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Abstract of thesis presented to the Senate of Universiti Putra Malaysia in fulfilment of
the requirement for the degree of Master of Arts

ESL PRE-UNIVERSITY LEARNERS’ WRITING APPREHENSION LEVELS
AND THEIR WRITING QUALITY

By

J.D. KUMUTHINI JAGABALAN

November 2016

Chairman : Helen Tan, PhD
Faculty : Modern Languages and Communication

The study examines the relationship between writing apprehension and argumentative
writing quality of L2 learners. Literature revealed that there is a need for pre-university
institutions to have sufficient research input on writing problems in particular the
writing apprehension among their learners.

For this reason, the study investigated the relationship between the overall writing
quality scores and the writing apprehension dimensions’ scores. The study also
investigated the relationship between overall writing apprehension scores and the
learners’ writing quality subscale scores. Finally, the writing quality of a group of high
and low apprehensive writers’ argumentative compositions were examined
qualitatively.

320 pre-university learners participated in the study and the instruments employed were
Second Language Writing Anxiety Inventory (SLWAI), argumentative writing and
Analytic Scale of Argumentative Writing (ASAW). These findings were subjected to
descriptive and correlation analyses using Statistical Package for Social Science
(SPSS). As for the qualitative analysis, a purposive selection of 30 argumentative
compositions were selected based on the individuals’ writing apprehension scores to
determine the differences in the writing quality between the high and low apprehensive
writers.

The results indicated that there was a moderate level of writing apprehension among
the pre-university learners in argumentative writing. Among the SLWA dimensions,
cognitive and somatic anxieties obtained the highest mean score. Besides, the highest
mean score was observed in the language conventions and organization dimensions.
Additionally, the qualitative research indicated that compositions produced by high and
low apprehensive writers differ significantly in structure, language use, and amount of



information conveyed . The low apprehensive writers have better repertoire of
vocabulary, grammar and overall language ability than the high apprehensive writers.
As seen from the results of the study, writing apprehension did in some ways affect the
writing quality of the students. Therefore, it is important that writing instructors are
aware of these debilitating factors so that they can empower their students to write
successful compositions.

To conclude, the main contribution of this study is the results of the writing
apprehension scores on SLWAI to writing task revealed that some moderately-
apprehensive learners scored excellent and competent writing scores. This suggests that
these learners’ in spite of their writing apprehension might possess a sufficient amount
of persistence, determination, diligence or other positive characteristics to battle writing
apprehension and be successful language learners. Apart from that, this study has
utilized analytic scoring using ASAW. The pre-university learners, therefore, can have
some useful diagnostic information about the points of strengths and weaknesses in
their argumentative writing. This will gradually improve their writing quality in L2
writing. Finally, writers with low apprehension showed fluency in argumentative
writing. They wrote with three times more words than the high apprehensive learners in
a timed writing task.
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Kajian ini telah menyiasat hubungan di antara keresahan dalam penulisan dan
pencapaian pelajar pra-universiti dalam esei perbahasan. Sumber literasi mendedahkan
bahawa kajian melibatkan hubungan di antara keresahan penulisan dan pencapaian
pelajar pra-universiti adalah terhad.

Kajian kuantitatif dan kualitatif telah digunakan. Kajian kuantitaif telah mengukur skor
keseluruhan keresahan penulisan, skor dimensi keresahan dalam penulisan di kalangan
pelajar pra-universiti, skor keseluruhan pencapaian pelajar dan pencapaian pelajar
dalam setiap subskala penilaian. Secara kualitatif, perbandingan telah dibuat untuk
memastikan perbezaan dalam hasil penulisan oleh pelajar yang mempunyai keresahan
penulisan tinggi dan rendah. Bagi memenuhi kriteria tersebut, intrumen seperti
soalselidik, sebuah esei perbahasan dan skala pengukur pencapaian pelajar telah
digunakan utuk pengumpulan data. Kajian ini telah melibatkan 320 pelajar. Data
kuantitatif yang diperoleh telah dianalisis dengan menggunakan SPSS versi 21.0
Windows. Manakala, kajian kualitatif pula dijalankan dengan 30 esei yang telah dipilih
daripada pelajar yang mempunyai keresahan penulisan rendah dan tinggi.

Secara keseluruhan, para pelajar pra-universiti mempunyai tahap keresahan dan tahap
pencapaian sederhana. Kebimbangan kognitif dan somatik memperolehi skor min yang
tertinggi. Tambahan pula, skala tatabahasa dan organisasi menunjukkan skor min
tertinggi. Seterusnya, dapatan kualitatif menunjukkan perbezaan ketara dalam struktur
dan penggunaan bahasa. Pelajar yang mempunyai keresahan penulisan yang rendah
menunjukkan tahap kosa kata, tatabahasa dan kemahiran berbahasa yang lebih baik
dalam penulisan. Dapatan kajian telah merumuskan bahawa keresahan penulisan
memberikan kesan negatif terhadap kemahiran penulisan para pelajar. Oleh itu, adalah
penting kepada para pendidik untuk memahami fenomena ini bagi meningkatkan
kemahiran penulisan para pelajar.



Sebagai sumbangan, dapatan menunjukkan bahawa pelajar yang menunjukkan
keresahan penulisan sederhana telah mendapat markah cemerlang dalam penulisan esei
perbahasan. Ini menyatakan bahawa faktor-faktor seperti kerajinan, ketekunan dan
berkelakuan positif dapat menangani keresahan penulisan di kalangan pelajar. Selain
daripada itu, instrumen penilaian esei yang telah digunakan memberikan informasi
penting tentang ciri-ciri penulisan pelajar secara spesifik. Ini akan membantu para
pelajar untuk mengatasi kelemahan mereka dalam penulisan karangan perbahasan.
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CHAPTER 1

INTRODUCTION

1.1 Background of the study

In the present global economy, a country’s favourable outcome determined by the
competencies, knowledge and capacity of its residents hence, there is no a better
predictor of a country’s future than what is presently take effect in its classrooms
(Malaysia Education Blueprint 2013-2025, 2012). In addition, Malaysian Blueprint
2013-2025 (2012) outlined that every young resident will be, at minimum,
operationally conversant in Bahasa Malaysia (national language of unity) and English
(international language of communication). In a rather new endeavour, the Ministry of
Education Malaysia, has implemented upholding the Malay language and strengthening
the command of the English Language policy (Bernama, 2014). As a result, the
Malaysian education system educates the learners to become proficient not only in the
national language but also in the English language as a second language.

However, second language (L2) learning in the classroom has not always been an
anxiety-free experience for most learners (Zhang, 2001). This is because, language
learning anxiety which is a specific reaction occurs only when a learner takes part in a
language learning activity in a language classroom (Horwitz, Horwitz, & Cope, 1986).
Moreover, Macintyre and Gardner (1994) labelled L2 anxiety as “The feeling of
tension and apprehension specially associated with second language contexts, including
speaking, listening, and writing” (p. 284). Therefore, researchers reported that L2
learners experienced anxiety in all the language skills, namely writing (Atay & Kurt,
2006; Cheng, 2004; Latif, 2007; and Onwuegbuzie, 2000), speaking, (Aida, 1994;
Chan, Ain & NurKarimah 2012; Cheng Horwitz, & Schallert, 1999 and Woodrow,
2006) reading, (Grills-Taquechel, 2012; Sellers, 2000; Wu, 2011; and Zhao, 2009) and
listening (Elkhafaifi, 2005; Vogely, 1998 & 1999; and Wang, 2010).

Horwitz, Horwitz and Cope (1986) perceived anxiety as a foremost hindrance because
the researchers (Foroutan, 2012; Horwitz, 2001 and Maclntyre & Gardner, 1991a)
reported that anxious learners were less courageous to be involved in the language
learning activities and achieved lower performance than the low anxious learners.
Hence, learners who possibly experience language anxiety not only interact
ineffectively but, choose to escape from the learning activity in the classroom. As a
result, for highly anxious individuals, their interest and achievement in learning a
language is affected (Eysenck, 1979). Therefore, language anxiety is not only an
additional component that can be neglected in L2 acquisition; rather it is a fundamental
emotional construct that is important in affecting L2 learning (Zhang 2001).



Subsequently, writing is an important assessment in L2 classrooms. However, learning
to write involves much apprehension as learning the other skills such as speaking (Tsui,
1996). It has been identified to have negative consequences on writing outcome too
(Cheng, 2004; Hassan, 2001; Horwitz, 2001; Foroutan, 2012 and Huwari, 2011).
Regardless of the several efforts applied to improve learners’ L2 writing, it is still
considered as challenging skills to be mastered by most L2 writers at all levels (Atay &
Kurt, 2006; Erkan & Saban, 2011; Cheng, 2002; Hassan, 2001; Latif, 2007; Raimes,
2012 and Tsui, 1996).

Cheng, Horwitz, and Schallert (1999) claimed writing apprehension as “Language-skill
specific anxiety,” which is dissimilar from a general classroom type of anxiety (p. 417).
In addition, writing apprehension is a situational-specific anxiety as it is the discomfort
feelings writers experience while writing compositions (Latif, 2007). As a result, in this
study writing apprehension is viewed as the L2 learner’s general predisposition that
predicts how they react to the situation in or through which they may be involved in
attempting writing tasks or in which their writing may be assessed.

Pre-university level programme can be considered as a degree bridge programme for
learners who desire local universities and college admissions to prepare them for
tertiary education. Writing is one of the important components tested in pre-university
level programme. However, it is regarded as one of the challenging areas of English
Language Instruction (Pandian, 2006). Hence, the pre-university learners are generally
weak in the skill of writing (Noraina, 2005). When these learners unable to write
effortlessly, they feel very frustrated and dissatisfied with their inability (Shaharizam,
2005). As a consequence, the weak performance in writing of these learners has been a
concern between the administrators and educators in order to prepare them to become
versatile and adaptable learners in the local universities.

Corresponding to the preceding statement, the researchers (Chan, Ain & NurKarimah,
2012; Darmi, 2014; Foroutan, 2012 and Noorzaina, 2009) reported that writing
apprehension among university learners in Malaysia is worrying. What is more, the
Higher Education Ministry of Malaysia revealed that the level of competency of about
29 per cent of the 132,000 university learners’ was either at Band 1 or Band 2 — the
lowest in the Malaysian University English Test (MUET). Furthermore, it was also
reported that about 43 per cent was at Band 3 (average), 21 per cent at Band 4
(satisfactory), 5 per cent at Band 5 (good) and only the remaining 2 per cent was at
Band Six, which is the highest in the test (Atan, 2007). These findings arguably suggest
that the English proficiency of Malaysian learners is still low at universities in
Malaysia.

Apart from that, composing an argumentative writing is a common writing task in pre-
university level institution’s summative assessments as well as in MUET assessment.
Hence, the academic success of the pre-university learners’ in language is highly
dependent on their ability in taking a position and providing credible support in their
writing (Nimehchisalem, 2010).



According to Zhu (2001), most participants perceived argumentative assignment as a
challenging and even stressful task because it involves several cognitive processes such
as stating a claim, providing data to support that claim, acknowledging the possible
counter-arguments and offering rebuttals (Toulmin, 2003). In addition, some tertiary
level learners indicated that the anxiety level was high when they were working on the
argumentative writing (Zhu, 2001). When these learners were unable to master these
skills, they viewed writing as a complicated and unfruitful activity (Cheng, 2004). Such
daunting challenge could be a reason for the apprehensive writers to give up writing at
the pre-university level.

All in all, writing apprehension could be employed as an important predictor to decide
the success rate of acquiring competency of L2 learners at any level and at any period
of time. Therefore, there is a need for research regarding the issue of writing
apprehension interference in argumentative writing consisting of well-designed
educational methods to enable practicing instructors to improve results for their
learners at the pre-university level before they enter universities.

1.2  Problem Statement

English language helps learners to set up a balance between the national and
international requirements and challenges manifested through linguistic educational
policies (Gill & Kirkpatrick, 2013). Therefore, to uplift Malaysia in the international
arena, effective learning of the English language is absolutely crucial and anxiety
should not be a hindrance in the learning of the language. As such, the issue of Second
Language Writing Apprehension (SLWA) is worth being explored in depth for its
potential negative effects in argumentative writing.

Argumentative writing was regarded for that purpose because previous studies had
mainly correlated writing apprehension with gender, race, MUET results and academic
performance of Malaysian L2 learners (Abdullah & Abdul Rahman, 2006; Foroutan,
2012; Min, 2014 and Noorzaina, 2009). Thus, the present study correlated ESL
learners’ writing apprehension levels with writing quality of argumentative
compositions. Moreover, a review of literature discovered that a relatively limited
number of studies were carried out to study writing apprehension levels of the tertiary
learners in Malaysia (Abdullah & Abdul Rahman, 2006; Chan, Ain & NurKarimah,
2012; Darmi, 2014; Latif, 2007; Majid 2012; Min 2014; Noorzaina, 2009 and Wong,
2012). Therefore, there is a need to conduct studies to determine the writing
apprehension levels and the writing quality in the pre-university context.

Apart from that, compared to similar studies conducted in other L2 contexts (Abdullah
& Abdul Rahman, 2006; Atay & Kurt, 2006; Foroutan, 2012; Latif, 2007; Min, 2014
and Noorzaina, 2009), the present study was unique in investigating the writing quality
of different stakeholders who are the high and low-apprehensive learners. Furthermore,
to the researcher’s best knowledge there was no correlation study undertaken using a
combined design of quantitative and qualitative method to examine the relationship
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between the writing apprehension and the writing quality of argumentative composition
using Writing Apprehension Inventory (SLWAI), argumentative task and Analytic
Scale of Argumentative Writing (ASAW).

To conclude, the correlation studies on argumentative writing difficulties and writing
apprehension among pre-university learners’ are scarce, resulting in a dearth of insights
about the challenges that Malaysian pre-university learners’ face with argumentative
writing tasks. As a result, the variables in the writing assessment scale used in this
present study have the potential to bring a new insight to L2 writing apprehension
literature particularly writing anxiety among pre-university learners.

1.3 Objectives of the study

This study aims to identify the different levels of writing apprehension in relation to
writing apprehension dimensions such as cognitive anxiety, avoidance behaviour and
somatic anxiety among L2 learners. Moreover, the study further examines the overall
writing performance of the L2 learners’ in argumentative writing and determines the
relationship between the different dimensions of writing apprehension and the L2
learners’ writing quality. Besides, the overall writing performance of the L2 learners’ is
also compared with writing apprehension scores to see if there is any significant
difference between the different dimensions of writing quality and writing
apprehension. Finally, to the differences in the writing quality between the high and
low apprehensive L2 learners are also compared and contrasted.

1.4  Research Question

In view of the above objectives, the following research questions were formulated to
guide the study:
RQ 1: What is the overall writing apprehension level of the L2 learners?
RQ 2: s there any significant difference between writing apprehension mean
score and the test value?
RQ 3: What is the level of writing apprehension dimensions of L2 learners?
RQ 4: What is the overall writing quality of the L2 learners?
RQ 5: Is there any significant difference between writing quality mean score and
the test value?
RQ 6: To what extent are the three dimensions (somatic anxiety, cognitive anxiety
and avoidance behaviour) of the writing apprehension related to the L2 learners’
writing quality?
RQ 7: To what extent do the sub scales (content, organisation, vocabulary,
language conventions and overall effectiveness) of writing quality correlated with
writing apprehension?
RQ 8: Does writing apprehension scores contribute to any significant differences
in pre-university learners’ argumentative writing quality?
RQ 9: How is the writing quality different between the high and low apprehensive
L2 learners?



1.5 Research Hypotheses

The following non directional null hypotheses were drawn up as possible answers to
the objectives and research questions presented.

1. There is no significant difference between writing apprehension mean score
and the test value.

2. There is no significant difference between writing quality mean score and the
test value.

3. There is no difference in the different three dimensions of writing
apprehension, in related to their writing quality.

4, There is no difference in the different five sub scales of writing quality, in

related to the learners’ writing apprehension.

1.6 Significance of the study

This study is a vital endeavour in enhancing the understanding of the level of SLWA
experienced by the pre-university learners and its association with writing quality.
Learners, practitioners and policy makers may benefit from this study.

Writing apprehension is a debilitating factor (Cheng, 2004) that hinders pre-university
learners from showing their full potential in argumentative writing. Although some
educators at the pre-university level acknowledge the need to make the writing as
enjoyable and anxiety-free as possible, they are reluctant to find ways to attain such a
goal hence, being unable to respond to the learning needs of individual learners (Riasati,
2011). Thus, the researcher found a need to measure the learners’ apprehension and
writing quality levels to give an insight to the educators to treat the problem from
constantly not remaining among the pre-university learners. This study may encourage
the educators to identify the teaching strategies to create a more conducive and relaxing
ambience in the L2 classrooms to minimize the apprehension of writing.

Writing is an imperative component tested in Malaysian University English Test
(MUET). The findings of the present study may become a platform for instructors to
develop a better understanding about SLWA. Most L2 learners often lack of necessary
skills to meet the demands of academic literacy when they enter university (Nambiar
2007). Therefore, the findings of the first and forth research questions provide tertiary
level educators with adequate knowledge on the type of future tertiary level learners
they are to deal with. It also gives insights into how instructors can build up suitable
interventions to decrease writing apprehension and promote autonomy among L2
learners. It may guide the instructors to be aware of their learners’ psychological and
physiological demands through the process of teaching and learning. Subsequently,
answering the rest of the research questions provide insight into how far L2 learners’
writing quality can possibly be affected by writing apprehension. Such knowledge and
understanding are needed, particularly at pre-university level where written tests are
often administered in testing learners’ proficiency in language classrooms. Apart from
that, the empirical evidence measuring the relationship between SLWA and writing
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quality is important to avoid misleading assumptions among language learners. Some
educators may relate the learners’ language competency and writing ability with Sijil
Pelajaran Malaysia (SPM) English at the pre-university level therefore, these findings
are helpful in approving or disapproving their assumptions.

The findings of the last research question would help to identify those areas that need
reinforcement to develop writing quality of the ESL learners. The material planners and
curriculum designers can incorporate components that focus on argumentative writing
to comprehend the difficulties learners’ experience when they write. Such stakeholders
can then use suitable methods to develop learners’ competence in argumentative
writing. Besides, it helps the pre-university learners’ to overcome certain challenges in
argumentative writing.

As a final remark, this study is important as it presents a platform for the researchers
interested in this study of ESL writing to follow in the hope of improving the teaching
and learning of writing. By designing and administering a treatment to the
apprehensive writers, the researcher, practitioners and the policy makers may be able to
help the high apprehensive writers to become more successful than they would be
without any help. It may also guide the learners to learn and write argumentative
compositions effectively. Moreover this may assist instructors, syllabus designers,
curriculum designers and text book writers to design and develop more relevant and
research based materials.

1.7  Operational definitions of terms

This study has used a variety of terms related to the research scope. This section
presents a brief definition and explanation of the terms.

1.7.1  ESL Writing

English as a second language is the study of English by speakers with different native
languages. A piece of writing can be considered as ESL writing when a text is written
by ESL writers. English in Malaysia is considered as a second language and therefore,
in this study ESL learners are referred Malaysian learners contributed in this study.



1.7.2  Anxiety and Apprehension

Anxiety is a broad term related to learning a second language, which depends on one’s
feeling of self-efficacy and appraisals related to their potential and innate superficial
threats in certain situations, whereas apprehension is a language-skill-specific anxiety.
In this study, language anxiety and writing apprehension are described as the feelings
of worry and stress specifically related with L2 writing contexts. Hence, writing
apprehension has been used interchangeably with writing anxiety in this study.

1.7.3  Level of Anxiety

Scovel (1991) recognized anxiety level as one of the affective variables apart from the
learner personality type and motivation. They make an impression on language
learning which is unrelated to cognitive process (Scovel, 1991). Wong (2012)
mentioned that high anxiety is a form of disruption or self-related cognition, such as
worry over the opinion of others, excessive self-evaluation and potential failure. In this
study, level of anxiety is perceived as an affective variable in the form of distraction
within the process of language learning.

1.7.4  Writing apprehension

Writing apprehension is the pessimistic feelings about writing. Someone with high
writing apprehension may pose awful feelings towards writing and struggle to write
effectively. In this study, writing apprehension is measured by Cheng’s (2004) Second
Language Writing Apprehension Inventory (SLWAI). The statements in the SLWAI
probe a number of anxiety-related aspects. In this study, writing apprehension refers to
the L2 learners’ general tendencies to avoid writing in the classroom and associate
negative feelings with writing, such as nervousness, fear of negative evaluation, etc.

1.75  Argumentative Writing

According to Wingate (2012), argumentation includes presentation of a topic of its pro
and or con, and justification of support for one. Moreover, it needs an appropriate style
of writing, which requires the writer’s language competency to link the logical ideas
coherently and cohesively (Wingate, 2012). Furthermore, Nimehchisalem (2010) stated
that the argumentative writing uses an apt style to discover certain sensible thoughts
that are arranged rationally with the aid of the learners’ language, world and strategic
competency. In this study, argumentative writing is defined as the writers’ ability to
ascertain a position on an issue in a concise manner and persuades the readers to adopt
new beliefs.



1.7.6  Writing Quality

Writing quality is a distinction (competent, good, low or high intermediate, limited and
poor) of how an individual successfully performed writing comprehension with the best
existing language instruction. It refers to the learners’ ability to write argumentative
compositions of different lengths and also demonstrate attention to criteria of writing
such as content, logic, mechanics, style, vocabulary, grammar and rhetorical aspects
(topic, cohesion, organization, unity and appropriateness to readers. Grading is applied
to indicate student’s writing quality. In this case an Analytic Scale of Argumentative
Writing (ASAW) developed by Nimehchisalem (2010) to assess argumentative essays
at tertiary level is used to indicate the learners’ writing quality. Five sub scales
(Content, Organisation, Vocabulary, Language Conventions and Overall Effectiveness)
were used in this study to determine the writing quality of argumentative essays.

1.7.7 Content

In this study, content composes the claims that the writer makes, the data that the writer
uses to support of those claims and the warrants that the writer uses to link the data to
the claims. The writer may also provide further support to back the warrants to
anticipated objections through rebuttals.

1.7.8  Organisation

Organisation is the way in which ideas are arranged in an essay (Nimehchisalem, 2010).
In this study, organisation composes an introduction, narration and division, continued
with proof and refutation and a conclusion. It also encompasses cohesion that ties the
sentences together and coherence that creates a logical link between the ideas
mentioned by the writer and the real world.

1.79 Vocabulary

In this study, vocabulary is the use of collocations, phrases, simple and complex
technical words, figure of speech or idioms. It composes the use of a variety of dictions
to avoid repetition, such as synonyms and antonyms.

1.7.10 Language Conventions

Language Conventions means the grammatical and mechanical accuracy expected of
any text that follows the rules of standard language. Operationally, it is the writer’s
control over the syntactic, orthographical, meaning and function accuracy in an essay.



1.7.11 Overall Effectiveness

In this study, overall effectiveness refers to the writer’s overall ability to present and
justify arguments effectively through a correct, clear, appropriate and ornate style while
covering the task.

1.7.12 Correlation Analysis

Correlation analysis is to examine, evaluate assess strength or the weaknesses of
relation between variables. According to George and Mallery (2010), a positive
correlation can be found where the high values of one variable are linked with the high
values of the other variable(s). Meanwhile, a negative correlation implies association of
high values of one with the low values of the other(s). In this study correlation analysis
is performed to decide if there is any relationship between the writing apprehension and
the writing quality scores.

1.8 Summary

This chapter commences the subject matter and the problem being studied, and
indicated its importance and validity. Next, research objectives, research questions,
hypotheses tested and attained were outlined. Furthermore, this chapter explained of
the operational definition of terms and the significance of the study.



BIBLIOGRAPHY

Abdullah, K. I. & Abdul Rahman, N. L. . (2006). A Study on Second Language
Speaking Anxiety among UTM Students. Theses and Dissertations, Universiti
Teknologi Malaysia.

Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope's Construct of Foreign
Language Anxiety: The case of Students of Japanese. The Modern language
Journal, 78, 155-168. doi: http://dx.doi.org/10.1111/j.1540-
4781.1994.th02026.x

Asmari, A. (2013). Investigation of Writing Strategies, Writing Apprehension, and
Writing Achievement among Saudi EFL-Major Students. International
Education Studies, 6(11), 130. doi:10.5539/ies.v6n11l

Atan, H. (2007, 1 23). English Proficiency Still Low At Local Varsities. Malaysia.
Retrieved January 12, 2015, from
https://speakinenglish.wordpress.com/2007/01/23/english-proficiency-still-
low-at-local-varsities/

Atay, D & Kurt, G. (2006). Prospective Teachers and L2 Writing Anxiety. Asian EFL
Journal, 8(4), 100-118.

Bernama. (2012, December 2). New Education Policy To Uphold Bahasa Melayu,
Strengthen  English. Bernama. Retrieved October 2014, 2, from
http://web3.bernama.com/education/newsr.php?id=461295

Bloom, L. Z. (March 13-15, 1980). The Composing Processes of Anxious and Non-
anxious Writers: A Naturalistic Study. Paper presented at the annual meeting
of the Conference on College Composition and Communication. Washington,
D.C. Retrieved January 20, 2015, from http://eric.ed.gov/?id=ED185559

Book, V. (1976). Some Effects of Apprehension on Writing Performance. Paper
presented at the annual conference of the Western Speech Communication
association.

Brown, H. D. (2007). Principles of Language Learning (5 ed.). NewYork: Longman.

Brown, M. (2006). Addressing Writing Apprehension in Adult English Language
Learners. CATESOL State Conference (pp. 1-7). Pacific Union College.
Retrieved August 20, 2014, from http://www.catesol.org/06Rankinl.pdf.

Chan, Ain & NurKarimah. (2012). Investigating the Construct of Anxiety in Relation
to Speaking Skills among ESL Tertiary Learners. 3L: The Southeast Asian
Journal of English Language Studies, 18(3), 155 — 166. Retrieved January 12,
2015, from http://ejournals.ukm.my/3l/article/view/1120

Cheng, Y. (2002). Learners' Belief in Second Language Anxiety. Concentric: Studies
in English Literature and Linguistics, 27(2), 209-223.

Cheng, Y. S. (2004). A Measure of Second Language Writing Anxiety: Scale
Development and Preliminary Validation. Journal of Second Language
Writing, 13(4). doi:10.1016/j.jslw.2004.07.001

Cheng, Y.S., Horwitz, E. K., & Schallert, D. L. (1999). Language Anxiety:
Differentiating Writing and Speaking Components. Language Learning, 49(3),
417-446. doi:doi:10.1111/0023-8333.00095

Choi. (2013). Language Anxiety in Second Language Writing: Is it a stumbling Block?
Second Language Studies, 31(2), 1-42. Retrieved October 14, 2014, from
https://www.google.com/?gws_rd=ssl#g=choi+2013

82



Creswell, J. W. (2002). Educational research: Planning, Conducting, and Evaluating
Quantitative and Qualitative Approaches to Research. Upper Saddle River: NJ:
Merrill/Pearson Education.

Daly, J. & Miller, D. (1975a). Apprehension of Writing as a Predictor of Message
Intensity. The Journal of Psychology, 89(2), 175-177.

Daly, J. (1978). Writing Apprehension and Writing Competency. The Journal of
Educational Research, 72(1), 10-14. Retrieved August 2, 2014, from
http://www.jstor.org/stable/27537168

Daly, J. A. & Miller, M. D. (1975b). The Empirical Development of an Instrument to
Measure Writing Apprehension. Research in the Teaching of English, 9(3),
242-249. Retrieved August 2014, 10, from
http://www.jstor.org/stable/40170632

Daly, J. A. & Miller, M. D. (1975c). Further Studies in Writing Apprehension: SAT
Scores, Success Expectations, Willingness to Take Advanced Courses, and
Sex Differences. Research in the Teaching of English, 2, 250-256. Retrieved
September 3, 2014, from http://www.jstor.org/stable/40170632

Daly, J. A, & Wilson, D. A. (1983). Writing Apprehension, Self-esteem, and
Personality. Research in the Teaching of English, 17(4), 327-34. Retrieved
October 10, 2014, from http://www.jstor.org/stable/i40004695

Darmi, Ramiza and Albion, Peter. (9-10 June 2014). Assessing the Language Anxiety
of Malaysian Undergraduate English Language Learners. Global Conference
on Language Practice and Information Technology. Borneo, Sabah, Malaysia.
Retrieved August 12, 2014, from http://eprints.usq.edu.au/id/eprint/25732

Darus, S. & Subramaniam, K. (2009). Error Analysis of the Written English Essays of
Secondary Students in Malaysia: A case study. European Journal of Social
Sciences, 8(3), 483-495.

Daud, N. S. (2005). Second Language Writing Anxiety: Cause or Effect. Malaysian
Journal of ELT Research (MELTA), 1, 1-19.

Elkafhaifi, H. (2005). Listening Comprehension and Anxiety in the Arabic Language.
The Modern Language Journal Classroom, 89(2), 206-220.
do0i:10.1111/j.1540-4781.2005.00275.x

Elwald, J. (2007). Foreign Language Learning Anxiety in Upper-Level Classes:
Involving Students as Researchers. Foreign Language Annals, 40, 122-142.

Erkan, D. Y., & Saban, A. (2011). Writing Performance Relative to Writing
Apprehension, Self-Efficacy in Writing, and Attitudes towards Writing: A
Correlational Study in Turkish Tertiary-Level EFL. The Asian EFL Journal
Quarterly, 13(1), 164-192.

Eysenck, M. (1979). Anxiety, Learning and Memory: A Reconceptualization. Journal
of Research Personality, 13, 363-385.

Faigley, L., Daly, J. A., & Witte, S. P. (1981). The Role of Writing Apprehension in
Writing Performance and Competence. The Journal of Educational Research,
75(1), 16-21.

Flower & Hayes. (1981). A Cognitive Process Theory of Writing. College Composition
and Communication, 32(4), 365-387. Retrieved November 3, 2014, from
http://www.jstor.org/stable/356600

Foroutan, M. (2012). Effect of Dialogue Journal Writing through the Use of
Conventional Tools and E-mail on Writing Anxiety in the ESL Context.
English Language Teaching, 5(1), 10-19.
doi:http://dx.doi.org/10.5539/elt.v5n1p10

83



Gardner, R. C. & P. D. Maclntyre. (1993). On the Measurement of Affective Variables
in Second Language Learning. Language Learning, 43, 157 - 194.

George, D., & Mallery, P. (2010). SPSS for Windows : Step by Step. Asimple Guide
and Reference (10 ed.). Boston: Pearson.

Gill, S. K. & Kirkpatrick, A. (2013). English in Asian and European Higher Education.
(In C. A. Chappelle, Ed.) The Encyclopedia of Applied Linguistics, 1-3.

Gill, S. K. (2002). International Communication; English Language Challenges for
Malaysia. Serdang: Universiti Putra Malaysia Press.

Grills-Taquechel, A. E., Fletcher, J. M., Vaughn, S. R., & Stuebing, K. K. (2012).
Anxiety and Reading Difficulties in Early Elementary School: Evidence for
Unidirectional- or Bi-directional Relations? Child Psychiatry & Human
Development, 43, 35-47. doi:10.1007/s10578-011-0246-1

Gungle, B. W., & Taylor, V. (1989). Richness in Writing: Empowering ESL Students.
In D. M. Roen, Writing apprehension and second language writers (pp. 235-
248). New York: Longman.

Hassan, Badran A. (2001). The Relationship of Writing Appehension and Self-esteem
to the Quality and Quantity of EFL University Students. Mansoura Faculty of
Education Journal. doi:http://eric.ed.gov/PDFS/ED459671.pdf

Hayes, J. R., & Flower, L. (1986). Writing Research and the Writer. American
Psychologist, 41, 1106-1113. doi:http://dx.doi.org/10.1037/0003-
066X.41.10.1106

Hiew, W. (2012). English Language Teaching and Learning Issues in Malaysia:
Learner's Perspections via Facebook Dialogue Journal. Journal of Arts,
Science and Commerce, 3(1), 11-19.

Horwitz, E. K. (2001). Language Anxiety and Achievement. Annual Review of Applied
Linguistics, 21(1), 112-126. d0i:10.1017/S0267190501210083

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign Language Classroom
Anxiety. The  Modern  Language Journal, 70(2), 125-132.
doi:http://dx.doi.org/10.1111/j.1540-4781.1988.tb04190.x

Huwari, 1. (2011). Writing Apprehension in English among Jordanian Postgraduate
Students at Universiti Utara Malaysia. Academic Research International, 1(2),
1-9. Retrieved July 20, 2014, from http://journals.savap.org.pk/vol1n2.html

Jacobs, H. e. (1981). Testing ESL Composition: A Practical Approach. Rowley,
Massachusetts: Newbury House .

Jafar 1zadpanah. (2014). The Role of Gender in Determining the Writing Anxiety Level
among High and Low Achievers. Advances in Environmental Biology, 8(21),
94-104.

Ka-kan-dee, M. (2014). Argumentative Writing Difficulties of Thai Major Students.
WEI International Academic Conference Proceedings (pp. 193-207). Bali:
The West East Institute.

Kamarulzaman, M. H., Ibrahim, N., Md Yunus, M. & Mohd Ishak, N. (2013).
Language Anxiety among Gifted Learners in Malaysia. English Language
Teaching, 6(3), 20-29. Retrieved March 2, 2015, from
http://webcache.googleusercontent.com/search?q=cache:tdCSoS_VWgYJ:ww
w.ccsenet.org/journal/index.php/elt/article/download/24449/15454+&cd=2&h
I=en&ct=cInk

Kim, L. S. (2010). The English Languages and its Impact on Identities and Multilingual
Malaysian Undergraduates. GEMA Online TM Joural of Language Studies,
10(2), 87-101. Retrieved June 7, 2014, from
http://ejournal.ukm.my/gema/article/view/128

84



Krashen, S. (1981). Second Language Acquisition and Second Language Learning.
Oxford: Pergamon Press Inc. Retrieved October 24, 2014, from
http://webcache.googleusercontent.com/search?g=cache:u4obkpU7HSUJ:ww
w.sdkrashen.com/content/books/sl_acquisition_and_learning.pdf+&cd=1&hl=
en&ct=clnk

Krashen, S. (2002). Principles and Practice in Second Language Acquisition. Oxford:
Pergamon Press.

Krejcie, R.V. & Morgan, D.W. (1970). Determining Sample Size for Research
Activities. Educational and Psychological Measurements, 30, 607-610.
Retrieved  September 14, 2014, from  http://www.dissertation-
statistics.com/sample-size.html

Kuru-Gonen, 1. (2009). The Sources of Foreign Language Reading Anxiety of Students
in a Turkish EFL Context. Proceedings from the 5th WSEAS/IASME
International Conference on Educational Technologies (EDUTE' 09).
Retrieved December 5, 2014, from WWW.wseas.us/e-
library/conferences/2009/lalaguna/.../EDUTE-06.pdf

Lan, Y. T. (2010). A Study of Taiwanese 7th Graders’ Foreign Language Anxiety,
Beliefs about Language Learning and its Relationship with their English
Achievement. Master’s Thesis. Retrieved February 21, 2015, from
ethesys.lib.mcu.edu.tw/ETD-db/ETD-search/getfile?URN=etd Ming Chuan
University

Latif, M. A. (2007). The Factors Accounting for the Egyptian EFL University Students’
Negative Writing Affect. Essex Graduate Student Papers in Language &
Linguistics, 57-82.

Lee, S. Y. (2005). Facilitating and Inhibiting Factors in English as a Foreign Language
Writing Performance: A Model Testing with Structural Equation Modeling.
Language Learning, 55(2), 335-374.

Levine, G. S. (2003). Student and Instructor Beliefs and Attitudes about Target
Language Use, First Language Use, and Anxiety: Report of a Questionnaire
Study. The Modern Language Journal, 87(3), 343-364. d0i:10.1111/1540-
4781.00194

Lin, G. (2009). An Exploration into Foreign Language Writing Anxiety from
Taiwanese University Students' Perspectives. NCUE Fourth Annual
Conference on Language Teaching , Literature, Linguistics, Translation, and
Interpretation (pp. 301-318). Taiwan: National Changhua University of
Education. Retrieved July 5, 20155, from
http://www.eric.ed.gov/PDFS/ED506178.pdf

Liu, M., & Huang, W. (2011). An Exploration of Foreign Language Anxiety and
English Motivation. Education Research International, 2011, 1-8.
d0i:10.1155/2011/493167

Maclntryre, P. D. (1995). How Does Anxiety Affect Second Language Learning? A
Reply to Sparks and Ganschow. The Modern Language Journal, 79(1), 90-99.
Blackwell Publishing and National Federation of Modern Language Teachers
Associations, 79(1), 90-99. doi:10.2307/329395

Macintyre Gardner. (1999). Language Anxiety: A Review of Literature for Language
Teachers. In D. Young, Affect in Foreign and Second Language Learning (pp.
24-43). New York: Mc Graw Hill Companies.

Maclintyre, P. D. & Gardner, R. (1991b). Methods and Results in the Study of Anxiety
and Language Learning: A review of literature. Language Learning, 41, 85-
117. doi:10.1111/j.1467-1770.1991.tb00677.x

85



Maclintyre, P. D., & Gardner, R. C. (1991a). Investigating Language Class Anxiety
Using the Focused Essay Technique. The Modern Language Journal, 75, 296-
304. d0i:10.1111/j.1467-1770.1994.tb01103.x

Maclntyre, P. D., & Gardner, R. C. (1989). Anxiety and Second-language Learning:
Toward a Theoretical Clarification. Language Learning, 39(2), 251-275.
d0i:10.1111/j.1467-1770.1989.th00423.x

Maclntyre, P.D., Gardner, R.C. (1994). The Subtle Effects of Language Anxiety of
Cognitive Processing in the Second Language. Language Learning, 42(2),
283-305. Retrieved December 20, 2014, from
http://Oweb.ebscohost.com.catalog.library.colostate.edu

Majid, F. S. (2012). A Study on the On-Line Language Learning Anxiety among Adult
Learners. International Journal of e-Education, e-Business, e-Management
and e-Learning, 2(3), 187-192.

Min, L. S. (2014). English Language Writing Anxiety among Final Year Engineering
Students. Advances in Language and Literary Studies, 5(4).

Ministry of Education. (2012). Malaysian Education Blueprint 2013-2025: Executive
Summary. Kuala Lumpur: Ministry of Education. Retrieved September 13,
2014, from  www.moe.gov.my/userfiles/file/PPP/Preliminary-Blueprint-
Eng.pdf

Negari, G. M. (2012). Too Nervous to Write? The Relationship between Anxiety and
EFL Writing. Theory and Practice in Language Studies, 2(12), 2578-2586.
d0i:10.4304/tpls.2.12.2578-2586

Ng, P, (2003). Effective Writing: A Guide for Social Science Students Chinese
University of Hong Kong. Hong Kong: Chinese University of Hong Kong.

Nik, Y. A. (2010). The Comparative Study on Factors Affecting Writing Performance
among Bechelor Students. International Journal of Educational Research and
Technology, 7(1), 54-59.

Nimehchisalem, V. (2010). Developing an Analytic Scale for Evaluating
Argumentative Writing of Students in a Malaysian Public Universities,
Unpublished Research Report. Selangor: Universiti Putra Malaysia.

Noorzaina, 1. (2009). Writing Anxiety among Pre-TESL Students in University
Technology MARA. Shah Alam: Universiti Teknologi Mara. Retrieved
November 2, 2014, from http://eprints.uitm.edu.my/id/eprint/2310

Noraina, I. (2005). Improving Students’ Writing Ability in Using Transition Signal
through Language Games. Paper presented at the Seminar Penyelidikan
Pendidikan Program Matrikulasi KPM. Bahagian Matrikulasi, KPM.

Onwuegbuzie, A. J. (2000). Cognitive, Affective, and Personality, and Demographic
Predictors of Foreign-language = Achievemen. The  Journal of
EducationalResearch, 94(1), 3-15. Retrieved October 5, 2014, from
http://www.jstor.org/stable/27542298

Pajares, F., & Johnson, M.J. (1994). Confidence and Competence in Writing: The role
of Self-efficacy, Outcome Expectancy, and Apprehension. Research in the
Teaching of English, 28, 316-334.

Pandian. (2006). What Works in the Classroom? Promoting Literacy Practices in
English. 3L Journal of Language Teaching, Lingustics and Literature, 11, 15-
39. Retrieved October 10, 2014, from
www.ukm.my/ppbl/3L/final_5/ap_final.pdf

Philips, E. M. (1992). The Effects of Language Anxiety on Students’ Oral Test
Performance and Attitudes. Modern Language Journal, 76, 14-26.

86



Powell, B. J. (1984). A Comparison of Students' Attitudes and Success in Writing.
Journal of Negro Education, 53, 114-123.

Raimes, A. (1983). Techniques in Teaching Witing. New York : Oxford.

Raimes, A. (1984). Anguish as Second Languages? Remedies for Composition
Teachers. In S. Mckay, Composing in a Second Language (pp. 81-96).
Rowley, MA: Newbury House.

Raimes, A. (2012). Out of the Woods: Emerging Traditions in the Teaching of Writing.
TESOL Quarterly, 25(3), 11-15. doi:10.2307/3586978

Rezaei, M. (2014). Investigating the Levels, Types, and Causes of Writing Anxiety
among Iranian EFL Students: A Mixed Method Design. Social and Behavioral
Sciences, 98, 1545-1554. d0i:10.1016/j.sbspro.2014.03.577

Riasati, M. (2011). Language Learning Anxiety from EFL Learners Perspective.
Middle East Journal of Scientific Research, 7(6), 907-914.

Saville-Troike, M. (2006). Introducing Second Language Acquisition. Cambridge:
CambridgeUniversity Press.

Scovel, T. (1991). The Effect of Affect on Foreign Language Learning: A Review of
the Anxiety Research. In E. K. (Eds.), Language anxiety: From theory and
research to classroom implications (pp. 15-23). Englewood Cliffs, NJ:
Prentice Hall.

Sellers, V. D. (2000). Anxiety and Reading Comprehension in Spanish as a Foreign
Language. Foreign Language Annals, 35(5), 512-521.

Shaharizam. (2005). The Perceptions of Using Genres of Writing for Report Writing
Exercise among H5P4 Students in Negeri Sembilan Matriculation College.
Seminar Penyelidikan Pendidikan Program Matrikulasi. Bahagian Matrikulasi.

Shang, F.H. (2013). Factors Associated with English as Foreign Language University
Students Writing Anxiety (Vol. 1). United Kingdom: European Centre for
Research Training and Development.

Shidrah, N. (2012). A Study of the Relationship between Writing Apprehension and
Writing Performance. Shah Alam: Institute of Research, Development and
Commercialization. Retrieved October 1, 2014, from
http://eprints.uitm.edu.my/id/eprint/4770

Smith, M. (1984). Reducing Writing Apprehension. Urbana: IL. ERIC, ED243112.
Retrieved April 20, 2013, from
http://wiki.ggc.edu/images/b/b1/ReducingWritingApprehension.pdf.

Sparks, R. J., & Ganschow, L. (1991). Foreign Language Learning Differences:
Affective or Native Language Aptitude. The Modern Language Journal., 75,
2-16.

Termit Kaur. (2012). The Relationship of Writing Apprehension Level and Self-
efficacy Beliefs on Writing Proficiency Level among Pre-university Students.
English Language Teachin, 5(7), 42-52. doi:10.5539/elt.v5n7p42

Tobias. (1979). Anxiety Research in Education Psycology. Journal in Education
Psycology, 71(5), 573-582.

Tobias, S. (1986). Anxiety and Cognitive Processing of Instruction. In R. Schwarzer,
Self Related Cognition in Anxiety and Motivation (pp. 35-54). Hillsdale, NJ:
Erlbaum.

Toulmin, S.E. (2003). The Uses of Arguments. United Kingdom: Cambridge
University Press.

Tsui, A. B. (1996). Reticence and Anxiety in Second Language Learning. In Bailey &
Nunan, Voices form the Language Classroom (pp. 145-167). Cambridge: CUP.

87



Vogely, A. J. (1998). Listening Comprehension Anxiety: Students’ Reported Sources
and Solutions. Foreign Language Annals, 31, 67-80. doi:10.1111/j.1944-
9720.1998.th01333.x

Vogely, A. J. (1999). Addressing Listening Comprehension Anxiety. In D. J. Young
(Ed.), Affect in Foreign Language and Second Language Learning :A
Practical Guide to Creating a Low-anxiety Atmosphere (pp. 106-123). Boston:

McGraw-Hill. Retrieved April 2, 2013, from
http://www.hawaii.edu/eli/resources/listening/readings/Vogely+1999+L.istenin
g+anxiety.pdf.

Wang, S. (2010). An Experimental Study of Chinese English Major Students’
Listening Anxiety of Classroom Learning Activity at the University Level.
Journal of Language Teaching and Research, 1, 562-568.
doi:10.4304/jltr.1.5.562-568

Weigle, S. C. (2002). Assessing Writing. Cambridge: Cambridge University Press.

Wingate, U. (2012). Argument Helping Students Understand What Essay Writing is
about. Journal of English for Academic Purposes, 11, 145-154.

Wong, M. S. (2012). Language Anxiety Coping Strategies of Pre-Service Teachers.
Proceedings of the 7th Malaysia International Conference on Languages,
Literatures, and Cultures (pp. 1-7). Kuala Lumpur: MICOLLAC Conference.
Retrieved October 10, 2013, from www.fbmk.upm.edu.my/micollac/proc

Woodrow, L. (2006). Anxiety and speaking English as a second language. RELC
Journal, 37(3), 308-328.

Wu, H. (2011). Anxiety and Reading Comprehension Performance in English as a
Foreign Language. Asian EFL Journal, 13(2), 273-307.

Young, D. J. (1990). An investigation of students' perspectives on anxiety and speaking.
Foreign Language Annals, 23(6), 539-564.

Young, D. J. (1991). Creating a low anxiety classroom environment: what does
language anxiety research suggest? Modern Language Journal, 75, 426 - 437.

Young, D. J. (1992). Language Anxiety from the Foreign Language Specialists'
Perspective: Interviews with Krashen, Omaggio, Hadley, Terrell and Rardin.
Foreign  Language Annals, 25(2), 157-172. do0i:10.1111/j.1944-
9720.1992.tb00524.x

Zhang, H. (2011). A study on ESL writing anxiety among Chinese English majors
Causes, effects and coping strategies for ESL writing anxiety. Thesis and
Dissertations.  Retrieved  September 2, 2014, from www.diva-
portal.org/smash/get/diva2:426646/FULLTEXTO02

Zhang, L. J. (2001). Exploring variability in language anxiety: Two groups of PRC
students learning ESL in Singapore. RELC Journa, 32(1), 73-94.
doi:10.1177/003368820103200105

Zhao, A. (2009). Foreign Language Reading Anxiety: Investigating English-Speaking
University Students Learning Chinese as a Foreign Language in the United
States. Electronic Theses, Treatises and Dissertations., Paper 529. Retrieved
December 20, 2013, from http://diginole.lib.fsu.edu/etd

Zhu,W. (2001). Performing Argumentative Writing in English: Difficulties, Processes
and Strategies. TESL Canada Journal, 19(1), 34-50.

88



	ACKNOWLEDGEMENTS
	Helen Tan, PhD
	Senior Lecturer
	Vahid Nimechiesalem, PhD
	Senior Lecturer
	body.pdf
	Blank Page
	Blank Page
	Blank Page
	Blank Page


