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Abstract of thesis presented to the Senate of Universiti Putra Malaysia in fulfilment of
the requirement for the degree of Doctor of Philosophy

WILLINGNESS TO COMMUNICATE, COMMUNICATION BEHAVIOUR
AND ASSOCIATED VARIABLES AMONG ESL UNDERGRADUATES IN
MALAYSIA

By

KHO AI SIOK

May 2021

Chairman : Associate Professor Chan Mei Yuit, PhD
Faculty : Modern Language and Communication

In Malaysia, Bahasa Melayu is the national language and is the main medium of
instruction. English has the status of a second language. English is taught in primary
and secondary schools as single subject and it is also taught at the university level.
Despite so many research done in Malaysia, many students are still unable to
communicate in English which leads to the risk of unemployment. The purpose of the
study is to investigate the relationship among the independent variables (motivation,
anxiety, language learning backgrounds), classroom communication, and willingness to
communicate in English among ESL undergraduates in Malaysia as well as to obtain the
perceptions of the students on their willingness to communicate and other factors
(motivation, anxiety, language learning backgrounds) that contribute to their
unwillingness to communicate in English. The research design for the study was a non-
experimental study which was conducted in three phases, the survey, interviews, and
observations. Questionnaire was distributed to 330 students from the convenience
sampling of two Universities in the Northern region in West Malaysia. Thirty students
from the survey were selected using convenience sampling for interview and classroom
observation which were carried out for 8 weeks. The findings showed English
proficiency turned out to be influencing students’ willingness to communicate in the
language. Motivation, anxiety, and English proficiency showed significant contributors
to their willingness to communicate in English. The mentioned variables were the
predictors to students’ willingess to communicate in English. Communication behaviour
was measured qualitatively in the classroom observation and interviews and the results
showed students to have some differences. Interesting findings were found during
observations and interviews that students were motivated to fight the feeling of fear
(anxiety) in order to speak in English. Students were found to be speaking the language
according to the environment and their surroundings in the classroom which showed
slight changes in their willingness to communicate to compare to their self-report
quesionnaire.



Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai
memenuhi keperluan untuk ijazah Doktor Falsafah

KESEDIAAN UNTUK BERKOMUNIKASI, KELAKUAN KOMUNIKASI, DAN
FAKTOR YANG BERKAITAN DI KALANGAN SISWAZAH ESL DI
MALAYSIA
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Mei 2021
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Fakulti : Bahasa Moden dan Komunikasi

Di Malaysia, Bahasa Melayu adalah bahasa kebangsaan dan merupakan media
pengajaran utama. Bahasa Inggeris mempunyai status bahasa kedua. Bahasa Inggeris
diajar di sekolah rendah dan menengah sebagai subjek tunggal dan juga diajar di
peringkat universiti. Banyak penyelidikan telah dikaji dalam bidang ini, tetapi masih
terdapat ramai pelajar yang tidak dapat berkomunikasi dalam bahasa Inggeris dan ini
telah membawa kepada risiko pelajar lepasan Universiti dalam pengangguran. Tujuan
kajian adalah untuk mengkaji hubungan antara pemboleh ubah bebas (motivasi,
kegelisahan, latar belakang pembelajaran bahasa), tingkah laku bilik kuliah dan
kesediaan untuk berkomunikasi dalam bahasa Inggeris di kalangan pelajar sarjana ESL
di Malaysia. Kajian ini juga bertujuan untuk mendapatkan persepsi pelajar terhadap
kesediaan mereka untuk berkomunikasi dan faktor lain (motivasi, kegelisahan, latar
belakang pembelajaran bahasa) yang menyumbang kepada keengganan mereka untuk
berkomunikasi dalam bahasa Inggeris. Penyelidikan ini telah dijalankan dalam tiga fasa,
iaitu tinjauan, temu bual, dan pemerhatian. Pertama, soal selidik diberikan kepada 330
orang pelajar universiti yang dipilih secara pensampelan mudah di negeri-negeri Utara
di Malaysia. Dua buah universiti yang terpilih terdiri daripada bandar dan pinggir
bandar. Selepas hasil soal selidik dikumpulkan, temu bual dan pemerhatian dijalankan
dengan 30 pelajar yang dipilih secara pensampelan mudah, daripada kalangan pelajar
yang telah menjawab soal selidik selama 8 minggu. Tingkah laku komunikasi dilakukan
secara kualitatif dalam pemerhatian dalam kelas dan temu ramah, dan hasilnya
menunjukkan pelajar mempunyai sedikit perbezaan. Penemuan menarik didapati semasa
pemerhatian dan temu bual iaitu, terdapat segelintir pelajar yang terdorong untuk
melawan perasaan takut (kegelisahan) untuk bertutur dalam bahasa Inggeris. Pelajar
didapati bertutur bergantung kepada persekitaran dan persekitarannya di dalam bilik
kuliah yang mampu menunjukkan sedikit perubahan dalam kesediaan mereka untuk
berkomunikasi dalam Bahasa Inggeris apabila berbanding dengan laporan soal selidik
mereka.
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CHAPTER 1

INTRODUCTION

1.1 Overview

This chapter begins with a brief overview of the research and the background of the
study. It continues with a critical review of the Willingness to Communicate (WTC)
questionnaire and classroom observation among English as Second Language (ESL)
undergraduate students in Malaysia. This is followed by a discussion of the problem
statement, objectives, research aims, as well as the conceptual and theoretical
frameworks. Finally, the significance, limitations, as well as definition of terms are
presented and discussed.

1.2 Background of the Study

Malaysia is a diverse multicultural, multilingual country consisting of predominantly
three major ethnic groups: Malay, Chinese and Indian, including the indigenous people
with diverse cultural backgrounds. English was made a second language with the
implementation of the National Language policy in 1970. The medium of instruction in
all national type schools is Bahasa Malaysia (Malay). However, the mediums of
instruction in vernacular schools (Chinese and Tamil medium schools) are Mandarin and
Tamil respectively. Bahasa Malaysia and English must be taught as compulsory subjects.
Malaysian students from different backgrounds and all walks of life speak in English
with varying proficiency levels and command of the English language. Urban Malaysian
students have a better mastery of the English language. Nevertheless, a large majority of
Malaysian students struggle with the English language which poses a challenge for
English language teachers as English is taught as a single subject in the school system.

English is taught in schools as a foreign language. It is still a major part of the country’s
written and spoken language because the country was formerly ruled by the British
colony (Pillai & Ong, 2018). Children started learning English for six years in the
primary level and five years in the secondary level, but students are still unable to
communicate in English due to the lack of supportive environment in using English. This
is a common scenario from the time the students learned English for schooling days until
the tertiary level.

Recent trends in the research on communication methods in second language (L2)
pedagogy have emphasised the importance of cultivating communication competence in
L2 students (Pavlenko & Lantolf, 2000). Having said that, these methods have been
carried out in classroom interaction activities based on the fact that L2 students’
communication competence is developed through the exchange of information (Long,
1996), which is also supported by Ellis (2008). Long (1996) stated that the development
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of language proficiency is promoted by face-to-face interaction and communication,
which provides students with ways in interpreting in the physical and social world
(Vygotsky, 1978).

Nonetheless, if the students are placed in an environment, in which English is the only
language, and if the students are not willing to speak in the language due to anxiety,
interaction will not happen. In order for the interaction to take place, Willingness to
Communicate must come first. Interaction is important for L2 students to acquire a new
language, in this case, English. Therefore, it is pertinent for the students to be willing to
speak in English to ensure that interaction will take place. Additionally, students may
be affected in their Willingness to Communicate due to their different language learning
backgrounds. Language learning background factors affecting students’ WTC have
raised questions on ways to make the students feel comfortable to communicate in
English because students are able to select, create and manage their environment in
learning (Zimmerman, 1986).

1.3 Variables in the study

The current study is focused on the students’ willingness to speak in English when they
have the opportunity and the factors that affect their willingness to speak. The
Willingness to Communicate (WTC) model is defined as “a readiness to go into
discourse at a specific time with a particular individual or people by using L2”
(McIntyre, Clement, Dornyei, & Noels, 1998, p. 547). It integrates psychological,
linguistic and communication variables (McIntyre, Clement, Dornyei, & Noels, 1998).
In the current study, this readiness is affected by many factors listed as follows:
motivation, anxiety, communication behaviour, and students’ language learning
background which will be discussed later.

Willingness to Communicate (WTC) was well known as a stable and trait-like
communicative tendency. It is defined as the possibility of joining the conversation when
one is free to choose (McCroskey & Baer, 1985). It is of unique significance in revealing
the students’ communication behaviour and promoting communication engagement in
class. Maclntyre, Clement, Dornyei, and Noels (1998) have recommended that a right
goal for L2 education is to create the Willingness to Communicate within the language
learning process to ensure that the students are motivated in searching for
communication opportunities. Kang (2005) mentioned that the possibilities that
students’ WTC may be created is when the surrounding is secure to initiate a
conversation. The students with a better Willingness to Communicate are more likely to
participate in genuine conversation that may contribute to their successful second
language acquisition (SLA). For instance, when the student feels comfortable with his
or her surrounding or environment, he or she will be more willing to speak when
compared to putting him or her in an uncomfortable environment (Morrice, Tip, Collyer
& Brown, 2019; Nakata, 2006; Zhang, Beckmann, & Beckmann, 2018). This is
discussed in detail in Chapter 2. In contrast, a question then arises whether the students
from different language learning background are similar in creating WTC according to
the environment that is examined in this study.
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The current study also emphasises on communication behaviour which is another crucial
variable. The WTC model established by Maclntyre, Clement, Dornyei, and Noels
(1998) stops at Willingness to Communicate as the final dependent variable. The current
study believes that communication behaviour can be an extension by connecting the
WTC to actual communication behaviour in the classroom. WTC allows a person to
communicate with another person when he or she is free to do so (Cao, 2014). One
qualitative study was done in 2019 by Syed, Kuzborska and Tarnopolsky with six
postgraduate students through a classroom observation. The data were collected from
diaries, stimulated recalls and biographic questionnaires. The results turned out to show
that motivation was one strong factor in the students’ Willingness to Communicate in
the classroom which was shown in students’ behaviours during classroom observation.
Another same qualitative study conducted by Saadat and Mukundan (2019) investigated
eight postgraduate students studying in Malaysia. The findings displayed that students
faced low level of Willingness to Communicate due to rare exposure upon arrival to
Malaysia. On a contrary, knowing it was crucial for them to communicate in the
language, they gradually changed their behaviour and became motivated after some
time. Students in the current study are observed and the data are quantified in order to
examine if their communication behaviour is able to signify their Willingness to
Communicate.

Moreover, motivation and anxiety have been been chosen in the current study because
they are being identified as main factors among students associated with their
Willingness to Communicate. Motivation and anxiety are widely researched in Western
countries (Altiner, 2018; Choi, 2021; Fadilah, 2018; Hodis & Hodis, 2021; Khosravani,
Khoshsima, & Mohamadian, 2020; Kruk, 2021); therefore, the current study attempts to
investigate whether motivation and anxiety are able to contribute to willingness to
communication in Malaysia context.

Lastly, the language learning background variables can contribute to an understanding
of students’ Willingness to Communicate in English because the language learning
background of the students plays a vital role in affecting their WTC. This notion is
supported by the the theory of social constructivism which asserts that knowledge is
constructed socially and is employed in this research (Lemke, 2001). In other words,
the students’ language learning backgrounds (English proficiency, types of primary and
secondary schools, location of secondary school, sources of influence, as well as home
language) in this study is a very imperative variable in WTC research because language
learning can affect students’ Willingness to Communicate orally in English. Previous
studies (Bernaus, Masgoret, Gardner & Reyes, 2004; Lee, 2018) noted that the cultural
and social background had a great impact on motivation or anxiety to the students to
communicate in English, which revealed the inconsistencies in the Malaysia context.
Hence, the current study highlights on the mentioned language learning background
variables to cater to the main issue in the investigation, which is WTC.



1.4 Problem statement

For many years, WTC has drawn from interest in SLA and there have been a number of
studies which gave emphasis on establishing factors affecting WTC. Maclntyre,
Clément, Dornyei, and Noels (1998) develops a heuristic WTC model that captures the
complexity of conversation in a second language. A variety of direct and indirect
variables are studied in predicting WTC. The variables in the studies are motivation
(Altiner, 2018; Maclntyre, Baker, Clément, & Donovan, 2003) and communication
anxiety (Baker & Maclntyre, 2000; Clement, Baker, & Maclntyre, 2003). There are also
studies that have illustrated that the students’ conversation anxiety is related to their
WTC in a second language (Clement, Baker & MacIntyre, 2003; Baker & Sangiamchit,
2019; Dewaele, 2019; Hashimoto, 2002; Liu, 2018; Yashima, 2002). The current study
intends to add to the contribution to the model by using classroom observation as a
variable. This approach is done to investigate communication behaviour both
qualitatively and quantitatively in order to be an extension to the WTC model which
focuses on WTC as suggested by MacIntyre (1998). Language learning background is
also analysed due to the inconsistencies findings of cultural backgrounds found in past
studies (Freiermuth & Ito, 2020; Kamarudin, Malek, Mohamed, & Ayub, 2021; Saidi,
2020).

In addition, there is a dearth of empirical research on WTC in the Malaysian ESL
context. In Malaysia, motivation has been studied (Du & Jackson, 2018; Rayah, Jafre,
Husain, & Nawawi, 2018; Saidi, 2018; Saidi, 2020; Tan, Abdullah, Abdullah, Ahmad,
Phairot, Jawas, & Liskinasih, 2020) no matter how limited because motivation affects
students in both situational and self-report survey. As different groups of students have
distinct characteristics and learning environments, it is fundamental to determine
whether motivation is one of the factors that affects the Willingness to Communicate in
English among Malaysian undergraduates. It is the interest in this study to examine how
the students’ anxiety affects them both quantitatively and qualitatively. Research has
illustrated a direct and indirect relationship between WTC and anxiety. Limited studies
in Malaysia (Kamarudin, Malek, Mohamed, & Ayub, 2021; Tan, Abdullah, Abdullah,
Ahmad, Phairot, Jawas, & Liskinasih, 2020) were centred on the direct relation among
the students’ WTC and their anxiety towards a global network within the English as a
foreign language (EFL) context. The current study is intended to fill the above mentioned
gap by investigating this independent variable in predicting WTC in the Malaysian
context in both the self-report survey and communication behaviour in the classroom.

Furthermore, the language learning background factor of the students is considered vital
in the current study because their language learning backgrounds is able to contribute
towards their WTC in English (Dornyei, 2002). It was found that personal background
and situational factors were among the contributors in students’ WTC in Vietnam (Le &
Huong, 2019). The result, on the other hand, showed that only English proficiency
contributed to students’ Willingness to Communicate in English. Another study done in
Malaysia by Abd Razak, Nimehchisalem and Abdullah (2018), which investigated
ethnicity and Willingness to Communicate revealed that there was a weak and negative
relationship between the two variables. Their findings illustrated that WTC was
inconsistent due to cultural background. Thus, the findings have shed the light to focus
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more in students’ language learning background. This is because no studies took the
initiative to analyse language learning background. Henceforth, the current study takes
the interest in investigating this variable in contributing to the WTC among students in
the Malaysia context. The current study addresses these factors and investigates the
relationships between language learning background and other mentioned variables
which can affect students’ WTC. Reasons for adding in these selected variables were
also considering the language backgrounds of the students, such as, the language they
speak at home would be a reason they feel anxiety towards speaking in English; source
of influence would be the language in the media which they are comfortable in which
would cuase their motivation in speaking English; location of secondary school would
show their background the area they are living in which showed their background of
language they use in the area. This current study used as much variables to be able to
get more concrete findings of students’ WTC in Engish.

The Willingness to Communicate theory as established by MacIntyre, Clement, Dornyei,
and Noels (1998) encompasses the Willingness to Communicate as a construct with all
possible variables that would contribute to a student’s Willingness to Communicate in
L2. However, the model stops at Willingness to Communicate as the final dependent
variable. A WTC classroom observation is carried out in the classroom, in which the
students communicate according to situations and the environment. Maclntyre (2007)
has called for future research to investigate the “momentary restraining forces that come
into play when a speaker chooses whether to initiate communication or not” (p. 572). In
other words, investigations into observation and questionnaire WTC are required for
research to progress. Cao (2014) also argued that WTC allows a person to communicate
with another person when he or she is free to do so. Nonetheless, a student will be obliged
to give his or her responses to his or her teacher in class when being asked even if he or
she is not willing to do so. The studies (Kruk, 2019; Zhang, Beckmann & Beckmann
2019; Chichon 2019) were mostly qualitatively investigated if any was done.
Investigation into the connection between Willingness to Communicate and
communication behaviour is essential in order to understand the extent to which
Willingness to Communicate is congruent with communication behaviour quantitavely.
Without investigating this relationship between the WTC and communication behaviour,
the assumption in the existing model takes for granted that WTC would automatically
translate to communication behaviour, and so far, the evidence, if any, is weak (Cao,
2014; Cao & Philp, 2006; Peng, 2019).

The study focuses on interrelationship for all the targeted variables because it is a
concern to the nation as to why the graduates are unable to converse in English to get
hired. Limited studies (Lo, 2018; Saidi, 2020; Zulkepli, Madzlan, Kesevan, Tajuddin, &
Zulkepi, 2020) were carried out in the Malaysia context to investigate the factors causing
students’ unwillingness to communicate in English when given the opportunity. As a
result, there is a need to examine the variables targeted with three different methods to
obtain better insights about the factors contributing to their unwillingness to
communicate in English.



1.5 Purpose

For these reasons, the primary purpose of the present study is to investigate the
relationship among willingness to communicate in English, communication behaviour,
motivation, anxiety, and language learning background variables among ESL
undergraduates in Malaysia. This study also aims to obtain the perceptions of the
students on their willingness to communicate and other factors (motivation, anxiety,
language learning backgrounds) that contribute to their unwillingness to communicate
in English.

1.6 Objectives

The study is an extension of the willingness to communicate (WTC) model of MacIntyre
et al. (1998) to examine the extent to which WTC predicts communication behaviour in
the classroom, as well as the relationship between the study variables among the
Malaysian ESL undergraduates. The study would provide insights into the WTC profile
of Malaysian University students’ English learning in the ESL context. This takes into
account the students’ language learning background factors (English proficiency, home
language, source of influence, primary and secondary schools, and location of secondary
schools), social psychological factors (motivation and anxiety), and their actual
communication behaviour.

For these mentioned specific purposes, the specific objectives of the study are to:

1. Identify differences in motivation, anxiety, WTC, and observed classroom
communication behaviour in English among Malaysian ESL university
students’ from different language learning backgrounds.

2. Examine the relationship among motivation, anxiety, language learning
backgrounds, observed classroom behaviour, and WTC in English among
Malaysian ESL university students

3. Investigate if the independent variables are able to predict WTC among the
students

4. Investigate students’ perceptions of their WTC in English and associated
variables

1.7 Research questions

The present study is conducted to answer the following research questions:

1.  What are the differences in motivation, anxiety, WTC, and observed classroom
communication behaviour in English among Malaysian ESL university
students’ from different language learning backgrounds?



a) What are the levels of students’ motivation, anxiety, WTC, and
observed classroom communication behaviour in English?

b) Are there mean differences in motivation, anxiety, WTC, and
observed classroom communication behaviour in English between
students across English language proficiency, home language, type of
school attended, source of influence for learning English, and location
of secondary school attended.

2. To what extent do motivation, anxiety, classroom communication behaviour,
and language learning background relate to WTC among students?

3. To what extent do the independent variables (motivation, anxiety, English
language proficiency, home language, type of school attended, source of
influence for learning English, and location of secondary school attended)
predict WTC among students?

4 How do students perceive their own WTC in English and the factors
affecting their WTC?

1.8 Conceptual framework

The conceptual framework is drawn from the objectives and research questions and
demonstrates the relationship between the Independent Variables (IV) and the
Dependent Variables (DV). The conceptual framework is shown in Figure 1.1. Figure
1.1 presents the relationships between the independent variables (motivation, anxiety
and language learning backgrounds) and WTC, as well as which independent variables
mentioned are able to predict WTC. On top of that, to extend the heuristic model of
WTC, WTC is compared with quantified communication behaviour to investigate if
WTC is able to predict communication behaviour.

The conceptual framework illustrates the three theories, in which the study adopts for
the current investigation. IV, namely, motivation, anxiety and language learning
backgrounds are derived from the theory of self-determination (STD) by Zimmerman
(1986). DV, which is communication behaviour is derived from the theory of
constructivism by Vygotsky (1978), and WTC is from the WTC heuristic model by
Maclntyre et al. (1998). All these theories are discussed in Chapter 2 in a detailed
manner.
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1.9 Study scope

This study was carried out in two universities in the Northern parts of Malaysia; hence,
the research findings could not be generalised. The rationale for the selection of the
universities was due to the fact that qualitative approach was added into the research in
order to ease accessibility for the students. The selection of uversities was theoretically
justified, in which it was mentioned by Zimmerman (1986) that in order for the students
to have an active behaviour, they would have the ability to select, create, as well as
manage their environment in learning, particularly communicating in English in the
current study. This is because students would feel comfortable in the environment in
hope to increase their determination in communicating in English with others without
feeling fear. In the current study, the universities were selected from the urban and rural
(suburban) areas to obtain better insights in the real situation, as well as to contribute to
the heuristic WTC model which stopped at WTC for analysis.

The sample size used in the current study was not able to generalise the findings. The
sample size was selected through convenience sampling from both the universities
because of the location and the ability to be near the subjects.

The study included variables (motivation, anxiety and language learning backgrounds)
because of the gaps mentioned in Chapter 2 with updated literature review (see Chapter
2).

1.10 Significance of the study

The current study will shed light in providing information to improve the quality of
communicating in English. There are essential areas, in which this study is beneficial for
L2 students.

Firstly, the current study will provide insights into the WTC profile of Malaysian
university students” English learning in an ESL context, and that takes into account their
language learning background factors, social psychological factors, such as motivation
and anxiety, as well as their actual communication behaviour. Consequently, the findings
of the current study will provide insights for better understanding of L2 learning and
communication.

It is important to identify the students’ weaknesses in the learning of the language in
order to provide necessary intervention for them to improve. Since learning has become
a one-to-one basis according to the government blueprint of education, it is crucial to
determine the factors that cause the problem. It is also vital to determine the factors to
ensure that the reasons for the students’ unwillingness to communicate in English are
discovered.



The findings of this study would reveal a deeper need to improve the practice in
education in several ways. The targeted variables, such as motivation, anxiety,
communication behaviour, and different language learning backgrounds would have an
impact on the students’ success. Understanding these variables could be very beneficial
to students, instructors, lecturers, and academic advisors. The knowledge would offer
better understanding for lecturers and students who are able to leverage their strengths
and also, to strengthen their weaknesses.

1.11 Definition of terms

Prior to reviewing the related literature in the next chapter, the key words related to the
study are defined both conceptually and operationally.

1.11.1 Motivation in second language learning

Oxford and Shearin (1994) states that motivation is a wish to accomplish a goal
combined with the power to work toward that goal.

1.11.2 Anxiety in second language learning

Anxiety is closely related to the feeling of tension, apprehension, nervousness, and
worries which are associated with an arousal of the autonomic nervous system (Horwitz,
Horwitz, Cope, 1986).

1.11.3 Willingness to communicate in second language learning

According to McIntyre, Clement, Dornyei& Noels (1998, p.547), it is the “readiness to
enter into discourse at a particular time with a specific person or persons using a L.2”.

1.11.4 Communication behaviour

Communicative behaviours is defined as a psychological construct which influences
individual differences in the expression of feelings, needs, and thoughts as a substitute
for more direct and open communication. Specifically, it refers to people's tendency to
express feelings, needs, and thoughts by means of indirect messages and behavioral
impacts (Ivanov, Werner 2010).
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1.11.5 English proficiency second language learning

Being proficient in L2 in English means to be able to be a competent communicator or
a speaker, by knowing the formal rules of language and social conventions of the
language use (Castillo et al., 2014).

1.11.6 Language leaning background

The background where the language is developed and transmit in the culture as well as
to communicate within the culture (Kramsch,1993).

1.12 Structure of the Thesis

This thesis comprises five chapters. The present introductory chapter has presented a
brief overview of the research and the statement of the problem. It has then introduced
the background of the study, providing an overview of language policy and English
education in Malaysia. Research questions, the significance of the study, the organisation
of the thesis, and theoretical foundation of the study with which we are concerned have
also been included in this chapter.

Chapter 2 is a literature review chapter. It reviews the literature related to the variables
concerned in this study. It first reviews the motivation in L2 learning with subs of
integrative motivation and second language acquisition, previous studies on second
language learning outside and in Malaysia as well as the issues on second language
learning motivation. The first variable is the motivation in second language learning,
consisting the previous studies, strategies in motivation and issues concerning
motivation. The anxiety in second language learning will also be looked into in the
literature reviews by giving the details on previous studies. The next variable to be
looked into in this literature reviews is the relationship between motivation and anxiety
in second language learning, which comprises of studies done in Asia as well as
Malaysia. The final variable in the literature review is the willingness of communication
in English where this study will look into the previous studies concerning it in Malaysia,
including the Communication behaviour in the classroom context.

Chapter 3 introduces the methodology design of the study. It firstly introduces the
methodological philosophy of the study, and the characteristics of the quantitative and
qualitative research which justify the adoption of a mixed method in this study. Next it
describes the research questions, subjects, instruments, pilot study, data collection
procedures, and data analysis used in this study. Finally, it presents the measures taken
to guarantee the trustworthiness of the study results.

11



Chapters 4 present the results of the study. These three chapters report the findings
obtained from the questionnaire surveys, classroom observations, and semi-structured
interviews that were used, concerning WTC in English, communication behaviour,
motivation, anxiety, and language learning background variables among ESL
undergraduates in Malaysia. The findings of the variables among these participants are
captured in this chapter. They provide a general understanding of the development of the
relationship between WTC in English, communication behaviour, motivation, anxiety,
and language learning background variables among ESL undergraduates in Malaysia. in
learning English in their first and second year of study in students’ universities.

Chapter 5 offers an overall discussion of the results presented in Chapters 4 and
conclusion of the study. It first highlights the theoretical contributions and pedagogical
implications of this study. It then notes the limitations of the study and provides some
recommendations for future research.

12
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