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Despite the advantages of inclusive education, gaps in its implementation are evident 

in Adamawa State, Nigeria. There is a lack of commitment to inclusive education 

practices at most Adamawa State Secondary Schools (Post Primary Schools 

Management Board, 2016). Previous research in Nigeria discussed critical issues 

regarding the implementation of the Universal Basic Education Program (UBE) in 

Nigeria. Previous studies on inclusive education argued for strong investigation into 

the implementation of inclusive education of special needs children in secondary 

schools. Therefore, this study aims at determining the influence of principals’ 

competence, availability of infrastructure and parent involvement in the 

implementation of inclusive education on skills acquisition among students with 

learning disability in Adamawa State, Nigeria. The study employed a cross-sectional 

survey design with multi-stage cluster sampling technique. A validated survey 

instrument was distributed to 243 agriculture teachers in Nigeria that asked about 

their perception on the selected factors in implementing inclusive education on skills 

acquisition among students with learning disability in agricultural science subject. 

237 valid responses were returned representing 94 percent. The collected data were 

analyzed using descriptive statistical tools; percentage, mean and standard deviation, 

while ten research questions were formulated and analyzed using inferential 

statistical tools; Pearson Product Moment Correlation, Partial Correlation and 

Multiple Regression. Findings of the descriptive analysis revealed that, the overall 

level of all the variables examined in this study was moderate (M = 3.42, SD = 1.32), 

(M = 3.51, SD = 1.33), (M = 3.34, SD = 1.30) and (M = 3.24, SD = 1.30) 

respectively. Based on this result, the researcher concluded that principals’ 

competence, teachers’ competence, parents’ involvement and availability of 

infrastructure were all significantly moderate. Findings on inferential analysis 

revealed that, principals’ competence (.696**), teachers’ competence (.765**), 

parent involvement (.729**) and availability of infrastructure (816) are strongly 
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correlated with skills acquisition in inclusive education among students with learning 

disability in agricultural science subject. Findings of the study shown that significant 

t of all the variables of the study is < α (0.05); therefore, principals’ competence, 

teachers’ competence, parent involvement and availability of infrastructure have 

significantly contributed to skill acquisition. Furthermore, the finding revealed that, 

teachers’ competence (β = .834) appeared to be the best predictor in implementing 

inclusive education for skills acquisition among students with learning disability in 

agricultural science subjects. The result of the mediation test of partial correlation 

showed that, principals’ competence (-.184, M = 82.93, SD = 13.52), has a negative 

significant relationship in implementing inclusive education with skills acquisition 

among students with learning disability in agricultural science subject in the 

presence of teacher competence as a mediator. On the other hand, significant, and 

positive correlation between parent involvement (.050, M = 102.50, SD = 15.77) 

availability of infrastructure (.602, M = 77.66, SD = 10.57) and skills acquisition 

among students with learning disability when teachers’ competence was controlled. 

The finding of this study research have implications that effective implementation of 

inclusive education is consistent to wholeness of students with learning disability. In 

addition, effective agricultural science teachers are committed to holistic integrated 

nature of knowledge for significant learner’s achievements.  

 

 

Based on the findings of the study, it was concluded that the influence of the selected 

factors identified in the study for the implementation of inclusive education on skill 

acquisition among students with learning disabilities in agricultural science subject 

needed to be addressed for successful inclusive education practice in the study area. 

The study recommends amongst other, that in order to minimize the limitation of 

self-reporting data, further study is required to adopt a qualitative research technique. 

However, since the skills acquisition of the students with learning disability in 

inclusive education is at moderate level; there are needs to provide a substantial 

measure for improving the levels of principals’ competence, availability of 

infrastructure, as well as parent involvement in other bring about high level of skills 

acquisition among students with learning disability in agricultural science subject. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



© C
OPYRIG

HT U
PM

 

 

 

iii 

Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai 

memenuhi keperluan untuk ijazah Doktor Falsafah 

 

 

FAKTOR-FAKTOR YANG MEMPENGARUHI DALAM PELAKSANAAN 

PENDIDIKAN INKLUSIF TERHADAP PEROLEHAN KEMAHIRAN 

DALAM KALANG PELAJAR BERKEPERLUAN KHAS DI DALAM 

PELAJARAN SAINS PERTANIAN 

 

 

Oleh 

 

 

UMAR MUSA ABBA 

 

 

Januari 2020 

 

 

Pengerusi :   Profesor Madya Abdullah Mat Rashid, PhD 

Fakulti :   Pengajian Pendidikan 

 

 

Jurang penyelidikan dalam pelaksanaan pendidikan inklusif di Adamawa State, 

Nigeria masih ketara walaupun bidang ini mempunyai kelebihannya. Kajian 

terdahulu mengenai pendidikan inklusif menghujahkan agar kajian mendalam 

dijalankan bagi melaksanakan pendidikan inklusif kanak-kanak berkeperluan khas di 

sekolah rendah. Justeru itu, kajian ini bertujuan untuk menentukan pengaruh 

kecekapan pengetua, ketersediaan prasarana dan penglibatan ibu bapa dalam 

melaksanakan pendidikan inklusif terhadap perolehan kemahiran dalam kalangan 

pelajar bermasalah pembelajaran di Adamawa State, Nigeria. Kajian ini 

menggunakan reka bentuk tinjauan keratan rentas dengan teknik pensampelan 

kluster pelbagai peringkat. Instrumen tinjauan yang dibangunkan serta disahkan 

telah diedarkan kepada 243 guru pertanian di Nigeria bagi mendapatkan persepsi 

mereka tentang faktor-faktor tertentu dalam melaksanakan kemahiran pertanian dan 

sokongan terhadap pelajar bermasalah pembelajaran. 237 maklumbalas yang sah 

telah diterima mewakili 94 peratus. Data kajian dianalisa menggunakan statistik 

deskriptif seperti peratusan, min dan sisihan piawai, manakala sepuluh soalan 

penyelidikan telah dianalisa menggunakan statistik inferens seperti Korelasi Product 

Moment Pearson, Korelasi Separa dan Regresi Berganda. Dapatan analisa deskriptif 

menunjukkan bahawa secara keseluruhan, kesemua pembolehubah yang dikaji 

memperolehi tahap yang sederhana di mana masing-masing adalah (M = 3.42, SD = 

1.32), (M = 3.51, SD = 1.33), (M = 3.34, SD = 1.30) dan (M = 3.24, SD = 1.30). 

Berdasarkan dapatan ini, penyelidik membuat kesimpulan bahawa kecekapan 

pengetua, penglibatan ibu bapa dan ketersediaan prasarana mempunyai hubungan 

yang signifikan sederhana. Dapatan analisa inferensi menunjukkan bahawa, 

kecekapan pengetua (.696**), kecekapan guru (.765**), penglibatan ibu bapa  

(.729**) dan ketersediaan infrastruktur (816)  mempunyai hubungan yang kuat 

dengan pemerolehan kemahiran dalam kalangan pelajar bermasalah pembelajaran 
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dalam mata pelajaran sains pertanian. Dapatan kajian menunjukkan tahap signifikan 

kesemua pembolehubah kajian adalah <α (0.05); justeru, kecekapan pengetua, 

kecekapan guru, penglibatan ibu bapa dan ketersediaan infrastruktur telah 

menyumbang kepada pemerolehan kemahiran secara signifikan. Di samping itu, 

dapatan kajian mendapati bahawa kecekapan guru (β = .834) menjadi peramal 

terbaik untuk melaksanakan pendidikan inklusif bagi pemerolehan kemahiran dalam 

kalangan pelajar bermasalah pembelajaran dalam mata pelajaran sains pertanian. 

Keputusan ujian meditasi separa korelasi menunjukkan bahawa kecekapan pengetua 

(-.184, M = 82.93, SD = 13.52), mempunyai hubungan signifikan yang negatif dalam 

melaksanakan pendidikan inklusif dengan pemerolehan kemahiran dalam kalangan 

pelajar bermasalah pembelajaran dalam mata pelajaran sains pertanian dengan 

kecekapan guru sebagai mediator. Sebaliknya, korelasi positif dan signifikan antara 

penglibatan ibu bapa (.050, M = 102.50, SD = 15.77) ketersediaan infrastruktur 

(.602, M = 77.66, SD = 10.57) dan pemerolehan kemahiran dalam kalangan pelajar 

bermasalah pembelajaran apabila kecekapan guru dikawal. Implikasi dapatan kajian 

ini adalah pelaksanaan pendidikan inklusif yang berkesan konsisten dengan 

keseluruhan pelajar bermasalah pembelajaran. Di samping itu, guru sains pertanian 

yang berkesan komited terhadap pengetahuan holistik bersepadu demi pencapaian 

pelajar. Berdasarkan dapatan kajian ini, dapat disimpulkan bahawa pengaruh 

beberapa faktor terpilih yang dikenalpasti dalam kajian ini untuk pelaksanaan 

pendidikan inklusif bagi pemerolehan kemahiran dalam kalangan pelajar bermasalah 

pembelajaran dalam mata pelajaran sains pertanian perlu diberi perhatian agar 

amalan pendidikan inklusif dalam bidang kajian ini berjaya. Kajian ini turut 

mengesyorkan, untuk meminimumkan limitasi data pelaporan diri, kajian 

selanjutnya perlu menggunapakai teknik penyelidikan kualitatif. Walau 

bagaimanapun, memandangkan pemerolehan kemahiran pelajar bermasalah 

pembelajaran berada pada tahap sederhana; terdapat keperluan untuk mengambil 

langkah terbaik bagi meningkatkan tahap kecekapan pengetua serta penglibatan ibu 

bapa agar mencapai pemerolehan kemahiran yang tinggi dalam kalangan pelajar 

bermasalah pembelajaran dalam mata pelajaran sains pertanian. 
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CHAPTER 1 

1 INTRODUCTION 

Education for All (EFA) which stands for international committee to make sure that 

everyone (children and adults) irrespective of whether disabled or non-disabled 

receives basic education. This is based on both human rights and the general belief 

that, education is central to individual well-being and the development of any nation. 

According to Ogbueghu and Ugwu (2016) for education to be for all, it must be 

received by all. 

However, current evidence by Hopkins (2015) suggests that, proper attention has not 

been given to some marginalized children and adults most especially those that are 

having special need education or disabilities. Those systems that exclude some 

people cannot be for all and therefore must give a chance to those that are ready to 

accommodate all. This means that, any system that serves only specific groups of 

children or adults, while denying attention to others who are seriously in need of 

assistance, does not deserve any consideration in the 21st century. Therefore, TVET 

is a part of the inclusive education strand of the Commonwealth which make sure 

that the education children and adult’s needs are met through equal access to suitable 

programme in learning and life-skills (Okoye, Arimonu & Ogwo, 2018). 

Training of skilled manpower is the major concern of TVET as an aspect of 

education. According to Ogbuanya and Okoli (2015), it is an aspect of education 

which is focused mainly towards preparing people to become productive in a paid 

employment or self-employment. However, the development of skills that is 

practical in nature is the main thrust of TVET. A well functional workshop that is 

fully equipped with relevant facilities and equipment is a suitable environment where 

the acquisition of relevant skills of construction, designing and repairing can take 

place. This is to make sure that quality, dependable and sustainable employable 

skills are given to the learners. In order to achieve high quality education for the 

world of work in the context post-conflict of education for EFA, Galguera (2016) 

stressed that, the UNESCO-UNEVOC is placed to provide technical assistance to 

developing countries, countries in transition and those in TVET is interlocked with 

the acquisition of skills and hence sustainable employability. Exposing people to 

skills training raises hope for useful livelihood. The UNESCO member states 

identified TVET and skill acquisition for employability and sustainable livelihood as 

a major and growing priority of its range program of activities (Dania, Bakar & 

Mohamed, 2014).TVET access is a delicate problem for disabled individuals. 

Segregated TVET settings are still found in many countries where inclusive 

education has been introduced with little choice for learners with special needs 

education (Najoli, 2019). 
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1.1 Background of the Study 

Inclusive education is an instructional plan that discourages segregation and focuses 

on reorganizing schools, classrooms, and moving towards training to address and 

satisfy all children's diverse requirements (Murithi, 2017). According to Bratkovic 

(2018), inclusive education implies getting learners with disabilities into all general 

education situational operations such as schools, classrooms, and instant 

communities regardless of the nature and severity of their disabilities. Fujita and 

Hamagudhi (2016) noted that the nature of inclusiveness requires all students to be 

trained in the same school setting regardless of whether they are able or disabled. 

Exclusion, separation and segregation are the main characteristics of education in the 

United States of America until 1975 when education of all disabled children was 

passed by the congress, extending the right of equal educational opportunity to 

disabled children (Villa, Thousand,Van, der Klift, Udis, Nevin, Kunc, & Chapple, 

2016). The theory and practice of inclusive education (IE) has been credited in the 

US through several phases. These traced the 1975 passage of the Education of All 

Handicapped Children Act, which was then called mainstreaming by most educators, 

which they defined as the act of admitting children with mild disabilities to the 

regular classroom environment for either half or full day. While Australia followed 

the patterns in educating students with learning disabilities set by some westerners. 

Recent proof suggests that individuals with disabilities have been more likely to 

attend school at any moment over the past two centuries (Boon, Brown & Pagliano, 

2014).  

The education of students with disabilities was free at all levels of education for 

Nigeria, as described in the 2004 edition of the Nigeria National Policy on 

Education. The Child's Rights Act (CRA), 2003, provides for kids with and without 

disability to have the right to education. With regard to this Act, each kid 

(handicapped or non-disabled) has the right to free and obligatory primary education. 

TVET is not only about preparing people for job, but also about preparing someone 

for life. For this purpose, making TVET available to everyone is worthwhile 

(UNESCO, 2013). About 1 billion individuals in the globe are estimated to have 

distinct types of disability. Each of us may be momentarily or forever impaired, 

especially in our aging societies. Therefore, for all of us, an inclusive society is 

great. Worldwide improvement in inclusive education has been taking place since 

1994 with the Salamanca Declaration and Framework for Action on Special Needs 

Education, but individuals residing with distinct types of disabilities are still leaving 

education and training sooner and are over-represented in the population group 

known as NEET (Not in Employment, Education or Training). 

This group of individuals is facing higher difficulties than others in dealing with 

transitions. The projects often foreshadow a lifetime of unemployment as a 

consequence of reduced enrolment in education and skill growth (EADSNE, 2013). 

Gradually, TVET is viewed from the background of a form of teaching that 

encourages work and life skills and ensures that all youth and adults have equal 

opportunities to learn (UNESCO, 2015b).It is vital that the TVET systems become 

accustomed to our knowledge-based society's requirements, from a traditional focus 
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primarily on job skills to a fresh universal, humanistic and sustainable growth 

(Marope, Chakroun &Holmes, 2015).Access to TVET is a delicate problem for 

individuals with learning disabilities.  

There are still segregated TVET settings in many nations that introduced inclusive 

education with few choices for learners with special educational needs and learning 

disabilities (Pohl & Walther, 2017). For individuals with the most difficult learning 

disabilities that require novelty and quality advancement in inclusive TVET, 

improvements are required to really include all, as highlighted in the Shanghai 

Consensus (2012). An inclusive education environment can create an important 

contribution to the quality of education for all learners, as inclusive education and 

quality are reciprocal (European Agency for Development in Special Needs 

Education, 2016). All nations that are signatories to the Salamanca Special 

Education Statement and Framework for Action are needed to guarantee that people 

with disabilities have access to general tertiary education, vocational training, adult 

education and lifelong learning without discrimination and on an equal basis with 

others (UN 2006). This can therefore allow them to have efficient access to inclusive 

TVET programs, and vocational and counter-training facilities (UN 2006). 

When persons with disabilities have access to training in skills which are relevant to 

the labour market, and suited to their abilities and interests, they can make a 

significant contribution in the workplace and to the living standards of their 

households, the community and wider society (Palma, 2014). This is increasingly 

recognized as opportunities have opened up, in recent decades, both in training 

centres and in the open labour market. Yet in many countries, the potential of many 

persons with disabilities remains untapped, as they frequently do not have equal 

access to training in employable skills, relevant to the labour market in which they 

seek to work, either in formal employment, in self-employment or small businesses 

in the informal economy. The International Labour Organization (ILO) seeks to 

promote equal opportunities in training and employment for people with disabilities 

through its international labour standards, in particular the Vocational Rehabilitation 

and Employment (Disabled Persons) Convention, 1983 (No. 159), and the Code of 

Practice on Managing Disability in the Workplace. It works to achieve this through 

its research on good practice, through advocacy work regionally and nationally, and 

through technical cooperation projects like the farming skills acquisition for the 

disadvantaged persons. Students with learning disabilities need to learn basic skills 

at all levels. Learners of basic skills with learning difficulties and disabilities which 

affect learning, range from people who need to acquire the basic skills to enable 

them to lead more independent lives to those who need to improve their literacy or 

numeracy to gain employment or enter further education. Some people with 

disabilities will be able to access the basic skills curriculum and progress through the 

skills acquisition as long as they have the support they need. 

Skills refers to the abilities and capacities to perform tasks that are in demanded in 

the workforce. These skills can be generic or specific regarding functions at work 

such as managing people, computing, collaborating or dealing with risk and 
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uncertainty or developing a new product or service (Milio, Garnizova & Shkreli, 

2014).Skill acquisition is a type of learning in which training leads to permanent 

improvements in the capacity of a person to perform a specific task (Comyn, 2018). 

TVET training framework is composed of several skill components including basic 

skills hard skills and soft skills. The basic skills are the general skills that must be 

mastered by students across the world. These skills include effective use of linguistic 

skill, arithmetical skills, and basic IT skills. Hard skills are regarded as technical 

skills which are domain specific and it requires consistent training and practice in 

order to be acquired (Okon, 2019). Hard skills are various and it depends on the field 

of training. For example, in the field of welding, the hard skills are related to the 

welding techniques, welding inspection, and skill to handle welding machines. 

Vocational skills are, quite simply, the skills you need to prepare yourself for an 

occupation (Kemmis, Hodge & Bowden, 2014). This can include traditional 

craftsman skills such as masonry and carpentry, but also extends too many other 

skills in agricultural science. 

This may relate to learning skills in the various fields of agricultural sciences such as 

plant propagation skills, machine operation and handling skills, castration skills, de-

horning/de-becking skills, artificial insemination skills. Besides these creative skills, 

these skills are also required in the production of animals by imitating creative 

thoughts and thinking about their service delivery. Production innovation is needed 

to create thoughts for imagining fresh agricultural goods and packaging (Park, 

Mishra & Wozniak 2014). Skills in human relationships are necessary for students 

with learning disabilities (LD) of agricultural science as humans live and work 

together and need some skills to inspire them to be industrious and find out what 

behaviors, attitudes that inspire people to work together. According to Holmes and 

O'loughlin (2014), learning disability (LD) relates to various kinds of circumstances 

that interfere with the acquisition or use of verbal and/or non-verbal information.  

These disorders are thought to result from impairments in one or more learning-

related psychological procedures combined with average to above-average thinking 

and reasoning-related skills (Learning Disabilities Association of Canada, 2016). It 

is commonly accepted that, while social and financial factors have also been 

involved, LD is a biologically derived dysfunction in cognitive processing that 

negatively affects the ability of an individual to learn (Matsik, 2017).Studies have 

shown that there are many students with LD who have graduated from university in 

many advanced and developing countries who have led complete and productive life 

(Mooney & Cole, 2014). However, the population of these categories of people is 

not sufficiently known. Studies have shown that the majority of young individuals 

with LD have less accomplishment than their non-disabled colleagues living 

separately and in post-secondary education environments (Cortiella & Horowitz, 

2014). According to Darling-Hammond (2015), it is hard for learners with LD to 

move from secondary to tertiary education. For example, in Nigeria, transition 

programs such as the UBE and the Millennium Development Goal (MDG), which 

are now legally authorized, are intended to foster the acquisition of skills that 

children need for positive outcomes in employment, self-employment and 

community living and further education (EWA, 2016).  
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Because the amount of these LD children is heterogeneous, objectives for 

transformation need to get rid of a broad range of facilities. According to DeSilver 

(2017), the public's emphasis nowadays is on effectiveness, academic achievement, 

and the development of employable skills requiring an effective teachers to teach 

and the students to learn. 

Asogwa and Lan (2014) described the teacher of agriculture as the person in charge 

of managing the student's learning behaviour in schools who underwent teacher 

training colleges in the field of agricultural education. .Likewise, Drape, Lopezand 

Radford (2016) also outlined the individual teaching agricultural science to the 

teacher.This suggest sthat the teacher of agricultural science could be a male or 

woman who is a skilled teacher of agricultural duties to improve secondary school 

learning. Hasselquist, Herndon and Kitchel (2017) indicated that whatever the 

students learned depends on the ability of the educators to give directions on how to 

increase and stimulate the students' learning. Therefore,it is essentialthat any 

agricultural teacher who wishes the learners to learn and become skilled should have 

the ability to teach in the IE classroom. Agricultural science professor must therefore 

have sufficient skills to implement inclusive education Asogwa and Lan (2014).  

Success in implementing inclusive education around the globe relies heavily on the 

skills of teachers (Hemmeter, Snyder, Fox, & Algina, 2016). Definition of the 

teachers' skillsis neither desirable nor feasible due to the transient nature of learning 

and teachers' complicated roles in the world's IE practice. Despite the challenge of 

framing the competencies of teachers, Fisher, Frey and Thousand (2013) regarded 

needed abilities, expertiseandbeliefstobekeyskillsforallIEeducators. This was echoed 

by Liakopoulou (2014), who proposed that their attitudes, abilities and 

understanding were presupposed by the competence of teachers. These competence 

have been discovered to be the strong predictors for IE policy implementation 

(Johnstone & Chapman, 2016). Furthermore, these competence allow teachers to 

serve all students categories in an inclusive education school (Purdue, Gordon-

Burns, Gunn, Madden & Sturtees, 2017) and in a suitable manner (Bleecker & 

Boakes, 2015) using their acquired competencies.  

Each inclusive education teacher should have unique competence in providing 

educational service to students with learning disabilities. Competence according to 

Jeffreys (2015), is assimilation between understanding, ability, value and conduct 

that is reflected in the practice of thinking and action. Pedagogy competence is one 

of the skills that teachers in inclusive schools should have in providing educational 

service to students with learning disabilities. Elmaleh and Shankaraman (2017) 

clarify that pedagogy competence are skills of teachers for children, the design and 

implementation of education, the evaluation of research results and the growth of 

learners in order to realize their potentials. Competence in pedagogy terms of 

inclusive education is a way in which a teacher can provide service to learning 

disabled students. Pedagogy competence are regarded a significant point in 

providing instructional services for students with learning disabilities. By having 

these pedagogy skills, in this case special education pedagogy, a teacher in 
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cooperation with colleagues and the school principal can provide adequate education 

services with the capacity and needs for students with learning disabilities. 

The principal is the head of administration at all secondary schools in developing 

nations such as Nigeria, which guarantees the efficient execution of policies and 

programs to achieve the school objectives. In order to achieve the goals of secondary 

schools, the curriculum must be created in accordance with the wishes that the 

principal must implement with the collaboration of the teacher. And for IE to be 

implemented efficiently, the principal needs to have appropriate competencies in 

most, if not all, areas. Effectiveness and efficiency have always been linked to the 

competencies of secondary school principals. Secondary school directors are given 

the duties of achieving the school goals as heads of the school administrators (Deal 

& Peterson, 201). The principal is anticipated to be the leader of school positions in 

all elements of school leadership to guarantee achievement in their students' 

educational performance (Lindsey, Nuri-Robins, Terrell & Lindsey, 2018). Fullan 

(2018) thought that the head of administration should have three significant 

accomplishments in secondary schools, focusing on learners, educators and the 

parents. 

Parent participation in schools has drawn many scientists and teachers in all fields of 

schooling in the globe today. For instance, Epstein (2018) asserted that school 

improvement could never be achieved without the participation of parents who could 

bind educators, administrators and students to associations that would end up 

benefiting learners, improving schools, assisting teachers and all the others. Parental 

involvement has appeared as a compensation program in the USA and some 

European nations since the 1960s and 1970s to encourage minority and low-income 

parents to prepare their kids for more successful schools (Bakker, Denessen & Brus-

Laeven 2017; Topping & Wolfendale, 2017). The parental involvement is an appeal 

to help the lower school kids accomplished through the interference of parents.  

Parent involvement, for instance, was created in the United States during 1967 as a 

program for low-income kindergarten and first graders to support free and 

compulsory education programs. Developing the application of education growth has 

yielded beneficial outcomes by providing the parents with the needed abilities and 

expertise to help their kids with academic job at home. The effort to improve 

parental involvement in college had produced tremendous changes as a potential for 

education.In addition, the 1994 Salamanca Special Education Conference in Spain 

urged parents to participate in their children's instructional operations. This is for the 

purpose of supporting learning activities for their children. Similarly, the 

government should encourage parent involvement policy statements to enable the 

formation of parent teachers’ association (PTA) in order to improve children's 

schooling.  

The involvement of parents in developing nations such as Nigeria has also drawn 

many teachers and scientists in relation to their contribution to the development of 

learners in education. For instance, in developing nations such as Nigeria, Kautz, 
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Heckman, Diris, Ter Weel and Borghans (2014) remarked that parents are the first 

teacher at home in early literacy skills learning for their children. School experiences 

have shown that parents do less to meet their duties of school charges, attend parent-

teacher meetings, and contact school about study. According to Armstrong, 

Armstrong and Barton (2016), the role of parents in IE has also been heavily 

recognized that they are likely to include education funding, contributions to 

building courses, and guarantees that children are registered to attend courses. To 

some extent, however, parents ' role in secondary education is reduced and much 

rested on contributing to funding and donating to the school infrastructural facilities. 

Ennis (2017) described infrastructure as buildings, buildings and including physical 

and material resources. In schools, infrastructure facilities consist of the entire school 

facility that administrators, teachers, and students harness, allocate, and use to 

manage the educational institution smoothly and efficiently, with the aim of 

delivering effective and purposeful teaching and learning activities (Goel & Vijay, 

2017). Teaching facilities include all the infrastructure and material resources used 

to promote quality education delivery. Kerzner and Kerzner's infrastructure (2017) 

relates to the fundamental physical and organizational structures required to manage 

any organization effectively. 

 Infrastructural facilities play an important role in serving special needs students in 

inclusive school because they give accessibility for special needs students. Facilities 

and infrastructures provided by the school should be aligned to the needs of the 

students (Gamble, 2013). For example students with visual impairment may need 

guide blocks and specific signs to indicate rooms and other facilities; students with 

hearing impairment need some visual signs, students with physical disabilities need 

ramps and spacious room in order to make them move freely. Students with attention 

deficit disorder may need less distraction and students with autism may need well 

organized classroom. 

According to Gamble (2013), several things to consider related to facilities and 

infrastructures in inclusive school are:  Ramps where there are steps, Width and 

positioning of door and doorways, opening and closing speed, Arrangement of 

furniture, Classroom clutter such as games, bags, rugs, toys, sporting equipment, 

Table, bench and shelf height, Unobscured lines of vision, Distraction, Access to 

sinks and other specialized classroom equipment, Access to drinking fountains, 

Access to other areas of the school such as other building, sporting fields, 

playground and the visibility of hazards. Other significant amenities in the classroom 

setting include textbooks, laboratory equipment, computer machines, seating 

facilities, electricity supply and other technical and vocational facilities, all of which 

are essential for quality schooling (Gamble, 2013). 

 In Nigeria, the rate of public and some private school enrollment has continued to 

increase without a corresponding increase in the teaching and learning infrastructure 

to be efficiently implemented. The state is now promoting the maintenance of 

accessible infrastructural facilities in multiple schools as a consequence of 
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underfunding academic organizations in Nigeria (Ogunbayo, Ajao, Alagbe, 

Ogundipe, Tunji-Olayeni & Ogunde, 2018). Many researchers such as Porter, 

Graham, Spring, and Welch (2014); Akomolafe and Adesua, (2016); Ifeyinwa and 

Serumu (2016) have recognized the importance of availability of infrastructural 

facilities in schools. In the teaching and learning operations, these facilities have 

experienced deterioration and absence of maintenance that spells doom for educators 

and learners. It is usually recognized that high-quality education requires excellent 

infrastructure. According to Ackah-Jnr and Danso (2019), providing the academic 

organizations with appropriate infrastructural facilities will guarantee quality 

education for all. All of these would have consequences for LD student education 

and conducting academic operations in different teaching organizations, which could 

result in a general fall in norms of education. 

1.2 Statement of the Problems 

It has been recognized that inclusive education is a strategy that accommodates 

learner diversity and in turn curbs marginalization (Slee, 2018). Numerous research 

has shown that inclusive education involves the identification and removal of 

obstacles within and around the school that may hinder education for all (Garuba, 

2015; Armstrong, Armstrong & Barton, 2016; Boit, 2016; Gargiulo & Metcalf, 

2017; Gavish, 2017). The 2006 census in Nigeria reported that there were 3,253,169 

people with disabilities, or 2.32 percent of that year's total population of 140,431,790 

(Nigerian National Population Commission, 2006). According to Oluremi and 

Olubukola (2013), this population presented a higher challenge in inclusive school 

environments for teachers and even administrators. Because even a well-trained and 

experienced teacher will find it hard to manage big numbers of learners in their 

schools, which also has a significant effect on the application of inclusive education 

(Marais, 2016). 

Despite the benefits of inclusive education, gaps are obvious in its implementation in 

Adamawa State, Nigeria. In most Adamawa State secondary schools, there is a lack 

of commitment to IE practices (Post Primary Schools Management Board, 2016). 

Research conducted previously in Nigeria addressed critical issues related to the 

implementation of the Universal Basic Education Program (UBE) in Nigeria, while 

ignoring the factors for effective implementation of IE in secondary schools (Ejere, 

2016). Review of empirical works, showed that some works have been carried out in 

some related areas to the study at hand, for instance many studies associated with 

inclusive classroom and special needs children (Ajuwon, 2008;Akinbola, 2010; 

Eskay, & Oboegbulem, 2013; Brydges & Mkandawire, 2017; Fakolade,  Adeniyi & 

Tella, 2017) have been done a primary school level on general subjects. However, 

none of the works available to the researcher seem to have focused on the 

implementation of inclusive education among students with learning disabilities in 

agricultural science subject. As a result of this, the school principals, parents and 

teachers need to join hands collectively for effective implementation of inclusive 

education in the study area. It is against this backdrop that this study seeks to the 

relationship between principals’ competence, parent involvement, school facilities 
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and skills acquisition among students with learning disabilities in agricultural 

science subject for inclusive education schools in Adamawa State secondary schools. 

Previous IE study in developing nations has also revealed that children with 

disabilities have restricted access to infrastructure equipment, educators trained to 

educate them, and skilled school directors (Maria & Bwoi, 2015; Srivastava, De 

Boer & Pijl, 2015; Mejia, 2015; Vinadrao, 2016 ;). This is especially true in 

Nigeria's rural regions or urban slums. Several studies have examined the learning 

outcome of disabled students, particularly in developing nations at primary school 

level (Boit, 2016). Other research concentrated on the achievement of developing 

countries ' implementation of inclusive schooling (Lacey & Oyvry, 2013). This study 

will lead to inclusive secondary school education on the subject of TVET, 

specifically agricultural science. Fewer studies have examined inclusive education at 

secondary school levels and the development of abilities in agricultural science 

subjects for learners with disabilities. 

Minimal attention has been focused on students with learning disabilities at 

secondary school level, particularly in the TVET region. Lindsay, Proulx and Scott 

(2014) clarified that as elderly students, more study should concentrate on secondary 

and tertiary students with disabilities. Because most studies in Nigeria to date have 

concentrated primarily on children with learning disabilities. Also, most of the 

published studies on inclusive education has been performed by general instructional 

scientists, while there is little research focusing on learners with disabilities in the 

classroom environments of agricultural science. Although very little achievement 

has been seen in updating inclusive education that is part of the education policy of 

the Nigeria nation (Federal Ministry of Education, 2013). It is a matter of reality that 

no concrete step has been made with respect to inclusive education in Nigeria 

(Obani, 2018). The researcher carried out the study to establish the influence of 

selected factors in the implementation of inclusive education on skill acquisition 

among students with learning disability in agricultural science subject. 

1.3 General Objective of the Study 

The general objective of this study is to determine the influence of selected factors in 

the implementation of inclusive education on skills acquisition among students with 

learning disability in agricultural science subjects.  
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1.3.1 Specific Objectives of the Study 

The specific objectives of this research were: 

1.  To determine the level of principals’ competence, teachers’ competence, 

parents’ involvement, availability of infrastructure and skills acquisition in 

the implementation of inclusive education on students with learning 

disability in agricultural science subjects; 

2.  To examine the relationship between principals’ competence, teachers’ 

competence, parents’ involvement, availability of infrastructure and teaching 

approaches in the implementation of inclusive education with skills 

acquisition among students with learning disability in agricultural science 

subjects; 

3.  To determine the best predictor (principals’ competence, teachers’ 

competence, parents’ involvement, availability of infrastructures) in the 

implementation of inclusive education on skills acquisition among students 

with learning disability in agricultural science subjects. 

4.  To examine the mediation effect of teachers’ competence in the relationship 

between principals’ competence, parents’ involvement, availability of 

infrastructure in implementing inclusive education with skills acquisition 

among students with learning disability in agricultural science subjects. 

 

 

1.4 Research Questions 

1. What is the level of principals’ competence in the implementation of 

inclusive education on skill acquisition among students with learning 

disability in agricultural science subject? 

2. What is the level of teachers’ competence in the implementation of inclusive 

education on skill acquisition among students with learning disability in 

agricultural science subject? 

3. What is the level availability of infrastructure in the implementation of 

inclusive education on skill acquisition among students with learning 

disability in agricultural science subject? 

4. What is the level of parents’ involvement in the implementation of inclusive 

education on skill acquisition among students with learning disability in 

agricultural science subject? 

5.  Is there a significant relationship between principals’ competence and skills 

acquisition in the implementation of inclusive education with skills 

acquisition among students with learning disability in agricultural science 

subject? 

6. Is there a significant relationship between availability of infrastructure and 

skills acquisition in the implementation of inclusive education with skills 

acquisition among students with learning disability in agricultural science 

subject? 

7. Is there a significant relationship between parent involvements and skills 

acquisition in the implementation of inclusive education with skills 
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acquisition among students with learning disability in agricultural science 

subject? 

8. What is the best predictor in the implementation of inclusive education on 

skill acquisition among students with learning disability in agricultural 

science subject? 

9. Is there a mediation effect of teachers’ competence on the relationship 

between principals’ competence and skills acquisition in the implementation 

of inclusive education among students with learning disabilities in 

agricultural science subject? 

10. Is there a mediation effect of teachers’ competence on the relationship 

between parent involvement and skills acquisition in the implementation of 

inclusive education among students with learning disabilities in agricultural 

science subject? 

11. Is there a mediation effect of teachers’ competence on the relationship 

between availability of infrastructure and skills acquisition in the 

implementation of inclusive education among students with learning 

disabilities in agricultural science subject? 

 

 

1.5 Significance of the Study 

The relationship between principals’ competence, parents’ involvement, and 

availability of infrastructures in implementing inclusive education with skills 

acquisition among students with learning disability in agricultural science subjects is 

one of the most significant outputs expected out of this research. The success of 

inclusive education depends on how the educational planners set their priorities in 

implementing the programme. Therefore the significance of this study is discussed in 

the benefit of inclusive education to the practice. 

The result of this study will fill the gap in empirical findings of the relationship 

between principal’s competence, parent’s involvement and availability of 

infrastructures in inclusive education and skills acquisition among students with 

learning disability in agricultural science subjects. Equally, the findings of this study 

will provide information that is useful to assist practitioners and administrators to 

develop and manage policy directions regarding inclusive education and to regulate 

policies that would have a positive impact on students with learning disabilities. The 

study also add to the existing literature on skill acquisition among students with 

learning disability and also serve as reference material for other people that intend to 

conduct a research of such magnitude. Also the study shall assist in the application 

and adaptation of framework, knowledge and theories used in the research towards 

improving inclusive education. 

There is no existing research found, that tries to explain the relationship between 

principals’ competence, parents’ involvement, school facilities and teaching 

approaches in implementing IE of students with learning disability using teachers’ 

competence as mediating variable. Hence, the contribution of this research to the 

body of knowledge would prove to be valuable for its attempt to explain the 
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relationship between principals’ competence, parents’ involvement and availability 

of infrastructure and at the same time examine the mediating effect of teachers’ 

competence in one integrated model. The adequacy of infrastructural facilities, tools 

and equipment used for skills acquisition identified by this study will guide the 

ministry of education in updating the skills of personnel to use available facilities, 

effective formulation of strategies for acquiring, distribution and use of necessary 

training facilities, tools and equipment for effective training of students with 

disabilities. Finally, the findings also will enable the school principals to identify and 

plan strategies for placing students. The findings will also serve as literature work in 

the field of TVET. 

1.6 Scope of the Study 

This study examines the influence of selected factors in implementing IE on skill 

acquisition among students with learning disability in agricultural science subjects. 

The study was conducted in Adamawa State of Nigeria located within the North 

Eastern States of Nigeria. The North Eastern States include Adamawa State, Bauchi 

State, Borno State, Gombe State, Taraba State and Yobe State. The study adopted a 

quantitative research approach with a cross-sectional data collection technique for 

the investigation.  

1.7 Limitation of the Study 

The study was conducted in all the secondary schools involved in Adamawa state of 

Nigeria. Therefore, the study be was limited to secondary school that offered and has 

agricultural science teachers. This is because most studies have examined inclusive 

education at primary school levels and on specific types of disabilities and in general 

subject. Therefore, this study was conducted in secondary schools that offered 

agricultural science subject in Adamawa State Nigeria. The findings of the study 

cannot be generalized to Nigeria as a whole. 

1.8 Operational Definitions 

In order to eliminate any ambiguity that may arise from the use of key terms in this 

study, the following terms are carefully defined for clarity as they are used in this 

study; competence, students with disability, inclusive education, school facilities, 

learning disability, parental involvement, and skills acquisition. 

The list below contains the operational definition of terms that will be used 

throughout the study. 

Principals’ Competence: Is a state of being functionally adequate in the 

performance for effective administration of secondary school (Stronge, Richard & 

Catano, 2018). In the context of this study, principals’ competence is measured by 
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four domain (Instructional Leadership, Personnel Management, Financial 

Management, and Administrative Management). 

Teachers’ Competence:The ability of the teacher to transform the methodology of 

Knowledge, motivation and teaching evaluation of the given discipline into the way 

of thinking of the students in the given subject of study (Borich, 2016). For this 

study, teacher competence will be seen as the ability to change learner behavior as 

required by the society at every level of learning by rearranging learning 

environment to address the needs of the learner. This include: methodological 

competencies, motivational competencies, instructional process competencies, 

material utilization competencies and evaluation competencies required for effective 

teaching. 

 

 

Infrastructural Facilities: According toHallinger, Wang, Chen and Liare (2015), 

are the basic services and facilities that help a government manage, including roads, 

schools, phone lines, sewage treatment plants and power generation.In this study, 

refers to the basic systems and services that are necessary for the school to run 

smoothly.Infrastructure in this study measured the availability by four domain 

includes facilities fit for human occupation (building, eg, classrooms.), facilities fit 

to carry out basic educational activity (classroom furniture, laboratory etc.), and the 

entire school size. 

Parental involvement:  According to Muller (2018), it is a support in the education 

of children, linking two important contexts in a child’s life education at home and 

school. In this study, parental involvement refers to commitment, active involvement 

of the parent to the school. This is measured by four domains: decision making, 

volunteer, communication, learning at home, and collaborating with the community. 

Skill Acquisition: 

Skill acquisition is a type of learning in which training leads to permanent 

improvements in the capacity of a person to perform a specific task. It involves the 

explicit teaching of skills to groups of people to perform any activity with dexterity 

and competence (Comyn, 2018; Oviawe, Uwameiye & Uddin, 2017; Wiener & 

Timmermanis, 2012).In this study, skills acquisition measured the performance of 

students in various agricultural activities in both plants and animals production. It is 

the training given to learners to enhance their ability to competently manipulate 

agricultural activities in areas such as production, processing, packaging and 

marketing to become employed in government or private sector or be self-reliant. 

 

 

 

 



© C
OPYRIG

HT U
PM

 

 

 

131 

6 REFERENCES 

Abdulrasheed, O., & Bello, A. S. (2015). Challenges to Secondary School 

Principals’ Leadership in Northern Region of Nigeria. British Journal of 

Education, 3(3), 1-5. 

 

Ackah-Jnr, F. R., & Danso, J. B. (2019). Examining the Physical Environment of 

Ghanaian Inclusive Schools:  How Accessible, Suitable and Appropriate is 

Such Environment for Inclusive Education. International Journal of Inclusive 

Education, 23(2), 188-208 

 

Adamawa State Post Primary Schools Management Board (2016). Secondary 

Schools Supervision Annual  Report: Statistics unit 

 

Adams, D., Harris, A., & Jones, M. S. (2018). Teacher-Parent Collaboration for an 

Inclusive Classroom:  Success for Every Child. MOJES: Malaysian Online 

Journal of Educational Sciences, 4(3), 58-72  

 

Adegbenile, O. (2011). Principals’ Competency Needs for Effective Schools’ 

Administration in Nigeria. Journal of education and practice, 2 (4), 15-23. 

 

Adegbenile, O., Abdullah, A. B., Azike, A. A., & Nzurumike, N. (2011). 

Administrative Competency Needs  of Principals for Effective UBE 

Administration at JSS Level in North West Geo–Political Zone of 

Nigeria. Mediterranean Center of Social and Educational Research, 1, 95. 

 

Adubasim, I. (2018). Brainfeed Intervention Programme: An Alternative Approach 

for Supporting People Living with Dyslexia.Journal of Education & 

Entrepreneurship (Online Submission), 5(2), 124-143. 

 

Agbonlahor, A. A. (2016). Challenges of Entrepreneurial Education in Nigerian 

Universities: Towards a Repositioning for Impact. Journal of Educational 

and Social Research, 6 (1), 208. 

 

Agih, A. A. (2015). Effective School Management and Supervision: Imperative for 

Quality Education Service Delivery. African Research Review, 9(3), 62-74. 

 

Ahiauzu, L. U., & Osiah, P. C. (2011). Standardizing the Motivational Competencies 

of Academically Qualified Teachers and Professional Teachers in Nigerian 

Secondary Schools. Journal of Educational  and Social Research, 1(3), 49-

60 

 

Ahiauzu, L. U., & Osiah, P. C. (2011). Standardizing the Motivational Competencies 

of Academically Qualified Teachers and Professional Teachers in Nigerian 

Secondary Schools. Journal of Educational and Social Research, 1(3), 49-60. 

 



© C
OPYRIG

HT U
PM

 

 

 

132 

Ajuwon, P. M. (2008). Inclusive Education for Students with Disabilities in Nigeria: 

Benefits, Challenges and Policy Implications. International journal of special 

education, 23(3), 11-16. 

 

Aikhomu, I. E. (2015). Learning Disability Status and Gender as Predictors of Self-

Efficacy. (Doctoral dissertation, University of Walden) (UK). 49-63 

 

Ainscow, M., Dyson, A., & Weiner, S. (2013). From Exclusion to Inclusion: Ways 

of Responding in Schools to Students with Special Educational Needs. CFBT 

Education Trust. 60 Queens Road, Reading, RG1 4BS, England. 211-224 

 

Ainscow, M. (2004). Salamanca 10 years on: What has been the Impact 

Internationally? Keynote Address. In: Final Report: Regional Workshop on 

Inclusive Education:  Getting All Children into School and Helping Them 

Learn: Available from 

http://www2.unescobkk.org/elib/publications/Inclusive_Edu/ 

 

Akinbola, B. R. (2010). The right to inclusive education in Nigeria: Meeting the 

needs and challenges of  children with disabilities. African Human 

Rights Law Journal, 10(2), 457-477. 

 

Alade, E. B. (2014). Community‐based Vocational Rehabilitation (CBVR) for 

People with Disabilities: Experiences from a Pilot Project in Nigeria. British 

Journal of Special Education, 31(3), 143-149. 

 

Alahmadi, N. A., & El Keshky, M. E. S. (2019). Assessing Primary School 

Teacher’s Knowledge of Specific Learning Disabilities in the Kingdom of 

Saudi Arabia. Journal of Educationaland Developmental  Psychology, 9(1) 

 

Albasha, M. G. A., Hadidi, M. B., & Abdulrahman, I. A. (2019). The Effect of 

Physical Environment on the Academic Achievement of Secondary School 

Students in Khartoum State, Sudan. International Journal of English 

Language, Literature and Translation Studies (IJELR) 5, (4). 

 

Alfonso, V. C., & Flanagan, D. P. (2018). Essentials of specific learning disability 

identification.  John Wiley & Sons. 93-101 

 

Alhassan, A. M. (2014). Implementation of inclusive education in Ghanaian primary 

schools: A look at teacher’s attitudes. American Journal of Educational 

Research, 2(3), 142-148 

 

Alia, C.O. & Iwuoha, N.S. (2014). New challenges facing Imo state secondary 

school principals in a  decentralized system: The way forward. Journal of 

Educational Research, 2(3), 179-187 

 

Allais, S. (2018). TVET Reform and Qualifications Frameworks: What is known 

about  what  they can and Can’t Do? Handbook of Vocational Education 

and Training: Developments in the Changing World of Work, 1-18 

 

http://www2.unescobkk.org/elib/publications/Inclusive_Edu/


© C
OPYRIG

HT U
PM

 

 

 

133 

Al-Mahrooqi, R., Denman, C., & Al-Maamari, F. (2016). Omani Parents’ 

Involvement in their Children’s English Education. Sage Open, 6(1), 21-58 

 

Alsuiadi, F. A. (2015). Study of Factors Affecting Parental Choice of Private and 

Public  School in Riyadh City, Saudi Arabia (Doctoral dissertation, 

University of Hull). 361-372 

 

Amanchukwu, R. N., & Ololube, N. P. (2015). Managing School Plant for Effective 

Service Delivery in Public Secondary Schools in Rivers State of 

Nigeria. Human Resource Management Research, 5(4), 95-102. 

 

Amuche, C. I., & Saleh, A. D. (2013). Principals Managerial Competence as a 

Correlate of Students'  Academic Performance in Ecwa Secondary Schools in 

North Central Nigeria. Journal of Education and Practice 4, 247-256. 

 

Amuche, CI & Saleh, DA. 2013. Principals Managerial Competence as a Correlate 

of Students’ Academic  Performance in Ecwa Secondary Schools in 

North Central Nigeria. Journal of Education and Practice. 4(6), 62-77. 

 

Amponsah, M. O., Milledzi, E. Y., Ampofo, E. T., & Gyambrah, M. (2018). The 

relationship between  Parental Involvement and Academic Performance of 

Senior High School Students: The Case of Ashanti Mampong Municipality 

of Ghana. American Journal of Educational Research, 6(1), 1-8 

 

Andrew Jay, E., Starkman, S. J., Pawlina, W., & Lachman, N. (2013). Developing 

Medical Students as Teachers: An anatomy‐Based Student‐as‐Teacher 

Program with  Emphasis on core teaching Competencies. Anatomical 

ScienceEducation, 6(6), 385-392. 

 

Anindo, I., Mugambi, M., & Matula, D. (2016). Training Equipment and Acquisition 

of Employable Skills  by Trainees in Public Technical and Vocational 

Education and Training Institutions in Nairobi County, Kenya. Training, 3 

(4), 103-110. 

 

Annan, I. K. (2016). Assessing barriers faced by pupils with disabilities in inclusive 

and  non-inclusive  schools in the Cape Coast Metropolitan area (Doctoral 

dissertation, School of Graduate Studies, Kwame Nkrumah University of 

Science and  Technology, Kumasi). 76-80 

 

Antoine, D. R. (2015). The Correlation Between Parental Involvement and Student 

Academic Achievement (Doctoral dissertation, Faculty of the Louisiana 

State University and Agricultural and Mechanical  College in partial 

fulfillment of the requirements for the degree of Master of Natural Sciences 

in The Interdepartmental Program in Natural Sciences from Damien Ramon 

Antoine BS, Southern University and A&M College). 

 

Anukam, A.I. (2013), Entrepreneurship Skill Acquisition & Entrepreneurial 

Marketing, Chukwuemeka Publishers, Owerri, Nigeria 

 



© C
OPYRIG

HT U
PM

 

 

 

134 

Allodi, M. W. (2002). A two-level analysis of classroom climate in relation to social 

context, group composition, and organization of special support. Learning 

Environments Research, 5(3), 253-274. 

 

Apagu, V. V., Ibrahim, M., & Adamu, N. S. (2016). Adequacy of Brick/Block laying 

And Concreting Building Tools And Equipment For Effective Teaching And 

Skill Acquisition In Construction Trade In  Yobe State Technical Colleges, 

Nigeria. International Journal of Academia, 1 (1), 113-129  

 

Arhipova, O., Kokina, I., & Rauckienė-Michaelsson, A. (2018). School Principal’s 

Management  Competences for Successful School Development. Tiltai, 

78(1), 63-76 

 

Armstrong, F., Armstrong, D., & Barton, L. (2016). Inclusive Education: Policy, 

contextsand comparative perspectives. Routledge. 

 

Armstrong, M., & Taylor, S. (2014). Armstrong's Handbook of Human Resource 

Management Practice. Kogan Page Publishers. 

 

Asogwa, C. V., &Lan, T. (2014). Quality Assurance of Lecturers of Agricultural 

Education in Teaching Composting to Students of Colleges of Education for 

Climate Change Mitigation in North Central, Nigeria. Quality Assurance, 

1(1). 108-112. 

 

Ayeni, A. J. and Adelabu, M. A. (2016). Improving learning infrastructure and 

environment for sustaining quality assurance practice in Secondary Schools 

in Ondo State, South-West, Nigeria. International Journal of Research 

Studies in Education. 1, (1), 61-68. 

 

Azeez, M. I. K., Ibrahim, M. S., & Mustapa, R. (2017). Kompetensi Kepemimpinan 

Instruksional Di Kalangan Pengetua Sekolah Satu Kajian Empirikal Di 

Negeri Selangor. JuPiDi: Jurnal Kepimpinan Pendidikan, 2(3), 1-14. 

 

Babalola, J. B. (2015). Achieving Nigerian Developmental and Educational Goals 

through Incorporation of Best Practices in National Education Policies: 

Priority interventions, proven practices and policy problems: A lead paper 

presented at the University of Nigeria. Nsukka, Nigeria.  

 

Babalola, V. T. (2015). Basic Education for Nigerian Socio-Economic Development: 

An Exposition of Philippines' Barrio School Approach. Review of Public 

Administration and Management, 400(3616), 1-14. 

 

Bakker J, Denessen E, Brus-Laeven M (2017) Socio-Economic Background, 

Parental Involvement  and Teacher Perceptions of these in Relation to Pupil 

Achievement. Educational Studies33:175-190. 

 

Bakker, A. B., Hakanen, J. J., Demerouti, E., & Xanthopoulou, D. (2007). Job 

Resources Boost Work Engagement, Particularly when Job Demands are 

high. Journal of educational psychology, 99(2), 274. 



© C
OPYRIG

HT U
PM

 

 

 

135 

Barrett, P., Davies, F., Zhang, Y., & Barrett, L. (2015). The Impact of Classroom 

Design on Pupils' Learning: Final Results of a Holistic, Multi-Level 

Analysis. Building and Environment, 89, 118-133. 

 

Barrett, P., Treves, A., Shmis, T., Ambasz, D., & Ustinova, M. (2019). The Impact 

of School Infrastructure on Learning: a Synthesis of the Evidence. 

International development in focus.  Washington, DC: World Bank. 

 

Berninger, V. W., Richards, T. L., & Abbott, R. D. (2015). Differential diagnosis of 

dysgraphia, dyslexia, and OWL LD: Behavioral and neuroimaging 

evidence. Reading and writing, 28(8), 1119- 1153. 

 

Bateman, I. J., Carson, R. T., Day, B., Hanemann, M., Hanley, N., Hett, T., & 

Sugden, R. (2002). Economic  Valuation with Stated Preference 

Techniques: A manual. Economic valuation with stated preference 

 techniques: a manual. 33-79 

 

Bateman, T. S., & Snell, S. (2013). Management: Leading & Collaborating in a 

Competitive World. New York: McGraw-Hill Irwin.  

 

Beamish, P., & Morey, P. (2013). School choice: What parents choose: TEACH 

Journal of Christian  Education, 7(1), 7. 

 

Beare, H., Caldwell, B. J., & Millikan, R. H. (2018). Creating an Excellent School: 

Some New Management  Techniques. Routledge. 

 

Becker, G. S. (1963) Human Capital: A Theoretical and Empirical Analysis, with 

Special Reference to Education, Chicago: University of Chicago Press 

 

Berk, L.E. (2001). Child Development (5th Ed.).Boston: Allyn and Bacon. 23-38. 

 

Belasen, A. T., Eisenberg, B., & Huppertz, J. W. (2015). Mastering Leadership. 

Jones &Bartlett Publishers.31-77’ 

 

Bello, S., Ibi, M. B., & Bukar, I. B. (2016). Principals' Administrative Styles and 

Students' Academic Performance in Taraba State Secondary Schools, 

Nigeria. Journal of Education and Practice, 7(18). 311-321 

 

Benade, L. (2017). Is The Classroom Obsolete in The Twenty-First 

Century?.Educational Philosophy and  Theory, 49(8), 796-807. 

 

Benden, M., Zhao, H., Jeffrey, C., Wendel, M., & Blake, J. (2014). The evaluation of 

the impact of a stand- biased desk on energy expenditure and physical 

activity for elementary school  students. International journal of 

environmental research and public health, 11(9), 9361-9375. 

 

Biesta, G. J. (2015). Good education in an age of measurement: Ethics, politics, 

democracy. Routledge. 

 



© C
OPYRIG

HT U
PM

 

 

 

136 

Blecker, N. S., & Boakes, N. J. (2015). Creating a learning environment for all 

children: Are teachers able and willing? International Journal of Inclusive 

Education, 14, 435–447. 

 

Blom, A., & Saeki, H. (2011). Employability and Skill Set of Newly Graduated 

Engineers in India. The World Bank. 113-121. 

 

Boit, C. J. (2016). Extent of success in implementation of inclusion of special needs 

children’s access and  participation in preschools, in Kericho County 

(Doctoral dissertation, University of Nairobi). 

 

Boon, H., Brown, L., & Pagliano, P. (2014). Emergency planning for students with 

disabilities: a  survey of Australian schools. Australian Journal of 

Emergency Management, 29(1), 45. 

 

Borich, G. D. (2016). Observation Skills for Effective Teaching: Research-Based 

Practice. Routledge. 

 

Botha, R. J. (2016). Improving South African school effectiveness through 

distributed leadership: A study of gender. Gender & Behaviour, 14(1), 6804-

6813. 

 

Boud, D., Cohen, R., & Sampson, J. (2014). Peer Learning In Higher Education: 

Learning From and with Each Other. Routledge. 311-329. 

 

Bourke, T., Ryan, M., & Lloyd, M. (2016). The Discursive Positioning of 

Graduating Teachers in Accreditation of Teacher Education Programs. 

Teaching and Teacher Education, 53, 1-9. 

 

Branch, G. F., Hanushek, E. A., & Rivkin, S. G. (2013). Measuring the impact of 

effective principals. School Leaders Matter, 13(1), 62-69. 

 

Bratković, V. M. D. (2018, January). The Possibilities of Independent Living and 

Community Inclusion of Persons with Intellectual Disabilities. In 5th 

International Conference" Transformation towards  sustainable and resilient 

society for persons with disabilities". 

 

Brewer, L., & Comyn, P. (2015). Integrating Core Work Skills into TVET Systems: 

Six Country Case Studies. Geneva, Switzerland: International Labour 

Organization. 

 

Brewster, C., Mayrhofer, W., & Morley, M. (Eds.). (2016). New challenges for 

European Resource Management. Springer. 

 

Brigham, E. F., Ehrhardt, M. C., Nason, R. R., & Gessaroli, J. (2016). Financial 

Management:  Theory and Practice, Canadian Edition. Nelson Education. 

 

Bronfenbrenner, U. (1989). Ecological systems theory. In R. Vasta (Ed.), SIXT 

theories of Development (187-249). Greenwich, CT: JAI Press. 



© C
OPYRIG

HT U
PM

 

 

 

137 

Bronfenbrenner, U. (1993). The ecology of cognitive development: Research models 

and fugitive findings. In R. H. Wozniak & K. W. Fischer (Eds.), 

Development in context: Acting and thinking in specific  environments (3-

44). Hillsdale, NJ: Erlbaum 

 

Brydges, C., & Mkandawire, P. (2017). Perceptions and concerns about inclusive 

education among students with visual impairments in Lagos, 

Nigeria. International Journal of Disability, Development and 

Education, 64(2), 211-225. 

 

Bryant, D. P., Bryant, B. R., & Smith, D. D. (2019). Teaching Students with Special 

Needs in Inclusive Classrooms. Sage Publications. 

 

Bua, F. T., & Adzongo, P. I. (2014). Impact of Financial Management on Secondary 

School’s Administration in Zone a Senatorial District of Benue State-

Nigeria. Public Policy and Administration Research, 4(9), 95-103. 

 

Bush, T. (2018). Preparation and induction for school principals: Global 

perspectives. Management in  Education, 32(2), 66-71. 
 

Cartwright, K. B., Marshall, T. R., & Wray, E. (2016). A Longitudinal Study of the 

Role of Reading Motivation in Primary Students’ Reading Comprehension: 

Implications for a Less Simple View of Reading. Reading Psychology, 37(1), 

55-91. 

 

Casey, A., Goodyear, V. A., & Armour, K. M. (2017). Rethinking the Relationship 

between Pedagogy, Technology and Learning in Health and Physical 

Education. Sport, education and society, 22(2), 288- 304.  

 

Cerasoli, C. P., Nicklin, J. M., & Ford, M. T. (2014). Intrinsic Motivation and 

Extrinsic Incentives Jointly Predict Performance: A 40-year meta-analysis. 

Psychological bulletin, 140(4), 980  

 

Charalambous, E., Kyriakides, L., & Creemers, B. P. (2018). Promoting Quality and 

Equity in Socially Disadvantaged Schools: A Group-Randomization Study. 

Studies in Educational Evaluation, 57, 42-52. 

 

Chaubey, A., Bhattacharya, B., & Mandal, S. K. D. (2018). Attributes of Good 

Teaching In Engineering Education in Indian Subcontinent. Sādhanā, 43(11), 

188. 

 

Chepkonga M. C. (2017). Influence of Learning Facilities on Provision of Quality 

Education in Early Childhood Development Centers in Kenya. International 

Journal of Education and Research. 5 (6) 17-26. 

 

Chowa, G. A., Masa, R. D., & Tucker, J. (2013). The Effects of Parental 

Involvement on Academic  Performance of Ghanaian Youth: Testing 

Measurement andRelationships Using Structural Equation Modeling. 

Children and Youth Services Review, 35(12). 161-185. 



© C
OPYRIG

HT U
PM

 

 

 

138 

Clark, J. Y. (2017). Professional competencies and the role of the dean of students at 

small colleges. University of Georgia. 

 

Cleveland, B., & Fisher, K. (2014). The Evaluation of Physical Learning 

Environments: A Critical Review of the Literature. Learning Environments 

Research, 17(1), 1-28. 

 

Cochran, W. G. (1977). Sampling techniques. New York: John Wiley & Sons. 

 

Cohen, L., Manion, L., & Morrison, K. (2013). Research methods in education. 

Routledge.117-131 

 

Comyn, P. J. (2018). Skills, employability and lifelong learning in the Sustainable 

Development Goals and the 2030 labour market.International Journal of 

Training Research, 16(3), 200-217. 

 

Conlin, M., & Thompson, P. N. (2017). Impacts of New School Facility 

Construction: An Analysis of a State-Financed Capital Subsidy Program in 

Ohio. Economics of Education Review, 59, 13-28. 

 

Cortiella, C., & Horowitz, S. H. (2014). The State of Learning Disabilities: Facts, 

Trends and Emerging  Issues. New York: National Center for Learning 

Disabilities. 249-277. 

 

Creswell, J. W. (2017). A Concise Introduction to Mixed Methods Research. Sage 

Publications. 226-249. 

 

Creswell, J. W., & Creswell, J. D. (2018). Research Design: Qualitative, 

Quantitative, and Mixed Methods Approaches. Sage publications. 172-188  

 

Cronbach, L. J., & Shavelson, R. J. (2004). My Current Thoughts on Coefficient 

Alpha and Successor  Procedures. Educational and Psychological 

Measurement, 64(3).338-349 

 

Crosnoe, R., Johnson, M. K., & Elder Jr, G. H. (2004). School Size and the 

Interpersonal  Side of Education: An Examination of Race/Ethnicity and 

Organizational Context. Social Science Quarterly, 85(5), 1259-1274. 

 

Cutshall, S. (2003). Is Smaller Better? When It Comes To Schools, Size Does 

Matter. Techniques: Connecting Education and Careers, 78(3), 22-25. 

 

Dakung, R. J., Orobia, L., Munene, J. C., & Balunywa, W. (2017). The Role of 

Entrepreneurship Education in Shaping Entrepreneurial Action of Disabled 

Students in Nigeria. Journal of Small Business & Entrepreneurship, 29(4), 

293-311. 

 

Dalla Mora, T., Righi, A., Peron, F., & Romagnoni, P. (2017). Cost-Optimal 

Measures for Renovation of Existing School Buildings Towards 

nZEB. Energy Procedia, 140, 288-302 



© C
OPYRIG

HT U
PM

 

 

 

139 

Dalton, M. (2017). Men Who Manage: Fusions of Feeling and Theory in 

Administration. Routledge.162-189 

 

Dania, J., Bakar, A. R., & Mohamed, S. (2014). Factors Influencing the Acquisition 

of Employability Skills by Students of Selected Technical Secondary School 

in Malaysia. International Education Studies, 7(2), 117-124  

 

Darling-Hammond, L. (2015). The Flat World and Education: How America's 

Commitment To Equity Will  Determine Our Future. Teachers College Press. 

 

Das, A. K., Gichuru, M., & Singh, A. (2013). Implementing Inclusive Education in 

Delhi, India: Regular School Teachers’ Preferences for Professional 

Development Delivery Modes. Professional  Development in Education, 

39(5). 291-311 

 

Daud, M. F. (2013). How Effective Is The Assessment of Generic Skills Gained by 

Technical Vocational  Education And Training (TVET) of Engineering 

Students Engaged in Problem-Based Learning (PBL)?–A Literature 

Review. PBL Across Cultures, 88. 

 

Deal, T. E., & Peterson, K. D. (2016). Shaping School culture. John Wiley & Sons. 

 

De Graaf, G., Van Hove, G., & Haveman, M. (2013). More Academics in Regular 

Schools? The  Effect of Regular versus Special School Placement on 

Academic Skills in Dutch Primary School Students with Down syndrome. 

Journal of Intellectual Disability Research, 57(1).118-136  

 

Decramer, A., Smolders, C., & Vanderstraeten, A. (2013). Employee Performance 

Management Culture and System Features in Higher Education: Relationship 

with Employee Performance Management Satisfaction.The International 

Journal of Human Resource Management, 24(2), 352-371. 

 

DeSilver, D. (2017). US Students’ Academic Achievement Still Lags That of Their 

Peers in Many other Countries. Pew Research Center, 2017, 1-5. 

 

Doble, R. (2015). The Mediating Role of Professional Teaching on the Relationship 

between Principal Leadership and School Culture. International Journal of 

Advancements in Research & Technology, 4, (10).221-143 

 

Donald, D., Lazarus, S. and Lolwana, P. (2006). Educational Psychology in Social 

Context. Challenges of development, social issues and special need in 

Southern Africa. Cape Town: Oxford University Press 

 

Dornhecker, M., Blake, J. J., Benden, M., Zhao, H., & Wendel, M. (2015). The 

Effect of Stand-Biased Desks on Academic Engagement: An Exploratory 

Study. International journal of health promotion and education, 53(5), 271-

280. 

 



© C
OPYRIG

HT U
PM

 

 

 

140 

Drape, T. A., Lopez, M., & Radford, D. (2016). Teacher Efficacy and Professional 

Development  Needs of Mid-Career Agriculture Educators Integrating The 

Next Generation Science Standards And Other Content Areas. Career and 

Technical Education Research, 41(1), 33-48 

 

Dyspraxia Foundation (2013). Dyspraxia at a Glance. Retrieved 23/8/2017 from 

http://www.dyspraxiafoundation.org.uk/about-dyspraxia/dyspraxia-glance/  

 

Earthman, G. (1996). Review of Research on the Relationship between School 

Buildings, Student Achievement, and Student Behavior. 121-149. 

 

Eboatu, V. N., & Igboka, D. O. (2017). Extent of Parental School Involvement for 

Improved Student Performance in Awka South Local Government Area of 

Anambra State. European Scientific  Journal, ESJ, 13(22), 192. 

 

Ejere, E. I. (2016). An Examination of Critical Problems Associated with the 

Implementation of the Universal Basic Education (UBE) Programme in 

Nigeria. International Education Studies, 4(1), 221- 229 

 

Ekeatte, S. O., Akeke, M. N. G., & Ekpenyong, J. A. (2019). School finance 

management structure and effective delivery of 21 st century secondary 

education in Cross River State. Global Journal of  Educational 

Research, 18(2), 71-79. 

 

Ekundayo, H. T., Alonge, H. O., Kolawole, A. O., & Ekundayo, S. K. (2014). 

Teaching Practice Exercise for Education Students in Nigerian Universities: 

Challenges and the Way Forward. Mediterranean Journal of Social 

Sciences, 5(9), 486. 

 

El Kah, A., & Lakhouaja, A. (2018). Developing Effective Educative Games for 

Arabic  Children Primarily Dyslexics. Education and Information 

Technologies, 23(6), 2911-2930. 

 

Elmaleh, J., & Shankararaman, V. (2017, April). Improving Student Learning In an 

Introductory Programming Course Using Flipped Classroom and 

Competency Framework. In 2017 IEEE Global Engineering Education 

Conference (EDUCON) (49-55). IEEE 

 

Eneh, O. C., & Owo, N. J. (2017). Education Reforms in the Nigerian University 

System: A Critique and Suggested Strategies. Preface and 

Acknowledgements, 101 

 

Ennis, F. (Ed.). (2017). Infrastructure Provision and the Negotiating Process. 

Routledge. 169-183 

 

Epstein, J. (2018). School, Family, and Community Partnerships, Student Economy 

Edition: Preparing Educators and Improving Schools. Routledge. 66-89. 



© C
OPYRIG

HT U
PM

 

 

 

141 

Epstein, J. L., Sanders, M. G., Sheldon, S. B., Simon, B. S., Salinas, K. C., Jansorn, 

N. R., ...&Hutchins,  D. J. (2018). School, Family, and Community 

Partnerships: Your handbook for action. Corwin Press. 

 

Eskay, M., & Oboegbulem, A. (2013). Learners with Disabilities in an Inclusive 

Education Setting in Nigeria: Implications for Administrators. Online 

Submission, 3(5), 313-318. 

 

European Agency for Development in Special Needs Education (2013) European 

Patterns of Successful Practice in Vocational Education and Training – 

Participation of Learners with SEN/Disabilities in VET. Odense, Denmark: 

European Agency for Development in Special Needs Education. 

https://www.european-agency.org/sites/default/files/vet-report_en.pdf 

 

European Agency for Development in Special Needs Education (2016) Key 

Principles for Promoting Quality in Inclusive Education – Recommendations 

for Practice, Odense, Denmark: European Agency for Development in 

Special Needs 

Educationhttps://www.europeanagency.org/sites/default/files/key-principles-

for-promoting-quality-in-inclusive-educationrecommendations-for-

practice_Key-Principles-2011-EN.pdf 

 

EWA, J. A. (2016). AN Evaluation of Existing Service Provision for Students with 

Hearing Impairment and The Conditions Necessary for Effective 

Implementation of Inclusive Education Programme in Nigeria (Doctoral 

dissertation, Palacky  University). 

 

Eze, O. C. (2015). Enhancing the Use of Instructional Facilities in Technical 

Colleges for Qualitative Skills  Acquisition in Nigeria. In Information 

and Knowledge Management, 5, (10) 88-92 

 

Ezewu, E. E. (1985). Sociological Ideas and Educational Practice. RAI Obanga, M. 

Okoye, Ezewu, E. and D. Ajejumo, (1985). Theory and Practice of Education. 

Lagos: Basic BooksPublishers. 

 

Fagbohunka, A. (2017). Infrastructural Facility and the Students' Academic 

Performance- A Critique. The Indonesian Journal of Geography, 49(1), 11. 

 

Fajoju, S. A., Aluede, O., & Ojugo, A. I. (2016). Parental Involvement as a Correlate 

of Academic Achievement of Primary School Pupils in Edo State, Nigeria. 

Research in Education, 95(1), 33-43. 

 

Fakolade, O. A., Adeniyi, S. O., & Tella, A. (2017). Attitude of teachers towards the 

inclusion of special needs children in general education classroom: the case 

of teachers in some selected schools in Nigeria. International Electronic 

Journal of elementary education, 1(3), 155-169. 

 

https://www.european-agency.org/sites/default/files/vet-report_en.pdf
https://www.europeanagency.org/sites/default/files/key-principles-for-promoting-quality-
https://www.europeanagency.org/sites/default/files/key-principles-for-promoting-quality-


© C
OPYRIG

HT U
PM

 

 

 

142 

Fan, X., & Chen, M. (2001). Parental Involvement and Students' Academic 

Achievement: A Meta-Analysis. Educational Psychology Review, 13(1), 1-

22. 

 

Farrell, P. (2000). The Impact of Research on Developments in Inclusive Education 

International Journal of Inclusive Education, 4(2), 153-162. 

 

Federal Republic of Nigeria (2004) National Policy on Education (4th edition) 

NERDC press 

 

Federal Republic of Nigeria. (2013). National Policy on Education. (7th edition)  

Lagos, NERDC press.  

 

Ferguson, P. M. (2014). Creating the Continuum: JE Wallace Wallin and the Role of 

Clinical Psychology in the Emergence of Public School Special Education in 

America. International Journal of Inclusive Education,18(1), 86-100. 

 

Finkler, S. A., Smith, D. L., & Calabrese, T. D. (2018). Financial management for 

public, health, and not-for-profit organizations. CQ Press. 

 

Firmaningsih-Kolu, Y. (2016). The Role of the Principal’s Instructional Leadership 

at Schools in Indonesia. University Of Jyväskylä. 

 

Fisher, D., Frey, N., & Thousand, J. (2013). What Do Special Educators Need To 

Know  And Be Prepared To Do For Inclusive Schooling To Work? Teacher 

Education and Special Education: The Journal of the Teacher Education 

Division of the Council for Exceptional Children, 26, 42–50. Doi: 

10.1177/088840640302600105 

 

Fletcher, J. M., Lyon, G. R., Fuchs, L. S., & Barnes, M. A. (2018). Learning 

disabilities: From identification to intervention. Guilford Publications. 

 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2011). How to Design and Evaluate 

Research in Education. New York: McGraw-Hill Humanities/Social 

Sciences/Languages. 

 

FRN, (2004). Federal Republic of Nigeria, National Policy on Education. Lagos: 

Nederc Press.   

 

Fujita, M., & Hamaguchi, N. (2016). Supply chain internationalization in East Asia: 

Inclusiveness  and Risks. Papers in Regional Science, 95(1), 81-100. 

 

Fullan, M. (2018). The Principal: Three Keys to Maximizing Impact. John Wiley & 

Sons. 215-259 

 

Furrer, C. J., Skinner, E. A., & Pitzer, J. R. (2013). The Influence of Teacher and 

Peer Relationships  on Students’ Classroom Engagement and Everyday 

Motivational Resilience. National Society for the Study of Education, 113(1), 

101-123. 



© C
OPYRIG

HT U
PM

 

 

 

143 

Gaddes, W. H. (2013). Learning Disabilities and Brain Function: A 

Neuropsychological Approach. Springer Science & Business Media. 

 

Galguera, P. M. (2016). The Influence of UNESCO on the Development of 

Technical and Vocational Education and Training Systems: A Comparative 

Study in Botswana and Namibia.34-36 

 

Gambhir, V., Wadhwa, N. C., & Grover, S. (2016). Quality Concerns In Technical 

Education in India: A Quantifiable Quality Enabled Model. Quality 

Assurance in Education, 24(1), 2-25 

 

Gamble, J. (2013). Why Improved Formal Teaching and Learning Are Important in 

Technical and  Vocational Education And Training (TVET). Revisiting 

Global Trends in TVET: Reflections on Theory and Practice. UNESCO-

UNEVOC | Revisiting Global Trends in TVET 204-238. 

 

García, L. E., & Thornton, O. (2014). The enduring importance of parental 

involvement. NEA Today. 221. 

 

Gargiulo, R. M., & Metcalf, D. (2017). Teaching in today’s Inclusive Classrooms: A 

Universal Design for  Learning Approach. Nelson Education.  

 

Garuba, A. (2015). Inclusive Education in the 21st Century: Challenges and 

Opportunities for Nigeria. Asia Pacific Disability Rehabilitation Journal, 

14(2), 191-200. 

 

Gavish, B. (2017). Four Profiles of Inclusive Supportive Teachers: Perceptions of 

Their Status and Role in Implementing Inclusion of Students with Special 

Needs in General Classrooms. Teaching and Teacher Education, 61, 37-46. 

 

Gbamanja, S. P. T. (2014).Science Education and Economic Development of 

African States. World Educators Forum. 4(1). 20-37 

 

Gershenson, S., & Langbein, L. (2015). The Effect of Primary School Size on 

Academic Achievement. Educational Evaluation and Policy Analysis, 

37(1_suppl), 135S-155S. 

 

Getchell, K., & Lentz, P. (Eds.). (2018). Rhetorical Theory and Praxis in the 

Business Communication Classroom. Routledge. 

 

Gewertz, C. (2001). The Breakup: Suburbs Try Smaller High Schools. Education 

Week, 20(33), 1-16. 

 

Gibbons-Wood, D., & Lange, T. (2000). Developing core skills–lessons from 

Germany and  Sweden. Education+ Training, 42(1), 24-32.  

 

Gil-Flores, J., Rodríguez-Santero, J., & Torres-Gordillo, J. J. (2017). Factors That 

Explain the Useof ICT in Secondary-Education Classrooms: The Role of 



© C
OPYRIG

HT U
PM

 

 

 

144 

Teacher Characteristics andSchool Infrastructure.Computers in Human 

Behavior, 68, 441-449. 

 

Gjedia, R. (2015). Teaching and Learning Motivation. European Journal of Social 

Science Education and Research,2(2), 113-122 

 

Glatthorn, A. A., Jailall, J. M., & Jailall, J. K. (2016). The Principal as Curriculum 

Leader: Shaping What is Taught and Tested. Corwin Press. 

 

Gliner, J. A., Morgan, G. A., & Harmon, R. J. (2017). Measurement 

Reliability.Journalof the American Academy of Child & Adolescent 

Psychiatry, 40(4). 224-247. 

 

Goel, D., & Vijay, P. (2017). Technical and Vocational Education and Training 

(TVET) System\In India for  Sustainable Development. 72. 

 

Goepel, J. (2018). 10 The inclusive classroom. Themes and Issues in Primary 

Education, 182. 

 

Goldstein, B. L. (2017). The Role of Special Assistant Teacher to Help Special 

Needs Student through Instructional Interactions in an Inclusive Classroom. 

An Evaluation of Paraprofessionals’ Skills and Training Needs in Supporting 

Students with Severe Disabilities. 460, 32(3), 485 

 

Green, S. B., & Salkind, N. J. (2015). Using SPSS for Windows and Macintosh: 

Analyzing and Understanding Data. Prentice Hall Press. 

 

Guerrini, R., Melani, F., Brancati, C., Ferrari, A. R., Brovedani, P., Biggeri, A., & 

Pellacani, S. (2015). Dysgraphia as A Mild Expression of Dystonia in 

Children with Absence Epilepsy. PloS one,10(7), 0130883. 

 

Guvenc, H. (2015). The Relationship between Teachers’ Motivational Support and 

Engagement versus Disaffection. Journal of Educational Sciences: Theory 

and Practice, 15(3), 647–657 

 

Hair, JF, Black, WC, Babin, BJ, Anderson, RE, & Tatham, RL (2009). Multivariate 

Analysis of Data. Bookman Editor 

 

Hallinger, P., & Murphy, J. (1987). Instructional leadership in the school context. In 

W. Greenfield (Ed.), Instructional leadership: Concepts, issues, and 

controversies (pp. 179-203). Boston: Allyn & Bacon. 

 

Hallinger, P., Wang, W.-C., & Chen, C.-W. (2013). Assessing the Measurement 

Properties of the Principal Instructional Management Rating Scale: A Meta-

Analysis of Reliability Studies. Educational  Administration Quarterly, 49, 

272–309. 

 



© C
OPYRIG

HT U
PM

 

 

 

145 

Hallinger, P., &Ko, J. (2016). Principal Leadership and School Capacity Effects on 

Teacher Learning in Hong Kong.International Journal of Educational 

Management, 30(1), 76-100.  

 

Hardré, P. L., & Sullivan, D. W. (2008). Student Differences And Environment 

Perceptions: HowThey Contribute To Student Motivation In Rural High 

Schools. Learning and Individual Differences, 18(4), 471-485. 

 

Harris, A., Jones, M., Cheah, K. S. L., Devadason, E., & Adams, D. (2017). 

Exploring Principals’ Instructional Leadership Practices in Malaysia: Insights 

and Implications. Journal of Educational Administration,55(2), 207-221. 

doi.org/10.1108/JEA-05-2016-0051 

 

Hasselquist, L., Herndon, K., & Kitchel, T. (2017). School Culture's Influence on 

Beginning Agriculture Teachers' Job Satisfaction and Teacher Self-Efficacy. 

Journal of Agricultural Education, 58(1), 267-279 

 

Hegarty, B. (2015). Attributes Of Open Pedagogy: A Model For Using Open 

Educational Resources. Educational Technology, 3 – 13 

 

Heller, C.R. (2012).School manager’s handbook. London: Dorling Kindersley 

Limited. 

 

Hemmeter, M. L., Snyder, P. A., Fox, L., & Algina, J. (2016). Evaluating the 

Implementation of the Pyramid Model for Promoting Social-Emotional 

Competence in Early Childhood Classrooms. Topics in Early Childhood 

Special Education, 36(3), 133-146. 

 

Herrold, K., & O'Donnell, K. (2018). Parent and Family Involvement in Education, 

2006-07 School Year, From the National Household Education Surveys 

Program of 2017. First Look. NCES 2008-050. National Center for 

Education Statistics. 

 

Hill, N. E., & Wang, M. T. (2015). From Middle School To College: Developing 

Aspirations,Promoting Engagement, And Indirect Pathways From Parenting 

To Post High School Enrollment. Developmental Psychology, 51(2), 224.  

 

Holmes, K. M., & O'loughlin, N. (2014). The Experiences of People with Learning 

Disabilities on Social Networking Sites. British Journal of Learning 

Disabilities, 42(1), 1-5. 

 

Hopkins, D. (2015). Improving The Quality of Education For All: A Handbook Of 

Staff Development Activities. Routledge. 

 

Hou, J., & Lynch, R. (2017). A Correlative Study of Motivation for Learning 

Chinese According To Academic Achievement and Parental Encouragement 

among Grade Four to Grade Six Students at Ladprao Bilingual School (LBS), 

Bangkok, Thailand. Scholar: Human Sciences, 8(2). 2-83 

 



© C
OPYRIG

HT U
PM

 

 

 

146 

Howley, C., & Bickel, R. (2002). The Influence of Scale. American School Board 

Journal, 189(3), 28-30. 

 

Huber, S. G. (2014). Preparing School Leaders for the 21st Century. Taylor & 

Francis. 

 

Hutchinson, K. M. (2015). How Does Inclusion With Co-Teaching Affect Student 

Performance on Summative Assessments? 114-127 

 

IAB. (2010). Competency Standards for Malaysian School Principals. Malaysia: 

Institute of Aminuddin Baki,  Ministry of Education. 

 

Ibara, E. C. (2014). Professional Development of Principals: A Path to Effective 

Secondary School Administration in Nigeria. Africa Education 

Review, 11(4), 674-689 

 

Idoko, C. U. (2014). Skill Acquisition and Youth Empowerment in Nigeria. Global 

Journal of Commerce and  Management Perspective, 3(1), 51-54. 

 

Ifeyinwa, M. C., & Serumu, I. (2016). Constraints and Remedy to Quality 

Vocational Skills Development among Vocational Education Students in 

Nigeria As Perceived By Vocational Educators. Journal of Innovative 

Practice in Vocational Technical Education(JIPVTE) 1(1), 016-023 

 

Ikediugwu, N. P. (2016). Admintrative and Managerial Skills for Effective 

Secondary School Management. UNIZIK Journal of Educational 

Management and Policy, 1 (1), 1,7. 

 

Ikegbusi, N. G., Eziamaka, C., & Nonye, C. (2016). The Impact of Supervision of 

Instruction on  Teacher Effectiveness in Secondary Schools in Nigeria. 

International Journal of Advanced Research in Education & Technology 

(IJARET), 3(3), 12-16. 

 

Ilomo, O., & Mlavi, B. (2016). The Availability of Teaching and Learning Facilities 

and Their Effects on Academic Performance in Ward Secondary Schools in 

Muheza-Tanzania. International Journal of Education and Research, 4(6), 

128-151. 

 

International Dyslexia Association (2015) Dyslexia Basics. Available at: 

http://www.interdys.org/ewebeditpro5/upload/Dyslexia Basics FS final 

81407.pdf. Accessed 21 Oct 2017. 

 

Inyang-Abia, M. E. (1988). Essentials of Educational Technology Hand Book for 

Educators and Media  Practitioners. Uyo: Legacy (Nig) Ltd. 

 

Irwanto, Rohaeti, E., Widjajanti, E., & Suyanta. (2017, August). Students’ science 

process skill  and  analytical thinking ability in chemistry learning. 

In AIP Conference Proceedings 1868, (1). 030001.  AIP Publishing. 

 

http://www.interdys.org/


© C
OPYRIG

HT U
PM

 

 

 

147 

Isa, A., & Yusoff, Z. (2015). State of Physical Facilities of Higher Education 

Institutions in Nigeria. International Journal of Scientific and Research 

Publications,5(4), 1-4 

 

Israel, O. O., & Olubunmi, O. P. (2014). An Appraisal of Sciences and Mathematics 

Dyslexia and Dyscalculia Syndrome among Secondary Schools Students. 

American Journal of Educational Research, 2(4), 219-224. 

 

Jeffreys, M. R. (2015). Teaching Cultural Competence in Nursing and Health Care: 

Inquiry, Action, and Innovation. Springer Publishing Company. 

 

Johnson, B. P., Papadopoulos, N., Fielding, J., Tonge, B., Phillips, J. G., & Rinehart, 

N. J. (2013). A Quantitative Comparison of Handwriting in Children with 

High-Functioning Autism and Attention Deficit Hyperactivity Disorder. 

Research in Autism Spectrum Disorders, 7(12), 1638-1646. 

 

Johnstone, C. J., & Chapman, D. W. (2016). Contributions and Constraints to the 

Implementation of Inclusive Education in Lesotho. International Journal of 

Disability, Development and Education, 56, 131–148. 

 

Judge, S., & Watson, S. M. (2011). Longitudinal Outcomes for Mathematics 

Achievement for Students with Learning Disabilities. The Journal of 

Educational Research, 104(3), 147-157. 

 

Jung, E., & Zhang, Y. (2016). Parental Involvement, Children's Aspirations, and 

Achievement in New  Immigrant Families.The Journal of Educational 

Research, 109(4), 333-350. 

 

Kadushin, A., & Harkness, D. (2014). Supervision in social work. Columbia 

University Press. 

 

Kafele, B.K. 2015. The Principal 50: Critical Leadership Questions for Inspiring 

School  wide Excellence. Arkansas: ASCD. 211-262 

 

Kautz, T., Heckman, J. J., Diris, R., Ter Weel, B., & Borghans, L. (2014). Fostering 

and Measuring Skills: Improving Cognitive and Non-Cognitive Skills to 

Promote Lifetime Success (No. W20749). National Bureau of Economic 

Research. 161-195 

 

Kearns, D. M., & Fuchs, D. (2013). Does Cognitively Focused Instruction Improve 

The Academic Performance of Low-Achieving Students? Exceptional 

Children, 79(3), 263-290 

 

Kerzner, H., & Kerzner, H. R. (2017). Project Management: A Systems Approach to 

Planning, Scheduling, and Controlling. John Wiley & Sons. 

 

Kemmis, R. B., Hodge, S., & Bowden, A. (2014). Transferable skills in Technical 

and Vocational Education  and Training (TVET): Implications for TVET 

teacher policies in Australia. TVET@ Asia, 3, 1-13. 



© C
OPYRIG

HT U
PM

 

 

 

148 

Khan, J., & Iqbal, M. J. (2016). Relationship between Student Satisfaction and 

Academic Achievement in Distance Education: A Case Study of AIOU 

Islamabad. FWU Journal of Social Sciences, 10(2), 137. 

 

Kiuppis, Florian. (2018). "Inclusion in Sport: Disability and Participation." 4-21. 

 

Könings, K. D., Seidel, T., & van Merriënboer, J. J. (2014). Participatory Design of 

Learning Environments: Integrating Perspectives of Students, Teachers, and 

Designers. Instructional Science, 42(1), 1-9.  

 

Koroye, T. (2016). The Influence of School Physical Environment on Secondary 

School Students’ Academic Performance in Bayelsa State. Asian Journal of 

Educational Research,4(2), 1-15 

 

Kroeger, L. A., Brown, R. D., and O'Brien, B. A. (2012). Connecting Neuroscience, 

Cognitive, and Educational Theories And Research to Practice: A Review of 

Mathematics Intervention Programs. Early Education Development. 23, 37–

58. Doi: 10.1080/10409289.2012.617289. 

 

Krysiak, B. H., & DiBella, C. M. (2002). Why Small Schools Now?. School 

Business Affairs, 68(7), 25-29. 

 

Kutelu, B. O., & Olowe, P. K. (2013). Level of Parents’ Involvement in Primary 

School Education in Ondo West Local Government Area, Nigeria. African 

Educational Research Journal,1(3), 209-214. 

 

Lacey, P., & Oyvry, C. (2013). People with Profound & Multiple Learning 

Disabilities: A Collaborative Approach to Meeting. Routledge. 39-74. 

 

Lakkala, S., Uusiautti, S., & Määttä, K. (2016). How to Make the Neighbourhood 

School a School for All? Finnish Teachers' Perceptions of Educational 

Reform Aiming Towards Inclusion. Journal of Research in Special 

Educational Needs, 16(1), 46-56 

 

Lawal, O. I., Omoleye, O., & Oketoobo, E. A. (2014). Competency Capacity 

Building Needs of Agricultural  Science Teachers in Utilization of 

School Farm for Skill Acquisition among Secondary School Students. 

International Journal of Education and Literacy Studies, 2(3), 1-6. 

 

Lawler III, E. E., & Suttle, J. L. (1972). A Causal Correlational Test of the Need 

Hierarchy Concept. Organizational Behavior and Human Performance, 7(2), 

265-287. 

 

Learning Disabilities Association of Canada (LDAC). (2015). Official definition of 

learning disabilities.  Retrieved on 23, Oct, 2017 from http://www.ldac-

acta.ca/learn-more/ld-defined/official definition-of-learning-disabilities 

 

Legg, S., & Jacobs, K. (2008). Ergonomics for Schools. Work, 31(4), 489-493. 

 

http://www.ldac-/
http://www.ldac-/


© C
OPYRIG

HT U
PM

 

 

 

149 

Lewallen, T. C., Hunt, H., Potts‐Datema, W., Zaza, S., & Giles, W. (2015). The 

Whole School, Whole Community, Whole Child Model: A New Approach 

for Improving Educational Attainment and Healthy Development for 

Students. Journal of School  Health, 85(11), 729-739 

 

Lewis, R. B., Wheeler, J. J., & Carter, S. L. (2017). Teaching students with special 

needs in general education classrooms. Pearson. 

 

Liakopoulou, M. (2014). The Professional Competence Of Teachers: Which 

Qualities, Attitudes, Skills and Knowledge Contribute to a Teacher’s 

Effectiveness? International Journal of Humanities and Social Science, 1, 

66–78. 

 

Lindsay, E. K., Young, S., Smyth, J. M., Brown, K. W., & Creswell, J. D. (2018). 

Acceptance Lowers Stress Reactivity: Dismantling Mindfulness Training In a 

Randomized Controlled Trial. Psych Neuroendocrinology, 87, 63-73. 

 

Lindsay, S., Proulx, M., Scott, H., & Thomson, N. (2014). Exploring Teachers' 

Strategies for Including Children with Autism Spectrum Disorder in 

Mainstream Classrooms. InternationalJournal of Inclusive Education, 18(2), 

101-122. 

 

Lockheed, M. and Verspoor, A. (1991) Improving Primary Education in Developing 

Countries.Oxford: Oxford University Press.  

 

Loeb, H., Elfers, A. M., & Plecki, M. L. (2017). Possibilities and Potential for 

Improving Instructional Leadership: Examining the Views of National Board 

Teachers. Theory into Practice, 49(3), 223-232. 

 

Lyimo, N. S., Too, J. K., & Kipng’etich, K. J. (2017). Perception of Teachers on 

Availability of Instructional  Materials and Physical Facilities in Secondary 

Schools of Arusha District, Tanzania. International  Journal of Educational 

Policy  Research and Review, 4(5), 103-112. 

 

Mahmood, R., & Mohd Rosli, M. (2013). Microcredit Position in Micro and Small 

Enterprise Performance: The Malaysian Case.Management Research Review, 

36(5), 436-453. 

 

Makau, N. N., Ronoh, A., & Tanui, E.(2016) Relationship Between Principals’ 

Instructional Supervision And Students’ Academic Achievement In Sciences 

In Secondary Schools.  

 

Makokha, Anddr & Onditi (2018) Effects of Parental Monitoring on Academic 

Achievement of Secondary School Students in Busia Sub-County, Busia 

County, Kenya. IOSR Journal of Humanities and Social Science (IOSR-

JHSS) 23, (3) 07-14. 

 



© C
OPYRIG

HT U
PM

 

 

 

150 

Malik, A., Setiawan, A., Suhandi, A., & Permanasari, A. (2017). Learning 

Experience on Transformer Using Hot Lab for Pre-Service Physics Teachers. 

In Journal of Physics: Conference Series (895), 1, 012-140. IOP Publishing. 

 

Mambo, J. A. (2011). Exploring Teachers' perceptions of the Implementation of 

Inclusive Education in a Regular Primary School: A Papua New Guinea 

Study. 38-69 

 

Manna, P. (2015). Developing Excellent School Principals to Advance Teaching and 

Learning: Considerations  for State Policy. Wallace Foundation. 

 

Manga, B., & Jholgiker, P. (2017). Studies on Performance of Softwood Grafting in 

Guava (Psidium guajava L.) cv. Sardar as Influenced by Different Shade 

Intensity. Int. J. Curr. Microbiol. App. Sci, 6(6). 

 

Maria S. A.  & Bwoi G. M. (2015). Global, regional, and national disability-adjusted 

life years (DALYs) for 306 diseases and injuries and healthy life expectancy 

(HALE) for 188 countries, 1990-2013: quantifying the epidemiological 

transition. The Lancet, 386(10009), 2145-2191 

 

Mariana, E., & Putri, N. (2017). Communication in Educational Institution: Can We 

Implement Paperless Communication? (A study at tanri Abeng University). 

In Proceedings of NIDA International Business Conference 2017–Innovative 

Management: Bridging. 55-92. 

 

Marais, P. (2016). “We can’t believe what we see”: Overcrowded classrooms 

through the eyes of student teachers. South African Journal of Education, 

36(2). 

 

Marope, P. T. M., Chakroun, B., & Holmes, K. P. (2015). Unleashing the Potential: 

Transforming Technical And Vocational Education And Training. UNESCO 

Publishing. http://unesdoc.unesco.org/images/0023/002330/233030e.pdf 

 

Martika, T., Salim, A., & Yusuf, M. (2016). Understanding Level of Regular 

Teachers’ Competency Understanding to Children with Special Needs in 

Inclusive School. European Journal of Special Education Research, 1(3), 30-

38. 

 

Matsik, M. A. (2017). Evaluating the Effects of a Point-of-View Video Prompt 

Intervention on the Completion of Science Experiments with an Individual 

with Autism Spectrum Disorder and an Individual with Intellectual 

Disability(Doctoral dissertation, University of Pittsburgh). 

 

A Maulod, S. (2017). Hubungan Antara Kecerdasan Emosi Dan Kepimpinan 

Instruksional Pengetua Dengan Efikasi Kendiri Guru Sekolah Menengah 

Kebangsaan Di Negeri Sembilan/Shafinaz A. Maulod (Doctoral Dissertation, 

University of Malaya). 

 

http://unesdoc.unesco.org/images/0023/002330/233030e.pdf


© C
OPYRIG

HT U
PM

 

 

 

151 

Maxwell, L. E. (2016). School Building Condition, Social Climate, Student 

Attendance and Academic Achievement: A Mediation Model. Journal of 

Environmental Psychology, 46, 206-216. 

 

Mayes, S. D., Frye, S. S., Breaux, R. P., & Calhoun, S. L. (2018). Diagnostic, 

Demographic, And Neurocognitive Correlates of Dysgraphia in Students 

with ADHD, Autism, Learning Disabilities, And Neuro-typical 

Development. Journal of Developmental and Physical Disabilities, 30, 489-

507. 

 

Mazzocco, M. M., Feigenson, L., & Halberda, J. (2011). Preschoolers' Precision Of 

The Approximate Number System Predicts Later School Mathematics 

Performance. Plos One, 6(9), 23-49. 

 

McConkey, R. (2014). Inclusive Education in Low-Income Countries: A Resource 

Book forTeacher Educators, Parent Trainers and Community Development. 

Disability Innovations Africa.  

 

McGuire, S. Y. (2015). Teach Students How To Learn: Strategies You Can 

Incorporate Into Any Course To Improve Student Metacognition, Study 

Skills, And Motivation.Stylus Publishing, LLC. 

 

Mcleod, S., Verdon, S., Baker, E., Ball, M. J., Ballard, E., David, A. B. & Brosseau-

Lapré, F. (2017). Tutorial: Speech Assessment for Multilingual Children 

Who Do Not Speak The Same Language (S) As The Speech-Language 

Pathologist. American Journal of Speech-Language Pathology, 26(3), 691-

708. 

 

McNeal, R. B. (2015). Parent Involvement and Student Performance: The Influence 

of School Context. Educational Research for Policy and Practice, 14(2), 

153-167 

 

McPeck, J. E. (2016). Critical thinking and education. Routledge. 59-84. 

 

Mehta, R. K., Shortz, A. E., & Benden, M. E. (2015). Standing Up For Learning: A 

Pilot Investigation on The Neurocognitive Benefits of Stand-Biased School 

Desks. International Journal of Environmental Research and Public Health, 

13(1), 59. 

 

Mejia, A. (2015). Published by UNESCO-UNEVOC International Centre for 

Technical and Vocational Education and Training UN Campus. 114-173. 

 

Mertens, D. M. (2014). Research and Evaluation in Education and Psychology: 

Integrating Diversity with Quantitative, Qualitative, and Mixed Methods. 

Sage Publications. 173-194 

 

Mestry, R., Moonsammy-Koopasammy, I., & Schmidt, M. (2013). The Instructional 

Leadership Role of Primary School Principals. Education as Change, 

17(sup1), S49-S64. DOI: 10.1080/16823206.2014.865990 



© C
OPYRIG

HT U
PM

 

 

 

152 

Michaele, V. M. (2013). Supporting Students with Learning Disabilities in the 

General Education Classroom. 

 

Milio, S., Garnizova, E., & Shkreli, A. (2014). Assessment study of technical and 

vocational education and training (TVET) in Myanmar. ILO. 

 

Miranda, E., & Landmann, R. (2001). Gifted Teachers Creating Gifted Classrooms: 

One Exceptional Teacher, One Exceptional Classroom. Roeper 

Review, 23(4), 230-234. 

 

Miriti, J.M., & Wangui, N.M. (2014). Financial Management: Training Needs of 

Public Secondary School Principals in Machakos County, Kenya. Research 

on Humanities and Social Sciences, 4(13), 136-141. 

 

Mishra, A. (2014). Growing Mismatch Between Graduate Skills, Market Needs. 306. 

University World News. Retrieved from http://www.university 

worldnews.com/article.php? Story=20140204171742828 

 

Moet, 2006. Manual for Principals of Secondary and High Schools in Lesotho. 

Maseru: Government Printers. 

 

Mohammed, A. S., & Dapshima, G. A. Management of Available Infrastructural 

Facilities and Students’ academic Achievement in Borno State Colleges of 

Education in Nigeria. Journal of Research in Education and Society. (1), 07-

14. 

 

Mokaya, Z. M. (2013). Influence of School Infrastructure on Students’ Performance 

in Public Secondary Schools in Kajiado County, Kenya. A Research 

Proposal Submitted in Partial Fulfillment of The Requirements for The 

Award of The Degree of Master of Education In Corporate Governance, 

University of Nairobi. 

 

Mooney, J., & Cole, D. (2014). Learning Outside The Lines: Two Ivy League 

Students With Learning Disabilities And Adhd Give You The Tools F. Simon 

and Schuster. 

 

Moriña, A. (2017). Inclusive Education in Higher Education: Challenges 

andOpportunities. European Journal of Special Needs Education, 32(1), 3-

17. 

 

Morningstar, M. E., Shogren, K. A., Lee, H., & Born, K. (2015). Preliminary 

Lessons about Supporting Participation and Learning in Inclusive 

Classrooms. Research and Practice for Persons with Severe Disabilities, 

40(3), 192-210. 

 

Stirling, D. (2014). Motivation in Education. Learning Development Institute, 1-24. 

 

Muendo, J. K. (2016). Influence of School Infrastructural Environment on 

Performance in Kenya Certificate of Secondary Education in Kibauni 



© C
OPYRIG

HT U
PM

 

 

 

153 

Division of Machakos Count, Kenya (Doctoral Dissertation, University of 

Nairobi). 

 

Muhammad, H., Rafiq, W., Fatima, T., Sohail, M. M., Saleem, M., & Khan, M. A. 

(2013). Parental Involvement and Academic Achievement; A Study on 

Secondary School Students of Lahore, Pakistan. International Journal of 

Humanities and Social Science, 3(8). 

 

Mukminin, A., Habibi, A., Muhaimin, A., Haryanto, E., &Setiono, P. (2019). 

Vocational Technical High School Teachers’ beliefs towards ICT for the 21st 

Century Education: Indonesian Context. Institutions, 77(1), 23 

 

Muller, C. (2018). Parent involvement and academic achievement: An analysis of 

family  resources available to the child. In Parents, their children, and 

schools(pp. 77-114). Routledge. 

 

Mulinge, M. N. (2017). Influence of Laboratory Facilities on Students’ performance 

In Science Subjects in Public Secondary Schools in Machakos Sub-County, 

Kenya (Doctoral Dissertation). 

 

Murgor, T. K., Changa’ch, J. K., & Keter, J. K. (2014). Accessibility of Technical 

and Vocational Training among Disabled People: Survey of TVET 

institutions in North Rift Region, Kenya. Journal of Educational Practice, 5, 

200-207. 

 

Murithi, T. (2017). The African Union: Pan-Africanism, Peacebuilding and 

Development. Routledge. 

 

Musyoka, L. (2013). Influence of Provision of School Physical Infrastructure on 

Students’ Performance in Kenya Certificate of Secondary Education in 

Mwingi Central District, Kenya (Doctoral dissertation, University of 

Nairobi). 

 

Mutua, J., Muriuki, J., Gachie, P., Bourne, M., & Capis, J. (2014). Conservation 

agriculture with trees: principles and practice. A simplified guide for 

extension staff and farmers. World Agroforestry Centre, (ICRAF) Nairobi, 

Kenya. 

 

Naanda, R. N. (2010). The Integration of Identified Employability Skills into the 

Namibian vocational Education and Training Curriculum (Doctoral 

dissertation, Stellenbosch: University of Stellenbosch). 

 

Nasibullov, R. R., Kashapova, L., & Shavaliyeva, Z. S. (2015). Conditions of 

Formation of Social Successfulness of Students with Disabilities in the 

System of Continuous Inclusive Education on the Basis of Value Approach. 

International Journal of Environmental and Science Education, 10(4).147-

169 

 



© C
OPYRIG

HT U
PM

 

 

 

154 

National School Public Relations Association. (1986). School public relations: the 

complete book: a source book of proven PR practices. Natl School Public 

Relations. 

 

Naz, A., Khan, W., Daraz, U., Hussain, M., Alam, I., &Alam, H. (2012). Assessing 

the Consequential Role of Infrastructural Facilities in Academic Performance 

of Students in Pakistan. International Journal of Social Sciences & 

Education,3(2).273-294 

 

Ng, S. W. (2013). Equipping Aspiring Principals for the Principalship in Hong 

Kong. Educational Management Administration & Leadership, 41(3), 272-

288 

 

Nind, M., Kilburn, D., & Luff, R. (2015). The teaching and learning of social 

research methods: developments in pedagogical knowledge. 

 

Nind, M., Kilburn, D. & Luff, R. 2015. The Teaching and Learning of Social 

Research Methods: Developments in Pedagogical Knowledge. Int J Soc Res 

Methodol 18(5) 455- 462. 

 

Njoki, N. G. N. (2014). Utilization of Instructional Media for Quality Training in 

Pre-Primary School Teacher Training Colleges in Nairobi County, Kenya 

(Doctoral Dissertation, Department Of Early Childhood Studies A Thesis 

Submitted For The Award of The Degree of Doctor Of Philosophy In Early 

Childhood Studies In The School Of Education, Kenyatta University) 

 

Nkechi, C. M. (2013). Education of the Disabled in Nigeria: Access and Perception. 

Journal Plus Education/Educatia Plus, 9(1).89-111 

 

Nkong, M. V. M., George, F. E., Mohamadou, G., (2016).The Effects of School 

Facilities on Educational Quality. The Case of Public Primary Schools in 

Kupe-Muanenguba Division, South-West Region of Cameroon. International 

Journal of New Technology and Research (IJNTR). 2 (6), 37-39 

 

Noe, R. A., Hollenbeck, J. R., Gerhart, B., & Wright, P. M. (2017). Human resource 

management: Gaining a competitive advantage. New York, NY: McGraw-

Hill Education. 

 

Noor Erma, A., & Eu, L. K. (2014). Hubungan Antara Sikap, Minat, Pengajaran 

Guru DanPengaruh Rakan  Sebaya terhadap Pencapaian Matematik 

Tambahan Tingkatan 4. Jurnal Kurikulum Dan Pengajaran Asia Pasiifik, 

2(1), 1–10. 

 

Nsa, S. O., Ikot, A. S., & Udo, M. F. (2013). Instructional Materials Utilization and 

Students’ Performance in Practical Agriculture. Journal of Educational 

Research and Reviews, 1(4), 49-54. 

 



© C
OPYRIG

HT U
PM

 

 

 

155 

Ntawiha, P. (2016). Educational Inputs and Their Implications For Output In Public 

Secondary Schools In  Nyarugenge And Nyamasheke Districts, Rwanda 

(Doctoral Dissertation, Kenyatta University). 

 

Nwogbo, V. N., Nwankwo, I. N., & Nwachukwu, E. A. (2019). Principals’ 

Communication Strategies for Teachers’ Effectiveness in Secondary Schools 

in Anambra State. Journal of Emerging Trends in Educational Research and 

Policy Studies (JETERAPS), 10(3), 175-181. 

 

Obani, P. C. (2018). Strengthening the human right to sanitation as an instrument 

for inclusive development. CRC Press. 

 

Obico, K. (2015). The Impact of Parental Involvement on Student Achievement 

(Doctoral dissertation, Northwest Missouri State University). 

 

Oboegbulem, A. I. (2013). Administrative competencies of female principals in 

secondary schools in Nsukka  education zone. Research on Humanities and 

Social Sciences, 3(11), 11-15.  

 

Ogbonnaya, N.O, Oboegbulem, A.I., Onwura, C.U, & Enyi, D. (2013). 

Fundamentals in Educational Administration and Planning. Nsukka: Chuka 

Educational Publishers 

 

Ogbuanya, T. C., & Okoli, S. T. (2015). Workshop Equipment and Facilities as 

Critical Factors for Sustainable Skill Acquisition through Technical and 

Vocational Education and Training in Nigeria. JORIND 12  (2) 

 

Ogbueghu, S. N., & Ugwu, I. O. (2016). Junior Secondary Schools Pupils with 

Disabilities and Their Access to Quality Education. Global Journal of 

Applied, Management and Social Sciences, 12. 

 

Ogunbayo, B. F., Ajao, A. M., Alagbe, O. T., Ogundipe, K. E., Tunji-Olayeni, P. F., 

& Ogunde, A. (2018). Residents’facilities Satisfaction in Housing Project 

Delivered by Public Private Partnership (PPP) in Ogun State, Nigeria. 

International Journal of Civil Engineering and Technology (IJCIET), 9(1), 

562-577. 

 

Ogundele, M. O., Sambo, A. M., & Bwoi, G. M. (2015). Principals’ Administrative 

Skills for Secondary Schools in Plateau State, Nigeria.Asia Pacific Journal of 

Education, Arts and Sciences, 2 (1), 1-7. 

 

Ogwo, B. A., & Oranu, R. N. (2006). Methodology in Formal and Non-Formal 

Technical/Vocational Education.Nsukka: University of Nigeria Press Ltd. 

 

Okoli, A. C. (2017). Relating Communication Competence to Teaching 

Effectiveness: Implication for Teacher Education. Journal of Education and 

Practice, 8(3), 150-154. 

 



© C
OPYRIG

HT U
PM

 

 

 

156 

Okolie, U. C., & Yasin, A. M. (2017). TVET in Developing Nations and Human 

Development. In Technical Education and Vocational Training in 

Developing Nations(1-25). IGI Global. 

 

Okonkwo, J. J. (2019). Volatility of Stock Return and Selected Macroeconomic 

Variables: Evidence from Nigeria Stock Exchange. International Journal of 

Academic Research in Business and Social Sciences, 9(6). 

 

Okoye, K. R. E., & Okwelle, P. C. (2014). Technical Vocational Education and 

Training (TVET) As Intervention Mechanism for Global Competitiveness: 

Perspectives from Nigeria. Developing Country Studies, 4(4), 86-91. 

 

Okoye, R., & Arimonu, M. O. (2016). Technical and Vocational Education in 

Nigeria: Issues, Challenges and a Way Forward. Journal of Education and 

Practice, 7(3), 113-118. 

 

Okwelle, P. C. (2011). Development and Validation of Instrument for Assessing 

Practical Skills in Radio and Television Systems in Technical Colleges. 

Unpublished Doctoral Dissertation,Nnamdi Azikiwe University, Awka, 

Anambra State, Nigeria. 

 

Oladele, O. I., Subair, S. K. & Thobega, M. (2011). Effectiveness of field practical 

training for competence acquisition among students of Botswana College of 

Agriculture. African Journal of Agricultural Research. 6(4), 923 – 950 

 

Olajide, S. O., Adebisi, T. A., & Tewogbade, T. A. (2017). Assessment of 

Laboratory Resources, Teachers’ and Students’ Involvement in Practical 

Activities in Basic Science in Junior Secondary Schools in Osun State, 

Nigeria. Journal of Education and Social Research, 7(3), 139-146. 

 

Olaleye F. O. (2016). Improving Teacher Performance Competency through 

Effective Human Resource Practice in Ekiti State Secondary Schools. 

Singaporean Journal of Business Economics and Management Studies, 

1(11), 125-132. 

 

Olelewe, C. J., Nzeadibe, C. A., & Nzeadibe, C. (2014). Availability and Utilization 

of Educational Resources in Selected Rural Communities of Enugu State: 

Implications for Achieving Universal Primary Education of Millennium 

Development Goals (MDGs) in Nigeria 

 

Oliver, M. (1996). Education for all? A perspective on an inclusive society. In M. 

Oliver, Understanding Disability: From theory to practice (pp.78-94). 

Basingstoke: Macmilla 

 

Ololube, N. P. (2008). Evaluation competencies of professional and non-professional 

teachers in Nigeria. Studies in educational evaluation, 34(1).77-95  

 

Ololube, N. P. (Ed.). (2015). Handbook Of Research On Enhancing Teacher 

Education with Advanced Instructional Technologies. IGI Global. 



© C
OPYRIG

HT U
PM

 

 

 

157 

Ololube, N. P., Agbor, C. N., & Agabi, C. O. (2017). Effective Leadership and 

Management in Universities through Quality Management Models. In 

Innovation and Shifting Perspectives in Management Education, 224-245. 

IGI Global. 

 

Ololube, N. P., Aiya, F., Uriah, O. A., & Ololube, D. O. (2016). Strategic Planning: 

A Universal Remedy for the Successful Management of 21st Century 

University Education (UE). Management, 6(3), 76-88. 

 

Olufemi, A. S., & Olayinka, A. A. (2017). School Size and Facilities Utilization as 

Correlates of  Secondary School Students’ academic Performance in Ekiti 

State, Nigeria. European Journal of Alternative Education Studies.5 (2), 68-

82 

 

Oluka, B. (2017).Instructional Skill Needs of Teachers for Inclusive Classroom in 

Primary Schools in Ebonyi State (Doctoral dissertation). 

 

Oluremi, F. D., & Olubukola, O. J. O. (2013). Impact of Facilities on Academic 

Performance of Students with Special Needs in Mainstreamed Public Schools 

in Southwestern Nigeria. Journal of Research in Special Educational Needs, 

13(2), 159-167. 

 

Omar, M. K, Bakar, A. R. & Rashid, A. M. (2012). Employability Skill Acquisition 

among Malaysian Community College Students. Journal of Social sciences 8 

(3) 472-478. 

 

Omar, R., Ahmad, N. A., Hassan, S. A., & Roslan, S. (2017). Impact of Perceived 

Teachers’ Competence on Students’ Performance: Evidence for Mediating 

Role of Achievement Motivation among Vocational Colleges Students’ in 

Malaysia. International Research Journal of Education and Sciences 

(IRJES), 1(3), 82-107. 

 

Onasanya, A. S., Onasanya, O. A., & Aderinto, A. (2017). Determinants of 

Entrepreneurial Skill Acquisition among Agricultural Students in Nigeria 

Universities in Ogun State, Nigeria.KIU Journal of Humanities,2(1), 137-

144. 

 

Onyia, A. U., & Esomonu, M. N. (2017). Industrial Linkage Activities for Effective 

Practical Skills Development of the Students in Technical Colleges in 

Anambra State. Journal of Science and Computer Education, 2(1), 29-43. 

 

Opara, J. A. (2015). Towards Teaching for Enhancing Students’ Academic 

Performance in Science Education in Nigeria. Dimensions of Innovations in 

Education, 17. 

 

Osaikhiuwu, O. C. (2014). Institutional Factors Affecting the Academic Performance 

of Public Administration Students in a Nigerian University. Public 

Administration Research, 3(2),171-177. 

 



© C
OPYRIG

HT U
PM

 

 

 

158 

Osborne, J. (2014). Teaching scientific practices: Meeting the Challenge of Change. 

Journal of Science Teacher Education,25(2), 177-196. 

 

Osidipe, A. (2017). Prospects for TVET in Developing Skills for Work in Nigeria. 

Prospects, Journal of Education and Practice,8(21). 1-9. 

 

Othman, A. B., &Nor, M. Y. M. (2017). Amalan Kepimpinan Instruksional Guru 

Besar Dan Hubungannya Terhadap KomitmenKerja Guru Sekolah Kurang 

Murid Di ZonSibuti Daerah Subis. In Prosiding Seminar Kebangsaan 

MajlisDekan Pendidikan Universiti Awam 2017 (P. 126) 

 

Owan, V. J., & Agunwa, J. N. (2019). Principals' Administrative Competence and 

Teachers' Work Performance in Secondary Schools in Calabar Education 

Zone of Cross River State, Nigeria. Online Submission, 7(1), 20-28. 

 

Oviawe, J. I., Uwameiye, R., & Uddin, P. S. (2017). Bridging Skill Gap to Meet 

Technical, Vocational Education and Training School-Workplace 

Collaboration in the 21st Century. International Journal of Vocational 

Education and Training Research, 3(1), 7. 

 

Owoeye, J. S., & Yara, P. O. (2011). School Facilities and Academic Achievement 

of Secondary School Agricultural Science in Ekiti State, Nigeria. Asian 

social science, 7(7), 64. 

 

Palmer, R. (2014). Technical and vocational skills and post-2015: Avoiding another 

Vague Skills Goal?  International Journal of Educational Development, 39, 

32-39. 

 

Pancsofar, N., & Petroff, J. G. (2016). Teachers’ Experiences with Co-Teaching as a 

Model for Inclusive Education.International Journal of Inclusive Education, 

20(10), 1043-1053. 

 

Park, T., Mishra, A. K., & Wozniak, S. J. (2017). Do Farm Operators Benefit From 

Direct To Consumer Marketing Strategies? Agricultural Economics, 45(2), 

213-224. 

 

Parker, L. D. (2013). Contemporary University Strategizing: The Financial 

Imperative. Financial  Accountability & Management, 29(1), 1-25. 

 

Partridge, L., Hunt, L., & Goody, A. (2013). Future-Proofing University Teaching: 

An Australian Case Study of Postgraduate Teacher Preparation. Practice and 

Evidence of the Scholarship of Teaching and Learning in Higher Education, 

8(2), 112-131. 

 

Peters, S. J. (2004). Inclusive education: An EFA strategy for all children. World 

Bank, Human Development Network. 

 



© C
OPYRIG

HT U
PM

 

 

 

159 

Peters, S. J. (2007). “Education for all?” A Historical Analysis of International 

Inclusive Education Policy and Individuals with Disabilities. Journal of 

Disability Policy Studies, 18(2), 98-108. 

 

Pohl, A. & Walther, A. (2017) Activating the Disadvantaged. Variations in 

Addressing Youth Transitions across Europe. International Journal of 

Lifelong Education 26(5): 533-553. 

 

Poyraz, E. (2017). The Effects of Parental Involvement in English Language 

Learning of Secondary School Students. ELT Research Journal, 6(3), 250-

275. 

 

Psacharopoulos, G and Woodhall, M. (1997) Education for Development: An 

Analysis of Investment Choice. New York Oxford University Press 

 

Premavathy, A. (2010). The Relationship of Instructional Leadership, Teachers 

‘Organizational Commitment and Students’ Achievement in Small Schools. 

Unpublished Master of Business Administration, Universiti Sains Malaysia. 

 

Price, G. R., & Ansari, D. (2013). Dyscalculia: Characteristics, causes, and 

Treatments.Numeracy,6(1), 2. 6(1). DOI: http://dx.doi.org/10.5038/1936-

4660.6.1.2 

 

Prinz, W. (2016). Ideo-Motor Action. In Perspectives on Perception And Action 1(5), 

61-90). Routledge. 

 

Pullen, P. C., Lane, H. B., Ashworth, K. E., & Lovelace, S. P. (2017). Specific 

Learning Disabilities. Handbook of special education, 286. 

 

Purdue, K., Gordon-Burns, D., Gunn, A., Madden, B., & Surtees, N. (2017). 

Supporting Inclusion in Early Childhood Settings: Some Possibilities and 

Problems for Teacher Education. International Journal of Inclusive 

Education, 13, 805–815. 

 

Puyate, S. U. O. B. E. R. E. (2014). Technology and Major Innovations in 

Nigeria. International Technology Research Journal, 2(1), 144-167. 

 

Okon, E. E. (2019). Vocationalization of TVET through institution industry 

collaboration: bridging the skill gap. Nigerian Journal of Business Education 

(NIGJBED), 6(2), 421-443. 

 

Rahayu, S., Ulfatin, N., Wiyono, B. B., Imron, A., & Wajdi, M. B. N. (2018). The 

Professional Competency Teachers Mediate the Influence of Teacher 

Innovation and Emotional Intelligence on School Security. Journal of Social 

Studies Education Research, 9(2), 210-227. 

 

Ramli, A., & Zain, R. M. (2018). The Impact of Facilities on Students’ Academic 

Achievement. Sci. Int. (Lahore), 30(2). 

 

http://dx.doi.org/10.5038/1936-
http://dx.doi.org/10.5038/1936-


© C
OPYRIG

HT U
PM

 

 

 

160 

Rao, R. D., Khatib, O. N., & Agarwal, A. (2017). Factors Motivating Medical 

Students inSelecting A Career Specialty: Relevance For A Robust 

Orthopaedic Pipeline. JAAOS-Journal of the American Academy of 

Orthopaedic Surgeons, 25(7), 527-535 

 

Raywid, M. A. (2002). Current Literature on Small Schools. Eric Digest. Charleston, 

WV: ERIC Clearinghouse on Rural Education and Small Schools. (ERIC 

Document Reproduction Service No. ED 425 049). 

 

Reckhow, S. (2012).Follow the money: How Foundation Dollars Change Public 

School  Politics.Oxford University Press.  

 

Rehman N. U, Khan, G, Triq, M. And Tasleem, S. (2010), Determinants of Parents’ 

Choice in Selection of Private Schools for their Children in District Peshawar 

of Khyber Pakhtunkhwa Province. 1(44) 140-151. 

 

Reimers, F. M.,& Chung, C. K. (Eds.). (2019). Teaching and Learning for the 

Twenty-First Century: Educational Goals, Policies, and Curricula from Six 

Nations. Harvard Education Press. 

 

Richards, K. A. R., Templin, T. J., & Graber, K. (2014). The Socialization of 

Teachers in Physical Education: Review and Recommendations for Future 

Works. Kinesiology Review, 3(2), 113-134. 

 

Robinson-Pant, A. (2016). Learning Knowledge and Skills for Agriculture to 

Improve Rural Livelihoods. UNESCO Publishing. 

 

Sahin, I., & Yildirim, A. (2015). Transforming Professional Learning Into Practice. 

EltJournal, 70(3), 241-252. 

 

Sakamota, A. and Powers, P.A. (1995) Education and the Dual Labour Market for 

Japanese Men in American Sociological Review. 60 (2), 222-246. 

 

Schmidt, R. A., Lee, T. D., Winstein, C., Wulf, G., & Zelaznik, H. N. (2018). Motor 

Control and Learning: A behavioral emphasis. Human kinetics.  

 

Schnotz, W., Ludewig, U., Ullrich, M., Horz, H., McElvany, N., & Baumert, J. 

(2014). Strategy shifts during learning from texts and pictures. Journal of 

Educational Psychology, 106(4), 974 

 

Schultz, T. W. (1961) Investment in Human Capital. American Economic Review, 51 

(1), 1-17 

 

Seng, N. L., Hanafi, Z., & Taslikhan, M. B. (2016). Parenting Styles and Academic 

Achievement. Scholars Journal of Arts, Humanities and Social Sciences, 

193-200. 

 



© C
OPYRIG

HT U
PM

 

 

 

161 

Shah, R., Das, A., Desai, I., & Tiwari, A. (2016). Teachers' concerns about inclusive 

education in Ahmedabad, India. Journal of Research in Special Educational 

Needs, 16(1), 34-45. 

 

Sharratt, L. (2016). Setting the Table for Collaborative Professionalism. Principal 

Connections, 20(1), 134-37. 

 

Shehu, A. M., & Mahmood, R. (2014). The Mediating Effect of Organizational 

Culture on the  Relationship between Entrepreneurial Orientation and Firm 

Performance in Nigeria. Mediterranean Journal of Social Sciences, 5(23), 

480. 

 

Shin, M., Lee, H., & McKenna, J. W. (2016). Special Education and General 

Education Preservice  Teachers’ Co-Teaching Experiences: A comparative 

synthesis of qualitative research. International Journal of Inclusive 

Education,20(1), 91-107. 

 

Shroff, R. H., Vogel, D. R., Coombes, J., & Lee, F. (2007). Student E-Learning 

Intrinsic Motivation: A Qualitative Analysis. Communications of the 

Association for Information Systems, 19(1), 12 

 

Shukla, P., & Agrawal, G. (2015). Awareness Of Learning Disabilities Among 

Teachers of Primary  Schools. Online Journal of Multidisciplinary 

Research, 1(1), 33-38 

 

Silverman, J., Kurtz, S., & Draper, J. (2016). Teaching and Learning 

Communication Skills in Medicine. CRC press.  

 

Singal, N. (2018). Working Towards Inclusion: Reflections from the Classroom. 

Teaching and Teacher Education: AnInternational Journal of Research and 

Studies, 24, 1516–1529. 

 

Skorková, Z. (2016). Competency Models in Public Sector. Procedia-Social and 

Behavioral Sciences, 230, 226-234.  

 

Slee, R. (2018). Inclusive Education: From Policy to School Implementation. In 

Towards inclusive schools?(30-41). Routledge. 

 

Smith‐Spark, J. H., Zięcik, A. P., & Sterling, C. (2016). Self‐Reports of Increased 

Prospective and Retrospective Memory Problems in Adults with 

Developmental Dyslexia. Dyslexia, 22(3), 245-262. 

 

Srivastava, M., de Boer, A., & Pijl, S. J. (2015). Inclusive Education in Developing 

Countries: A Closer Look at Its Implementation in the Last 10 Years. 

Educational Review, 67(2), 179-195.  

 

Stronge, J. H., Richard, H. B., & Catano, N. (2018). Qualities of effective principals. 

Alexandria, VA: Association for Supervision and Curriculum Development. 

 



© C
OPYRIG

HT U
PM

 

 

 

162 

Storey, J. (2014).New Perspectives on Human Resource Management (Routledge 

Revivals). Routledge. 

 

Suleymanov, F. (2014). Academic Achievements of Students with Special Needs in 

Inclusive Education (Master's Thesis). 

 

Sultan, S., & Shafi, M. (2014). Impact of Perceived Teachers' Competence on 

Students' Performance: Evidence for Mediating/Moderating Role of Class 

Environment. Journal on Educational Psychology, 8(1), 10-18. 

 

Sun, Wang &Sharma (2014) "A Study on Effective Principal Leadership Factors in 

China", International Journal of Educational Management, (28) 6,716 727, 

Doi.org/10.1108/IJEM-11-2013-0173 

 

Suresh, K.P. and Chandrashekara, S. (2012). Sample Size Estimation and Power 

Analysis for Clinical Research Studies. Journal of Human Reproductive 

Sciences, 5(1) 7– 13. 

 

Sutarto, J. (2017). Determinant Factors of the Effectiveness Learning Process and 

Learning Output of Equivalent Education. In 3rd NFE Conference on 

Lifelong Learning (NFE 2016). Atlantis Press. 182- 211 

 

Swart, E. and Pettipher, R. (2005). A framework for Understanding Inclusion. In E.  

Landsberg, D. Kruger and N. Nel (Eds.), Addressing barriers to learning. A 

South African perspective. Pretoria: Van Schaik. 3 – 23. 

 

Syolendra, D. F., & Laksono, E. W. (2019). The Effect of Discovery Learning On 

Students’ Integrated Thinking Abilities and Creative Attitudes. In Journal of 

Physics: Conference Series. 1156, (1). 012018. IOP Publishing 

 

Taie, S., & Goldring, R. (2017). Characteristics of Public Elementary and Secondary 

School Teachers in the United States: Results from the 2015-16 National 

Teacher and Principal 

 

Takwate. K. T. (2018). Allocation, Availability and Maintenance of School Facilities 

as Correlate of Academic Performance of Senior Secondary School Students 

in Adamawa State, Nigeria. International Journal of Scientific and Research 

Publications, 9, (8) 2250-315 

 

Tanama, Y. J., Bafadal, I., & Degeng, N. S. (2017, May). Pentingnya Kepemimpinan 

Pembelajaran Di Sekolah. In Prosiding Seminar Nasional Mahasiswa 

Kerjasama Direktorat Jenderal Guru Dan Tenaga Kependidikan 

Kemendikbud 2016. 

 

Taweechaisupapong, M. (2015).Teachers Views about Teacher Training 

TowardsInclusive Education (Master's Thesis). 

 

Taylor, C. (2018).Geography of the 'New' Education Market: Secondary School 

Choice in England and Wales. Routledge. 



© C
OPYRIG

HT U
PM

 

 

 

163 

Teixeira, C. D. S. (2018). A Study on Health Care Workers' Knowledge, Attitudes 

And Experiences of DOTS in the Windhoek District of the Khomas Region 

(Namibia) (Doctoral dissertation). 

 

Tharp, R. (2018). Teaching Transformed: Achieving Excellence, Fairness, Inclusion, 

And Harmony. Routledge. 

 

Thobega, M., Subair, S. K., & Oladele, O. I. (2011). Supervisors’ Perceptions of 

Student Competencies After a Field Practical Training Class. Journal of 

Agricultural & Food Information, 12(3-4), 304-314.  

 

Thoonen, E. E., Sleegers, P. J., Oort, F. J., Peetsma, T. T., & Geijsel, F. P. (2011). 

How to improve teaching practices: The role of teacher motivation, 

organizational factors, andleadership practices. Educational administration 

quarterly, 47(3), 496-536. 

 

Timilehin, E. H. (2012). School Facilities as Correlates of Students’ achievement in 

The  Affective and Psychomotor Domains of Learning. European 

Scientific Journal, 8(6). 

 

Tondeur, J., Herman, F., De Buck, M., & Triquet, K. (2017). Classroom biographies: 

Teaching and Learning in Evolving Material Landscapes. European Journal 

of Education, 52(3), 280-294  

 

Topor, D. R., Keane, S. P., Shelton, T. L., & Calkins, S. D. (2010). Parent 

Involvement and Student Academic Performance: A Multiple Mediational 

Analysis. Journal of Prevention &Intervention in the Community, 38(3), 183-

197. 

 

Topping, K., & Wolfendale, S. (2017). Parental involvement in children's reading. 

Routledge. 
 

Trevino, N. N., & DeFreitas, S. C. (2014). The Relationship between Intrinsic 

Motivation and Academic Achievement for First Generation Latino College 

Students. Social Psychology of Education, 17(2), 293-306 

 

Tsang, K. K., & Liu, D. (2016). Teacher demoralization, disempowerment and 

school administration. Qualitative Research in Education, 5(2), 200-225. 

 

Uchendu, C. C. (2016) Assessing University Students’ skill Acquisition for 

Employability in Cross River State. International Journal of Education, 

Learning and  Development.4, (1) 45-51. 

 

United Nations (2006). Convention on the rights of persons with disabilities. New 

York. Available at http://www.un.org/disabilities/convention 

/conventionfull.shtml. Accessed 7 January 2018 

 

http://www.un.org/disabilities/convention%20/conventionfull.shtml.%20Accessed%207%20January%202018
http://www.un.org/disabilities/convention%20/conventionfull.shtml.%20Accessed%207%20January%202018


© C
OPYRIG

HT U
PM

 

 

 

164 

UNESCO (1994). The Salamanca Statement and Framework for Action on Special 

Needs Education. Adopted by the World Conference on Special Needs 

Education: Access and Quality. Salamanca,  Spain, 7-10 June. 

 

UNESCO (2014). Teaching and learning: Achieving Quality for All. Education for 

All (EFA) Global Monitoring Report 2013/2014.  

 

UNESCO UNEVOC (2013). Compilation of Country Papers Report. Online: 

http://unesco/unevoc/user_upload/docs (retrieved 09.11.2018). 

 

UNESCO UNEVOC (2014). World TVET Database: Cambodia. Online: 

http://www.unevoc.unesco.org/go.php?q=World+TVET+Database&ct=KHM

#par0_4 (retrieved 09.11.2018).  

 

UNESCO (2015b) Final Report containing a draft text of the Recommendation 

Concerning Technical and Vocational Education and Training. Paris: 

UNESCO. http://unesdoc.unesco.org/images/0023/002325/232598e.pdf 

 

UNESCO, G. (2013). EFA Global Monitoring Report 2013/14: Teaching and 

Learning: Achieving Quality  for All. Paris: UNESCO. According to the, 

2014, 153. 

 

United Nations Educational, Scientific and Cultural Organization 2012. EFA Global 

Monitoring Report 2012: Youth and skills—putting education to work. Paris: 

Author. 261-268 

 

Usman, H.(2015). Model Kepemimpinan Instruksional Kepala Sekolah. Jurnal 

Cakrawala Pendidikan, 34(3). 

 

Uyanga, R. E. (2008). The principal and education reform agenda of the Nigerian 

economic empowerment strategy (NEEDS) and the millennium 

developmental goals (MDGs). In The principal and education reforms in 

Nigeria. A publication of the Mandatory Continuing Professional Training 

(MCPT) programme of the All Nigerian Conference of Principals of 

Secondary Schools (ANCOPSS)(pp. 94-102). 

 

Viadero, D. (2001). Smaller Is Better. Studies Show Benefits of Intimate Settings, 

but Schools Continue To Grow. Education Week, 21(13), 28-29. 

 

Villa, R. A., Thousand, J. S., Van der Klift, E., Udis, J., Nevin, A. I., Kunc, N., & 

Chapple, J.(2016). Questions, concerns, beliefs, and practical advice about 

inclusive education.Leading an Inclusive School: Access and Success for 

ALL Students. 211 

 

Villamero Jr, R. (2014).Teachers' Assessment Strategies for Children with 

Disabilities: A Constructivist Study in Regular Primary Schools in Negros 

Oriental, Philippines (Master's Thesis). 

 

http://www.unevoc.unesco.org/go.php?q=World+TVET+Database&ct=KHM#pa
http://www.unevoc.unesco.org/go.php?q=World+TVET+Database&ct=KHM#pa
http://unesdoc.unesco.org/images/0023/002325/232598e.pdf


© C
OPYRIG

HT U
PM

 

 

 

165 

Vinodrao, S. V. (2016). Benefits of Inclusive Education for Students with 

Intellectual Disabled. International Journal of Education and Management 

Studies, 6(2), 186. 

 

WHO (2011) World Report on disability. Malta: World Health Organization. 

 

Waitoller, F. R., & Thorius, K. K. (2015). Playing Hopscotch in Inclusive Education 

Reform: Examining Promises and Limitations of Policy and Practice in the 

US. Support for Learning, 30(1), 23-41. 

 

Walker, W., Hughes, M., & Farquhar, R. (2018). Advancing Education: School 

Leadership in  Action. Routledge. 

 

Wang, M. T., & Sheikh‐Khalil, S. (2014). Does Parental Involvement Matter For 

Student Achievement And Mental Health In High School? Child 

development,85(2), 610-625 

 

Wannarka, R., & Ruhl, K. (2008). Seating Arrangements That Promote Positive 

Academic And Behavioural Outcomes: A Review Of Empirical Research. 

Support for learning,23(2), 89-93. 

 

Wellington, J. (2015). Educational Research: Contemporary Issues and Practical 

Approaches. Bloomsbury Publishing. 

 

Widiyatmoko, A., & Nurmasitah, S. (2013). Designing Simple Technology As A 

Science Teaching Aids From Used Materials. Journal of Environmentally 

Friendly Processes, 1(4), 2328-1383 

Wise, B. (2010). The Online Learning Imperative: A Solution To Three Looming 

Crises  In Education. The Education Digest, 76(3), 52. 

 

Wiener, J., & Timmermanis, V. (2012). Social Relationships: The 4th R. Learning 

about learning disabilities, 89. 

 

Wlodkowski, R. J., & Ginsberg, M. B. (2017). Enhancing Adult Motivation To 

Learn: A Comprehensive Guide For Teaching All Adults. John Wiley & 

Sons.  

 

Woolner, P., & Clark, A. (2015). Developing Shared Understandings of Learning 

Environments  With Students, Teachers and other Professionals. In P. 

Woolner (Ed.), School Design Together. Abingdon: Routledge, 167–183. 

 

Wyner, J.S. (2014) What Excellent Community Colleges Do Preparing All Students 

for Success. Cambridge MA: Harvard Education Press (5), 119. 

 

Yaacob, N. A., Osman, M. M., & Bachok, S. (2014). Factors Influencing Parents’ 

Decision in Choosing Private Schools. Procedia-Social and Behavioral 

Sciences,153, 242-253. 

 



© C
OPYRIG

HT U
PM

 

 

 

166 

Yaseen, M. Y. M., Zaman, S., & Rasheed, N. (2017). An Empirical Study on the 

Role of Parents in Academic Achievement of Children in Private Schools of 

Karachi. International Journal of Criminology and Sociology, 6, 84-92 

 

Yasin, M.A., Mustamin, & Tahir, L.M. 2013. Principal Competencies and the 

Achievement of National Education Standard in Indonesia. International 

Online  Journal of Humanities andSocial Science Invention 2(8), 31-36. 

 

Zietlow, J., Hankin, J. A., Seidner, A., & O'Brien, T. (2018). Financial Management 

forNonprofit Organizations: Policies and Practices. John Wiley & Sons  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



© C
OPYRIG

HT U
PM

 

 

 

181 

8 BIODATA OF STUDENT 

Umar, Musa Abba was born around 1970 in Mubi, Adamawa State, Nigeria. Started 

his formal education at Demonstration Primary School, Mubi in 1977, from where 

he proceeded to Government Teachers’ College, Mubi from 1984 - 1988 and 

obtained secondary school leaving certificate. Musa Proceeded to College of 

Education, Hong between 1990- 1993 and obtained Nigeria Certificate of Education 

(NCE) in Agricultural Science Double Major (DM).Proceeded to Federal University 

of Technology, Yola between 1995- 2000 and graduated with Bachelor of 

Technology Education B. Tech. (Ed) Agriculture. Also, he obtained his Master of 

Education (M. Tech. Ed) in Agricultural Technology Education in 2012 from 

Modibbo Adama University of Technology, Yola. Currently, Musa Abba is a 

lecturer with Modibbo Adama University of Technology, Yola. His quest for 

knowledge made him to in 2015 secure admission at the Universiti Putra, Malaysia 

to undergo a PhD programme in Technical and Vocational Education under the 

guidance of a supervisory committee chaired by Associate Professor. Dr. Abdullah 

Mat Rashid. Musa Abba is happily married to Nafisatu Ahmad Wambai and blessed 

with three children Hafsat, Farhan and Haneefa. 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



© C
OPYRIG

HT U
PM

 

 

 

182 

9 LIST OF PUBLICATIONS 

Umar, M. A. (2019). Conceptualizing the Influence of Principals’ Competence on 

Skill Acquisition in Agricultural Science Subject in Secondary 

Schools. International Journal of Academic Research in Business and Social 

Sciences, 9(2). 

Umar, M. A., Rashid, A. M., & Asimiran, S. (2019). Implementing Inclusive 

Education: Agriculture Teachers’ Competence on Skill Acquisition among 

Students with Auditory Processing Disorder. International Journal of 

Academic Research in Progressive Education & Development, 8(4), 215-229 

Umar, M. A. Influence of Infrastructures in the Implementation of Inclusive 

Education on Skills Acquisition among Students with Learning Disability in 

Agricultural Science Subjects. IOSR Journal of Humanities and Social 

Science. 24(9) 33-43 

Umar, M. A., & Rashid, A. M. (2019). Predictors of Skills Acquisition among 

Students with Learning Disability in Agricultural Science 

Subject. International Journal of Academic Research in Business and Social 

Sciences, 9(10). 301-314 

Umar, M. A.,* Rashid, A. M., (2019). TVET Teachers’ Competency Requirement 

for effective implementation of inclusive education in Nigeria. Universal 

Journal of Educational Research 8(3C) 60-69 

 

 

 

 



© C
OPYRIG

HT U
PM




