UNIVERSITI PUTRA MALAYSIA

INFLUENCE OF TEACHERS MOTIVATIONAL PERCEPTIONS,
MOTIVATIONAL STRATEGIES, EFFICACY AND BELIEFS IN
STUDENTS’ ACADEMIC ACHIEVEMENT AT OMAN PUBLIC SCHOOLS

TALAL SALIM SANGOOR AL- RAWAHI

FPP 2018 21




UNIVERSITI PUTRA MALAYSIA
[BERILMU BERBAKTI]
il

INFLUENCE OF TEACHERS MOTIVATIONAL PERCEPTIONS,
MOTIVATIONAL STRATEGIES, EFFICACY AND BELIEFS IN STUDENTS’
ACADEMIC ACHIEVEMENT AT OMAN PUBLIC SCHOOLS

By

TALAL SALIM SANGOOR AL- RAWAHI

Thesis Submitted to the School of Graduate Studies, Universiti Putra Malaysia,
in Fulfilment of the Requirements for the Degree of Master of Science

December 2017



COPYRIGHT

All material contained within the thesis, including without limitation text, logos, icons,
photographs, and all other artwork, is copyright material of Universiti Putra Malaysia
unless otherwise stated. Use may be made of any material contained within the thesis
for non-commercial purposes from the copyright holder. Commercial use of material
may only be made with the express, prior, written permission of Universiti Putra
Malaysia.

Copyright © Universiti Putra Malaysia
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December 2017
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Motivation is an essential factor which affects students’ participation and engagement
in their classwork and academic achievement and grades. The main purpose of this
research is to identify the level of teacher motivational perception, motivational
strategy, self-efficacy, general beliefs and students’ academic achievements.
Specifically, it is focused on investigating; i) the relationship between teacher
motivational strategy, self-efficacy, general beliefs and students’ academic
achievements. ii) The differences of motivational perception, motivational strategy,
motivational strategy, self-efficacy and general beliefs based on genders, class level
teach and teaching experiences. The study was based on the quantitative method in
nature with a correlational survey design using questionnaires of Teacher Motivational
Perception (TMP) and Teacher Motivational Strategies (MS) by Hardre’ (2008). A pilot
study have been conducted on 30 teachers which indicates the scores of Cronbach's
Alpha (a=.74) of TMP and (0=.86) of MS. The study sample comprised of 135 Welayate
Sumail, Al Dakhelia Governorate teachers, who taught the 11th and 12th class level in
9 of the secondary public schools. Overall, there were 64 male and 71 female teachers
that taught essential subjects with five years of minimum teaching experience. The
results showed that there was a moderate teachers’ motivational perception (M=3.29,
SD=.327), high level of motivational strategies (M=4.38, SD=.974), high level of
teachers’ self-efficacy (M=4.10, SD=.548), high level of general beliefs (M=4.22,
SD=.545) and moderate level of students’ academic achievements (M=66.29,
SD=7.11). In addition, there is a positive and significant relationship between teachers'
motivational strategies and students’ academic achievements (11th; r=.285 p<0.05),
(12th; r=.333 p<0.05), a positive and significant relationship between relationship
between self-efficacy with students’ academic achievements (r=0.295, p= .018),
positive and significant relationship between general beliefs with students’ academic
achievements in malleable (r=0.427, p=.001). On the other hand, the results showed



that there was no significant relationship between teachers' transient beliefs with
students’ academic achievements (r=0.154, p=.226). However, there were significant
differences of teacher motivational perception based on gender (t=1.137, p=.032) and
class levels (F=3.928, p=.019) but no significant differences (F =2.008, p>0.05) in
teaching experiences. Meanwhile, there were no differences of teacher motivational
strategies based on gender (t=1.35, p=.133), class level (F=.103, p=.902) and teaching
experiences (F=.681, p=.954). The study showed different levels of perceptions and
beliefs but agreed on the importance of studying motivation from the perspective of
reasons, strategies, self-efficacy and beliefs and how it was correlated to student
academic achievements. The findings of this study may serve as a platform for school
authorities, administrators and policymakers in developing students’ motivation and
motivational strategies that can be used in classrooms practices at Oman Public school.
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Motivasi adalah faktor penting yang mempengaruhi penyertaan dan penglibatan pelajar
dalam kelas mereka serta pencapaian akademik / gred. Tujuan utama kajian ini adalah
untuk mengenal pasti tahap persepsi motivasi guru, strategi motivasi, efikasi kendiri,
kepercayaan dengan pencapaian akademik pelajar. Kajian ini khususnya memberi
tumpuan kepada; i) Menentukan hubungan antara strategi motivasi guru, efikasi kendiri,
kepercayaan dengan pencapaian akademik pelajar. ii) Mengenalpasti perbezaan antara
persepsi motivasi, strategi motivasi, efikasi kendiri dan kepercayaan berdasarkan
jantina, tahap kelas yang diajar dan pengalaman mengajar. Kajian ini berdasarkan
kepada kaedah kuantitatif dengan reka bentuk tinjauan korelasi dengan menggunakan
soal selidik Persepsi Motivasi Guru (TMP) dan Strategi Motivasi Guru (MS) oleh
Hardre (2008). Kajian rintis telah dijalankan terhadap 30 orang guru yang menunjukkan
skor Alpha Cronbach (o = .74) untuk soal selidik TMP dan (o = .86) untuk soal selidik
MS. Sampel kajian ini meliputi 135 orang guru dari Wilayah Sumail, Al Dakhelia yang
mengajar kelas 11 dan 12 di 9 buah sekolah menengah. Secara keseluruhan, terdapat 64
lelaki dan 71 guru wanita yang mengajar mata pelajaran utama dengan pengalaman
mengajar minimum lima tahun. Dapatan kajian menunjukkan persepsi motivasi kepada
pelajar berada pada tahap sederhana (M = 3.29, SD = .327), strategi motivasi pada tahap
tinggi (M = 4.38, SD = .974), efikasi kendiri guru pada tahap tinggi (M = 4.10, SD =
.548), kepercayaan guru pada tahap tinggi (M = 4.22, SD = .545) dan pencapaian
akademik pelajar yang sederhana (M = 66.29, SD = 7.11). Di samping itu, terdapat
hubungan positif yang signifikan antara strategi motivasi guru dengan pencapaian
akademik pelajar (11th; r = .285 p <0.05), (12th; r = .333 p <0.05), hubungan positif
yang signifikan antara hubungan antara efikasi kendiri dengan pencapaian akademik
pelajar (r = 0.295, p =.018), hubungan positif yang signifikan antara kepercayaan guru
dengan pencapaian akademik pelajar dalam malleable (r = 0.427, p = .001). Selain itu,
hasil kajian juga menunjukkan tiada hubungan yang signifikan antara kepercayaan guru



dengan pencapaian akademik pelajar (r = 0.154, p = .226). Walau bagaimanapun,
terdapat perbezaan yang signifikan pada persepsi motivasi guru berdasarkan jantina (t
= 1.137, p = .032) dan tahap kelas yang diajar (F = 3.928, p = .019) tetapi tiada
perbezaan yang signifikan berdasarkan pengalaman mengajar (F = 2.008, p = 0.05).
Sementara itu, tidak terdapat perbezaan signifikan pada strategi motivasi guru
berdasarkan jantina (t = 1.35, p =.133), tahap kelas yang diajar (F =.103, p =.902) dan
pengalaman mengajar (F= .681, p = .954). Kajian menunjukkan tahap persepsi dan
kepercayaan yang berlainan, tetapi bersetuju dengan kepentingan motivasi belajar
daripada perspektif sebab, strategi, efikasi kendiri dan kepercayaan dan bagaimana ia
berkolerasi dengan pencapaian akademik pelajar. Penemuan kajian ini dapat menjadi
platform bagi pihak berkuasa sekolah, pentadbir dan pembuat dasar dalam
membangunkan motivasi pelajar dan strategi motivasi yang boleh digunakan dalam
amalan bilik darjah di sekolah-sekolah awam di Oman.
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CHAPTER 1

INTRODUCTION

Oman Education System leading approach is to improve and raise standards that can
be measured through student academic achievements. The current idea is that without
a quantifiable measure of progress, schools cannot know whether they are improving
their students' motivation; similarly, by comparing their results with those of other
schools, it is reasoned, schools will be motivated to make even greater strides.
Identifying where specific performance come from and how they intertweave with
each other in various learning settings attracted the attention of teachers’ in the recent
years. In addition, Oman Educational System needs some predictive relationships
pertaining to how teachers think about motivation and how these ways of thinking
differentially influence their classroom practice. The present study is an attempt to
explore the possible motivation factors that may correlate in meaningful ways with
the academic achievements of Omani students’ in Welayat Sumail.

In this chapter, the background of the study and problem statements are discussed.
Apart from that, this chapter also focuses on the research objectives, research
questions, significance and limitation of the present studies. In addition, the
explanation includes the operational definitions of terms and variables discussion.

1.1 Background of the Study

Motivation is an important and critical determining factor in the success of students.
In school motivation issues, secondary school students’ find themselves lacking the
desire to do academic task and oftently feel detached from their actions that cause
them to lose interest and enthusiasm to accomplish their task. Students are bored in
the classroom because they feel perhaps they “don’t belong, they feel disconnected.”
They lack adequate knowledge in academic background, they seem to be lagging
behind; the pressure gets higher as years go by in high school, and the sentiment that
gives them the impression of the inability to catch up. That leads to the main idea of
the great deal of motivation comes from good everyday teaching practices.

Earlier motivation study cases have shown that the motivation of students can predict
the students’ outcomes like self-efficacy (Ryan, Mims & Koestner, 1983; Harter &
Connell, 1984; Deci & Ryan, 2002; Brook, Lee, Finch & Brown, 2012). Many earlier
studies have shown that a gradual decrease in the students’ motivation during the
passing of academic years around the world (Gottfried, Fleming, & A.W Gottfried,
2001; N. Otis, Grouzet & Pelletier., 2005), and a major concern amongst the education
researchers (Opdenakker, Maulana & Brok, 2012). Besides that, early adolescence is
generally regarded as the time when peers begin to exert a significant influence on
students’ behaviour (Steinberg & Silverberg, 1986). Peer pressure is one of the most
dangerous aspects of adolescence to which teenagers are exposed. The difference



between negative and positive peer pressure is the outcome. Consequently, parents
should care more about their adolescents until they overcome this critical age.
Connectedness to parents and teachers serve as controls against risk taking by
encouraging conventional behaviour, beliefs, and attitudes of their students’
motivation (Karcher & Finn, 2005).

Two types of interest (personal and situational) are important in understanding
motivation (Hidi & Baird 1988; Harackiewicz & Hidi, 2000) and students’ academic
achievements. Teachers’ - students’ motivation influence their strategies to create
situational or personal interests (Linnenbrink & Pintrich 2002; Sansone & Morgan
1992). Cues that teachers gained students’ motivation create perceptions, resulting in
teacher behaviours which, in turn, influence students’ motivation (Wild, Enzle, Nix &
Deci, 1997; Hardre’ & Sullivan, 2009).

Teacher’s motivational percepion has also been investigated using many different
methods. The individual differences of the teachers, their experiences and their
perceptions can significantly affect the manner in which they teach or motivate their
students’ (Brophy & Good, 1974; Skinner & Belmont, 1993). Although the schools
prefer young adolescents, they engage them in purposeful and active learning and
challenge them by maintaining a higher expectation (National Middle School
Association [NMSA], 2010). It is seen that the students’ motivation need more
relevant and comprehensive studies which investigate the relationship between the
teachers, students’; and the challenge among the students’ motivation and their
academic achievements.

Albert Bandura initiated the conception of perceived self-efficacy which influences
and modifies human behaviour. Self-efficacy refers to the personal beliefs or to an
individual's confidence in his own ability to perform effectively specified tasks. Self-
efficacy theory stressed that human action and success depend on how deep the
interactions between one’s personal thoughts and a given task (Bandura, 1997).
Teachers with a low sense of self-efficacy will possess negative thoughts and think of
task's demands as threatening not as challenging and therefore set low objectives for
their strategy and general beliefs.

Recently, many studies in Oman have focused on the students’ motivation. Many of
the students™ indicator achievements obtained results have not been accepted by
parents. Several authorities such as the administrators in the Ministry of Education,
principals, supervisors and teachers are seen to play an important role in providing the
students’ with aspirations and motivational strategies in achieving academic success.
Based on the fact of Omani Studies, there is a lack of motivation amongst the students,
results scored of the students in the secondary schools, the teaching methods used by
the teachers and the students’ learning assessments need several changes to develop
in the Omani school system (Al-Mahroqi, Shahid & Charles, 2012). According to the
Omani Educational Centre of Statistics (2016), there were different public students’
success rates which varied within the students in the 11" and the 12" class level in



various subjects and ranged between 62 and 75% in Sumail, Oman; and students’
subjects indicators showed a high-ranged recipient ratio for estimating (d=Pass) grade
scores of class level (12) in subjects like Physics, Chemistry, Applied Mathematics,
General Mathematics, Geography, Arabic Language, Science and Technology.

In this study, the researcher shows that the existence of close level of teacher
motivational perception, motivational strategy, self-efficacy, general beliefs and
students’ academic achievements. The significant relationship between teacher
motivational strategy; motivational strategy, self-efficacy, general beliefs with
students’ academic achievements. The differences of motivational perception,
motivational strategy, motivational strategy, self-efficacy and general beliefs based on
genders, class level teaching and teaching experiences. Various outcomes of students
on teaching strategy-based factors (like Relevance, Aspirations, Relatedness/
emotional support, value perceptions, future, influence, Acknowledgement of peer
pressure, Extrinsic constraints, Extrinsic rewards, General Beliefs among Motivation
as Malleable (vs. unmalleable), and Motivation as Transient). These different grades
of the motivational strategies are seen to be correlated with academic achievements.

This study will contribute to the body of knowledge on students’ motivation
specifically, by focusing on determining teachers’ perceptions on how they motivate
students in their classrooms. This may help increase students’ level of participation
during instruction and their overall academic performance. That earlier studies which
investigated the teachers' motivational perceptions, their motivational strategies and
the students’ academic achievements, were seen to be based on the teachers' prior
perceptions and experiences, which influenced the classroom practices (Volet, Vauras
& Salonen, 2010; Akintola, 2010). Likewise, several studies such as Motivational
strategies in English Foreign Language classrooms, Motivating adolescents: Teacher
perception, Academic Achievement: Causes and Results, The Factors Influencing the
Motivational Strategy, Students’ Motivation: Teacher Perceptions, Beliefs (Sugita and
Takeuchi, 2014; Hardre’ and Sullivan, 2009; Al-Zoubi & Bani Younes, 2015; Solake
and Bayar, 2014, D’Elisa, 2015) still search on relation between the factors of
strategies and teachers’ self-efficacy, general beliefs with relation to students’
performances scores. They led the researcher to understand the correlation between
the motivational strategies, self-efficacy, general beliefs with students’ academic
achievements indicator scores.

In conclusion, the concerns among the teachers’ perceptions levels; and motivational
strategies used, self-efficacy, general beliefs with students’ academic achievements
have encouraged several studies.



1.2 Problem Statement

There are internal and external motivational factors that influence a students’
academic achievements. Thus, identifying these causes and getting to the root of them
contributes to the betterment of students’ lacking motivation and academic
achievements dramatically. Unlike previous studies that approached the problem from
teachers’ point of view, the current study is novel since it is a students’ oriented
research in nature where the aim is to investigate the causes of lacking motivation
level; motivational strategy, self-efficacy, general beliefs and academic achievements
from teacher perception. The findings can contribute to eliminate all negative factors
that affect academic achievements by understanding the teachers’ strategy they used,
their self-efficacy of diagnoses and intervention and general beliefs of motivation.

In Oman, communities, educational authorities and school environments raised a
concern about the students’ motivation and their achievements. They made an effort
to understand the issues of students’ motivation which led to their academic
achievements. They also studied the teachers’ supervising time; academic taught
courses, students’ exams and the teachers’ technical teachings (Al-Kharousi, Al-
Dhafri, Al-Nabhani & Al. Kalbani, 2016) required for further attention due to
motivation to predict students’ academic achievements.

If the students lack critical motivational characteristics, they are in danger of being
unmotivated and low achieving in school (Schunk & Pintrich, 2012). As an invisible,
internal process, motivation can be difficult to identify and address (Hardre” 2008). If
teachers can accurately identify their students’ motivational needs and address them,
then they can remove barriers to students” motivation and teach more effectively, and
students can learn more effectively (Hidi and Harackiewicz 2000). For these reasons,
it is important to investigate how teachers are identifying motivational needs. Further,
the reasons that people attribute as causes for problems, such as the lack of a critical
characteristic for success, often predict the strategies that they use to solve those
problems. This is an intuitive and logical formula for generating problem solutions, in
an attempt to reverse the cause of a negative condition and to correct that condition to
a positive state (Hardre” et al. 2008). Because perceived reasons for initial lack of
motivation can drive teachers’ motivating strategies, it is important for research to
systematically identify what factors teachers see as causing students’ demotivation (or
amotivation) and how these causal attributions relate to their efforts to correct the
problem.

The previous research examining teachers and students’ motivation has found
teachers' prior beliefs and experiences to influence their classroom practices (Volet,
2010). Teacher perceptions of what motivates students are not strongly related to the
choice of strategy used to motivate, however the reasons teacher endorse for students’
lacking motivation is highly related (Hardre & Sullivan, 2008). Teachers' adaptation
of autonomy or controlling styles are also influenced by their general beliefs (Reeve
et al., 2003), and the approaches they utilize to motivate students are related to their
self-efficacy. Besides that, knowing the peer and home factors of students’ motivation,
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establishing motivational relationships with them and being sensitive to their needs
and problems is socially and psychologically healthy (Fan, 2012). Parent-students
relationships that at the beginning are powerful and fully nurturing can become
undermined as our students move out into a world that no longer appreciates or
reinforces the attachment bond. (Neufeld & Mate, 2005) Among young people, it is
critical to understand that they are far more influenced by each other--their peers--than
by parents, teachers, or other adults in their lives. Peer pressure can lead to
experimentation with motivation and academic achievements.

In Welayat Sumail 11" class level academic achievements revealed that 48% were
between medium and failed, 22% were good and 22.8% in high grades. Furthermore,
students’ 12" class level academic achievements revealed that 51% were between
medium and failed, 29% were good and 20% in high grades academic achievements.
The Ministry of Education statistically reports showing that most students’s had low
performance situation that they were moderate grades in class level 11 and class level
12 in Al. Dakhelia, Sumail (Oman Educational Statistics, 2016). Based on the
academic achievements indicators, they suggest that they have to work hard for better
motivational strategy with teachers and students.

The study was to examine the relationship of students’ academic performance by
focusing on teachers’ beliefs of their strategies, self-efficacy in how they motivate
students in their classrooms. Based on the research on Maslow’s theory of human
motivation, this study explored teachers’ perceptions about students’ motivation as a
way to overcome low motivation students’ toward. Finally, in the Oman public
schools, a comprehensive understanding of the gap between students’ results and the
different academic achievement indicators has to be studied. To summarize, there
were little research that has been carried out on the perceptions of the Omani teachers
with regards to the students’ lacking motivation level. The motivational strategies,
self-efficacy and the indicators of academic achievements students’. It is obvious that
aspects determining teacher motivation are diverse and have an impact on the whole
ethos, the researcher will be able to examine to what extent they are relevant to the
study in the Welayat Sumail, Oman secondary schools.

1.3 Research Objectives

In this study, the objectives of the study are to examine teachers’ perception in how
they motivate students’ in their classrooms to increase students’ academic motivation
and performance. This study explored teachers’ perceptions about students’
motivation as a way to understand students” motivation towards learning among high
school students’. Teachers’ perceptions influenced their teaching strategies and what
motivational factors teachers used during classroom instructions.



The researcher has aimed to identify the manner in which the teachers of the Oman
Public Secondary schools view the students’ motivation and motivational strategies
used for influencing the academic achievements of the students. It has also considered
the teachers’ perceptions, their thoughts, what they know or their confidence with
regards to their actions and their performed current actions for motivating the students
and helping them improve the students’ academic performance. The study objectives
are listed below:

1-

To identify the level of motivational perception, motivational strategies, self-
efficacy and general beliefs among secondary school teachers in Welayat Sumail.
To identify the students’” academic achievements level.

To study the relationship between motivational strategies, self-efficacy, general
beliefs with students’ academic achievements

To identify the motivational perception, motivational strategies, self-efficacy and
general beliefs differences based on their genders, class level taught and teaching
experience among secondary school teachers in Welayat Sumail.

1.4 Research Questions

Specifically, the research questions mentioned below have addressed:

What are the level of teachers’ motivational perception among secondary school
teachers in Welayat Sumail?

What are the level of teachers’ motivational strategies among secondary school
teachers in Welayat Sumail?

What are the level of teachers’ self-efficacy among secondary school teachers in
Welayat Sumail?

What are the level of teachers’ general beliefs among secondary school teachers
in Welayat Sumail?

What are the students’ academic achievements level in Welayat Sumail, Omani
public secondary school?

Is there any relationship between motivational strategies with students’ academic
achievements?

Is there any relationship between self-efficacy with students’ academic
achievements?

Is there any relationship between general beliefs with students’ academic
achievements?

Is there any difference of motivational perception, motivational strategies, self-
efficacy, general belief based on their genders, class level taught and teaching
experience among secondary school teachers in Welayat Sumail?



1.5 Significance of this Research
1.5.1 Theoretical Significance

The motivational research provides an understanding of various factors which affect
the students’ motivation theory (attribution and self-efficacy theory); however, the
application of these factors in the class is related to teacher motivational perception
(Hardre and Hennessey, 2013). Hence, it is important to understand the teachers’
perceptions and their use of motivational strategies (D’Elisa, 2015) for motivating the
students’ and improving their academic performance in the Omani public secondary
schools. Also, the extent to which the teachers believe that motivation is necessary for
students’ learning and the methods used for addressing this issue has to be investigated
(Shirley, Swarthout & Zientek, 2011).

1.5.2 Operational Significance

Teachers believe that students’ motivation is an integral component of their teaching
process. In this study, the researcher tried to determine a significant correlation
between the Omani public secondary school teachers’ perception of the students’
motivation, use of different strategies, malleability, and it is effect on the academic
achievements of the students’. Furthermore, to investigate the different reasons which
lead to students’ motivation, which if correlated, could hinder the implementation of
the use of motivational strategies, it is malleability and finally, correlated the students’
performance. This study has tried to answer all the questions with regards to reasons
that teachers consider students’ motivation and motivational strategies to be so
important and has also considered the effect of the teachers’ gender, classes and
subject taught and their teaching experience on the students’ performance.

This study highlighted the reasons for the lack of motivation amongst the students and
help in bringing these factors to the notice of the school administrators and the Oman
Ministry of Education. Furthermore, even the students would be able to understand
better the strategies used. In addition, the school authorities and the communities
would better understand the strategies used by teachers, self- efficacy to motivate the
students to improve their students’ academic performance.

The research is important for the schools in Oman for many reasons. Firstly, due to
the fact that few studies have been carried out on teachers’ motivational perception,
motivational strategies, self-efficacy, general beliefs and students’ academic
achievements in Oman. Secondly, it is important to increase students’ academic
achievements by understanding the teachers’ perception as a part of education process.
Support the reality and the fact of teachers” company with the Educational authority
to illustrate students’ motivation in Oman. Consequently, this study is important by
using the indicators of students’ academic achievements and may be persuading to
think of solution which raise students’ motivation. In sociologist perspective,
educators may be more sensitive and conscious about the important of peer factors
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and home factors level as a part of students’ academic achievements in Oman public
schools. The reality of these external motivational factors in Oman public school
environments and the community towards teachers’ perception and beliefs. The
outcome of the present study will lead students for better understanding of learning
environments, academic achievements and motivational issues.

1.6  Scope of this study
1.6.1 Geographical scope

This study has conducted in the secondary public schools (111" and 12" class level) in
the Al-Dakhlia Governorate, Sumail; Sultanate of Oman. This region considered as it
allowed for a few more secondary schools as compared to other districts in the same
Governorate.

1.6.2 Content scope

In this study, the researcher has attempted to extend all the available literature by
studying the relationship between the teacher motivational perceptions, the
motivational strategies used, teachers’ self-efficacy, general beliefs and the indicators
of students’ academic achievements of the students’. Furthermore, the study has also
attempted to examine the differences of the gender, class levels, teaching experiences
and identify the areas which have further developed. In this study, the researcher has
attempted to study the teachers’ knowledge on motivational strategies and further
examine this knowledge about the academic achievements of Omani public secondary
school students’.

1.7 Limitations of this study

The study conducted in the following context:

1- It has determined level of teacher motivational perception, motivational strategy,
self-efficacy, general beliefs and students’ academic achievements. The significant
relationship between teacher motivational strategy motivational strategy, self-
efficacy, general beliefs with students’ academic achievements. The differences of
motivational perception, motivational strategy, motivational strategy, self-efficacy
and general beliefs based on genders, class level teach and teaching experiences.

2- The respondents involved in the present study are limited to 135 teachers’ essential
subjects learning of nine Oman, Welayat Sumail public secondary school. This is
because Welayat Sumail educational departments start to use the indicators analysis
of students’ academic achievements. They also tried to have the clarity



understanding of students’ class learning improvement that associate to teachers’
assessments.

1.8 Conceptual and Operational Definition
1.8.1 Motivational Perceptions

i) Conceptual Definition

Motivation is the main reasons the individuals behave in a particular manner in any
situation. In the field of academia, the intrinsic motivation refers to a desire to learn
with the aim of learning, while the students’ who show a high intrinsic motivation may
engage in many academic tasks as the students’ tend to enjoy them (Middleton &
Spanias, 1999).Teachers stated that their characteristics influenced students’
motivation, i.e., if students’ lack critical motivational characteristics, they are in
danger of being unmotivated and low achieving in school. As an invisible, internal
process, motivation can be difficult to identify and address (Hardre”, 2008).

ii) Operational Definition

When teachers can accurately identify their students’ motivational needs and address
them, then they can remove barriers to students’ motivation and teach more
effectively, and students’ can learn more effectively. Cause of these reasons, it is
important to investigate how teachers are identifying motivational needs. In the study,
the researcher has tried to ascertain the teachers’ attribution perceptions of the
students’ motivation based on the reasons for the lack of motivation. In the study, if
teachers attribute amotivation to factors that they perceive as controllable, then they
are more likely to take action on them but, if they attribute it to factors outside their
control, they are less likely to view acting on it as productive.

1.8.2 Motivational Strategy

i) Conceptual Definition

Motivational strategies are tactics, techniques, or approaches to encourage learners or
students to participate in the teaching and learning process (Terry & Song, 2008).
That’s mean, instructors who understand student motivation can greatly enhance the
classroom experience and student performance.



i1) Operational Definition

In the study, the motivational strategy identifies the different strategies used by the
teachers while motivating their students’, and it also assesses the teachers’ strategies
among the general malleability of the students’ motivation. Furthermore, it also tries
to understand the manner in which motivational strategies would differ across the
different class levels of the students’ and correlation with their students’ academic
performance (Hardre’, 2009). The study on this page discuss research findings on
teachers’ perception of student motivation and techniques for motivating students.

1.8.3 Self-Efficacy

i) Conceptual Definition

In the educational sphere teacher self-efficacy can be conceptualized as an individual
teachers’ beliefs in his or her own ability to plan, organize, and carry out activities that
are required to attain educational goals. Researchers have often defined teacher self-
efficacy as the belief teachers have in their ability to teach that resulted in improved
students’ learning (Tschannen-Moran,2002). Early efforts to measure a teachers’
sense of efficacy evolved from Rotter’s) theory regarding lotus of control and analyzed
how extensively teachers felt they could control students’ outcomes regardless of
environmental factors, though Bandura is often given credit for the concept of teacher
self-efficacy and how it is correlated to students’ academic achievements.

ii) Operational Definition

It also involves the assessing self-efficacy of the teachers’ strategies used by them in
the class and the way in which these strategies would correlate the academic
achievements of the students’. The types of strategies and responses that teachers use
when faced with students’ who they perceive as unmotivated or under motivated were
assessed using the strategies subscales of the MSQ (Harder and Sullivan 2008a),
2008b). There are nine subscales: Relatedness/ Emotional support, Current relevance/
Value, Aspirations/ Future, Acknowledge Peer Pressure, Cannot Influence, Extrinsic
rewards, Extrinsic constraints.

1.8.4 General Belief

i) Conceptual Definition

People put forth effort to change things that they see as malleable, meaning that they
believe can be changed with the investment of effort and appropriate strategies (Reeve
1996). Thus, teachers are more likely to invest in motivating students if they view
motivation as a malleable characteristic which they can effectively change.
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i1) Operational Definition

General beliefs are a strategies factors contained six items for assessing the teachers’
strategy with regards to the malleability and stability. Some of the sample items
included, "Teachers can influence the students’ motivation” and "the students’
motivation is constantly changing and the teachers have to accept the good or the bad
days.” Then, we tried to find the correlation of these beliefs with students’ academic
achievements. This will guide to understand the positive and negative outlook of
students’ motivation that may correlate to students’ performance in Sumail public
schools.

1.8.5 Academic Achievements

i) Operational Definition

The students’ academic achievements refer to their performance outcomes, where the
students’ has accomplished some particular goals which were the focus of the major
activities in an instructional environment, like the schools, colleges or universities
(Steinmayr, Crede, McElvany & Wirthwein, 2015).

ii) conceptual Definition

In the Sultanate of Oman, the assessment of the students’ achievements in the public
schools have been divided into five levels; (A; 100-90, B; 89-80, C; 79-65, D; 64-50,
F; lesser than 49). Furthermore, the schools also estimated the average of two
semesters for obtaining the outcome of the subjects and the GPA percent values. The
schools must provide an indicator of the academic achievements of all students to the
Educational Statistical Office. In the study, the researcher has measured the different
indicators of the academic performance of the students of the nine upper secondary
schools in Welayat Sumail (class level 11-12), based on their 2015-16 semester as a
purpose study. The academic achievement measured as the average results of the
major subjects studied in the nine schools.

1.9 Teachers in Oman public school, Welayat Sumail

In this study, the researcher has defined the teacher to be a person who specialized in
teaching the students’ and providing them knowledge in science, providing advice,
skills, guidance, values, customs, attitude and traditions (MOE, 2016).

In this study, the researcher has primarily focused on the teachers in the Welayat
Sumail public upper secondary school (level 11-12). The teachers who had an
Educational Bachelor's qualification of Islamic, Arabic, English, General Maths,
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Applied Maths, Chemical, Physics, Social Study and Biology. The teacher
experiences were of five to above twenty years in Oman public school of 11" and 12"
class level. The teachers who teach essential subjects in 11" and 12" class level in
Sumail public schools were (135) teachers.

1.10 Summary

The teachers’ perceptions of the students’ motivation are very important for the
improvement and understanding of the reason of lacking motivation of the students’
in Oman. Furthermore, it would also be interesting to study the level of teacher
motivational perception, motivational strategy, self-efficacy, general beliefs and
students’ academic achievements. The relationship between teacher motivational
strategy motivational strategy, self-efficacy, general beliefs with students’ academic
achievements. The differences of motivational perception, motivational strategy,
motivational strategy, self-efficacy and general beliefs based on genders, class level
teach and teaching experiences. In general, the researcher has also identified some
major factors that must be studied. The study based on research objectives, problem
statements and research questions which must be addressed for understanding the
significance of this study. The researcher has also mentioned the limitations of this
study, study procedures and the final results. Lastly, this chapter has been the basic
guidelines for the researcher to conduct the study and find research questions.

12



REFERENCES

AbuBakar, Yusuf Abiola & Oluwatoyin, Fashiku Christopher. (2015). Effect of
Teachers’ Motivational Strategies on Students’ Academic Achievements:
Experience from Nigeria. Malaysian Online Journal of Educational
Management (MOJEM). April 2015, volume 3, issue 2, 70- 81e-issn no: 2289
— 4489

Adeyemi, B. A. (2008), Effects of cooperative learning and problem-solving strategies
on Junior Secondary School Students’ Achievement in Social Studies Institute
of education n, Faculty of Education. Obafemi Awolowo University. Nigeria.
Postal Code: 220005 © Education & Psychology I+D+i and Editorial EOS
(Spain), Electronic Journal of Research in Educational Psychology. ISSN.
1696-2095.No 16, Vol 6 (3) 2008, pp: 691-708

Adeyemi, B. (2010). Teachers related factor as correlates of pupils’ achievement in
Social Studies in South Western Nigeria. Electronic Journal of Research in
Educational psychology, 8(1), 313-332.

Adkins-Coleman, T. A. (2010). "1 am not afraid to come into your world": Case studies
of teachers facilitating engagement in urban high school English classrooms.
The Journal of Negro Education, 79(1), 41-53.

Adnan, K & AKBAS, A. (2006). Affective factors that influence chemistry
achievement (attitude and self- efficacy) and the power of these factors to
predict chemistry achievement-I. Journal of Turkish Science Education, 3(1),
30.

Akintola, O. (2010). Perceptions of rewards among volunteer caregivers of people
living with AIDS working in faith-based organizations in South Africa: a
qualitative study Journal of the International AIDS Society, 13:22

AKiri, A. A., & Ugborugbo, N. M. (2008). An Examination of Gender Influence on
Teachers’ Productivity in Secondary Schools. Journal of Social Science, 17(3),
185-189.

Akomolafe, C. 0.(2001). School Physical Facilities Maintenance: A Collaborative
Approach. International Journal of Educational Administration. Planning and
Research, 1(1), 80-86.

Al-Kharousi, H. Al-Dhafri, S. Al-Nabhani, H & Al. Kalbani, M.O (2016). The Reality
of Educational Evaluation, Sultan Qaboos University,
https://www.squ.edu.om/squ-ar/Details-Page/Articlel D/3716/

Al-Mahroqi, R., Shahid, A. & Charles, C. (2012). Analyzing the Use of Motivational

Strategies by EFL Teachers in Oman. Malaysian Journal of ELT Research,
Vol. 8 (1)

85



Al-Zoubi, Samer .M & Bani Younes, Mohammad. A(2015). Low Academic
Achievement: Causes and Results, Theory and Practice in Language Studies,
Vol. 5, No. 11, pp. 2262-2268, November 2015; ISSN, DOI:
http://dx.doi.org/10.17507/tpls.0511.09

A. Olatoun Akinsolu, PhD (2010). Teachers and Students’ Academic Performance in
Nigerian Secondary Schools: Implications for Planning. National Institute for
Educational Planning and Administration Nigeria, West Africa; Florida
Journal of Educational Administration & Policy, Summer 2010 Volume 3,
Issue 2.

Armor, David J. P. Conry-Oseguera, Millicent Cox, Nicelma J. King, Lorraine M.
McDonnell, Anthony H. Pascal, Edward Pauly, & Gail L. Zellman. (1976).
Analysis of the school preferred reading program in selected Los Angeles
minority schools. Report No. R-2007 LAUSD. Santa Monica: RAND
Corporation. (cited after Tschannen-Moran, M., Woolfolk Hoy, A., 2001)

Asemah, E. (2010). Public relations and democratic governance in Nigeria: A
componential overview: Lagos: Atsco Press.

Atovigba, M., Vershima, A. M., & ljenkeli, E. (2012). Gender Trends in Nigerian
Secondary School Students’s. Research Journal of Mathematics and Statistics,
4(2), 42-44.

Awofala, A. O., Awofala, A. A., Fatade, A. O., & Nneji, L. M. (2011). Determinants
of Students’ Achievements in Senior Secondary School Mathematics and
Sciences: What is the role of Test Response Mode and Locus of Control.
International Journal of Mathematics Trends and Technology-3 (3), 11-17.

Bahaman, Abu Samah & Turiman, Suandi. (1999). Statistic for social research with
computer applications. KualaLumpur: JJ Print & Copy.

Bandura, A. (1997). Self-efficacy: The exercise of control. New York: Freeman &
Company. Biddle, B.J., and D.S. Anderson. 1986. Methods, knowledge, and
research on teaching. In Handbook of research on teaching, ed. M.C. Wittrock,
328-75. New York: Macmillan.

Barasa, C. (2015). Influence of Teacher Motivational Strategies on Students’
Improved Academic Performance in Day Secondary Schools: A Case of Trans
Nzoia West District. M.A Thesis. University of Nairobi

Barla, N. (1994). A new generation of evidence. The family is critical to students’
achievement. Washington, D.C: Center for Law and Education.Bishop. J,
Journal of Labor Economics, 1987, vol. 5, issue 4, S36-56

Black, A. E., & Deci, E. L. (2000). The effects of instructors' autonomy support and

students’ autonomous motivation on learning organic chemistry: A self-
determination theory perspective. Science education, 84(6), 740-756.

86


http://econpapers.repec.org/article/ucpjlabec/

Boyd, D., Grossman, P., Ing, M., Lankford, H., Loeb, S., & Wyckoff, J. (2011). The
influence of school administrators on teacher retention decisions. American
Educational Research Journal, 48(2), 303-333.

Bradford, M. (1999). Motivating students’s through project-based service learning.
Technological Horizons in Education, 32(6), 29.

Bradford, M. (2005). Motivating students’ through project-based service learning.
Technological Horizons in Education, 32(6), 29.

Bransford, J.D., A.L. Brown, and R.R. Cocking. (1999). How people learn: Brain,
mind, experience, and school. Washington, DC: National Academy Press.

Brekelmans, M. (1989). Interpersoonlijk gedrag van docenten in de klas [Interpersonal
teacher behavior in the classroom]. Utrecht, The Netherlands: W.C.C.

Brook, J.S., Lee, Y.J., Finch, S.J., & Brown, E.N. (2012). The association of the
externalizing behavior and parent-child relationships: An intergenerational
study. Journal of Child & Family Studies, 21, 418-427.

Brophy, J., & Good, T. (1974). Teacher-students’ relationships: Causes and
consequences. New York: Holt, Rinehart and Winston. Ch. 10 Classroom
research: Some suggestions for the future

Broussard, S. C., & Garrison, M. (2004). The Relationship between classroom
motivation and academic achievement in elementary-school-aged children.
Family and Consumer Sciences Research Journal, 33(2), 106-120.

Brouwers, A., &Tomic, W. (2003). A test of the factorial validity of the Teacher
Efficacy Scale. Research in Education, Vol. 69, May, pp. 67-79

Center on Education Policy. (2012). Graduate School of Education and Human
Development.The George Washington University,2140 Pennsylvania Avenue
NW, Washington, D.C. 20052 Ph: 202-994-9050, Fax: 202-994-8859, E-mail:
cep-dc@cep-dc.org, Web: www.cep-dc.org.

Cerasoli, C. P., Nicklin, J. M., & Ford, M. T. (2014). Intrinsic motivation and extrinsic
incentives jointly predict performance: A 40-year meta-analysis.
Psychological bulletin, 140(4), 980.

Chacon, C. T. (2005). Teachers’ perceived efficacy among English as a foreign
language teachers in middle schools in Venezuela. Teaching and Teacher
Education, 21(3), pp. 257 — 272

Charles, M., & Bradley, K. (2002). Equal but separate? A cross-national study of sex
segregation in higher education. American Sociological Review, 573-599.

87



Cheng, H., and Dornyei, Z. (2007). The Use of Motivational Strategies in Language
Instruction: The Case of EFL Teaching in Taiwan. Innovation in Language
Learning and Teaching, Volume 1 Number 1, 153-174.

Clotfelter, C. T., Ladd, H. F., & Vigdor, J. L. (2007). Teacher credentials and students’
achievement: Longitudinal analysis with students’ fixed effects. Economics of
Education Review, 26(6), 673-682.

Commeyras, M., Bisplinghoff, B. S., & Olson, J. (2003). Teachers as Readers:
Perspectives on the Importance of Reading in Teachers' Classrooms and Lives:
ERIC.

Cubukcu, F. (2008). Study on the correlation between self-efficacy and foreign
language anxiety. Egitimde Kuram ve Uygulama, 4(1), pp. 148 — 158.

Deci, E. L. (1995). Why we do what we do: Understanding self-motivation. New York:
Putnam.

Deci, E. L., & Ryan, R. M. (2002). The paradox of achievement: The harder you push,
the worse it gets. In J.Aronson (Ed.), Improving academic achievement:
Contributions of social psychology (pp. 59-85).New York: Academic Press.

D'Elisa, Teresa M. (2015). "Students’ Motivation: Teacher Perceptions, Perceptions,
and Practices”. PCOM Psychology Dissertations.Paper33

Devine, D., Fahie, D., & McGillicuddy, D. (2013). What is ‘good’ teaching? Teacher
perceptions and practices about their teaching. Irish Educational Studies,
32(1), 83-108. http://dx.doi.org/10.1080/03323315.2013.773228

Diana, Raufelder & Frances, Hoferichter. (2015). Development and Validation of the
Teacher and Motivation (TEMO) Scale: A Self-Report Measure Assessing
Students’ Perceptions of Liked and Disliked Teachers as Motivators,
International Journal of School &Educational Psychology, 3:2, 97-106, DOI:
10.1080/21683603.2014.966228.

Dornyei, Z., & Clément, R. (2008). Motivational characteristics of learning different
target languages: Results of a nationwide survey. Motivation and second
language acquisition, 23, 399-432.

Duit, R. & Treagust, D. F. (2003). Conceptual change: A powerful framework for
improving science teaching and learning. International journal of science
education, 25(6), 671-688.

Eberle, Wayne M. (2011). Teacher Self-Efficacy and Students’ Achievement as

Measured by North Carolina Reading and Math End-Of-Grade Tests.
Electronic Theses and Dissertations. Paper 1242. http://dc.etsu.edu/etd/1242

88



Eccles, J. S., & Roeser, R. W. (2011). Schools, academic motivation, and stage-
environment fit. In R. M. Lerner, & L. Steinberg (Eds.), Handbook of
adolescent psychology, 3rd edition. (vol. 2, pp. 404-434). Hoboken, NJ US:
John Wiley & Sons Inc.

Ediagbonya, K., Apata, S. T., & Osawaru, J. A. (2011). Re-inforcing Technical and
Vocational Education in the 9-3-4 educational program in Nigeria. Nigeria
Journal Of Education, Health, And Technology Research (Njehetr), 221.

Erik E.J. Thoonen, Peter J.C. Sleegers, Thea T.D. Peetsma & Frans J. Oort. (2011)
Can teachers motivate students’s to learn?, Educational Studies, 37:3, 345-360

Essays, UK. (2013). A Report On Peer Pressure Sociology Essay. Retrieved from
https://www.ukessays.com/essays/sociology/a-report-on-peer-pressure-
sociology-essay.php?cref=1.

Evertson, C.M., & Veldman, D.J. (1981). Changes over time in process measures of
classroom behavior. Journal of Educational Psychology, 73, 156-163.

Fan, F. (2012). Teacher: students’ interpersonal relationships and students’ academic
achievements in social studies. Teachers and Teaching, 18(4), 483-490.
http://dx.doi.org/10.1080/13540602.2012.696048

Fishbein, M., & Ajzen, I. (2010). Predicting and changing behavior: The reasoned
action approach. New York: Taylor & Francis.

Ford, Valjeaner, B., & Roby, Douglas. E (2011). “Why Do High School Students’s
Lack Motivation in the Classroom?” New Atlantic Weekly 1.3: 13-15.
EBSCOhost. MasterFILE.

Gan, Z. (2004). Attitudes and strategies as predictors of self-directed language
learning in an EFL context. International Journal of Applied Linguistics,
14(3), 389-411.

Gaskin, J. (2012). Gaskination's statwiki. Retrieved November 20, 2015, from
http://statwiki.kolobkreations.com

Gavora, P. Slovak pre-service teacher self-efficacy: theoretical and research
considerations. The New Educational Review. Vol. 21, No. 2 (2010), pp. 17-
30.

Gawel, J. E. (1997). Herzberg's theory of motivation and Maslow's hierarchy of needs.
Practical Assessment, Research & Evaluation, 5(11), 3.

Ghazvini, S. D., & Khajehpour, M. (2011). Gender differences in factors affecting the

academic performance of high school students’s. Procedia-Social and
Behavioral Sciences, 15, 1040-1045.

89



Gbollie, Charles, and Harriett, Pearl Keamu. (2017). "Students’ Academic
Performance: The Role Of Motivation, Strategies, And Perceived Factors
Hindering Liberian Junior And Senior High School Students’s Learning."
Education Research International: 1-11.

Gehlbach, H., Brinkworth, M., & Harris, A. (2012). Changes in teacher-students’
relationships. British Journal Of Educational Psychology, 82(4), 690-704.
http://dx.doi.org/10.1111/}.2044-8279.2011.02058.x

Glynn, S. M., & Koballa, T. R. (2006). Motivation to learn in college science.
Handbook of college science teaching, 25, V32.

Goetz, J. W., Cude, B. J., Nielsen, R. B., Chatterjee, S., & Mimura, Y. (2011). College-
based personal finance education: Students’ interest in three delivery methods.

Gottfried, A.E., J.S. Fleming, and A.W. Gottfried. (2001). Continuity of academic
intrinsic motivation from childhood through late adolescence: A longitudinal
study. Journal of Educational Psychology 93, no. 1: 3-13.

Gravetter, F., & Wallnau, L. (2012). Statistics for Behavioral Sciences (9" ED).
Belmont, CA: Wadsworth Cengage Learning. Retrieved from:
https://books.google.com/ books?id=6RIKAAAAQBAJ&pgis=1

Guay, F., Ratelle, C. F., & Chanal, J. (2008). Optimal learning in optimal contexts:
The role of  self-determination in education. Canadian
Psychology/Psychologie Canadienne, 49(3), 233.

Guilloteaux, M. J., & Ddrnyei, Z. (2008). Motivating language learners: A classroom-
oriented investigation of the effects of motivational strategies on students’
motivation. TESOL quarterly, 55-77.

Guya, A. (1998). A teacher, teacher education and national development. Paper
Presented at the Conference Facing the Challenges of Development in Nigeria
in the 21st Century. Organized by the School of Arts and Social Sciences,
Federal College of Education, Kastina.

Han, J. & Yin, H. (2016). Teacher motivation: Definition, research development and
implications for teachers. Cogent
Education,3(1).http://dx.doi.org/10.1080/2331186%.2016

Hardré, P.L., K.A. Davis, and D.W. Sullivan. (2008). Measuring teacher perceptions
of the ‘how’ and ‘why’ of students’ motivation. Educational Research and
Evaluation 14, no. 2: 155-79.

Hardré, P.L., K.A. Davis, and D.W. Sullivan. (2009). Motivating adolescents:

secondary school teachers perceptions and classroom practices, Teacher
development13(1),1-16.http://dx.doi.org/, 10.1080/13664530902858469

90



Hardre', P. L., & Hennessey, M. N. (2013). What they think, what they know, what
they do: Rural secondary teachers' motivational beliefs and strategies.
Learning Environments Research, 16(3), 411-436. doi:10.1007/s10984-013-
9131-0

Harter, S., & Connell, J. E (1984). A model of the relationships among children's
academic achievement and their self-perceptions of competence, control, and
motivational orientation. In J. Nicholls (Ed.), The development of achievement
motivation (pp. 214-250). Greenwich, CT: JAI Press.

Hardre’, P. L. (2007). Preventing motivational dropout: A systemic analysis in four
rural high schools. Leadership and Policy in Schools, 6, 231-265.

Hardre’, P. L. (2008). Taking on the motivating challenge: Rural high school teachers’
perceptions and practice. Teacher Education and Practice, 21, 72-88.

Hardre’, P. L. (2010). Examining high school teacher characteristics and motivating
strategies. Teacher Education and Practice, 23, 226-253.

Hardre’, P. L., & Burris, A. (2011). What contributes to TA development: Differential
perceptions of, and responses to, key design features in training and
development. Instructional Science, 40, 93-118.

Hardre’, P. L., Crowson, H. M., DeBacker, T., & White, D. (2007a). A multi-theory
study of high school students’ beliefs, perceptions, goals and academic
motivation. Journal of Experimental Education, 75,247-269.

Hardre’, P. L., Davis, K. A.,, & Sullivan, D. W. (2008a). Measuring teacher
perceptions of the ““how’” and ‘‘why’” of students’ motivation. Educational
Research and Evaluation, 14, 155-179.

Hardre’, P. L., & Hennessey, M. (2010). Two rural worlds: Differences of rural high
school students’ motivational profiles in Indiana and Colorado. Journal of
Research in Rural Education, 25(8), 1-32.

Harackiewicz, J. M. Hidi, S. (2000). Motivating the academically unmotivated: A
critical issue for the 21st century. Review of Educational Research, 70, 151
179.

Hedge, T. (2001). Teaching and learning in the language classroom (Vol. 106):
Oxford University Press Oxford, UK.

Henson, R. (2001). Teacher self-efficacy: Substantive implications and measurement
dilemmas. Paper at the annual meeting of the Educational Research Exchange.
January 26, 2001. Texas A&M University,
Texas.www.des.emory.edu/mfp/erekeynote.pdf (retrieved Nov. 9., 2007).

91



Hicks, J. H., Kremer, M., Mbiti, I., & Miguel, E. (2011). Vocational education voucher
delivery and labor market returns A randomized evaluation among Kenyan
youth. Report for Spanish Impact Evaluation Fund (SIEF) http://siteresources.
world bank. org/INTHDOFFICE/Resources/\VocEd_SIEF_Report_2011-04-
07_final. pdf.

Hidi, S., & Baird, W. (1998). Strategies for increasing text-based interest and students’
recall of expository texts. Reading Research Quarterly, 23, 465—483.

Holbrook, J. (2003). Increasing relevance of science education: The way forward.
Science Education International, 14(1), 5-13.

Hulleman, C. S., & Harackiewicz, J. M. (2009). Promoting interest and performance
in high school science classes. Science, 326(5958), 1410-1412.

[jaiya, N. (2000). Failing schools’ and national development: Time for a reappraisal
of school effectiveness in Nigeria. Niger. J. Edu. Res. Evaluation, 16-42.

Jonassen, D. H. (2011). Learning to solve problems: A handbook for designing
problem-solving learning environments. New York: Routledge.

Jalbani, Laraib Nasir, (2014), The Impact of Effective Teaching Strategies on the
Students” Academic Performance and Learning Outcome, Munich, GRIN
Verlag, http://www.grin.com/en/e-book/300046/the-impact-of-effective-
teaching-strategies-on-the-students’s-academic-performance

Jazmawi, A. (2008). Underachievement and Low Success Rate of Jordanian
Students’s in Secondary Schools, Home Economics. Arab Open University,
Jordan

Karcher, Michael. J. & Laurel Finn. (2005). How Connectedness Contributes to
Experimental Smoking Among Rural Youth: Developmental and Ecological
Analyses. Journal of Primary Prevention, 26(1), 25-36. Retrieved October 5,
2009, from ProQuest Health and Medical Complete. (Document ID:
790246111).

Karimvand, P. N. (2011). The nexus between Iranian EFL Teachers’ self-efficacy,
teaching experience and gender. English Language Teaching, 4(3), pp.171 —
183.

Kiefer, S., Ellerbrock, C., & Alley, K. (2013). The Role of Responsive Teacher
Practices in Supporting Academic Motivation at the Middle Level. RMLE
Online, 38(1), 1-16. http://dx.doi.org/10.1080/19404476.2014.11462114

Ladd, H. F. (2012). Education and poverty: Confronting the evidence. Journal of
Policy Analysis and Management, 31(2), 203-227.

92


http://siteresources/

Lassa, P. (2000). Teacher production: A focus on Nigeria. The State of Education in
Nigeria. (pp. 70-83). Abuja: UNESCO.

Lightbown, P. M. (2008). Transfer appropriate processing as a model for classroom
second language acquisition. Understanding second language process, 27-44.

Lindner, J. R. (1998). Understanding employee motivation. Journal of Extension,
36(3), 1-8.

Linnenbrink, E. A., & Pintrich, P. R. (2002b). Achievement goal theory and affect:
An asymmetrical bidirectional model. Educational Psychologist, 37(2), 69—
78.

Lupi, M. H., & Turner, K. C. (2013). Beyond Graduation: The Sustainability of New
Pedagogy and Other Lessons Learned during a Short-Term Students’ Teaching
Abroad. SRATE Journal, 22(2), 46-54.

Maaranen, K., Pitkaniemi, H., Stenberg, K., & Karlsson, L. (2016). An idealistic view
of teaching: teacher students’ personal practical theories. Journal of Education
For Teaching, 42(1), 80-92.
http://dx.doi.org/10.1080/02607476.2015.1135278

Mainhard, T. (2009). Time consistency in teacher-class relationships (Unpublished
doctoral dissertation). Utrecht University, Utrecht, The Netherlands.

Matteson, Shirley .M, Mary B. Swarthout & Linda, Reichwein Zientek. (2011).
Students’ Motivation: Perspectives from Mathematics Teachers, Action in
Teacher Education, 33:3, 283-297, DOI: 10.1080/01626620.2011.592123

McMillan, R. (2000). Parental involvement, competition, and public school
performance: An Empirical Analysis Using individual Data. (no publication
data).

Mahler. D. (2017). Professional competence of teachers: Structure, development, and
the significance for students’ performance [Ph.D. Thesis], Retrieved from
http://macau.uni-kiel.de/receive/dissertation_diss_00020742.

Martin, A. J., & Marsh, H. W. (2006). Academic resilience and its psychological and
educational correlates: A construct validity approach. Psychology in the
Schools, 43(3), 267-281.

Matteson, S., Swarthout, M., & Zientek, L. (2011). Students’ Motivation: Perspectives
from Mathematics Teachers. Action In Teacher Education, 33(3), 283-297.
http://dx.doi.org/10.1080/01626620.2011.592123

Mehmood, S., & Taswir, T. (2013). The effects of social networking sites on the

academic performance of students’s in the college of applied sciences, Nizwa,
Oman. International Journal of Arts and Commerce, 2(1), 111-125.

93



Melinda L. Edwards and Brandon C. Smith.(2014). the-effects-of-the-neutral-
response option-on-the-extremeness-of participant
responshpps://blogs.longwood.edu/incite/2014/05/07.

Mendez, Gilberto. (2011). interview by Jarret Guajardo. Lead Senior Specialist for
Education (April 19).

Middleton, J.A, & Spanias, P.A. (1999). The motivation for Achievement in
Mathematics: Findings, Generalizations, and Criticisms of the Research.
Journal for Research in Mathematics Education, 30(1), 65-88.

Ministry of Education. (2016). Omani Educational Centre of Statistics.

Mitchual, S. J., Donkor, F. and Quansah, C. (2010). The relationship between
selfefficacy beliefs and performance of pre-service teacher interns. Ghana
Journal of Education and Teaching, 11, pp. 268 — 282.

Morrison, T.G., Kalin, R., & Morrison, M.A. (2004). Body-image evaluation and
investment among adolescents: A test of Sociocultural and social comparison
theories. Adolescence, 39, 571-592.

Motlagh SE, Amrai K, Yazdani MJ, Abderahim, HA, Souri H. (2011). The
relationship between self-efficacy and academic achievement in high school
students’s. Procedia - Social and Behavioral Sciences, 15: 765- 768. doi:
10.1016/j.sbspro.2011.03.180

Mustafa, Meral a, Esma Colak b, Ertan Zereyak. (2012). The relationship between
self-efficacy and academic performance / Procedia - Social and Behavioral
Sciences 46 (2012 ) 1143 — 1146

Nakata, M. (2006). Australian Indigenous studies: A question of discipline. The
Australian Journal of Anthropology, 17(3), 265-275.

National Middle School Association. (2017). Executive Parkway, Suite 300
Westerville, Ohio 43081 1-800-528-NMSA f: 614-895-4750 www.nmsa.org

National Center for Education Statistics (2007). NCES Report, “The Status of
Education in Rural America” (NCES 2007-040). Retrieved August 18, 2012.

Neufeld, G. & Mate, G. (2005). Hold on to your Kids: Why Parents Need to Matter
More than Peers. New York: Ballantine Books.

Nguyen, N., Allen, L. C., & Fraccastoro, K. (2005). Personality predicts academic
performance: Exploring the moderating role of gender. Journal of Higher
Education Policy and Management, 27(1), 105-117.

Nikolov, M., & Curtain, H. (2000). An early start: Young learners and modern
languages in Europe and beyond: Council of Europe.

94



N. Otis, F.M. Grouzet, L.G. Pelletier. (2005).Latent motivational change in an
academic setting: A 3-year longitudinal study Journal of Educational
Psychology, 97 (2) (2005), pp. 170-183

Nowlis, Stephen; Novemsky, Nathan; Wang, Jing, ( Jane); Dhar, Ravi; and Frederick,
Shane. (2009). Opportunity Cost Neglect. Journal of Consumer Research. 36,
(4), 553-561. Research Collection Lee Kong Chian School Of Business.
Available at: http://ink.library.smu.edu.sg/lkcsb_research/1295.

Ofoegbu, T.0O. (2012). Resources Used by Universal Basic Education (UBE) Teachers
In Teaching Basic Science And Technology in Nigeria: Proceedings of the

53rd Annual Conference of Science Teachers’ Association of Nigeria
(STAN).198-202.

Ogunsaju .S. (2004). A guide to school effectiveness in Nigeria. Ibadan: Laville.

Oktan, D. & Kivang Caganaga, C. (2015). The impact of teachers’ gender differences
on classroom management. International Online Journal of Education and
Teaching (I0JET), 2(4). 239-
247 .http://iojet.org/index.php/IOJET /article/view/106/117

Opdenakker, M., Maulana, R., & den Brok, P. (2012). Teacher—students’ interpersonal
relationships and academic motivation within one school year: developmental
changes and linkage. School Effectiveness and School Improvement, 23(1), 95-
1109.

Orelus, P. W. (2010). Academic achievers: whose definition?: an ethnographic study
examining the literacy (under) development of English language learners in
the era of high-stakes tests. Rotterdam: Sense, New Mexico State University,
USA. Published by: Sense Publishers, P.O. Box 21858, 3001 AW Rotterdam;
The Netherlands http://www.sensepublishers.com.

Oxfordbibliographies,(2015),retrieved29november2016,from:http://www.oxfordbibli
ographies.com  /view/document/obo-9780199756810/0b0-9780199756810-
0108.xml#firstMatch

Oxford, R. L. (2016). Teaching and Researching Language Learning Strategies: Self-
Regulation in Context: Routledge.

Pajares, F. (2003). Self-efficacy beliefs, motivation, and achievement in writing: A
review of the literature. Reading &Writing Quarterly; 19(2), 139-158.

P. C. K. (2012), Teachers 'General Pedagogical Content Knowledge, Content
Knowledge of Algebra. The Social Sciences, 7(5), 668-672.

Pajares, M. (1992). Teachers' Perceptions and Educational Research: Cleaning up a

Messy Construct. Review Of Educational Research, 62(3), 307.
http://dx.doi.org/10.2307/1170741.

95



Pajares, F. Miller, M. D. (1994). Role of self-efficacy and self-concept beliefs in
mathematical problem solving: A path analysis. Journal of Educational
Psychology. 86 (2), 193-203.

Palmer, D. H. (2009). Students’ interest generated during an inquiry skills lesson.
Journal of Research in Science Teaching, 46(2), 147-165.

Presenter, Jim Wright, 15 March (2012), Technical Assistance Meeting for CSE
ChairpersonsLake Placid, NY http://www.interventioncentral.org/ccse

Picard, Cecil J, (2004), A Supplement for Special Education, Louisiana Teacher
Assistance and Assessment Program , Louisiana Department of Education
;State Superintendent of Education.

Pintrich, P. R. (2003). A motivational science perspective on the role of students’
motivation in learning and teaching contexts. Journal of Educational
Psychology, 95, 667-686.

Ryan, R. M., Mims, V., & Koestner, R. (1983). Relation of reward contingency and
interpersonal context to intrinsic motivation: A review and test using cognitive
evaluation theory. Journal of Personality and Social Psychology, 45, 736-750.

Radovan, Marko; Makovec, Danijela: Relations between students’ motivation, and
perceptions of the learning environment - In CEPS Journal 5 (2015) 2, S. 115-
138 - URN: urn:nbn:de: 0111-pedos-109994

Radel, R., Sarrazin, P., Legrain, P., & Wild, T. (2010). Social contagion of motivation
between teacher and students’: Analyzing underlying processes. Journal of
Educational Psychology, 102, 577-587.

Reeve, J. M. (1996). Motivating others: Nurturing inner motivational resources. New
York: Allyn & Bacon.

Reeve, J., Nix, G., & Hamm, D. (2003). Testing models of the experience of self-
determination in intrinsic motivation and the conundrum of choice. Journal of
educational psychology, 95(2), 375.

Refueled, D. & Hoferichter, F. (2015). Development and Validation of the Teacher
and Motivation (TEMO) Scale. (2017).: A Self-Report Measure Assessing
Students’ Perceptions of Liked and Disliked Teachers as Motivators.
International Journal of School & Educational Psychology, 3(2), 97-106.
http://dx.doi.org/

Seifert, T. L. (2004). Understanding students” motivation. Educational Research, 46,
137-149.

Smith, C; Ngo, TD; Edwards, P; Free, C (2014) MObile Technology for Improved
Family Planning: update to randomized controlled trial protocol. Trials, 15 (1).

96



p. 440. ISSN 1745-6215 DOI: 10.1186/1745- 6215-15-440

Sansone, C., & Morgan, C. (1992). Intrinsic motivation and education: Competence
in context. Motivation and Emotion, 16, 249-278.

Schunk, D. H., Meece, J. R., & Pintrich, P. R. (2012). Motivation in education:
Theory, research, and applications: Pearson Higher Ed.

Schunk, D. H., & Pajares, F. (2002). The development of academic self-efficacy. In
A. Wigfield & J. S. Eccles (Eds.), Development of achievement motivation,
(pp. 15-31). San Diego, CA: Academic Press.

Sciarra DT, Ambrosino KE. Featured research. (2017). Post-secondary expectations
and educational attainment. Professional School Counseling. 2011;14:231—
241.

Senemeoglu N, Demirel M, Yagc1 E, Ustiindag T, 2009. Elementary School Teachers’
Self-Efficacy Beliefs: A Turkish Case. Humanity & Social Sciences Journal,
4(2). 164-171.

Shirley M. Matteson, Mary B. Swarthout & Linda Reichwein Zientek. (2011).
Students’ Motivation: Perspectives from Mathematics Teachers, Action in
Teacher Education, 33:3, 283-297, DOI: 10.1080/01626620.2011.592123

Skinner, E.A., & Belmont, M.J. (1993). Motivation in the classroom: Reciprocal
effects of teacher behavior and students’ engagement across the school year.
Journal of Educational Psychology, 85, 571-581.

Serebg, @., Halvari, H., Gulli, V. F., & Kristiansen, R. (2009). The role of self-
determination theory in explaining teachers’ motivation to continue to use e-
learning technology. Computers & Education, 53(4), 1177-1187.

Steinberg, L., & Silverberg, S. (1986). The vissitudes of autonomy in early
adolescence. Child Development, 57, 841-851.

Steinmayr R., Crede J., McElvany N., Wirthwein L. (2015). Subjective well-being,
test anxiety, academic achievement: testing for reciprocal effects. Front.
Psychol. 6:1994

Sugita, M. (2007). EFL Motivational strategies in the Japanese secondary school
context. In A. Takeuchi, A. Kikuchi, T. Nabei, T. Yashima, S. Yamane, S.
Sumi, et al. (Eds.), Explorations in English language education: Papers in
honor of Professor E. Saito on his retirement (pp. 256e266). Tokyo: Sanseido.

Sugita McEown, M., & Takeuchi, O. (2014). Motivational strategies in EFL
classrooms: How do teachers impact students’ motivation? Innovation in
Language Learning and Teaching, 8(1), 20-38.
DOI: 10.1080/17501229.2012.741133

97


http://dx.doi.org/10.1080/17501229.2012.741133

Teacher Definition. (2016). Marriam Webster. Retrieved 29 November 2016, from
http://www.merriam-webster.com.

Teijlingen Edwin R. van & Hundley Vanora. (2001). The Importance of Pilot Studies;
Social Research Update is published quarterly by the Department of
Sociology, University of Surrey, Guildford GU7 5XH, England. Subscriptions
for the hardcopy version are free to researchers with addresses in the UK.
Apply to SRU subscriptions at the address above, or email
sru@soc.surrey.ac.uk.

Tella, S. (2003). M-learning—Cybertextual traveling or a herald of Post-Modern
education. Mobile learning, 7-21.

Terry T. Kidd & Song, Holim. (2008). Handbook of Research on Instructional
Systems and Technology. (Texas Southern University, USA) Release Date:
Pages: 1110 ISBN13: 9781599048659|ISBN10: |DOI: 10.4018/978-1-59904-
865-9

Thomas, K. W., & Velthouse, B. A. (1990). Cognitive elements of empowerment: An
“interpretive” model of intrinsic task motivation. Academy of management
review, 15(4), 666-681.

Thoonen, E., Sleegers, P., Peetsma, T., & Oort, F. (2011). Can teachers motivate
students’s to learn?. Educational Studies, 37(3), 345-360. http://dx.doi.org/

Tollefson, N. (2000). Classroom applications of cognitive theories of motivation.
Educational Psychology Review, 12, 63-83.

Tschannen-Moran, M., Woolfolk Hoy, A., & Hoy, W. K. (1998). Teacher efficacy: Its
meaning and measure. Review of Educational Research, 68, 202—-248.

Tunde, A. O. (2013). Influence of personality and self-esteem on teachers’ proness to
burnout syndrome in Lagos Metropolis. American Journal of Applied
Psychology, 1(1), 7-13.

Van Eerde, W., & Thierry, H. (1996). Vroom's expectancy models and work-related
criteria: A meta-analysis. Journal of applied psychology, 81(5), 575.

Vermunt, J. D. (2005). Relations between students’ learning patterns and personal and
contextual factors and academic performance. Higher education, 49(3), 205-
234.

Volet, S. E., Vauras, M., & Salonen, P. (2010). Self- and social regulation in learning
contexts: An integrative perspective. Educational Psychologist, 44, 215-226.

Walker, C. O., Greene, B. A., & Mansell, R. A. (2006). Identification with academics,

intrinsic/extrinsic motivation, and self-efficacy as predictors of cognitive
engagement. Learning and individual differences, 16(1), 1-12.

98



Wang, M.-T., & Holcombe, R. (2010). Adolescents’ perceptions of the school
environment, engagement, and academic achievement in middle school.
American Educational Research Journal, 47(3), 633-662.

Wenglinsky, H. (2002). The link between teacher classroom practices and students’
academic performance. Education policy analysis archives, 10, 12.

Weiner, B. (1976). An attribution approach for educational psychology. Review of
Education in Research, 4(1), 179-2009.

Wiesman, J. (2012). Students’ Motivation and the Alignment of Teacher Perceptions.
The Clearing House: A Journal of Educational Strategies, Issues, And Ideas,
85(3), 102-108. http://dx.doi.org/10.1080/00098655.2011.653016

Wigfield, A., & Eccles, J. S. (2000). Expectancy—value theory of achievement
motivation. Contemporary educational psychology, 25(1), 68-81.

Wild, T.C., Enzle, M.E., Nix, G., & Deci, E.L. (1997). Perceiving others as
intrinsically or extrinsically motivated: Ef fects on expectancy formation and
task engagement. Personality and Social Psychology Bulletin, 23, 837-848.
Pajares

Wong, Chai, C. S.,L. H., & King, R. B. (2016). Surveying and modeling students’
motivation and learning strategies for mobile-assisted seamless Chinese
language learning. Journal of Educational Technology & Society, 19(3), 170.

Yala, P. O., & Wanjohi, W. C. (2011).Performance Determinants of KCSE in
Mathematics in Secondary Schools in Nyamira Division Kenya. Asian Social
Science, 7(20), 107-112.

Yusuf. Muhammed, (2011). The impact of self-efficacy, achievement motivation, and
self-regulated learning strategies on students’ academic achievement.
Procedia- Social and Behavioral Sciences. 2011; 15: 2623— 2626

Zarei, A. A., & Sharifabad, N. A. (2012). Experienced and novice Iranian teachers’
perceptions as to the effect of intrinsic factors on teacher efficacy. Basic
Research Journal of Education Research and Review, 1(1), 4-14.

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary
educational psychology, 25(1), 82-91.

99





