Hu & Q. Wen (Eds.), Selected Papers from the 4th 

International Conference on ELT in China (pp. 250–270). Foreign Language 

Teaching and Research Press. 

Zhang, L. J., & Qin, T. L. (2018). Validating a questionnaire on EFL writers’ 

metacognitive awareness of writing strategies in multimedia environments. In 

A. Haukås, C. Bjorke & M. Dypedahl (Eds.), Metacognition in Language 

Learning and Teaching (pp. 157–173). Routledge.  

Zimmerman, B. J. (1986). Becoming a self-regulated learner: Which are the key 

subprocesses? Contemporary Educational Psychology, 11(4), 307–313. 

Zimmerman, B. J. (1989a). A social cognitive view of self-regulated academic learning. 

Journal of Educational Psychology, 81(3), 329–339. 

Zimmerman, B. J. (1990b). Self-regulated learning and academic achievement: An 

overview. Educational Psychologist, 25(1), 3–17.  

Zimmerman, B. J. (1998c). Developing self-fulfilling cycles of academic regulation: An 

analysis of exemplary instructional models. In D. H. Schunk & B. J. 

Zimmerman (Eds.), Self-Regulated Learning: From Teaching to Self-Reflective 

Practice (pp. 1–19). Guilford Press.  

Zimmerman, B. J. (1998d). Academic studing and the development of personal skill: A 

self-regulatory perspective. Educational Psychologist, 33(2–3), 73–86. 

https://doi.org/10.1080/00461520.1998.9653292 

Zimmerman, B. J. (2000e). Attaining self-regulation: A social cognitive perspective. In 

M. Boekaerts, M. Zeidner & P. R. Pintrinch (Eds), Handbook of Self-

Regulation (pp. 13–39). Elsevier. 

Zimmerman, B. J., & Martinez-Pons, M. (1990). Student differences in self-regulated 

learning: Relating grade, sex, and giftedness to self-efficacy and strategy use. 

Journal of Educational Psychology, 82(1), 51–59. 

https://doi.org/10.1037/0022-0663.82.1.51 

Zimmerman, B. J., & Moylan, A. R. (2009). Self-regulation: Where metacognition and 

motivation intersect. In D. J. Hacker, J. Dunlosky & A. C. Graesser (Eds), 

Handbook of Metacognition in Education (pp. 311–328). Routledge. 

 



© C
OPYRIG

HT U
PM

 

 
174 

Zimmerman, B. J., Moylan, A., Hudesman, J., White, N., & Flugman, B. (2011). 

Enhancing self-reflection and mathematics achievement of at-risk urban 

technical college students. Psychological Test and Assessment Modeling, 53(1), 

141–160. 

Zimmerman, B. J., & Schunk, D. H. (2001). Self-Regulated Learning and Academic 

Achievement: Theoretical Perspectives. Routledge. 

Zimmerman, B. J., & Schunk, D. (2006a). Competence and control beliefs: 

Distinguishing the means and ends. In P. A. Alexander & P. H. Winne (Eds.). 

Handbook of Educational Psychology (pp. 349–367). Lawrence Erlbaum 

Associates Publishers. 

Zimmerman, B. J., & Schunk, D. H. (2012b). Self-Regulated Learning and Academic 

Achievement: Theory, Research, and Practice. Springer Science & Business 

Media. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 



© C
OPYRIG

HT U
PM

 

 
226 

8 BIODATA OF STUDENT 

Truong Thi Nhu Ngoc was born in Ho Chi Minh City, Vietnam. She graduated from the 

Ho Chi Minh University of Education with a good BA degree in TESOL and an MA 

degree with Distinctions in Applied Linguistics from Curtin University. She has been 

actively engaged in teaching and researching activities at public and private tertiary 
institutions in Vietnam for more than ten years. She enrolled in her Ph.D. program in 

August 2018 under the main supervision of Professor Dr. Arshad Abd Samad until his 

retirement in January 2021 and was subsequently supervised by Dr. Nooreen Noordin 

from March 2021 to the graduation date. Her research interests involve self-efficacy, 

self-regulation, speaking, and grammar.   

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



© C
OPYRIG

HT U
PM

 

 
227 

9 LIST OF PUBLICATIONS 

Truong, T.N.N.,  Noordin, N. & Ismail, L. (2022). Revisiting views of grammar and 

grammar learning strategy use among high school students. A multiple case 

study in Vietnam. Language Value. Accepted.  

Truong, T.N.N. (2022). Developing and validating an instrument to measure EFL 
learners' self-regulation in learning English grammar. Frontiers in Education, 

7, 1-16. 

Truong, T.N.N., Samad, A.A. & Phan, T.T. (2021). Text examiners perspectives of the 

localized Vietnamese speaking assessment framework in a global context. 

Pertanika Jourmal of Social Sciences and Humanities, 29 (3), 223-242 

Truong, T.N.N & Samad A.A (2020). A qualitative case study into exploring the learning 

styles and learning strategies of non-English major Vietnamese college 

students. Universal Journal of Educational Research, 8 (1A), 76-86. 

Truong, T. N. N., & Wang, C. (2019). Understanding Vietnamese college students’ self-

efficacy beliefs in learning English as a foreign language. System, 84, 123-132 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 




