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The research provides a qualitative explanation of the influence of socio-cultural
values on girl-child education in Yobe State, which is regarded as the educationally
disadvantaged state in Nigeria. The girl-child may not be so lucky to be educated due
to certain socio-cultural values which put them at high risk of exploitation, and
violation of their rights. Indeed, under such conditions of abuse and neglect, girl-
child education has come to symbolize the reality of all forms of discrimination in
Yobe State. Yet, they are expected to grow into the good mothers of tomorrow, even
in the face of these disadvantages. The objectives explored the reasons responsible
for girl-child involvement in street hawking, the effects of street hawking on girl-
child education, and women's exclusion in the family decision regarding girl-child
education, the research further examined the views of policymakers on
implementation and achievement of girl-child education programme in Yobe State.
The research design involved a qualitative approach using ethnographic methods
which specifically focused on key informants as the street hawkers, parents, and
policymakers drawn from three Local Government Areas of the State. The data
collection technique involves participant observations, interviews, and focus group
discussions using semi-structured open-ended questions. Observational data were
converted to field notes for data analysis. The raw data were analysed using
transcriptions, sorting, and repeated readings that identified major themes. In
essence, this research, utilized both primary and secondary data that produced a
balanced presentation. Major findings were presented as themes and the reasons for
their involvement in street hawking includes means of exposure to future husbands,
peer group socialization, to accrue income for their wedding expenses, to maintain
their bodily aesthetic needs, and to augment the family income for sustainability.
Challenges facing the girl-child while hawking includes exposure to all forms of
abuse, lack of safety, and being left behind in basic literacy. Based on the findings,
girl-child education programme has been plagued with a lack of proper
implementation. It has identified that strengthening the existing universal basic
education programme and integrating gender issues with sensitivity would inspire,
informs, and influence policy adjustment and transformation, enhances the
involvement of girl-child education in the state with a view to achieving parity. Thus,
the importance of maintaining the deep-rooted socio-cultural values and the



patriarchal structure has been a significant reason for girl-child lack of access to
education in Yobe State.
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Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai
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PENGARUH NILAI SOSIO-BUDAYA TERHADAP PENDIDIKAN GIRL
ANAK DALAM NEGERI YOBE, NIGERIA

Oleh
AISHA NINGI IBRAHIM

Ogos 2016

Pengurusi : Ahmad Tarmizi Talib, PhD
Fakulti : Ekologi Manusia

Kajian ini memberikan penjelasan kualitatif mengenai pengaruh nilai sosio-budaya
terhadap pendidikan kanak-kanak perempuan di Negeri Yobe yang dianggap sebagai
negeri yang kurang bernasib baik diri segi pelajaran di Nigeria. Kanak-kanak
perempuan mungkin tidak begitu bernasib baik untuk mendapat pendidikan kerana
nilai sosio-budaya tertentu yang meletakkan mereka pada risiko eksploitasi, yang
tinggi, dan melanggar hak-hak mereka. Namun, mereka diharapkan menjadi ibu yang
baik di kemudian hari, walaupun berhadapan dengan kelemahan ini. Malah,
penderaan dan pengabaian, pendidikan kanak-kanak perempuan melambangkan
realiti segala bentuk diskriminasi di Negeri Yobe. Objektif kajian adalah untuk
meneroka sebab mengapa ibu bapa tidak memberi keutamaan pendidikan kepada
kanak-kanak perempuan di Negeri Yobe; sebab di sebalik penglibatan kanak-kanak
perempuan menjadi penjaja jalanan; dan menyelidik dengan lebih mendalam lagi
kesan penjajaan jalanan kepada pendidikan kanak-kanak perempuan mengapa wanita
tidak termasuklah dalam keputusan keluarga, ia meneroka tahap ibu bapa
persefahaman ke arah pandangan Islam enrolmen kanak-kanak perempuan dalam
pendidikan barat dan pandangan dasar pelaksanaan dan pencapaian program
pendidikan kanak-kanak perempuan. Reka bentuk penyelidikan yang terlibat adalah
pendekatan kualitatif menggunakan kaedah etnografi yang khusus memberi tumpuan
kepada pemberi maklumat utama termasuklah penjaja, ibu bapa, dan pembuat dasar
yang diambil daripada tiga Kawasan Kerajaan Tempatan Negeri. Teknik
pengumpulan data melibatkan pemerhatian peserta, temu bual, dan perbincangan
kumpulan fokus menggunakan soalan terbuka separa berstruktur. Data pemerhatian
ditukar kepada nota lapangan untuk analisis data. Data mentah dianalisis dengan
menggunakan transkripsi, menyusun, dan membaca berulang-ulang mengenal pasti
tema utama. Pada dasarnya, kajian ini, digunakan kedua-dua data primer dan
sekunder yang menghasilkan persembahan yang seimbang sebagai alasan budaya dan
agama telah bertanggungjawab untuk keutamaan. Penemuan penting telah
dibentangkan mengikut tema iaitu sebab penglibatan mereka dalam penjajaan
jalanan, di mana termasuklah cara pendedahan kepada bakal suami, sosialisasi
kumpulan rakan sebaya, mengumpulkan wang bagi perbelanjaan perkahwinan, untuk
mengekalkan keperluan estetik tubuh badan mereka, dan untuk menambah
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pendapatan keluarga untuk kelestarian hidup. Cabaran yang dihadapi oleh kanak-
kanak perempuan semasa penjajaan termasuklah terdedah kepada semua bentuk
penderaan, kurang selamat, dan ketinggalan dalam asas literasi. Berdasarkan kajian
ini, program pendidikan kanak-kanak perempuan telah dikekang oleh kelemahan
pelaksanaan. Mengenal pasti bahawa pengukuhan program asas pendidikan universal
yang sedia ada dan mengintegrasikan isu-isu kepekaan gender akan memberi
inspirasi, makluman, dan pelarasan dasar dan pengaruh transformasi, meningkatkan
penglibatan pendidikan kanak-kanak perempuan di negeri ini dengan tujuan untuk
mencapai pariti. Oleh itu, kepentingan mengekalkan struktur patriarki adalah sebab
utama yang penting bagi lelaki membangkang pendidikan kanak-kanak perempuan
yang merupakan satu daripada rukun patriarki.
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CHAPTER 1
INTRODUCTION

This chapter explains the background of this research; it covers the discussion on
problem statement; the research questions, and research objectives which the
research aims to achieve. In the end, the significance of the research, the scope of the
research, limitation of the research, conceptual and operational definitions were
explained.

1.1 Background of the Study

In every civilized community, children regarded as the greatest assets the society can
possess. They are, therefore, cherished and protected from all forms of neglect and
abuse. In Yobe State however, the girl-child' may not be so lucky to be that protected
due to certain socio-cultural values which put them at risk of abuse, neglect and
exploitation (Sustainable Development Goals, 2015)*. The key socio-cultural value
elements with which this research focused on are street hawking, women exclusion
in the family decision which put the girl-child at risk of abuse and neglect. More so,
illiteracy further puts them at high risk of exploitation and violation of their rights.
Indeed, under such conditions of abuse and neglect, girl-child education has come to
symbolize the realities of all forms of discrimination in Yobe State just as in many
societies in other states of Northern Nigeria (Mahdi, 2010). Yet, they are expected to
grow into the good mothers of tomorrow, even in the face of these disadvantages.

It is an established fact that Nigeria is Africa's most populous nation with a statistical
population of over one hundred and seventy people and more than two hundred and
fifty ethnic groups (NPC, 2012). The report has shown that out of this magnitude,
more than eighty million are girls and women. In this regard, there is no doubt that
they are Nigeria’s hidden resource. Of specific importance are the girl-child who
would no doubt transform to be women and mothers. Therefore, any debate and
considerations about the future prospects of Nigeria, most necessarily entailed
considerations for these girls, the roles they play, and the obstacles or barriers they
faced in developing the future (ActionAid International Nigeria, 2013)°.

There is no doubt that education is the seed and flower of development that is
generally regarded as the root of civilizations the world over (Bell, 2010; Kinelev,
1997). Reports have shown that education either Western or Islamic could always be
the difference between countries ripped apart by poverty and conflict, and access to
safe and viable progress; between children weakening and dying from preventable

! The concept of girl-child came to limelight after the Beijing Conference of 1995 that is
interchangeable used for both singular and plural form to delineate the female gender

? Sustainable Development Goals (hence SGDs) is a an offshoot of Millennium Development Goals
initiative with the objective of providing the girl-child universal free primary education, and promote
gender equality and women empowerment

? ActionAid International Nigeria (hence ADI) is a global civic and human right advocacy
organization that has been critical about developmental issues in Nigeria
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diseases, and families raised up in healthy conditions; between a life of grinding
poverty and the potential for a full, safe, and secured one; between orphans growing
up in seclusion, and the community ensuring the means to defend and protect them
(HDI, 2013; Donnelly, 2013; UNESCO, 2011; Kinelev, 1997). In another
development, education opens the doors and empowers. For nations, it unlocks the
gateways to social and economic greatness, which is spurred by a dynamic and well-
informed population or workforce who are able to cooperate and compete in the
global arena (WHO/UNICEF, 2012). For the individual people, it opens up a world
of greater opportunities, lessens the problem of poverty, disease, and gives a greater
voice within the general society. Therefore, education has always been regarded as
the most central of all rights since the United Nation’s Universal Declaration of
Human Rights of 1948*; through to the 1989 United Nations Convention on the
Rights of the Child, and much later Dakar World Education forum (UNESCO, 2011).
In addition, the key objectives of the World Submit for Children in 1990 ensured that
school aged children have access to universal education based on equity tagged
Education for All° (UNESCO, 2011; Isah, 2004). So, these world forums had
critically identified issues connected to the provision of access for girls, women, and
other vulnerable groups, the improvement of quality education, and removing
obstacles that hamper their active involvement, as well as all gender stereotyping in
education.

The treaties above summarized the position of education as the cornerstone of broad
based continuity and advancement of human civilization, poverty reduction,
economic growth, and all aspects of human endeavours that guarantees change.
Akunga & Attfield (2010) & Isah (2004) all agreed that the single most important
key to poverty alleviation is girls’ right to education. Thus, education is human right
and most vital tool with immense power to transform which should then be accorded
to all human beings (UNESCO, 2011).

However, education in Nigeria in particular and the African context in general,
constitutes developmental challenges. This could be due to various factors among
which included poor governance largely accredited to most African countries, lack of
political will, prolonged military regimes, poor management of scarce resources, and
rapid population growth with the girl-child and women having been most affected by
these negative factors (HDI, 2013; ADI, 2012; UNESCO, 2012; Akunga & Attfield,
2010; & ILO, 2009)6. In Sub-Saharan Africa, for example, there seems to be the
steady progress in terms of children's enrolment from 2008 to mid-2011 because the
figure of children without access to schools was estimated at less than twenty million
(UNESCO, 2014).

* The Universal Declaration of Human Rights (UDHR) is a milestone policy manuscript in the history
of human rights. Procured by governments with different cultural and legal backgrounds from all
regions of the world, on 10 December 1948 the General Assembly resolution 217 was declared by the
United Nations General Assembly in Paris as a joint standard of accomplishments for all nations and
all peoples. For the first time, it sets out fundamental human rights to be universally protected.

> Education For All (hence EFA) is a global agenda led by UNESCO aiming to meet the learning
needs of all children, youth and adults by 2015.

8 HDI is an abbreviation for Human Development Index, and ILO, stands for International Labour
Organizations



Nevertheless, the girl-child and women are still the most disadvantaged when it
comes to schooling because they constitute over eighty percent of the thirty million
children that have no access to education in Sub-Saharan Africa (UNESCO, 2012).
Also, it has been testified that the majority of school age girls certainly do not attend
school, a large proportion of them never complete their education, and numerous
numbers never receive any form of quality education which rightly belongs to them
(Anan, 2012). The deplorable condition indicated that lots of the girls would blunder
easily to the margins of the societies, ill-prepared to participate fully in the socio-
economic, religious, cultural and political growth and development of their societies
(Donnelly, 2013). Generally, girl-child education in Nigeria is still affected by
consistent challenges.

Specifically, the situation in Yobe State is a daunting issue which constitutes even a
more daunting challenge (HDI, 2013; Akunga & Attfield, 2010). It is in line with the
stated problems that this research focused on girl-child education in Yobe State
where there has not been a detailed or comprehensive research on girl-child
education. Consequently, this research on girl-child education is significant in this
time as some of the previous studies SDGs, (2015); FME, (2013); UNICEF, (2013);
UNESCO, (2012); & Usman, (2010) have attributed poor policy implementation on
education programmes as the main barriers to girl-child education. Similarly, other
problems have to do with poor infrastructural development, lack of funding and
insufficiently trained teachers among others (Hashim, Ahmad, Nor, & Roslan, 2011).

In this regard, the researcher argued that the above mentioned factors are macro in
nature which discussed issues related to government and policy implementation in
Nigeria as a whole. This calls for the need to study on the micro issues within the
society at the micro level especially from the viewpoints of the participants like the
parents and their children. Therefore, these were some of the reasons that arouse this
research on the influence of socio-cultural values on girl-child education in Yobe
State. Moreover, the value elements as far as this research is concern included values
attached to girl-child involvement in street hawking, and women exclusion in the
family decision regarding girl-child education. Based on these, the researcher looked
at the issues from the viewpoints of the people within their natural setting (Creswell,
2013).

1.2 Statement of Research Problem

Most of the existing reviews on the present problems such as SDGs, (2015); ADI,
(2013, 2014); FME, (2013); Usman, (2010); UNESCO, (2013); & WHO/UNICEF
(2012) focused more on the obstacles to Western education neglecting the issue of
Islamic education and the results were mainly from survey data which does not
represent the field scenario. This research is one of such that tends to bridge those
gaps with particular reference to Yobe State. Evidently, not much has been done to
explore why school-age girls do not have access into both Western and Islamic
school educations in Yobe State which is a vital key towards the development of
human civilization (UNESCO, 2014; Mamu, 2009; & Kinelev, 1997).

Specific to Yobe State, for instance, the development of girl-child education has
never been regarded as a priority for investments. The recent reports show that the



majority of them have no access to schools in Yobe State (SDGs, 2015; UNESCO,
2014; & FME, 2013). This has necessitated the need to explore in-depth from the
participants’ points of views. Also, previous researchers focused more on regional
barriers and other related issues which have to do with inefficiency on the part of the
government, lack of infrastructure, and poverty among others. The researcher argued
that at the micro level, there is insufficient evidence that considered the effects of
deep-rooted socio-cultural values such as street hawking, and women exclusion in
the family decision (social seclusion) among others. In other words, not much has
been done to see the sight issues related to why is the girl-child involvement in street
hawking and women's exclusion in the decision-making process within the family
which the people of Yobe State have deeply cherished and adored.

In particular, with over fourteen (14) years of the launching of the Girl-Child
Education Programme under the auspices of the Universal Basic Education’, yet
there has been relatively few and sustained attempts to consider the implementation
of the various strategies adopted on girl-child education programme in Yobe State.
Also, not much has been done to review and deliberate on the various policy
documents on how those policies influence girl-child access to basic education most
especially among the rural communities of Yobe State where the phenomenon of
street hawking is widespread. In addition, even though girl-child education
programme is supposed to be compulsory and free as stipulated by the government of
Yobe State as well as the 2000 UBE Act 2004, but that is only in theory as the
decision to educate or not to educate lies with the parents. In the light of the
aforementioned, this research has sightseeing, and critically analysed the viewpoints
of policymakers on the policy implementation and achievements of girl-child
education programme bearing in mind the socio-cultural influence within the rural
communities of the state.

In recent times, the Human Development Index (2014 & 2015) had further
acknowledged that the global figure for out of school children is estimated at one
hundred and twenty one million. Out of this number, the report shows that sixty five
million of those children are girls are believed to be in Africa (SDGs, 2015; HDI,
2013). The reports further affirmed that over thirty million children who have no
access to education are in Sub-Saharan Africa, and Nigeria alone is home to an
estimated twelve million. In the Northern Nigeria generally, the school percentage of
boys to girls ranges between one to four, while in Yobe State in particular, the
majority of the girl-child are the ones hawking and thus making the gap wider
(Ladan, 2013). In addition, more than two third of the twelve million children not in
school are the girl-child from the Northern part of the country where Yobe State is
one of the most hit (SDGs, 2015; UNESCO, 2014).

Specific to Yobe State, the term ‘yan talleh, (British Broadcasting Corporation,
2014) is being employed in addressing the girl-child who engaged in street hawking.

7 The Universal Basic Education (hence UBE) Programme is a basic educational plan, meant to be for
nine (9) years which was launched and executed by the government of former President Olusegun
Obasanjo in 1999. The programme is designed to be compulsory, free, and universal with the sole
aim of eradicating illiteracy, ignorance, as well as stimulating accelerated national growth,
development, and political awareness across all the thirty six states of the federation



This is a deep-rooted acknowledged value that has been nurtured and sustained by
the majority of the members of the society. Most parents and community
stakeholders have considered hawking carried out by the girl-child as an
“acceptable” and accommodated societal value and norm. Recently, the Statistical
Information and Monitoring Program (SIMP, 2012) revealed a survey data which
shows an approximate number of fifteen million school-aged children involving in
street hawking in major towns across the country. Specifically, the majority of these
children are the girl-child (SIMP, 2012; Usman, 2010). In a related development, the
rising number of under aged children who worked during school hours has been
confronted with various hardships in Nigeria with the girl-child suffering the
calamity the more (ILO, 2013).

Moreover, those girls in the rural areas suffered the triple burden of works both
within their own immediate family and the surrounding neighbourhood whether
remunerated or not (Kainuwa & Mohammad, 2013). In other words, countless
numbers of girls are required to either help their parents at home or had to go out and
get extra income to support their family. In addition, the extent of the exertions with
which the girl-child would have to contend with, are most often in an unsafe
circumstances which calls the attention of the researcher as it is worrying (UNICEEF,
2007). Therefore, the girl-child has been subordinated as domestic tools, where they
have been subjected to work under precarious conditions. Obviously, some of these
domestic chores could be referred to as “child labour” (Hosen, 2010). For instance,
in a situation where girls are meant to augment the family income through street
hawking and at the detriment of their education could no doubt be referred to as
detrimental to human development which at the end influence advancement in
civilization.

Accordingly, street hawking that is normally undertaken by supposed to be school
age girls is nothing but exploitation. Street hawking has been entrenched as a result
of the societal recognition of socio-cultural values which is a structural impediment
to girl-child education in Northern Nigeria as a whole, and indeed Yobe State in
particular (Ladan, 2009). The negative effect of such value element hindered their
development in all facets of human endeavours. Similarly, societal recognition of
socio-cultural values have shunned the idea that all human beings, are at liberty to
make informed choices capable of changing their personal abilities devoid of any
constraints set by rigid preferences (Sultana, 2010). Whereas girls and boys, men and
women, young and old should each be preferred and valued in terms of behaviour
aspirations and needs.

Furthermore, the family arrangement, societal setting, and the institutions are
embedded with elements of discrimination as the girl-child have been relegated to
the background by virtue of being females (Sultana & Erlina, 2012). This called for
the need to explore why? Also, this similar view has been identified by Hashim et al.
(2011) where they lamented that in most communities in Nigeria, women have never
been recognised as fit enough to contribute their quota in the decision-making
process within the family structure. Generally, almost all important decisions are
taken by the men folk. In this regard, the debate here is not about equating both the
opposite sexes to be same, but rather the opportunities, rights and responsibilities
should not be influence by whether they are born female or male (Adler & Steven,
1992).



Hence, the need for parity when treating both girls and boys based on their personal
needs, especially education. This is in addition to other treatments that are considered
different, but which is comparable in terms of basic rights, opportunities, benefits,
and obligations (ILO, 2013). Besides, over eighty five percent of the people of Yobe
State are Muslims NPC (2013) and since the religion of Islam is a complete way of
life for Muslims and has spelt out everything as it relates to the well-being of every
creature, every Muslim, both male and female, the girl-child ought to be educated.
Moreover, education would help in giving such girls the skills to cope with life as
adults outside the home, so that they can be productive members of the society.

Nigeria i1s equally a signatory to various protocols associated with global
development initiatives towards the education of its citizens with much and greater
emphasis on girl-child education. However, they are still more likely to remain in
ignorance due to lack of education. Also, they are more likely to be malnourished,
live in poor condition, and remain sick due to limited access to medical care (Anan,
2013). In addition, even though girls are very entrepreneurial, but they lack access to
credit due to ignorance; as a result they are far less likely to property ownership.
Therefore, the relative state of ignorance perpetrated against them made them suffer
from exploitation. As such, the major thrust of this research problem centred on key
socio-cultural values which the people cherished and admired such as street hawking,
as well as women's exclusion in the family decision regarding girl-child education.

This is because; lack of girl-child education almost affects all segments of the
society negatively. So, whatever affects them in childhood, if not carefully and
tactfully removed, corrected, or stopped will no doubt affect them in the future
(Rufa’i, 2003). In a way, the girl-child needs to be made to start stepping on a right
footing so that they could have a firm stand at womanhood, a period that is generally
accompanied with many challenges of everyday life. The focus is specifically on the
streets hawking girls with a view to establishing how they ended up without access to
both western and Islamic education in Yobe State. Thus, the global perception of the
problem that militates against girl-child education is attributed to poverty. Even in
Africa and indeed Nigeria, the problem seems to be same as most argued that poverty
serves as the major impediment to girl-child education. However, the researcher
argued that poverty alone could not explain their lack of access as well as their
presence on the streets.
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Figure 1.1: Yobe State as the highest percentage of females without education.
(Source: SDGs, 2015.)

1.3 Research Questions

What are the reasons responsible for girl-child involvement in street hawking?

1. How does street hawking effects girl-child education?
What are effects of street hawking on girl-child education?

3. Why are women excluded in the family decision, especially on girl-child
education?

4. What are the views of policymakers on the implementation and achievements
of girl-child education programme?

1.4 Research Objectives

The main objectives of this study are classified into two, namely: the general and the
specific objectives. The general objective is to explore the influence of socio-
cultural values on girl-child education in Yobe State, Nigeria. While the specific
objectives are the socio-cultural value elements such as street hawking, and
women’s exclusion in the family decision under the following:

1. To explore the reasons responsible for girl-child involvement in street
hawking;

2. To identify the effects of street hawking on girl-child education;

3. To find out the extent of women’s exclusion in the family decision, especially
on girl-child education;

4. To examine the views of policymakers on the implementation and
achievements of girl-child education programme.



1.5 Significance of the Study

This research is significant in bridging the gap existing in the previous literatures
SDGs, (2015); ADI, (2013); FME, (2013); Usman, (2010); WHO/UNICEEF, (2013).
Also, such studies dealt with certain aspects of girl-child education in other states or
regions using surveys. This research attempts to fill the void in those studies. Also,
the methodology and analysis would provide insightful contributions to
understanding the meaning and importance attached to street hawking from the
participants' viewpoints in Yobe State which is generally scarce in the previous
literature. Thus, the methodology employed in collecting data for the study was both
primary and secondary data. In addition, this research is significant because it would
also provide the indispensable facts about the existing views of policymakers on the
implementation of girl-child education programme in Yobe State. Policy documents
and reports from the MoE® and SUPEB were critically reviewed and the research has
examined the various strategies adopted on girl-child education programme. This
was supported with additional sources from key informant through a semi structured
open-ended interview.

The research thus broadens our knowledge about the nature of development of girl-
child education in a society where female voices are seldom heard (Hashim et al.,
2011). The researcher specifically used the capabilities approach to development
which looks at the ways in which opportunities can be expanded for individuals to
secure the lives they have reason to value. This is based on the established fact that
there would be no development of human civilization without girls’ right education
(UNESCO, 2014). The fact is that if a girl is educated it amounts to educating the
whole society. The adoption of this approach is appropriate as a theoretical
framework in exploring the factors that impede girl-child education. With a
particular focus on what a person is able to do and to be effective if provided with
opportunities and freedom to address inequality and injustice. Therefore, the
research has the following practical significances:

1. This research provides critical insights into the obstacles surrounding girl-
child education. More specifically, it can be considered among the first
attempt in Yobe State. It explores the socio-cultural issues and institutional
related factors as it revealed the reasons responsible for girl-child
involvement in street hawking, its effects and women’s exclusion in family
decision all of which encumbers girl-child education. The general effect of
which obstructs both society and human civilization in the study area. It has
also revealed that the benefits of educating the girl-child can kick start a chain
of positive reaction and the effect that can be passed on to the whole families,
communities and future generations.

ii.  This research would be of use to policymakers at both the local and state
government’s levels to know more about the key socio-cultural constraints to
girl-child access to at least a basic education in the rural communities where
socio-cultural values are rich and rigidly rooted. The findings of this research

¥ MoE is the acronym for Ministry of Education while SUPEB, stands for State Universal Primary
Education Board, both the Ministry and the board are charged with piloting the affairs of education. In
particular, SUPEB supervised the Girl-Child Education Programme.
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would also serve as a relevant material for students of civilization studies,
development studies, and gender issues and the general public. Lastly, by giving
a clear picture of the effects of socio-cultural values, it would pave the way for
further research in the field.

1.6 Scope of the Thesis

The research only covered some key value elements held by the majority of the
people in Yobe State. These value elements include street hawking, and women
exclusion in the family decision. It is important to pinpoint that this research only
focussed on values, not norms, or beliefs and practices. Therefore, societal values
could be many, be it economic values, political, social, cultural, and even religious
values. However, this research mainly focused on social and cultural values. Based
on this, it is an established fact that values are priorities in one’s life which tend to
influence culture within a particular society (Elliott & Willmes, 2012). Such values
have been variously distinguished as personal or social preferences, which are
considered good in themselves. Therefore, the research specifically focused on street
hawkers and different set of male and female parents who have girls involved in
street hawking as key informants. Each of the three selected LGAs has five different
informants, while two policymakers were selected from MoE and SUPEB making
the total of seventeen informants. The selected local government areas were drawn
from each of the three senatorial districts of the state classified as “zones”. Based on
this categorization, Damaturu LGA has fallen under zone A, Potiskum LGA under
zone B, and Bade LGA has also fallen under C respectively.

The findings of the research would, therefore, not be generalised as the key
participants were purposely selected and took part in the research process making it
purposive sampling strategy. As has most often been the case, when conducting
qualitative inquiry the focus is most often on small samples person, groups, etc.,
making them purposeful (Merriam, 2014).

1.7 Limitation of the Study

This ethnographic research been expensive and time consuming, but the benefits
derived were extremely valuable. The research has been limited to Yobe State due to
time and financial constraints without taking into consideration the neighbouring
states of the country. In addition, the research was limited to only three LGAs out of
the seventeen LGAs of the state. In which interviews were conducted through an
appropriate methodology by asking some questions. The ethical dilemma and
challenges encountered in the process of carrying out the research points to a
classical limitation. Being a qualitative approach, the researcher deemed it fit to
share some of the constraints encountered while at the field. This has to do with
having to juggle with male husbands on the need to allow their wives to be
interviewed.

At the initial familiarization study, few women were found as they were hard to
come by. In fact, even during field work, gaining access to married women
informants’ was somehow difficult. Their husbands were reluctant to allow them to
take part in the discussions. Initially, two rounds of FGD have been intended, but



instead, only one was conducted due to the control by their husband’s. However,
another reason could be that they do not stay away from home long enough to be
noticed. In this regard, respect for the cultural and religious traditions of the land
demands that the female’s informants were interviewed separately with the help of
female research assistant only. In addition, of those girls identified, two refused to be
interviewed; even though they had earlier agreed to participate. They were probably
suspicious of the interviewers. So, the research team had scouted for those that were
willing participate. Most importantly, the issue of early marriage practices as
uncovered during the fieldwork forms another part of the limitation of this research.
In addition, another limitation is that objective four only focused on the views of
government/policymakers on the implementation of girl-child education programme
in Yobe State.

1.8 Conceptual and Operational Definitions
1.8.1  Socio-Cultural Values

Conceptual definition: Socio-cultural values are prevalent societal recognition of
norms which judged the importance of persons, goals and other socio-cultural objects
either in the household, or at community levels (Halstead, 2006). In other words,
socio-cultural values are the opinions about the preferences of right, rational, just and
generally respectable. The conceptualization of the word values has caused some
Philosophers and Sociologists to often disagree. While conflict theorists stressed on
how these values vary among different groups in a socio-cultural setting,
functionalist centred on the collective values usually shared within a socio-cultural
setting.

Operational definition: The word socio-cultural values in this research are concepts
that incorporate value elements which include street hawking, and women's
exclusion in the family decision on girl-child education in Yobe State. Such value
elements are what the people of Yobe State cherished, admired, and incorporated
into their daily lives. These socio-cultural values are accommodated upon
anticipations and guidelines by which the people of Yobe State guide the behaviour
of their members in any given situation. In addition, such values elements have been
variously regarded and considered worthy in themselves and as social or personal
preferences. Embedded within the concept (socio-cultural) are certain values arising
out of the home, extended family and community. These values are believed to be
differing than beliefs which are also determinants of attitudes.

1.8.2  Education

Conceptual definition: Education referred knowledge or ability gained through
being educated which is a key to accelerating civilization and development that
guarantees change in the society (Kinelev, 2007).

Operational definition: This referred to basic human rights or the type of

education vital to personal and societal development which provides the girl-child
with all the needed essentials that would help them to carry out their own ‘peculiar’
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roles in order to discharge and poster their personal development and that of the
nation effectively.

1.8.3  Girl-child

Conceptual definition: Officially, someone who is under eighteen years is
considered as a child. Therefore, the concept of girl-child has been a neglected
phenomenon, not until after the Beijing Conference of 1995 (UNESCO, 2014). Thus,
the girl-child is a female biological offspring from birth to eighteen years of age.
Usually, it is the tender age before one becomes an adult. Under such a scenario, the
child is completely under the care of a grown-up person who may be parents, older
siblings, and guardians. During such period, the girl is very dependent and soft on
those whom she models her character and conducts, builds, develops her personality
through observation, repetition and imitation. It is during such an early period that
her psychological developments begin to develop to the ultimate adult stage.

Operational definition: For purpose of this research, the concept of girl-child
referred to those unmarried constant street hawkers between the ages of seven (7)
to fourteen (14) years with no access to any of the two types of education. In the
course of writing, gender is also used as a socio-cultural constructs of the girl-
child.

1.8.4  Street Hawking

Conceptual definition: It is an informal economic engagement or activity through
the constant proliferation and flow of children on the streets as hawkers. Also, the
term girl-child is used interchangeably for both singular and plural purposes based on
the on the flow of the sentence according to international standard (ILO, 2013).

Operational definition: Street hawking referred to the constant selling of goods
widely regarded as a valued, valid, and acceptable to the societal norms.

1.8.5 Women Exclusion

Conceptual definition: This referred to the state of being excluded from
mainstream societal affairs on matters arising in daily live and finding a means to
solve a problem or address an opportunity (Nussbaum, 2011; Sen, 2000).
Operational definition: Refers to the male dominance in piloting the affairs of

everyday life and thereby sidelining women to partake or contribute their quota in
the decision-making process in the family regarding girl-child education.
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1.9 Structure of the Study

The research work consists of five chapters. Chapter one, introduces the study. It also
treats the statement of the problem, research question, and objectives of the research,
the significance of the research, the scope of the research, the structure of the work
and both theoretical and operational definitions of terms. Chapter two discusses the
literature review. Chapter three also discusses the methodology. While chapter four
analysed the findings, and finally chapter five concludes the research.

12



REFERENCES

Abe, T. (2012). Bracing the Odds in the Face of Double Tragedy: The Dilemma of
Street Trading in Ibadan Metropolis of Nigeria. Journal of Sustainable
Development in Africa, 14(8), 104-118.

Abbas, T. (2003). The Impact of Religio-cultural Norms and Values on the
Education of Young South Asian Women. British Journal of Sociology of
Education, 8(2), 411-428.

Abdulsalam, H. A. (1996). Matrimonial Issues Among Yoruba Muslims of Nigeria.
University of Ilorin. Kwara State, Nigeria.

Actionaid International Nigeria, (2014) ‘bridging the gap: Girls in Schools’.
Biannual Report EGBENN project

ActionAid International, (2013). Enhancing Girls’ Basic Education in
Northern Nigeria, Annual Review

Adaralegbe, A. (1972). A Philosophy for Nigerian Education, Lagos: Heinemann.

Adeyemi, T. (2009). Enrolment Analysis and Teacher Requirements for the
Universal Basic Education Programme in Kwara State , Nigeria. Current
Research Journal of Economic Theory, 1(1), 15-22.

Adler, K., & Steven, P. (1992). Socialization to Gender Roles : Popularity among
Elementary School Boys and Girls. Sociology of Education, 10(5), 169—187.

Agarwal, B. (1997). “Bargaining’ and Gender Relations: Within and Beyond the
Household”, Feminist Economics 3(1): 1 —51.

Ahmad, A. (2003). Resolution of Civil Disputes in Formal and Informal Forums in
Jigawa State. Kano: Manifold Publishing Company.

Aikman, S., & Unterhalter, E. (Eds.). (2005). Beyond access: Transforming policy
and practice for gender equality in education. Oxfam.

Ajiboye, J., & Oladiti, A. (2008). A Profile of Activities of Street Children in a
Junction City in Nigeria. Journal of Poverty, 12(1), 124—132.

Akunga, A., & Attfield, I. (2010). Northern Nigeria: approaches to enrolling girls in
school and providing a meaningful education to empower change. Dakar,

Senegal.

Alam, A. (2011). Impact of Gender Discrimination on Gender Development and
Poverty Alleviation. SARHAD Journal of Agric, 27(2), 329-339.

Alhassan, A. (2015). Womanhood: When the girl-child becomes a disappointment at
birth. Dailytrust Newspaper, February, p. 21 Abuja. Nigeria

116



Ali, M., Shahab, S., Ushijima, H., & de Muynck, A. (2004). Street children in
Pakistan: A situational analysis of social conditions and nutritional status.
Social Science & Medicine, 59(8), 1707-1717.

Aliyu, A. (2007). Child Labour in Zaria, Nigeria. Annals of African medicine, 5(2),
97-100.

Allen, F. R. (1971). Socio-cultural dynamics: an introduction to social change. New
York: Macmillan.

Alkire, S. (2002). Valuing Freedoms. Sen’s Capability Approach and Poverty
Reduction. Oxford University Press.

Alkire, S. and Rufus, B. (1997. ‘°‘A Practical Reasoning Theory of Development
Ethics: Furthering the Capabilities Approach.”” Journal of International
Development 9(2): 263 —79.

Anah, C. (2013). Social Values and Insecurity: Surmounting Obstacles to Girl-Child
Education in Nigeria. A Sociological Perspective. International Journal of
Science and Research, 2(1), 153—156.

Anan, K. (2012). Girls Education Project: GenderEquity in Education by 2005,
Gender Review UNESCO.

Antoniades, M., & Tarasuk, V. (1998). A survey of food problems experienced by
Toronto street youth. Canadian Journal of Public Health, 89 (6), 371.

Appadurai, A. (2011). Disjuncture and difference in the global cultural economy
1990. Cultural theory: An anthology, 7 (2), 282-295.

Armot, M. & Dillabough, J. (1999). Feminist politics and democratic values in
education. Curriculum Inquiry, 29(2), 159-189.

Atkinson, M. (2003b). “The Civilizing of Resistance: Straightedge Tattooing",
Deviant Behavior 24:197-220.

Audu, B., Geidam, A., & Jarma, H. (2009). Child labor and sexual assault among
girls in Maiduguri, Nigeria. International Journal of Gynecology &
Obstetrics, 104(1), 64-67.

Ayandele, E. (1979). African Historical Perspectives (First.). Oxford: University
Press.

Ayaya, S. O., & Esamai, F. O. (2001). Health problems of street children in Eldoret,
Kenya. East African medical journal, 78(12), 624-630.

Baden, S. (1992). The position of women in Islamic countries: possibilities,
constraints and strategies for change. University of Sussex. IDS.

117



Barimah, A., Abrokwah, S., & Frimpong, S. (2013). Analysis of the Spatial and
Temporal Dynamics of Street Hawking: A Case Study of the Accra
Metropolitan Area. Journal of Geography and Geology, 5(4), 168-180.

Barth, F. (1998). Ethnic groups and boundaries: The social organization of culture
difference. New York: Waveland Press.

British Broadcasting cooperation (2014).

Becker, G. (2009). Human capital: A theoretical and empirical analysis, with special
reference to education. University of Chicago Press.

Bell, J. (2010). Educational equity for children from diverse language backgrounds:
mother tongue-based bilingual or multilingual education in the early years :
summary. In UNESCO International Symposium. Translation and Cultural
Mediation (pp. 1-10).

Berthelot, J.M. (1991). “Sociological Discourse and the Body” in The Body: Social
Process and Cultural Theory, Sage Publications.

Bock, P. (2000). Culture and personality revisited. Annual review of
psychology, 53(1), 32-40.

Boellstorff, T., Nardi, B., & Pearce, C. (2012). Ethnography and virtual worlds: A
handbook of method. Princeton University Press.

Bogdan, R., & Biklen, S. K. (1992). Qualitative research: An introduction to theory
and methods. New York: Allyn & Bacon.

Bohannan, P. (1988). “Beauty and Scarification amongst the Tiv.” In Marks of
Civilization, Regents: California.

Bond, M. H., & Smith, P. B. (1996). Cross-cultural social and organizational
psychology. Annual review of psychology, 47(1), 205-235.

Bond, M. H. (1998). Social psychology across cultures: Two ways forward.
Advances in psychological science: Social, personal, and cultural aspects,1,
137-150.

Bourdieu, P. (2002). Masculine Domination (Vol. 31, p. 407). London: Cambridge
University Press.

Bray, M. (2000). Government-community partnerships in education: Lessons from
experience. Education Update UNICEF, 3 (3), 1-29.

Breidlid, A. (2009). Culture, indigenous knowledge systems and sustainable
development: A critical view of education in an African context.
International Journal of Educational Development, 29 (2), 140—148.

118



Bryce, T. (2007). Gender Effects in Children’s Development and Education.
International Journal of Science Education, 29(2), 1655-1678.

Bugaje, U. (2004). Towards a global women’s Islamic movement’ in Muslim
Women, No.6. Federation of Muslim Women’s Associations in Nigeria.
Humanities and Social Science Journal, 4 (1), 8—14.

Bugaje, U. (2007). Muslim Women and the Question of Politics: Some Elucidation’,
paper presented at the annual Muslim Women’s Associations of Nigeria
(FOMWAN). Oshogbo Osun State.

Buzdar, M., & Ali, A. (2011). Parents ’ Attitude toward Daughters > Education in
Tribal Area of Dera Ghazi Khan ( Pakistan ). Turkish Online Journal of
Qualitative Inquiry, 2 (1), 16-23.

Carpenter, S. (2000). Effects of cultural tightness and collectivism on self-concept
and causal attributions. Cross-Cultural Research, 34(1), 38-56.

Carr, D. & Landon, J. (1993). Values in and for Education at 14+, New York:
Routledge.

Charles, J. O., Udonwa, N. E., Ikoh, M. U., & Ikpeme, B. 1. (2008). The role of
mothers in household health-seeking behavior and decision-making in
childhood febrile illness in Okurikang/Ikot Effiong Otop community, Cross
River State, Nigeria. Health Care for Women International, 29, 906-925.

Charles, I. E., & Ikenna, M. A. (2009). Electoral Process and Gender Discrimination
in Nigeria: A Case Study of 2003 And 2007 General Elections. Journal of
sustainable Development in Africa, 10(4), 113-128.

Chick, G. (1997). Cultural complexity: the concept and its measurement. Cross-
Cultural Research, 31, 275-307.

Clark, D. (2000). “Capability and Development: An Essay in Honour of Amartya
Sen”, University of Lincolnshire and Humberside, Faculty of Business and
Management, Working Paper 39, May 2000.

Cohen, R. (1997). Negotiating across cultures: International communication in an
interdependent world. US institute of Peace Press.

Cohen, R. (1972). Altruism: human, cultural, or what? Journal of Social Issues,
28(3), 39-57.

Cohen, R., & Middleton, J. (1970). From tribe to nation in Africa: studies in
incorporation processes. Chandler Publishing Company.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed
methods approaches. Sage publications.

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative
inquiry.Theory into practice, 39(3), 124-130.

119



Cummings, W. (2001). Modern primitivism: the recent history of civilization's
discontents. Critical Studies, 15(1), 297-316.

Cummings, K. (1996). Asian Values, Education and Development. Compare: A
Journal of Comparative and International Education, 26(3), 287-303.

Dantata, F. (2005). Acceleration of the Girl-Child Education in Northern Nigeria.
Kano Journal of Educational Studies KAJEST Department of Education,
Bayero University Kano, 3(1), 8-12.

Dauda, A. (2000). Women Education: Its Problems and Prospects. Kano: Manifold
Publishing Company.

Davis, J. (2012). Study of Street Hawkers in Ghana' s Capital. Journal of African
Studies, 51(3), 32-37.

Davis, K. & Irene, H. (2000). "Research on Stalking: What Do We Know and Where
Do We Go?" Violence and Victims 15(4): 473 — 87.

Dean, H. (2009). Critiquing Capabilities: The Distractions of a Beguiling
Concept. Critical Social Policy, 29(2), 261-278.

de St Croix, F. W. (1972). The Fulani of Northern Nigeria: Some general notes.
Gregg.

Diener, E. Suh, E. eds. (2000). Subjective Wellbeing across Cultures. Cambridge:
MIT Press.

Doi, A. (1970). Introduction to the Hadith. Lagos: Islamic Publication Bureau.

Donnelly, J. (2013). Universal human rights in theory and practice. Cornell
University Press.

Dupire, M. (1962). Trade and markets in the economy of the nomadic Fulani of
Niger (Bororo). Markets in Africa, 335-362.

Dyck, L. (1993). Ethnography: a feminist method? The Canadian Geographer/Le
Géographe canadien, 37(1), 52-57.

Elliott, K. C., & Willmes, D. (2013). Cognitive attitudes and values in
science.Philosophy of Science, 80(5), 807-817.

Ellis, C. & Bochner, A. (2000). Auto ethnography, personal narrative, reflexivity:
Researcher as subject. Oxford: University Press

Elhammoumi, M. (1997). Socio-historicocultural psychology: Lev Semenovich

Vygotsky (1896-1934); bibliographical notes. New York: University Press of
America.

120



Embalch, H. (2013). A one-way street. A report on phase I of the street children
project. Geneva, Switzerland: World Health Organization Programme on
Substance Abuse.

Emirie, G. (2005). Early Marriage and Its Effects on Girls' Education in Rural
Ethiopia: The Case of Mecha Woreda in West Gojjam, North-Western
Ethiopia.

Ensign, J., & Gittelsohn, J. (1998). Health and access to care: Perspectives of
homeless youth in Baltimore City, USA. Social Science & Medicine,47(12),
2087-2099.

Estacio, E. V., & Marks, D. F. (2005). Child labour and the International Labour
Organization’s Convention 182: a critical perspective. Journal of health
psychology, 10(3), 475-484.

Eweniyi, G., & Usman, [. (2013). Perception of Parents on the Socio-Cultural,
Religious and Economic Factors Affecting Girl-Child Education in the
Northern Parts of Nigeria. African Research Review, 7(2), 58—74.

Fafunwa, A. (1967). New Perspective in African Education. London: Macmillan.
Fafunwa, A. (2004). History of Education in Nigeria. London: Macmillan.

Federal Ministry of Education Nigeria, (2013) ‘Education for All (EFA) in Nigeria:
Country Report on EFA since Dakar and National Plan of Action’.
Government Press, Abuja

Feibleman, K. (1987). Education and civilization. New York: Springer Science &
Business Media.

Folbre, N. (1994). Who Pays for the Kids? Gender and the Structures of Constraint.
New York: Routledge.

Folbre, N. (2001). The Invisible Heart. Economics and Family Values. New York:
The New Press.

Forster, L. M., Tannhauser, M., & Barros, H. M. (1996). Drug use among street
children in southern Brazil. Drug and alcohol dependence, 43(1), 57-62.

Frantz, C. (1974). Review of F. W. de St. Croix 'The Fulani of Northern Nigeria:
Some General Notes' Africa, 44, pp 110-110.

Gaji, F. (2010). Female Education as a Determinant of Economic Growth - A Case
Study of Pakistan. Turkish Online Journal of Qualitative Inquiry, 2(1), 167—
172.

Gasper, D. (1999). “Sen”’s Capability Approach and Nussbaum’s Capabilities Ethics'.
Journal of International Development, 9(2), 281-302.

121



Gill, S. S. (2003). Malaysian Sikhs and gender issues. Akademika, 63 (3).

Golfshani, N. (2003). Understanding Reliability and Validity in Qualitative
Research. The Qualitative Report, 8, 597-697.

Greenfield, P. M. (1997). You can't take it with you: Why ability assessments don't
cross cultures. American psychologist, 52(10), 1115.

Guba, E. G., & Lincoln, Y. S. (1994). Competing paradigms in qualitative
research. Handbook of qualitative research, 2(163-194).

Gunew, S. (Ed.). (2013). Feminist Knowledge (Feminist Theory): Critique and
Construct. Routledge.

Hajj, M., & Panizza, U. (2009). Religion and education gender gap: Are Muslims
different? Economics of Education Review, 28, 337-344.

Hakim, A. (1998). Socio-cultural, Religious, and Political Aspects of the Status of
Women in Pakistan. Pakistan Development Review, 37(2), 727-746.

Halstead, J. M., & Taylor, M. J. (1996). Values in education and education in values.
Psychology Press.

Halstead, J., & Taylor, M. J. (2005). Values in Education and Educational in Values.
London: The Falmer Press.

Hanley, J. (1999). Beyond the tip of the iceberg: Five stages toward cultural
competence. Reaching today’s youth. 3 (2), 9-12.

Handwerker, W. P. (2002). The construct validity of cultures: Cultural diversity,
culture  theory, and a  method for  ethnography. American
Anthropologist, 104(1), 106-122.

Hargreaves, A. (1994). Development and desire: A postmodern perspective. New
York: Teachers College Press

Harris, M. (2001). The rise of Anthropological theory: A history of theories of
culture. Maryland: AltaMira Press.

Hartley, D. (2009). Education policy, distributed leadership and socio-cultural
theory. Educational Review, 61(2), 139-150.

Hashim, R., Ahmad Rufai, S., Nor, M., & Roslan, M. (2011). Traditional Islamic
education in Asia and Africa: A comparative study of Malaysia’s Pondok,

Indonesia’s Pesantren and Nigeria’s traditional Madrasah. World Journal of
Islamic History and Civilization, 1(2), 94-107.

Hassan, R. (1995). Women in Islam: Qur’anic ideals versus Muslim realities. Plan
Parent Chall, 2, 5-9.

122



Haydon, G. (2004). Values education: sustaining the ethical environment. Journal of
Moral Education, 33(2), 115-129.

Hewitt, J. (2007). Ethical components of researcher-researched relationships in
qualitative interviewing. Qualitative health research, 17(8), 1149-1159.

Hofstede, G. (2001). Culture's Consequences. Comparing Values, Behaviours,
Institutions, and Organizations across Nations. London: Sage.

Hoffart, N. (1991). A member check procedure to enhance rigor in naturalistic
research. Western Journal of Nursing Research, 13(4), 522-534.

Hogben, S. J. (1967). An Introduction to the History of the Islamic States of Northern
Nigeria. Oxford University Press.

Hogben, S. J., & Kirk-Greene, A. H. (1966). The Emirates of Northern Nigeria: a
preliminary survey of their historical traditions. London: Oxford University
Press.

Hosen, M., Khandoker, M. S. H., & Islam, S. M. (2010). Child labor and child
education in Bangladesh: Issues, consequences and involvements.
International Business Research, 3(2) 1-8.

Hoskyns, C. (2000). A study of four action programmes on equal opportunities.
Gender policies in the European Union, 2 (1) 43-60.

Human Development Index Report 2013: a critical review Nigeria

Hyde, K. A. L. (1993). Sub—Sahara Africa Women’s education in developing
Countries Barriers. Benefits and policies world Bank Washington DC.

Indira, D. (2014). A study on the Organizing of Street Hawking Business.
International Journal of Management and Commerce Innovations, 2(1), 280—
288.

Inglehart, E. (2000). Modernization, Cultural Change, and the Persistence of
Traditional Values. American Sociological Review, 65(3), 19.

International Labour Organizations. (2013). Marking progress against child labour,
Global estatimates and trends 2000-2013. Geneva: Jasmin Merdan.

Isah, A. (2004). Girls Education from the Islamic perspective. Sokoto Educational
Review Faculty of Education and Extension Services, Usman Dan Fodio

University, Sokoto, 7(3), 18-22.

Ivic, L. (1989). Profiles of educators: Lev S. Vygotsky (1896-1934). Prospects, 19(3),
427-36.

Jacobs, N. (2014). African History through Sources: Volume 1, Colonial Contexts
and Everyday Experiences, c. 1850—1946.

123



Jaggar, A. M., & Rothenberg, P. S. (1993). Feminist Frameworks Alternative
Theoretical Accounts of the Relations Between Women and Men. Critique
and Construct. 5(2), 134-41.

Kainuwa, A., & Mohammad, N. (2013). Influence of and Educational Background of
Parents on their Children’s Education. International Journal of Scientific and
Research Publications, 3(1), 1-8.

Kandiyoti, D., & Ahmed, L. (1993). Women and Gender in Islam: Historical Roots
of a Modern Debate. Contemporary Sociology. 12(3), 314-20.

Kane, L. (2008). The World Bank, community development and education for social
justice. Community Development Journal, 43(5), 194-209.

Kawulich, B. B. (2012). Collecting data through observation. Doing social research:
A global context, 150-160.

Kawulich, B. B. (2005, May). Participant observation as a data collection method.
In Forum  Qualitative  Sozialforschung/Forum:  Qualitative  Social
Research (Vol. 6, No. 2).

Keddie, A. (2009). Giving Muslim girls “a voice”: the possibilities and limits to
challenging patriarchal interpretations of Islam in one English community.
Pedagogy, Culture & Society, 17(3), 265-278.

Kinelev, V. (1997). Education and civilization. Prospects, 27(3), 371-383.

Kozulin, A. (2003). Vygotsky's educational theory in cultural context. London:
Cambridge University Press.

Kozulin, A., & Gindis, B. (2007). Sociocultural theory and education of children
with special needs: From defectology to remedial pedagogy. The Cambridge
companion to Vygotsky, 332-362.

Krauss, S. E. (2005). Research paradigms and meaning making: A primer. The
qualitative report, 10(4), 758-770.

Kura, S. (2009). Nigeria-India Economic, Political And Socio-Cultural Relations:
Critical Reflections For Continuous Mutual Co-Operation. [nternational
Journal of Asia-Pacific Studies, 5(2), 1-31.

Ladan, H. (2009). Education in Nigeria: A Retrospective. Daily Trust, August, pl4.
Kano, Nigeria Lalor, K. J. (1999). Street children: a comparative
perspective. Child Abuse & Neglect, 23(8), 759-770.

Lantolf, J. (2000). Sociocultural theory and second language learning. London:
Oxford University Press.

Lantolf, J. (2000). Introducing sociocultural theory. Sociocultural theory and second
language learning, 1.

124



Lillis, T. (2008). Ethnography as method, methodology, and “Deep Theorizing”
closing the gap between text and context in academic writing
research. Written communication, 25(3), 353-388.

Lincoln, Y. S., & Denzin, N. K. (2000). The seventh moment: Out of the past.
Handbook of qualitative research, 2, 1047-1065.

Longhofer, J., & Suskewicz, J. (2014). The use of ethnography in social work
research. Qualitative Social Work, 13(1), 3-7.

Madison, D. S. (2011). Critical ethnography: Method, ethics, and performance.
Sage.

Madison, D. S. (2005). Introduction to critical ethnography: Theory and
method. Critical ethnography: Method, ethics & performance, 1-16.

Mahdi, H. (2010). The hijab in Nigeria, the woman’s body and the feminist
private/public Discourse. Institute for the Study of Islamic Thought in Africa
(ISITA) Working Paper, (09-003).

Mahon, L. (2010). Hawkers: An Ethnographic Study of Strategies of Survival. New
York: Fielding Graduate University.

Maianguwa, A. (1998). Education and Gender Inequality in Nigeria: Effect and
Control of Malignance in Nigerian Education, Zaria, Nigeria: Asekemi and
Company

Mamu, T. (2009). Tackling Conflict of Islamic and Western Civilization. Desert
Herald, September, p. 16. Kaduna.

Marsella, A. J., Dubanoski, J., Hamada, W. C., & Morse, H. (2000). The
Measurement of Personality across Cultures Historical, Conceptual, and
Methodological Issues and Considerations. American Behavioral Scientist,
44(1), 41-62.

Marshall, C. & Rossman, G. (2014). Designing qualitative research. Sage
publications.

Martin, T. (1995). Women's education and fertility: results from 26 Demographic
and Health Surveys. Studies in family planning, 4 (3), 187-202.

Matsumoto, D. (1996). Culture and Psychology. California: Brooks/Cole.

Mautle, G. (2001). Formal education among the peoples of Botswana before
1840. Mosenodi, 9(2), 25-33.

Merriam, S. B. (2014). Qualitative research: A guide to design and implementation.
John Wiley & Sons.

125



Merriam, S. B. (2002). Introduction to qualitative research. Qualitative research in
practice: Examples for discussion and analysis, 1, 1-17.

Merriam, S. B. (1998). Qualitative research and case study applications in
education. Revised and expanded from. Jossey-Bass Publishers, 350 Sansome
St, San Francisco, CA 94104.

Mitchell, G. J.,, & Cody, W. K. (1993). The role of theory in qualitative
research. Nursing Science Quarterly, 6(4), 170-178.

Moll, L. (1992). Vygotsky and education: Instructional implications and applications
of sociohistorical psychology. Cambridge University Press.

Mouffe, C. (1995). Feminism, citizenship, and radical democratic politics. Social
postmodernism: Beyond identity politics, 315-31.

Musante DeWalt, K., & DeWalt, B. R. (2002). Participant observation: A guide for
fieldworkers. Walnut Creek.

Naples, N. A. (2003). Feminism and method: Ethnography, discourse analysis, and
activist research. Psychology Press.

National Population Commission Nigeria. (2006). National Census, 2006.
Provisional figures.

National Population Commission. (2006). National population census. Abuja,
Nigeria: National Population Commission.

NDHS (2013). Nigeria Demographic and Health Survey, National Population
Commission Federal Republic of Nigeria Abuja, Nigeria

Neumann, 1. B. (2008). Discourse analysis. In Qualitative methods in international
relations (pp. 61-77). Palgrave Macmillan UK.

Newman, J. (1977). Education as Civilization. The Journal of Educational Thought
(JET)/Revue de la Pensée Educative, 2 (3), 203-212.

Ningi, A. (2012). Girl-child Education: Challenges for Sustainable Development in
Northern Nigeria. Proceedings of Economics Development 111-114.

Nmadu, G., Avidime, S., Oguntunde, O., Dashe, V., Abdulkarim, B., & Mandara, M.
(2014). Girl child education: Rising to the challenge. African Journal of
Reproductive Health, 14(3), 107-112.

Noto, A. R., Nappo, S. A., Galdurdz, J. C., Mattei, R., & Carlini, E. A. (1997). Use
of drugs among street children in Brazil. Journal of Psychoactive

Drugs, 29(2), 185-192.

Nussbaum, M. (2001). Women and Human Development. The Capabilities
Approach. Cambridge University Press.

126



Nussbaum, M. (2000). Women and Human Development. The Capability Approach,
Cambridge: Cambridge University Press.

Nzimakwe, D., & Brookes, H. (1994). An investigation to determine the health status
of institutionalised street children in a place of safety in
Durban. Curationis, 17(1), 27-31.

Offorma, G. C. (2009). Girl-child education in Africa. In Keynote Address Presented
at the Conference of University WOMWNE of Africa Held in Lagos, Nigeria,
16th-19th July.

Ogbu, J. U. (1988). Cultural diversity and human development. New Directions for
Child and Adolescent Development, 1988(42), 11-28.

Ohbuchi, K. I., Fukushima, O., & Tedeschi, J. T. (1999). Cultural values in conflict
management goal orientation, goal attainment, and tactical decision. Journal
of Cross-Cultural Psychology, 30(1), 51-71.

Oke, A. (2012). The role of socio-cultural norms in workplace stress : An empirical
study of bank employees in Nigeria. International Journal of Management,
29(4), 314-331.

Okere, B. O. (1984). The protection of human rights in Africa and the African
Charter on Human and Peoples' Rights: a comparative analysis with the
European and American systems. Human Rights Quarterly, 141-159.

Okonkwo, U. (2008). Implications of missionary education for women in Nigeria: A
historical analysis. Journal of International Women’s Studies, 10(2), 186—
197.

Onwuameze, N. (2013). Educational opportunity and inequality in Nigeria :
assessing social background, gender and regional effects. US: The University
of lIowa.

Osita-Oleribe, O. E. (2007). Neglect of Girl-child Education: Bridging the Gap. A
Case Study of a Nigerian Agrarian Northern Community. International NGO
journal, 2(2), 30-35.

Ostien, P. (2012). 4 survey of the Muslims of Nigeria’s North Central geo-political
zone (No. 1). Working Paper (pp. 1-57). London.

Oyefara, J. (2005). Family background, sexual behaviour, and HIV/AIDS
vulnerability of female street hawkers in Lagos metropolis,

Nigeria. International Social Science Journal, 57(186), 687-698.

Oyeniyi, A. & Melvin, A. (2009). Coping Strategies of Street Children in
Nigeria. Journal of Social and Psychological Sciences, 2(2), 13.

127



Oviawe, J. (2010). Repositioning Nigerian Youths for Economic Empowerment
through Entrepreneurship Education. European Journal of Educational
Studies, 2 (2), 113—-118.

Owusu, A., Abrokwah, S., & Frimpong, S. (2013). Analysis of the Spatial and
Temporal Dynamics of Street Hawking: A Case Study of the Accra
Metropolitan Area. Journal of Geography and Geology, 5(4), 168-180.

Palmer, H. (1970). History of the First Twelve Years of the Reign of Mai Idris
Alooma of Bornu. London: Frank Cass and Company Limited.

Pauline, C. (2000). Social Capital: Exploring the theoretical foundations of
community development education. British Educational Research Journal,
26 (3), 565-582.

Pittin, R. (1990). ‘Issues of Gender, Class and Ideology in Northern Nigeria’ Review
of African political economy (48), 7-25.

Pilcher, J. & Whelehan, 1. (2004). 50 key concepts in gender studies. Sage.

Poleése, M. & Stren, R. (2000). The social sustainability of cities: Diversity and the
management of change. University of Toronto Press.

Rauner, M. (1999). UNESCO as an organizational carrier of civics education
information. International Journal of Educational Development, 19(5), 91—
100.

Rew, L., & Horner, S. D. (2003). Personal strengths of homeless adolescents living
in a high-risk environment. Advances in Nursing Science, 26 (2), 90-101.

Rew, L., & Horner, S. D. (2003). Youth resilience framework for reducing health-
risk behaviours in adolescents. Journal of paediatric nursing, 18 (6), 379-
388.

Robeyns, 1. (2003). Sen’s Capability Approach and Gender Inequality: Selecting
Relevant Capabilities. Feminist Economics, 9 (2-3), 61-92.

Rodney, W. (1972). How Europe underdeveloped Africa. Washington DC: Howard.

Rogoff, B. (2008). Observing sociocultural activity on three planes: Participatory
appropriation, guided participation, and apprenticeship. Pedagogy and
practice: Culture and identities, 58-74.

Rosa, C. A., Borba, R. R., & Ebrahim, G. J. (1992). The street children of Recife: a
study of their background. Journal of Tropical Pediatrics, 38 (1), 34-40.

Rufa'i, F. A. (2006). The Education of the Hausa Girl-Child in Northern
Nigeria. Crosscurrents and Crosscutting Themes, 85.

128



Rufa’i, R. (2003). Gender Education in Nigeria: Implications For Curriculum
Implementation. Kano Journal of Educational Studies KAJEST Department
of Education, Bayero University Kano, 2(1), 81-84.

Sachs, J. D. (2012). From millennium development goals to sustainable development
goals. The Lancet, 379 (9832), 2206-2211.

Sada, I. N., Adamu, F. L., & Ahmad, A. (2006). Promoting Women's Rights Through
Shari’ah in Northern Nigeria. British Council, Department for International
Development DFID

Sagar, A. (1998). The human development index: a critical review. Ecological
Economics, 25((3),), 249-264.

Salawu, A. (1998). Women’s Education in Islam: The Northern Nigeria Experience.
Sokoto Journal of Educational Review, 2 (1), 30—41.

Scanlon, F., Tomkins, A., & Lynch, M. A., (1998). Street children in Latin America.
British Medical Journal, 316 (7144), 1596.

Schein, E. (1984) Coming to a new awareness of organizational culture. Sloan
Management Review 25(2), 3—16.

Schensul, S. L., Schensul, J. J., & LeCompte, M. D. (1999). Essential ethnographic
methods: Observations, interviews, and questionnaires (Vol. 2). Rowman
Altamira.

Schwandt, T. A., Lincoln, Y. S., & Guba, E. G. (2007). Judging interpretations: but
is it rigorous? Trustworthiness and authenticity in naturalistic evaluation. New
directions for evaluation, 2007 (114), 11-25.

Schein, E. (1990) Organizational culture. American Psychologist 45(2), 109—119.

Sharma, R. (2010). Cultural-historical perspectives on teacher education and
development, British Journal of Educational Technology, 41(3), 112-112.

Sen A. (1999). Development as Freedom, NY: Knopf Publishers.

SIMP, (2012). Statistical Information and Monitoring Program: Annual Report
Nigeria, Country Review

Sinkula, J. M., Baker, W. E., & Noordewier, T. (1997). A framework for market-
based organizational learning: Linking values, knowledge, and

behaviour. Journal of the academy of Marketing Science, 25 (4), 305-318.

Spencer-Oatey, H. (2008). Culturally Speaking Second Edition: Culture,
Communication and Politeness Theory. Bloomsbury Publishing.

Sperber D. (1996). Explaining Culture: A Naturalistic Approach. Oxford: Blackwell

129



Stake, R. E. (2010). Qualitative research: Studying how things work. Guilford Press.
Stephens, S. (1995). Children and the Politics of Culture. Princeton University Press.

Sultana, A. M. (2010). Socio-Cultural Dimensions of Women’s Discriminations in
Rural Communities, 3 (1), 31-38.

Sultana, M., & Erlina, N. (2012). Discrimination against Women in the Developing
Countries : A Comparative Study. International Journal of Social Science
and Humanity, 2 (3), 1-4.

Sustainable Development Goals (2015). Beyond 2015: Education for the Future,
Nigerian Review.

Swainson, N., Bendera, S., Gordon, R., & Kadzamira, E. (1998). Promoting Girls'
Education in Africa: The Design and Implementation of Policy Interventions.
Education Research Paper. Department for International Development,
Education Division, England, United Kingdom.

The Nigeria Demographic and Health Survey (NDHS) (2014). Country Review.

Triandis, H. C., Carnevale, P., Gelfand, M., Robert, C., Wasti, A., Probst, T., & Kim,
U. (2001). Culture, personality and deception: A  multilevel
approach. International Journal of Cross-Cultural Management, 1, 73-90

Triandis, H. C., & Suh, E. M. (2002). Cultural influences on personality. Annual
review of psychology, 53(1), 133-160.
Triandis, H. C. (1994). Culture and social behavior. Mcgraw-Hill Book Company.

Triandis, H. C. (2000). Dialectics between cultural and cross-cultural
psychology. Asian Journal of Social Psychology, 3(3), 185-195.

Trompenaars F. & Hampden-Turner, C. (2004). Managing People Across Cultures,
Chichester: Capstone Publishing Limited

Turkmen, M., Okyay, P., Ata, O., & Okuyanoglu, S. (2004). A descriptive study on
street children living in a southern city of Turkey. Turkish Journal Of
Pediatrics, 46(2), 131-136.

Turuk, M. (2008). The relevance and implications of Vygotsky’s sociocultural
theory in the second language classroom. ARECLS, 5, 244-262.

Umar, F. (2012). Street Hawking : Oppressing the Girl Child or Family Economic
Supplement? Journal of Sustainable Development, 2 (1), 169—175.

Umukoro, N. (2013). Poverty and Social Protection in Nigeria. Journal of
Developing Societies, 29 (3), 305-322.

UNESCO, (2004). Gender outcomes in Education: why are girls still held back?
Education for all: Global Report.

130



UNESCO, (2011). UNESCO and Education: "Everyone has the right to education”,
Education, UNESCO.

UNESCO (2013). Education for All Global Monitoring Report.

UNESCO (2014). Education for All Global Monitoring Report. Gender Review
UNESCO.

UNICEEF (2007). A Human Rights-Based Approach to Education for All.
UNICEEF (2000). The education for all 2000 assessment: Country reports. UNICEF.
UNDP (2013). Human Development Report, Oxford: Oxford University Press

Usman, L. (2010). Street hawking and dynamics of nomadic girls of Northern
Nigeria. International Journal of Social Economics, 37 (9), 717-734.

Van der Veer, R. & Valsiner, J. (1991). Understanding Vygotsky: A quest for
synthesis. Blackwell Publishing.

Vygotsky, L. S. (2007). In Memory of LS Vygotsky (1896-1934). Journal of Russian
& East European Psychology, 4 (2), 11-60.

Weaver, G. & Agle, B. (2002). Religiosity and ethical behaviour in organizations: A
symbolic interactionist perspective. Academy of management review, 27 (1),
77-97.

Weaver, G. (2001). Ethics programs in global businesses: Culture's role in managing
ethics. Journal of Business Ethics, 30 (1), 3-15.

Weisner, T. S. (1996). Why ethnography should be the most important method in the
study of human development. Ethnography and human development: Context
and meaning in social inquiry, 305-324.

Wertsch, J. (1986). Culture, communication, and cognition. Vygotskian perspectives.
CUP Archive.

Whitehead, S. (2004). Man: the invisible gendered subject?. The Masculinities
Reader. Cambridge: Polity Press, pdg, 351-368.

Whittier, N. (2010). Feminist generations: The persistence of the radical women's
movement. Temple University Press.

WHO & UNICEF. (2012). WHO / UNICEF JOINT STATEMENT Integrated
Community Case Management: An equity-focused strategy to improve access
to essential treatment services for children. United Nations Children’s Fund

(p. 8).

Whyte, W. F. (1992). In defense of street corner society. Journal of Contemporary
Ethnography, 21(1), 52-68.

131



Wolcott, H.F. (1999). Ethnography: A way of seeing. Walnut Creek: AltaMira.

Woolman, D. C. (2001). Educational reconstruction and post-colonial curriculum
development: A comparative study of four African countries. International
Education Journal, 2 (5), 27-46.

Yilmaz, H. B., & Diilgerler, S. (2011). Children who work in the street in Izmir,
Turkey. Social Behavior and Personality: an international journal, 39 (1),

129-144.

Yin, R. (2012). Qualitative Research from Start to Finish. New York: The Guilford
Press.

Yin, R. K. (2003). Case study research: Design and methods, Applied Social
Research Methods, New York: The Guilford Press.

Yin, R. K. (2009). Case Study Research: Design and Methods. Essential guide to
qualitative methods in organizational research. New Y ork: Routledge.

Yobe State Government Diary 2013

Yusuf, B. (2010). Islam and Girl-Child Education. Desert Herald. February 15 Kano.

132



