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December 2017 
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Faculty:    Human Ecology 
 
 
Decreased psychological well-being is one of the most important issues among 
adolescents in Iran which also has increased amongst Iranian immigrant adolescents. 
Many factors are identified as risk and protective factors for adolescents’ psychological 
well-being. However, very limited research has focused on the role of parental 
autonomy support and teacher’s autonomy support on psychological well-being 
particularly among the Iranian adolescents who live in Kuala Lumpur, Malaysia. 
Therefore, this study aimed to examine the relationships between parental autonomy 
support and teacher’s autonomy support and psychological well-being. Furthermore, 
this study examined the role of self-regulation as a mediator for the relationships 
between the parental autonomy support and teacher’s autonomy support, and 
psychological well-being. This study utilized the Self-determination theory.  
 
 
Correlational research design was utilized for this study. A total of 170 students aged 
between 12-18 years old were selected as respondents and the cluster random sampling 
was employed to obtain the research sample. Respondents selected from one private 
and two public Iranian schools in Kuala Lumpur, Malaysia. The instruments used for 
data collection included subjective vitality scale (Ryan and Frederick 1997), 
Perceptions of Parents Scale (Robbins, 1994), Learning Climate Questionnaire 
(Williams & Deci, 1996), Academic Self-Regulation Questionnaire (Ryan & Connell, 
1989). 
 
 
The results of the Pearson correlation analysis showed a negative significant 
relationship between age and psychological well-being. Also there was no significant 
relationship between number of sibling and psychological well-being. However 
mother’s education, father’s education, family income, parental autonomy support, 
teacher’s autonomy support were significantly correlated with psychological well-
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being. In this study, self-regulation mediated the relationship between parental 
autonomy support, teacher’s autonomy support and psychological well-being among 
adolescents. The t-test result also indicated that there was no significant difference 
between males and females in psychological well-being. Hierarchical regression 
analyses indicated that paternal autonomy support, maternal autonomy support, 
teacher’s autonomy support and self-regulation were significant contributors to 
adolescents’ psychological well-being. Moreover, maternal autonomy support was the 
strongest predictor of adolescent psychological well-being and self-regulation mediated 
the relationship of parental autonomy support and teacher’s autonomy support with 
psychological well-being. 
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Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai 
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HUBUNGAN ANTARA SOKONGAN AUTONOMI IBU BAPA, SOKONGAN 
AUTONOMI GURU, REGULASI DIRI DAN KESEJAHTERAAN  

PSIKOLOGI DALAM KALANGAN REMAJA WARGA  
IRAN DI KUALA LUMPUR, MALAYSIA  

 
 

Oleh 
 
 

SARA GHAZIZADEH EHSAEI 

Disember 2017 

Pengerusi:   Zainal Bin Madon, PhD
Fakulti:    Ekologi Manusia

Penyusutan kesejahteraan psikologi ialah salah satu isu terpenting dalam kalangan 
remaja di Iran dan menunjukkan peningkatan dalam kalangan remaja pendatang warga 
Iran. Banyak faktor yang dikenal pasti sebagai faktor risiko dan pengawalan bagi 
kesejahteraan psikologi remaja. Walau bagaimanapun, penyelidikan yang sangat terhad 
memberi tumpuan kepada peranan sokongan autonomi ibu bapa, sokongan autonomi 
guru terhadap kesejahteraan psikologi khususnya di kalangan remaja Iran yang tinggal 
di Kuala Lumpur, Malaysia. Justeru,  kajian ini bertujuan mengkaji hubungan antara 
sokongan autonomi ibu bapa, sokongan autonomi guru ke atas kesejahteraan psikologi. 
Secara mendalam, kajian ini mengkaji peranan regulasi diri sebagai mediator hubungan 
antara autonomi ibu bapa, sokongan autonomi guru dan kesejahteraan psikologi. Kajian 
ini menggunakan teori determinasi kendiri. 
 
 
Kajian ini menggunakan reka bentuk kajian korelasi. Seramai 170 orang murid 
berumur 12-18 tahun dipilh sebagai responden dan persampelan rawak kluster 
digunakan untuk mendapatkan sampel kajian. Responden dipilih dari sebuah sekolah 
swasta Iran dan dua buah sekolah awam Iran di Kuala Lumpur, Malaysia. Instrumen 
digunakan untuk pengumpulan data adalah termasuk Subjective Vitality Scale (Ryan 
and Frederick 1997), Perceptions of Parents Scale (Robbins, 1994), Learning Climate 
Questionnaire (Williams & Deci, 1996), Academic Self-Regulation Questionnaire 
(Ryan & Connell, 1989). 
 
 
Keputusan analisis korelasi Pearson menunjukkan terdapat hubungan negatif yang 
signifikan antara umur dan kesejahteraan psikologi. Selain itu, tidak terdapat hubungan 
yang signifikan antara bilangan adik beradik dan kesejahteraan psikologi. 
Walaubagaimanapun, pendidikan ibu pendidikan bapa, pendapatan keluarga, sokongan 
autonomi ibu bapa, sokongan autonomi guru mempunyai perkaitan yang signifikan 
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dengan kesejahteraan psikologi. Dalam kajian ini, regulasi diri menjadi mediator 
hubungan antara sokongan autonomi ibu bapa, sokongan autonomi guru dan 
kesejahteraan psikologi dalam kalangan remaja. Keputusan ujian t menunjukkan tidak 
ada sebarang perbezaan signifikan kesejahtaran psikologi antara lelaki dan perempuan. 
Analisis hierarchical regression menunjukkan bahawa sokongan autonomi bapa, 
sokongan autonomi ibu, sokongan autonomi guru dan regulasi diri merupakan 
penyumbang signifikan kepada kesejahteraan psikologi. Sokongan autonomi ibu 
merupakan peramal terkuat kepada kesejahteraan psikologi remaja dan regulasi diri 
adalah mediator di antara sokongan autonomi ibu bapa, sokongan autonomi guru dan 
kesejahteraan psikologi. 
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CHAPTER 1 

INTRODUCTION 
 
 
1.1 Overview 
 
 
The first chapter of the present study commenced with a background discussion about 
psychological well-being. Next, statement of problem was presented upon issues 
related to the topic of study. After that, respectively, research objectives, hypotheses of 
the study, significance of the study, conceptual and operational definitions of key terms 
were discussed. Finally, according to the theoretical background of the study, the 
conceptual framework of the study was provided and discussed. 
 
 
1.2 Background of the Study 
 
 
As a critically developmental period in human life, adolescence is definable in terms of 
a period of human’s life span between childhood and adulthood (Santrock, 2015). 
Santrock (2015) further discussed that adolescence is related to an increase in 
susceptibility to biological, physical, cognitive, emotional, behavioral, and social 
changes as well as adjustment problems that teens may experience. Besides, 
adolescence also is a period of increased vulnerability to stressful life events and 
consequently may influence negatively on life quality and well-being (Momtaz, Hamid, 
& Ibrahim, 2014; Wong, 2011; Yaacob, Juhari, Talib, & Uba, 2009). According to 
Sussman (2013) behavioral patterns that affect the whole life span, are shaped during 
adolescence. In order to positively form well-being among adolescents, it is necessary  
to address them as a generation that are considered as pillars of society, which upon 
their efforts a nation will be constructed (Bakar, Fatah, Sidek, & Sample, 2013). 
Huppert (2009) defined well-being as a positive and sustainable condition that guides 
individuals to survive as well as flourish in social  life. Furthermore, as an emotional 
construct, adolescence is linked with future life that is happiness and satisfaction that 
individuals may be confronted with in their future life (Bakar et al., 2013). As a 
consequence, well-being is a condition of complete, physical, social and mental health 
that is associated with adolescence (Chen, 2010). In other words, well-being is 
portrayed by existence of positive feelings and lack of negative feelings and also it is 
associated with an insight into human potentials that are fully operating (Ryan & Deci, 
2001).  
 
 
As such, promoting well-being in adolescents is important and related to teaching, 
education, learning, achievements and sustainable development (O’Brien, 2008). Also, 
since well-being is often linked with happiness O’Brien (2008) happy students may be 
more enthusiastic about their education and it is less probable that happy students miss 
classes and consequently they are more devoted to their academic performances than 
unhappy students (Snyder, 2010). There are a number of factors that directly are 
connected to an adolescent’s psychological well-being, but the present study 
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concentrates on parental and teacher’s autonomy support.  Besides, the study pays 
attention to self-regulation in relation to adolescent’s psychological well-being.  
Important environmental factors such as parents and teachers, which are influential on 
adolescent health and well-being have been investigated during past decades. 
Consequently, a good number of research have provided empirical information that 
argued the associations among parents and teachers’ relationships with students from 
one side and psychological well-being of adolescence from the other side (Chu, 
Saucier, & Hafner, 2010; Downie et al., 2007; Lekes, Gingras, Philippe, Koestner, & 
Fang, 2010; López-Walle, Balaguer, Castillo, & Tristán, 2012; Santrock, 2015; 
Stebbings, Taylor, Ian, & Spray, Christopher, 2015).  
 
 
As the first factor, parental autonomy support is an essential element in socializing with 
others and in developing  children and adolescents towards a happy life (Lekes et al., 
2010). As the second factor, autonomy support is another social practice that parents 
persuade their children towards independent decision making, assist them to choose the 
best alternative in any social condition that is provide children for rational decision. As 
such, both factors are linked with positive outcomes that in turn assist children with 
constructing well-being (Joussemet, Landry, & Koestner, 2008). Also, perceived 
autonomy support promotes more behavioural regulation. In general, there is a good 
number of research that have confirmed the impact of  autonomy support on 
constructing and improving self-regulation (Chirkov & Ryan, 2001; Deci & Ryan, 
2008; Kins, Beyers, Soenens, & Vansteenkiste, 2009) and psychological well-being 
(Taylor & Ntoumanis, 2007). 
 
 
Besides, research has proven that in social practice provided autonomy support by 
teachers develops students' self-regulation and well-being (Assor, Kaplan, Kanat-
Maymon, & Roth, 2005; Jeno, 2014; Simon & Durand-Bush, 2014). On the other hand, 
by controlling students’ motivations, it is possible that some negative influences affect 
the well-being constructions among adolescence (Grolnick, 2009; Reeve & Halusic, 
2009; Reeve & Jang, 2006). 
 
 
Additionally, a considerable amount of literature corroborated that parents and teachers 
behavior may have influence on constructing adolescent’s wellbeing (Fulkerson et al., 
2006). In line with this view, Ryan, Stiller and Lynch (1994) emphasized the effects of 
the two above mentioned factors on constructing adolescents’ well-being. Besides, 
Ryan, Stiller and Lynch (1994) referred to mediation effects of self-regulation in the 
process of well-being construction. In other words, self-regulation is a factor that is 
related to parents and teachers’ behavior towards adolescents; that is whenever there 
are good and supportive relationships between parents and teachers from one side, and 
students from the other, then students will be more motivated to develop self-regulation 
and consequently promote their well-beings. This result indicates that those 
autonomous adolescents with good relationships with parents and teachers are more 
motivated to target towards their goals and are better adjusted towards social life and 
consequently construct a better well-being. As a result, the present study targeted at 
investigating how self-regulation may mediate between parental and teacher’s 
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autonomy support from one hand and well-being construction in the other hand among 
Iranian adolescents in Kuala Lumpur, Malaysia.  
 
 
1.3 The Statement of Problem 
 
 
Essential for the healthy psychological development of children is an autonomy 
supportive social environment, in which children are encouraged and helped to 
experience a sense of true ownership regarding their thoughts, feelings, and behaviors 
(Ryan, Deci, & Vansteenkiste, 2016). Many studies have demonstrated the beneficial 
effects of an autonomy-supportive environment for children’s psychosocial well-being 
(e.g., Grolnick, Ryan, & Deci, 1991), whereas a controlling context has been found to 
be detrimental for children’s psychological functioning (Soenens & Vansteenkiste, 
2010).  
 
 
McMahan and Estes (2011) stated that in psychological research focusing on well-
being during adolescence period is worthy of examination since during this period of 
life adolescents experience some physiological changes and they also experience more 
social events which consequently influence on adolescents’ psychological well-being 
significantly. Some adolescent new experiences would be stressful that these stressful 
experiences may exist in the domains of family and school (Noor & Alwi, 2013). 
According to some conducted studies such as (Guzder & Rousseau, 2010; Tingvold, 
Middelthon, Allen, & Hauff, 2012) an adolescent well-being study cannot be 
performed unless research focuses on parental cares and teachers’ behavior towards the 
adolescents. Whenever adolescents are faced with absence or negligent care from their 
environments (parents and teachers), it is probable that they improve risky behavior 
(Kocayörük, Altıntas, & İçbay, 2015).  Teachers facilitate the acquisition and 
development of important cognitive skills and at the same time serve as a source of 
emotional support when difficulties arise during the learning process or in the context 
of children’s social adjustment at school (Hamre & Pianta, 2005; Hughes, Cavell, & 
Willson, 2001; Verschueren, 2015). During this developmental period, parents are also 
important reference figures in children’s lives (Collins, Madsen, & Susman-Stillman, 
2002), fulfilling an even broader variety of roles than teachers. Parents introduce 
societally relevant norms and provide the necessary guidance so children learn to take 
responsibility for their functioning (Maccoby, 2015). Furthermore, parents’ role also 
involves teaching and protecting their children (Grusec & Davidov, 2010). Most 
studies, however, have focused on one particular source of autonomy support instead of 
considering the unique relations between multiple sources and children’s psychological 
well-being. Each of these two types of relationships has unique features, with the 
parents-child and teacher-child relationships being more vertical in nature (Dunn, 2015; 
Maccoby, 2015).  
 
 
It is important to pay attention to this fact that parental autonomy support is linked with 
adolescent’s self-regulation. For example, those children that were experienced more 
parental autonomy support in the family domain or they receive sufficient 
encouragement about the importance of doing school work have demonstrated a better 
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well-being construction. To add to this positive results, also whenever paternal 
autonomy supportive was together with teachers’ supports, the adolescents 
demonstrated even a better well-being construction (Harter, 1981; Ryan & Connell, 
1989). As a result, when there is insufficient self-regulation during adolescents, these 
issues can reduce adolescent’s wellbeing (Baumeister, Bushman, & Campbell, 2000). 
In general research has proven that adolescents self-regulation improved more as far as 
teachers provide them autonomy support and students feel satisfaction about teachers’ 
care (Baumeister et al., 2000; Jeno, 2014; Ommundsen & Kval, 2007; Reeve, Nix, & 
Hamm, 2003; Stornes, Bru, & Idsoe, 2008).  
 
 
According to a conducted study in Iran, there are 18 million young people. It means 
that 27.2% of the total population is between the age of 10 to 19 years old (Moeini et 
al., 2008). Based on a recent research study, Clemente and Hezomi (2016) maintained 
that psychological well-being has been a very severe psychological problem of Iranian 
adolescents. There have been some research studies that have assessed psychological 
well-being in Iran. For instance, Ahmadi, Namazizadeh and Mokhtari (2012) reported 
that psychiatrists conducted a study in Iran and based on face to face DSM-IV 
interviews they realized that 39/7% of 17 to 24 years old subjects suffered from low 
well-being. In tandem with this result, Vandad Sharifi, Hajebi and Radgoodarzi (2015) 
reported that younger generation in Iran suffered from  mental disorders, 
maladjustments, and social problems. 
 
 
The wave of Iranian immigrants that were looking for stress free lives has been started 
since 1970 (Chi, 2011). During this period of immigration, Iranian people immigrated 
to other countries in order to pursue economic and professional goals and consequently 
to obtain better educational and occupational opportunities for their children  (Jalali, 
2005). This wave of immigration was followed by emerging new problems such as 
psychological distress and unsuccessfulness in finding  jobs or pursuing education's 
goals (Ghaffarian, 1998). Consequently, due to an increase in Iranian immigrant to 
Malaysia, the population of Iranian immigrants in Kuala Lumpur has been increased in 
the last decades. According to Chi (2011) the population of Iranian immigrants was 
more than 70,000. Majority of (70%) of Iranian immigrants come to Malaysia to make 
a living or find a better job, 10% of them are in Malaysia for business, 3% of Iranian 
immigrants come to improve their English, and finally around 2% of them use 
Malaysia as a stepping stone to move in to the other countries such as Canada and 
United States or New Zealand and Australia. 
 
 
According to Hosseini (2014) the population of Iranian immigrant adolescents who 
were studying in Iranian schools in Malaysia year 2014 was approximately 260 male 
and female students. In fact, more than 22% of this population is at risk of potential 
problems like difficulties in acculturation, and cultural shock due to immigration to a 
new society that is Malaysia. Furthermore, research added that there is increasing in 
maladjustment, emotional and social miss behaviors, truancy, low psychological well-
being, family discord, and finally, an increase in cigarette and alcohol use/abuse among 
Iranian immigrant adolescents in Malaysia. 
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Clemente and Hezomi (2016) stated that psychological well-being of Iranian 
adolescents is low. Hosseini (2014)  further discussed that going to a new country may 
even negatively affect the low psychological well-being of the Iranian students who 
study overseas, and it is while only few studies have been done about the construction 
of well-being among Iranian adolescents in Malaysia.  Consequently, the present 
research attempted to investigate the construction of well-being among those 
adolescents who study in Malaysia. In addition, in the last decades a lot of research 
studies have been conducted on construction of adolescents’ psychological well-being 
(Funk, Huebner, & Valois, 2006; Garcia & Siddiqui, 2009; Garcia & Sikström, 2013; 
Kjell, 2011), but there is little research that concentrated on paternal and teachers’ 
autonomy supports on adolescents’ well-being (Chirkov & Ryan, 2001).  
 
 
Unfortunately, most studies on autonomy support and psychological well-being 
focused on the role of either parents (e.g., Barber, 1996; Grolnick et al., 1991) or 
teachers (e.g., Assor et al., 2005). While most studies focused on only one single 
source of autonomy support, a few studies have included multiple sources. For 
example, Ferguson, Kasser, and Jahng (2011) showed that autonomy support from both 
parents (i.e., an averaged score of maternal and paternal autonomy support) and 
teachers related independently to students’ satisfaction with life and school. Studies 
with regard to parental autonomy support and children’s psychological well-being 
among Iranian students are currently lacking. Nevertheless, there is a variety of 
research that investigated a linear association between parental autonomy supports, 
teacher autonomy supports and well-being construction among adolescents (Chirkov & 
Ryan, 2001; Chu et al., 2010; Downie et al., 2007; Kocayörük, Altıntas, & İçbay, 2015; 
Lekes et al., 2010; López-Walle et al., 2012; Niemiec et al., 2006; Ratelle, Simard, & 
Guay, 2013; Stebbings, Ian, et al., 2015), to the knowledge of researcher, there are 
negligent studies that paid attention to mediating role of self-regulation in adolescent’s 
well-being. 
 
 
While the benefits of parental and teacher autonomy support have been thoroughly 
investigated across diverse ethnic and age groups, there is little empirical research 
examining the perceptions of autonomy support among adolescent immigrants, 
particularly in relation to the outcomes of self-regulation and psychological well-being. 
Given the rise of the Iranian youth immigrant population in Malaysia, the dearth of 
research concerning this population within the SDT framework could be surprising. 
Thus, the aim of this study is to address this gap in the well-being literature. The 
present research may advance the field in contributing to a better and more 
comprehensive understanding of the perceptions and experiences of students’ 
autonomy during the developmental stage of adolescence. To the best of researcher 
knowledge there are no studies concerning about adolescents’ psychological well-being 
among Iranian adolescents who live abroad specially in Malaysia. Most studies 
concentrated on Iranian adults. Due to the lack of literature about Iranian adolescents 
who study in Malaysia, the current study aimed to determine the relationships between 
parental autonomy support, teacher’s autonomy support, self-regulation, and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
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1.4 Research Questions 
 
 
Accordant to the problem statement, the following research questions are posed: 
 
 
1. What are the level of parental autonomy support (Paternal autonomy support, 
maternal autonomy support), teacher’s autonomy support, self-regulation, and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia? 
2. Are there any differences in psychological well-being between male and female 
among Iranian adolescents in Kuala Lumpur, Malaysia? 
3. Are there any relationship between age, number of siblings, mother’s education, 
father’s education, family income, parental autonomy support (paternal autonomy 
support, maternal autonomy support), teacher’s autonomy support, self-regulation, and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia? 
4. To what extent parental autonomy support (paternal autonomy support, maternal 
autonomy support), teacher’s autonomy support, self-regulation predict psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia? 
5. Does self-regulation mediate the relationship between parental autonomy support 
(paternal autonomy support, maternal autonomy support), teacher’s autonomy support 
with psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia? 
 
 
1.5 Objective of the Study 
 
 

General objective 
 
 

The main objective of this study was to examine relationship between parental 
autonomy support, teacher’s autonomy support, self-regulation and psychological well-
being among Iranian adolescents in Kuala Lumpur, Malaysia. 
 
 

The Specific Objectives
 
 

1. To describe the level of parental autonomy support (paternal autonomy support, 
maternal autonomy support), teacher’s autonomy support, self-regulation and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
2. To compare the differences between male and female Iranian adolescents’ 
psychological well-being in Kuala Lumpur, Malaysia. 
3. To determine the relationship between age, number of siblings, mother’s education, 
father’s education, family income, and psychological well-being among Iranian 
adolescents in Kuala Lumpur, Malaysia. 
4.  To examine the relationship between parental autonomy support (paternal autonomy 
support, maternal autonomy support), teacher’s autonomy support, self-regulation, and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
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5. To determine the unique predictors of psychological well-being among Iranian 
adolescents in Kuala Lumpur, Malaysia; and 
5. To determine the mediating role of self-regulation in the relationship between 
parental autonomy support (paternal autonomy support, maternal autonomy support), 
teacher’s autonomy support, and psychological well-being among Iranian adolescents 
in Kuala Lumpur, Malaysia. 
 
 
1.6 Research Hypotheses 
 
 
Accordant to the above-mentioned objectives of the study, the following hypotheses 
were proposed: 
 
 
Objective 2: To compare the differences between male and female Iranian adolescents’ 
psychological well-being in Kuala Lumpur, Malaysia. 
Ha1:  There is a significant difference in psychological well-being between male and 
female Iranian adolescents. 
 
 
Objective 3: To determine the relationship between age, number of siblings, mother’s 
education, father’s education, family income, and psychological well-being among 
Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha2:   There is a significant relationship between age and psychological well-being 
among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha3: There is a significant relationship between number of siblings and psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha4: There is a significant relationship between father’s education and psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha5:  There is a significant relationship between mother’s education and psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha6:  There is a significant relationship between family income and psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
 
 
Objective 4: To examine the relationship between parental autonomy support (paternal 
autonomy support, maternal autonomy support), teacher’s autonomy support, self-
regulation, and psychological well-being among Iranian adolescents in Kuala Lumpur, 
Malaysia. 
Ha7:  There is a significant relationship between paternal autonomy support and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha8:  There is a significant relationship between maternal autonomy support and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha9:  There is a significant relationship between teacher’s autonomy support and 
psychological well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha10:  There is a significant relationship between self-regulation and psychological 
well-being among Iranian adolescents in Kuala Lumpur, Malaysia. 
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Objective 5: To determine the unique predictors of psychological well-being among 
Iranian adolescents in Kuala Lumpur, Malaysia. 
Ha11:  For the selected independent variable, the regression coefficients are significant 
when regressed against psychological well-being among Iranian adolescents in Kuala 
Lumpur, Malaysia. 
 
 
Objective 6: To determine the mediating role of self-regulation in the relationship 
between parental autonomy support (paternal autonomy support, maternal autonomy 
support), teacher’s autonomy support, and psychological well-being among Iranian 
adolescents in Kuala Lumpur, Malaysia. 
Ha12: Self-regulation mediates the relationship between paternal autonomy support 
and adolescents’ psychological well-being. 
Ha13: Self-regulation mediates the relationship between maternal autonomy support 
and adolescents’ psychological well-being. 
Ha14: Self-regulation mediates the relationship between teacher’s autonomy support 
and adolescents’ psychological well-being. 
 
 
1.7 Significance of the Study 

 
 

The importance role of youth and adolescents to a community cannot be ignored. They 
can play a crucial role in society. Lower psychological well-being may affect children, 
their families as well as society. It has been proven that adolescent behavioral problems 
may be manifested in adulthood later in life including delinquency, crime, and 
depression (Kuldas, Satyen, Ismail, & Hashim, 2014). Thus, their problems, attitudes, 
attributes, and demands should be recognized.  
 
 
The relationships between parental autonomy support, teacher’s autonomy support, 
self-regulation and psychological well-being among Iranian adolescents who study in 
Malaysia is still scarce. Based on this therefore, the researcher deemed it necessary to 
investigate this issue in the Malaysian context to provide more in-depth understanding 
on lower psychological well-being among Iranian adolescents. This would help to fill 
the existing gap in the research carried out in this issue. In addition, this study will 
provide clearer picture on how the selected factors influence psychological well-being 
among Iranian adolescents who study in Malaysia.  
 
 
This study also will provide an insight on how the relationships are between parental 
autonomy support, teacher’s autonomy support, self-regulation and psychological well-
being among Iranian adolescents; and to explore the mediating role of self-regulation in 
the relationship between parental autonomy support, teacher’s autonomy support, and 
psychological well-being among adolescents. The results of current study, will give 
information to parents on how parental autonomy support, contributes to adolescents’ 
psychological well-being. Findings from this research also strengthen the knowledge of 
the area of developmental psychology. This information can help parents to monitor 
their own behavior in order to enhance the psychological well-being of their 
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adolescents. Moreover, the results from this study can help the parents to protect and 
support their adolescents in the foreign country in order to improve the adolescent 
psychological well-being. 
 
 
Also it is significant to agencies and practitioners working with adolescents for proper 
planning, implementation, and co-ordination of programs and/or services on improving 
the psychological well-being of adolescents. Therefore, results of this research will be 
served as a references material for future studies concerning the psychological well-
being of adolescents. It could pave the way for a more comprehensive research on the 
role of multiple contexts in influencing the dynamic of adolescent development. Also 
the out put data from the study would be applied by program managers and policy 
makers in development of strategic plans for depression prevention among adolescents. 
 
 
In this research the findings from this research will have both academic and practical 
implications. The results of the study can be helpful in enhancing the mental health and 
psychological well-being of Iranian adolescents in Kuala Lumpur, Malaysia and this 
study is useful for families for improving their relationship with their children. It is 
important to evaluate how psychological well-being and self-regulation can be fostered 
during childhood and to better understand the variables that contribute to its 
development. Therefore, the findings of the current study will provide information that 
can help school psychologists to understand how children and adolescents grow into 
competent and well-adjusted adulthood. Also the findings from this study could help 
and guide the experts and researchers in the psychological well-being field to prepare 
some appropriate program to development. 
 
 
1.8 Definition of Terminology 
 
 
Psychological Well-being 
 
 
Conceptual Definition: Psychological well-being characterized by cohesive awareness 
of self and capability in terms of ideal mental evolution and growth (Ryan & Deci, 
2001).  
 
 
Operational Definition: In this study, well-being refers to respondent’s scores on the 
Subjective Vitality Scale Developed by Ryan and Frederick (1997). Higher the score in 
this scale shows the higher rate of psychological well-being.  
 
 
Parental Autonomy Support  
 
 
Conceptual Definition: Prental autonomy support has been recognized as an 
empathetic quality of parenting towards their children’s thoughts and viewpoints, who 
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grant them selections on every occasion, and support them to discover and enact 
according to their own standards and comforts (Grolnick, Gurland, Courcey, & Jacob, 
2002; Ryan, Deci, Grolnick, &  Guardia, 2006). 
 
 
Operational Definition: In this study, Parental autonomy support was determined by 
respondents’ scores on the Perceptions of Parents Scales (POPS) (Grolnick, Ryan, & 
Deci, 1991) Higher the score in these scale shows the higher rate of parental autonomy 
support. 
 
 
Teacher’s Autonomy Support
 
 
Conceptual Definition: Teachers’ autonomy support reflects how teachers allow 
students to identify, nurture, and develop their inner motivational resources, personal 
interests and values during instruction (Reeve & Halusic, 2009).  
 
 
Operational Definition: Teacher’s autonomy support was determined by respondents’ 
scores on the Learning Climate Questionnaire (LCQ). Higher the score in this scale 
will show the higher rate of teacher’s autonomy support. 
 
 
Self-regulation 
 
 
Conceptual Definition: Self-regulation reflects how individuals effectively deal with 
their behaviors, emotions and thoughts, and manage difficulties and challenges in their 
learning environment (Simon & Durand-Bush, 2014). 
 
 
Operational Definition:  In this study, self-regulation refers to respondent’s scores on 
the Academic Self-Regulation Questionnaire (SRQ-A) (Ryan & Connell, 1989). Higher 
score on the scale indicate higher level of self-regulation. 
 
 
Adolescents 
 
 
Conceptual Definition: Adolescence is considered as a developmental period of life 
between childhood and adulthood (Beebe Dimmer et al., 2004). 
 
 
Operational Definition: In the present study, Adolescent is Iranian who studying in 
Malaysia between ages 12-18 years old.  
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1.9 Theoretical Background 
 
 

The theoretical foundation of psychological well-being comes from a life-span 
development perspective. The core dimension of the model is a convergence of models 
on positive psychological functioning and developmental theories. The positive 
psychological functioning include Maslow’s view of self-actualization (Maslow, 1968), 
Rogers’ concept of the fully functioning individual (Rogers, 1963), Jung’s conception 
of individuation (Jung, 1933), and Allport’s formulation of maturity (Allport, 1961). 
Developmental theories include Erikson’s psychosocial stage model (Erikson, 1959), 
Buhler’s description of basic life tendency which moves to fulfil the life (Buhler, 1935) 
and Negatron’s drawing of personality development in adulthood or old ages 
(Neugarten, 1973). This theories provide the points of convergence to constitute the 
core dimensions of theory of psychological well-being (Ryff & Singer, 1998). The 
model of psychological well-being emphasis on the quality of ties to others,  positive 
self-regard, capacity to manage the environment, to have a meaningful and purposeful 
engagement, and to continue development (Ryff & Singer, 1998).  
 
 
Theoreticians have endeavored to provide more thorough definition for term well-
being. As such, they attempted to differentiate between hedonia and eudaimonia. 
Accordingly, Ryff (2001) proposed eudaimonic well-being as an equivalent to 
psychological well-being by having  six elements of human actualization namely, life 
purpose, personal growth, self-acceptance, positive relatedness, autonomy, and 
mastery. Researchers also separate psychological well-being from subjective well-
being and emphasize that satisfaction, fulfillment and stability between negative and 
positive effects resulted in the subjective well-being of life evaluation. On the other 
hand, psychological well-being refers to more comprehensive dimension of 
psychological functioning. Other researchers like Ilies, Morgeson and Nahrgang 
(2005),  Ryan and Deci (2001) consent to Ryff and Singer (1998) about the concept of 
eudaimonia, suggesting definition of eudaimonic well-being includes constructs such 
as expressiveness, self-realization, and personal growth. However, the present study 
was guided by proposed self-determination theory.  The following section discussed 
the major concepts of this theory.  
 
 
The current study examines the relationship between parental autonomy support, 
teacher’s autonomy support, self-regulation and psychological well-being among 
Iranian adolescents in Kuala Lumpur, Malaysia. In this study, Self-Determination 
Theory (SDT)  by  Ryan and Deci (2001) and Ryff's Six-factor Model of Psychological 
Well-being (1995) were employed in order to clarify the relationships between studied 
variables.  
 
 
Self Determination Theory (SDT) is a macro theory of human motiviation, well-
being and personality development. The theory alleges self-determine behaviors and 
the required social condition. There are three elementary and basic psychological 
requirements are postulated in SDT theory namely autonomy (feeling that a task is self-
endorsed), competence (feeling that one is good at a task) and relatedness (feeling a 
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sense of belonging). Perfect conditions for psychological growth, integrity, well-being 
and vitality resulted in accomplishment of the above requirements. Thus, it is worth 
mentioning that the final outcome of these three elementary needs or put simply, the 
eudaimonic life style, which emphasizes on having a complete life and focuses on 
human individual’s potentials, results in well-being. Conversely, lacking of these three 
basic needs leads to greater ill-being and lower self-motivation  (Ryan, Huta, & Deci, 
2008). 
 
 
According to Baard, Deci and Ryan (2004) in SDT, parents can be supportive about  
their children’s needs for competence, autonomy and relatedness through the autonomy 
supports. The provision in parental structures facilitates children’s feelings of 
competence by giving them a clear understanding of how their behaviors are connected 
to results, comforting them to feel effective in every environment. Likewise, chaotic 
environment leaves children feeling incompetent and helpless. On the other hands, 
autonomy support emphasis on feelings of volition by letting children to feel ownership 
about their behaviors that help to feel self-endorsed and emanate from within actions, 
instead of having sense of being controlled or forced by others. Once the children could 
get the feeling of autonomy then more likely they would be able to feel in control of 
outcomes of the environments. SDT emphasis that parental control weaken insidiously 
feeling of autonomy if children feel not volitional in their behaviors leading to feel the 
lack of control and being incompetent (Deci & Ryan, 1985; Grolnick & Ryan, 1989). 
And relatedness fosters feelings of connected to others and closeness in one’s everyday 
interactions (Deci & Ryan, 2000) by allowing children to have feeling of 
connectedness and belongingness to others in environments (Deci & Ryan, 2002).  
 
 
Kocayoruk (2012) mentioned that if children feel strongly are connected to their 
parents, they experience higher well-being and autonomy in self-regulation than 
adolescents who their relatedness is not well fulfilled with their parents. Therefore, 
children who feel well related to their parents and have sense of competency and 
autonomous, probably have more intend to follow and pursue their own preferences 
and high well-being (Deci & Ryan, 2002). Meanwhile SDT justify that subjective and 
psychological well-being is regulated by autonomous rather controlled adolescents. 
Numerous domains like education, parenting and prosocial behavior has confirmed 
above hypothesis (Deci & Rya, 2000; Vansteenkiste, Ryan, & Deci, 2008). 
 
 
This has clear theoretical implications giving autonomy, competence and relatedness 
have positive effects of psychological health, psychological well-being and self-
regulation (Deci, Guradia, Moller, Scheiner, & Ryan, 2006). Also SDT suggest that 
autonomous self-regulation leading to increasing well-being (Deci et al., 2001). 
Autonomous person would like to experience a sense of autonomy by doing something 
unforced that values (Deci et al., 2006). Meanwhile SDT proposes that when children’s 
psychological needs are fulfilled by their parents, they are more likely to internalize the 
values and rules of their family environment, and their psychological well-being 
increases. 
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In addition, Self-determination theory advocates fulfilment of basic psychological 
needs is necessary for intrinsic motivation (Deci & Ryan, 2000). These fundamental 
needs encourage by teachers autonomy supportive behaviors by identifying inner 
motivational resources in students then nurturing and developing them during 
instruction (Reeve & Halusic, 2009). Autonomy supportive teachers by being warm, 
caring and knowledgeable about negative effects, provide opportunities for self-
initiative work (Niemiec, Ryan & Deci, 2009; reeve & Jang, 2006). In contrast, 
controlling teachers force students to act in particular manners (Deci & Ryan, 1985). 
According to Reeve and Jang (2006) controlling teachers apply controlling statements, 
emphasis on their own perspective and leave students with little choices. Furthermore 
based on SDT, need satisfaction and perceived autonomy support by instructors were 
promoted student’s autonomous self-regulation and their well-being (Black & Deci, 
2000; Deci et al., 2006; Deci, Ryan, & Williams, 1996). Consequently if psychological 
needs of adolescents be supported by parents and teachers, they would lead themselves 
more autonomously and can express greater psychological health and well-being. 
 
 
Ryff's Psychological Well-being Theory is comprised by the following six 
dimensions: a) self-acceptance, which is characterized by the perception and 
acceptance of multiple aspects of the individual (whether good or bad aspects) and 
positive assessment of their past; b) positive relations with others, which consists in the 
establishment of positive, altruistic relationships with others; c) autonomy, expresses 
the feeling of self-determination and capacity for self- control; d) environmental 
mastery, presented in the form of the ability to manage one’s own life and the demands 
extrinsic to the individual; e) purpose in life - involves the definition of meaning in life 
and developmental support and assignment of importance to existence and self- 
fulfillment; and, f) personal growth - which focuses on the sense of continuous 
development and openness to new life experiences necessary to maximize the 
individual’s potential (Ryff, 1989a, 1989b, 1989c, 1995). 
 
 
The parents’ individual functioning was considered from the perspective of a 
multidimensional conception of psychological well-being (Ryff, 1989a) derived from 
the integration of life-span developmental, personal growth, and mental health 
literature. Included in this formulation are six spe- cific dimensions of well-being: 
environmental mastery, purpose in life, self-acceptance, personal growth, autonomy, 
and positive relations with others. Environmental mastery includes the ability to utilize 
resources in the environment, to manage effectively activities in multiple realms, and to 
change or create new environments if necessary. 
 
 
1.10  Conceptual Framework 
 
 
Following a schematic overview of the conceptual framework of the study is presented. 
It outlines the relationship between the independent variables of teacher’s autonomy 
support, parental autonomy support and self-regulation as mediating variable and the 
dependent variable of adolescents’ psychological well-being. 
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Conceptual framework of the study shows that parental autonomy support and 
teacher’s autonomy support consider as independent variables, self-regulation as 
mediating variable and adolescents’ psychological well-being as dependent variable. 
This study is conceptualized to find out the nature and degree of associations between 
independent variables, mediators and psychological well-being among adolescents. 
Adolescence is known as period of emotional instability and depression. Adolescents 
involve in transitions that can put them at risk, highlighted the needs for protective and 
risk factors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Figure 1.1: Conceptual Framework of the Study 
 
 
Santrock (2015) indicated during adolescence, individuals encounter changes in their 
personality time to time and they are exploring the real world by trying to strive for 
both inclusion in social life and independence from family and parents. They would 
like to be respected as adults with being able to make own decisions. Besides, 
adolescents desire structure and support from their parents, though they experience an 
indifferent behavior and may challenge their parents’ supportive measures. It is crucial 
to note that there are several factors that could be associated with psychological well-
being among high school students.   
 
 
However, it is beyond the scope of this study to include all the possible variables in the 
research model. This model is specially design to determine the association between 
the independent variables, mediating variables and psychological well-being. The 
model theorized that the occurrence of these variables would either increase or decrease 
adolescent’s psychological well-being. Figure 1.1 proposed that psychological well-
being can be impacted directly by parental and teacher’s autonomy support or 
indirectly by mediating effect of adolescent’s self-regulation. Also demographic factors 
like gender, age, number of siblings, mother’s education, father’s education, family 
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income were considered in the study. This conceptual frame work is based on self-
determination and Ryff's psychological well-being theory. 
 
 
1.11  Chapter Summary 
 
 
Current chapter begins with background of the study and highlighted the importance 
and contributions of various factors in accounting for psychological well-being among 
Iranian adolescents in Kuala Lumpur, Malaysia. Then, problem statement, significance 
of the study, objectives, hypothesis, and terms’ definition are presented. Finally, 
conceptual and theoretical framework was stated.   
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