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fulfilment of the requirement for the Degree of Master of Arts 

 
 

ORAL PRESENTATION ERRORS MADE BY DIPLOMA STUDENTS  

IN AN INTEGRATED LANGUAGE SKILLS COURSE 

By 
 
 

AZZIEATUL SYAZWANIE BINTI AZMI 

October 2016 

Chairman : Y.M Tenku Mazuwana T. Mansor

Faculty :  Modern Languages and Communication 

 
 
This paper analyses grammatical errors in English oral presentation made by the 
students in Integrated Language Skills (ELC120) course. The specific objective 
of the study was to determine the types of grammatical errors based on Dulay, 
Burt and Krashen’s (1982) surface structure taxonomy, namely, misformation, 
omission, addition, and misordering. The data also was categorised into linguistic 
taxonomy of error analysis by James (1998) (cited in Ellis and Barkhuizen, 
2005). In order to attain the objectives of the study, case study was used which 
involves the use of mixed data collection which are quantitative and qualitative 
data collection methods. 60 students were involved as sample of this study.  In 
addition, students’ oral presentation and interviews were used as data to explore 
grammatical errors made by Integrated Language Skills (ELC120) students. 
 
 
The findings of the study reveal that the most frequent error committed by the 
students was the improper use of English verbs. Besides, it can be inferred from 
the result of this study that the responses of the students are consistent with 
previous literature on error analysis. The analysis generated a conclusion that 
the lacks of knowledge on grammar and interlanguage interference are the main 
factors of errors in students' oral presentation. In light of the findings, several 
recommendations and pedagogical implications were suggested in order to help 
ESL teachers in their attempt to reduce the difficulties in oral presentation among 
English students.  
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KESALAHAN TATABAHASA DALAM PEMBENTANGAN LISAN BAHASA 

INGGERIS OLEH PELAJAR DIPLOMA BAGI KURSUS KEMAHIRAN 

BAHASA BERSEPADU 

Oleh 
 
 

AZZIEATUL SYAZWANIE BINTI AZMI 

Oktober 2016 

Pengerusi : Y.M Tenku Mazuwana T. Mansor

Fakulti :  Bahasa Moden dan Komunikasi 

 
 
Kajian ini dijalankan bertujuan untuk menganalisa kesalahan tatabahasa dalam 
pembentangan oral Bahasa Inggeris oleh para pelajar yang mengikuti kursus 
Kemahiran Bahasa Bersepadu. Spesifik objektif dalam kajian ini adalah untuk 
mengenalpasti jenis-jenis kesalahan tatabahasa mengikut struktur dasar model 
taxonomi daripada Dulay, H., M. Burt dan S.D. Krashen (1982), iaitu kesalahan 
maklumat yang salah, pengguguran kata, penambahan dan kesalahan aturan. 
Selain itu, data yang diperolehi turut dikategorikan dalam linguistik taxonomi 
yang telah diadaptasi daripada model James (1998). Untuk mencapai objektif 
kajian, kajian kes digunakan yang melibatkan pengumpulan data secara kaedah 
kuantitatif dan kualitatif. 60 pelajar dipilih sebagai sampel untuk kajian ini. Selain 
itu, data bagi pembentangan lisan dan temuduga digunakan untuk mengkaji 
kesalahan tatabahasa di kalangan pelajar kursus Kemahiran Bahasa Bersepadu.  
 
 
Dapatan kajian yang diperolehi mendapati para pelajar telah melakukan pelbagai 
kesalahan dalam beberapa kelas kata. Dapatan kajian menunjukkan kesalahan 
yang paling kerap dilakukan oleh para pelajar ialah penggunaan kata kerja 
Bahasa Inggeris yang tidak tepat. Berdasarkan dapatan ini, beberapa cadangan 
dan implikasi dalam pedagogi telah dibuat untuk membantu guru yang mengajar 
bahasa kedua supaya dapat menggurangkan masalah berkaitan pembentangan 
lisan dalam Bahasa Inggeris di kalangan pelajar. 
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CHAPTER 1 

INTRODUCTION 

1.1  Introduction 

 

This chapter will provide an overview of the study. It outlines the background of 
the study, research problem, and its context. The researcher also will look at 
the objectives of the study and numerous definitions of kinds of errors. In 
addition, several methods will be suggested by the researcher concerning the 
most dominant approach in second language acquisition theory since the mid-
20th century until today. These theories will be introduced and analysed 
critically. Besides, this will be followed by significance of the study and 
definition of the terms.  
 

1.2  Background of the Study 

 

The field of error analysis in second language acquisition (SLA) was first 
established in the 1970s. Error analysis was introduced as a subsequent 
approach to contrastive analysis which is known as the method that was 
influenced by behaviourism. The applied linguists wanted to use the formal 
distinctions between learners’ first language and second languages in order to 
predict the errors (Brown, 1973; Krashen, 1977). In addition, error analysis 
deals with the learners’ performance in terms of the cognitive process they 
make use of in recognising or coding the input they receive from the target 
language. The analysis of errors learners make in learning a language has 
therefore become an important aspect of the learning process.  
 

In the late 1960s and early 1970s the focus on contrastive analysis was slowly 
moved to error analysis. This is because contrastive analysis was impractical to 
describe the difference of errors between first language (L1) and second 
language (L2). The researcher believes that the main reason to this was 
because of the fact that contrastive analysis failed to explain all errors in 
language learning. This is supported by the previous study conducted by 
Jackson (1971). He claims that out of numerous contrastive analyses only a 
few have been tested in some way. Even in those cases, the tests are 
unintentionally biased in favour of the analysis. This is because contrastive 
analysis was designed specifically to identify the errors that were predicted 
before the analysis. The other errors that might occur during the analysis which 
are not related to their prediction were ignored. 
 

Moreover, some of the expected errors did not even appear in practice 
(Allwright & Bailey, 1991). Therefore, there was a need to improve this old 
method with a new linguistic method, which is later known as error analysis. 
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According to Tomková (2013) in her study of error correction in spoken 
practice, Corder (1967) was one of the major proponents of error analysis. 
Error analysis was first established as an alternative to contrastive analysis. 
Both error analysis and contrastive analysis methods seek to explain the 
reason of errors, but they explain in different ways. Contrastive analysis 
identifies the errors as consequences of L1 interference only. Meanwhile, error 
analysis identifies many sources of errors that might be influenced by various 
variables such as age, motivation, attitude, overgeneralisation, intralingual 
interference, misteaching and many more (Shastri, 2010). 
 

The central key highlighted by error analysis was that many learners often 
mistakenly mixed the rules of their second language with their first language 
rules, which then produced a large number of errors. It is crucial to emphasise 
that error analysis not only used to examine causes of error, but also many 
other aspects of error and language learning. As reported by Yang (2010),  
 

Error analysis is the process of determining the incidence, nature, 
causes and consequences of unsuccessful language. The novelty of 
error analysis (EA), distinguishing it from contrastive analysis (CA), 
was that the mother tongue was not supposed to enter the picture. 
Errors could be fully described in terms of the TL, without the need to 
refer to the L1 of the learners. (p. 1)  

 

Additionally, the major difference between error analysis and contrastive 
analysis is the shift of focus from learners’ mother tongue onto the target 
language. Investigating errors has both diagnostic and prognostic aspects. It is 
diagnostic because it reveals the ability of the learners toward the language at 
a certain level during the learning process. On the contrary, it is considered 
prognostic because it can enlighten the educator and instructor to reorganize 
the language learning materials and methods in the light of the learners’ current 
difficulties (Corder, 1967).  
 

To sum up, the contrastive analysis works best in predicting phonological error. 
However, errors of morphology, syntax, lexis and discourse are imperfectly 
predicted by contrastive analysis. Above the phonological level, language 
planning is far more under the control of the learner, who may adopt certain 
strategies to cope with difficulty, more or less consciously. These include 
avoidance of difficult forms and simplification of subsystems of the second 
language. Learners may also make guesses about a form not yet acquired. 
These hypotheses are likely to be based on knowledge of the second 
language, the mother tongue, and indeed other languages which the learner 
may know (Corder, 1967). 
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1.3  Statement of the Problem 

Speaking skills play a very significant role for students in order for them to be 
successful in their studies. The most important part is speaking skills need to 
be practiced and learned through experience which means the learner needs to 
always use the language regularly. In the Malaysian context, many university 
students who have been exposed to the English language from their early 
years of primary education are still struggling to produce error-free language 
structures. In spite of the eleven years of English (six years in primary school 
and five years in secondary school), many still display frequent errors in their 
productive skills particularly in speaking. As stated in Malay Mail (November 
2015), 
 

English language has been taught in school since Standard One, but 
many Malaysian teenagers and graduates who are not able to 
introduce themselves properly using English. As a result of poor 
English proficiency, seven out of ten applicants rejected outright due to 
a weak command in English Language. 

 

As a result, some students are unable to meet the demands of tertiary level 
education, which require them to use productive skills and to be 
communicatively competent. They are also not hired or get their dream job 
because of their poor performance in English. The statistics from the Malaysian 
Employers Federation (2015) show that 200,000 graduate in Malaysia were 
unemployed with poor command of English being a main reason. What is even 
more frightening is that, current study by Pemandu (2016) showed that more 
than 400,000 graduates are unemployed because they could not speak English 
despite having learnt English for how many years.  
 

According to Ngui and Clarence (2005), the insufficiency of oral presentation 
skills was crucial among graduates and it has been the debate topic of many 
employers. Many higher education institutions, for example, Universiti 
Teknologi Mara (UiTM) have made oral presentation as a compulsory 
component of their curriculum to prevent this problem from becoming critical 
among graduates. Although oral presentation skills are highly structured, not 
much attention and studies have been focused to identify the linguistic errors 
made by second language (L2) learners in their oral presentation. Most studies 
(e.g. Surina Nayan & Kamaruzaman Jusoh, 2009, Azizi Yahya, Harison Ishak, 
Zaidah Zainal, Ladan Javdan Faghat & Noordin Yahaya, 2012) seek to identify 
the errors in writing aspect.  
 

Meanwhile, studies conducted on error analysis in speaking aspect (e.g. 
Qowimul Adib, 2012; Pérez & Basse, 2015) did not aim to find the errors in 
students’ oral presentation. Qowimul Adib (2012) conducted the study to find 
the errors from the students’ monolog speaking through observation. According 
to Darus, Sadiyah and Kaladevi (2009), analysis focussing on oral presentation 
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is important to help teachers and educators in order to give clue about specific 
language problems among learners. This knowledge is helpful and can be used 
as a guide for more effective teaching. 
 

1.4  Purpose of the Study 

The major aim of this study is to examine the grammatical errors made by 
Integrated Language Skills (ELC120) students in their oral presentation skills. 
Meanwhile, the specific objective of the study is to analyse the types of 
grammatical errors made based on the linguistic taxonomy of error analysis 
designed by James (1998) (cited in Ellis & Barkhuizen, 2005) and surface 
structure taxonomy by Dulay, Burt and Krashen (1982). However, the 
researcher adapts the taxonomy with the original syllabus of the students’ 
learning. 
 

1.5 Research Objectives  

 

Specifically, this study aims to; 
1) determine the types of grammatical errors made by Integrated Language   
    Skills (ELC120) students in their oral presentation skills 
2) identify the frequency of errors occurred in the oral presentation skills 
3) describe the factors that contribute to the errors committed by the students 
 

1.6  Research Questions  

 

In brief, the study aims to address the following research questions; 
1) What are the types of errors made by Integrated Language Skills (ELC120)   
    students in their oral presentation skills? 
2) How frequently linguistic errors and surface structure errors occur? 
3) What are the factors that lead to the errors made by the students? 
 

1.7  Conceptual Framework 

This study was conducted within the theoretical framework of Corder’s 
explanation of errors and mistakes. According to Corder (1967) errors occur 
because of gaps in the learner’s English knowledge whereas mistakes occur 
when the learner has not yet learned how to master a certain grammatical form 
(Ellis & Barkhuizen, 2005). The distinction between errors and mistakes is not 
easily made in the analysis of data which makes it difficult to detect an error in 
a text. However, Corder (1967) has created a certain analytical tool that one 
can use in order to find errors in texts which he calls error analysis (EA). 
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EA later became an effective theory to describe L2 errors as their framework 
involves “a systematic description and clarification of L2 errors contained in a 
sample of learner’s speech or writing” (page 50). EA mainly focuses on the 
actual committed errors by L2 students and it basically serves two theoretical 
objectives (Mohammad Hamad Al-Kresheh, 2016). Firstly, EA serves to 
provide data on interferences between languages in the language learning 
process. Secondly, this framework aims to provide information on “which error 
types detract most from learner’s ability to communicate” (Dulay et al., 1982 as 
cited in Mohammed Hamas Al-Khresheh, 2016; 50). 
 

Since this study aimed to detect errors types and factors contributing to the 
errors, EA framework by Corder (1967) was thus adopted. There would be 
adaption to the Corder’s framework to enable the researcher to llok into details 
on the errors that occurred. Here, the researcher would also use two different 
taxonomies namely surface structure taxonomy (Dulay, Burt & Krashen, 1982) 
and linguistic taxonomy (James, 1998) to explain further the errors identified 
from the error analysis framework by Corder (1967). Based on Corder’s EA 
framework and in combination within Dulay et al., (1982) and James (1998) 
taxonomies, the researcher then came out with one conceptual framework as a 
basis of this study. The conceptual framework of this study can be portrayed as 
in diagram below; 
 

Figure 1.1: Conceptual Framework for Error Analysis in Oral Presentation 
Skills 

 

 



© C
OPYRIG

HT U
PM

6 
 

Surface structure taxonomy of Dulay, Burt and Krashen (1982) will be used to 
analyse the grammatical errors of the transcribed oral interaction data. As 
regard to this taxonomy, the four major ways in which learners modify target 
form are omission, addition, misinformation and misordering. Since Ellis and 
Barkhuizen claimed that the use of this taxonomy was not practical in grammar 
teaching as the factors of the errors could not be identified in details, the 
researcher took up their suggestion to incorporate a linguistic description of 
grammatical errors, namely linguistic taxonomy in order to see various errors 
that might occur in students’ oral presentation.  
 

Besides, instead of describing errors as noun phrase, verb phrase, adjective, 
comparative form and subject-verb agreement, the researcher categorised the 
grammatical errors into eight parts of speech which are noun, pronoun, verb, 
adverb, conjunction, preposition, adjective, and article in order to reflect the 
common types of errors made by the Integrated Language Skills (ELC120) 
students in this study. The reason of these eight parts of speech was chosen 
because it has been taught to the students as a grammar component since first 
week of the semester. 
 

1.8  Significance of the Study 

Several studies have reported on error analysis in the Malaysian context, but 
most of these studies; however, focussed on error analysis of written work. 
There are only few studies focused on the spoken form of the language. This 
includes the study of error analysis of non-native speakers’ pronounciation by 
Altenberg (2005) and strategy use by L2 learners to develop their oral 
communication skills as in studies by Nakatani (2005). 
 

Conducting an error analysis of spoken language is highly difficult and complex 
as this involves a corpus on spoken language. Spoken language data is 
challenging to analyse because of several factors such as regional variations, 
slang and idiosyncrasies. Besides, conducting error analysis in oral 
communication is often neglected because the message could still be 
understood due to contextual clues. It is crucial to examine oral presentation as 
it presents a good opportunity to study spoken L2 English. 
 

The present study is important because the findings will help to improve 
learning and teaching of English language specifically among diploma 
students. This could happen after the researcher successfully identify the error 
committed by the ELC120 students in their oral presentation skills. Based on 
the researcher’s perspective, it is crucial to identify the problems encounter by 
the students in the process of learning English as a second language.  
 

Corder (1967) believes that the study of error analysis is useful to the teachers 
as it gives knowledge to them about what the learners have advanced and 
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what is still remain for them to learn. Besides, EA helps teacher to focus and 
give more attention on types of error in second language learning. Therefore, 
this study will inform teachers or educators about the types of error that 
committed by ELC120 students in UiTM. It further shows the frequency of 
errors made by the students. This study will help the teachers or course 
developers to focus on appropriate intervention strategies to assist the students 
in future.  
 

Secondly, this study is also valuable to learners. At certain stage of language 
learning, learners tend to make the same mistakes over and over again. This 
claim supported by Kaplan (1966), he believes that errors are systematic and 
could not be corrected by the learners because they are not aware of the 
mistakes that have been made by them. This study is important to highlight the 
errors occur in surface structure and linguistic structure in students’ oral 
presentation. Besides, the findings of this study will be a guide to the teachers 
in order to know the students’ problem in parts of speech and in what 
occurrence the errors happen. Therefore, the teacher plays an important part to 
always remind the students of these errors as often as possible so that it would 
not happen again in the future. 
 

Linnarud (1993) points out that as a language teacher one has the opportunity 
to be the best language researcher. A teacher can make the classroom an 
interesting place to study what happens during the learning of a second 
language, how this learning process can be facilitated as much as possible and 
why the result is not always the one expected. As an educator in English 
course, this study interest the researcher to identify the problems in second 
language learning especially in the field of error analysis of the spoken text. 
 

1.9  Definition of Terms 

1.9.1  Second Language Acquisition (SLA)  

 

SLA can be defined when ones learning other languages rather than their 
mother tongue. Their might learn the language since their child or even some 
of them acquire new language when their already old.  Over the years SLA 
research has changed considerably. Although there are thousands of scholars 
have been conducted and developed the research on SLA, but many 
researches still believes that no one else would be the founding of SLA rather 
than Corder. Because of that, scholars choose to use Corder’s procedure in 
order to identify issues in second language learners.  
 

A lot of research have been conducted on SLA, but there are always new 
research led on this topic. This is because SLA is very important topic related 
to the second language learner. Conducting research on this topic will give 
beneficial input to the learners and teachers. Naturally some L2 learners learn 
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faster than others, but it is still of interest to investigate SLA in order to find 
different methods than can be used to make L2 learning more efficient. As 
mentioned earlier, by investigating and learning more about student’s grammar 
knowledge teacher will be able to provide and help students in order to improve 
their L2 learning. 
 

1.9.2  Error Analysis  

 

Error analysis is a type of linguistic analysis that focuses on the errors learners 
make. Pit Corder is the ‘Father’ of error analysis. It was in his article entitled 
‘The significance of Learner Errors’ (1967) that error analysis took a new turn. 
Errors used to be flaws that needed to be eradicated. Systematically analysing 
errors made by language learners makes it possible to determine areas that 
need reinforcement in teaching (Corder, 1967). Error analysis is the 
examination of those errors committed by students in both the spoken and 
written medium.  
 

Corder (1967) introduced the distinction between systematic and non-
systematic errors. Non-systematic errors occur in one’s native language. 
Corder calls these ‘mistakes’ and states that they are not significant to the 
process of language learning. He keeps the term ‘errors’ for the systematic 
ones, which occur in a second language. According to Corder (1967), errors 
are significant in three ways. They show a student’s progress to the teacher. To 
the researcher they show how a language is acquired and what strategies the 
learner uses. The learner can learn from these errors. 
 

1.9.3  Grammatical Error Analysis 

Grammar can be defined as a set of shared assumptions about how language 
works (Yulianti, 2007). The presentation whether the learners have mastered 
some grammatical points should not be based on their ability to state the rules 
of grammar, but on their ability to use the grammatical points to share their 
ideas, emotions, feelings, or observations with other people. Knowing about 
how grammar works is to understand more about how grammar is used and 
misused (Yulianti, 2007). It means that there is a possibility of error occurrence 
in students learning. In this research, the term of error in grammar will be called 
a grammatical error.  
 

In addition, learning other language becomes difficult since the target language 
has different system from the native language. This difference sometimes 
makes the learners make errors especially in applying the grammar. James 
(1998) proposes that correcting the errors are not only into what learners want 
to say but also correcting the errors into what the native speakers would have 
said or write. 
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1.9.4  Integrated Language Skills 

There are many situations in which we use more than one language skill. For 
this reason alone, it is valuable to integrate the language skills, but there are 
other reasons why integration can enhance the students’ communication 
competence. Above all integrating the skills means that you are working at 
the level of realistic communication, which is the aim of communicative 
approach and many researchers believe that handling realistic communication 
is an integral part of essential conditions for language learning. 
 

Integration of the four skills is concerned with realistic communication. This 
means teacher will teach at the discourse level. Discourse is a whole unit of 
communication text, either spoken or written. It is necessary for teachers to 
maintain an appropriate balance between integration and separation. Simple 
integration is a receptive language skill serves as a model for a productive 
language skill. Meanwhile, complex integration is a combination of activities 
involving different skills, linked thematically. 
 

1.10  Summary 

Researcher interested in error analysis observed that errors are advantageous 
for both learners and teachers. It provides information to the teachers on 
students’ errors. This helps the teachers in three ways, firstly to correct their 
errors, secondly to improve their teaching and thirdly to focus on those area 
that need reinforcement (Al-Haysoni, 2012).  
In the chapter that follows, previous research findings relating to causes and 
sources of errors in addition to error analysis will be reviewed. 
 
 
 

 

 

 

 

 

 

 

 

 



© C
OPYRIG

HT U
PM

55 
 

REFERENCES 

Alhaisoni, M. (2012). An Analysis of Article Errors among Saudi Female EFL 
 Students: A Case Study. Asian Social Science-Canadian Center of 
 Science and Education, 8(12), 55-66. 

Allwright, D., & Bailey, K. M. (1991). Focus on the language classroom. New 
 York: Cambridge University Press. 

 
Altenberg, E.P. (2005). The judgement, perception and production of 
 Consonant clusters in a second language. IRL-International Review of 
 Applied Linguistics in Language Teaching, Retrieved from ProQuest 
 dissertations and theses database, 43(1): 53-80. 
 
Aronoff, M. and Fudeman, K. (2005). What Is Morphology? Oxford: Blackwell 
 Publishing.  

 
Azizi Yahya, Harison Ishak, Zaidah Zainal, Ladan J.F & Noordin Yahaya 
 (2012). Error Analysis of L2 Learners’ Writings, a Case Study. 

Singapore: IACSIT Press. 
 
Brown, R. (1973). A first language. Cambridge, MA: Harvard University Press. 
 
Brown, D. H. (2000). Principles of language learning & teaching. (4th ed.). New  

York: Longman.  
 

Candling, R. B. (2001). Vocabulary and language teaching. New York: 
 Longman Inc. 

 
Caicedo, M. C. M. (2009). Native language interference in learning English as a 

Foreign language: An analysis of written material produced by Spanish 
speaking students in Senior High school classes, 1-123. 

Carson, J. (2001). Second language writing and second language acquisition. 
 In T. Silva and P. Matsuda (Eds.), On Second Language Writing, 191 
 200. Mahwah, NJ: Lawrence Erlbaum Associates. 

 
Celce-Murcia, M. & Larsen-Freeman, D. (1983). The grammar book: An 
 EFL/ESL teacher's course. New York: Newbury House. 

Chen, H.C. (2000). Error analysis of some features of English article usage.
 Journal of Wu-Feng Applied Linguistics, 8, 282-296. 

Chodorow, M., Raehan, G., and Leacock, J. (2006). The utility of article and 
 preposition error correction systems for English language learners: 
 Feedback and assessment. Language Testing, 27(3):419–436. 
 
Corder, S.P. (1967). The significance of learners' errors. Reprinted in 
 J.C.Richards (ed.) (1974, 1984) Error Analysis: Perspectives on 
 Second Language Acquisition. London: Longman, 19 – 27. 



© C
OPYRIG

HT U
PM

56 
 

Corder, S.P. (1973). Introducing Applied Linguistics. Penguin. Creswell, J.W. 
 (2003) Research design: Qualitative, quantitative and mixed methods 
 approaches (2nd ed.). Thousands Oaks, CA: Sage. 
 
Crystal, D. (1999). The penguin dictionary of language (2nd ed.). Penguin.  
 
Darus, Saadiyah and Kaladevi, S. (2009). Error Analysis of the Written English 
 Essays of Secondary School Students in Malaysia: A Case Study. 
 European Journal of Social Sciences, 8:3. 
 
Dulay, H. S., and Burt, M. K. (1974). Natural sequences in child second 
 language acquisition. Language Learning, 24, 37-53. 
 
Dulay, H., M. Burt and S.D. (1982). Krashen. Language Two. Newbury House.  

Retrieved from 
http://www.visionlearning.com/library/module_viewer.php?mid=154. 
 

Ellis, N. (Ed.) 1994. Implicit and explicit learning of languages. London: 
 Academic Press.  
 
Ellis, R. (1996). The study of second language acquisition. Oxford: Oxford 
 University Press. 
 
Ellis, R. (1997). SLA Research and Language Teaching. Oxford: Oxford 
 University Press. 
 
Ellis, R. and Barkuizen, G. (2005). Analysing learner language. Oxford: Oxford 
 University Press. 
 
Eun-pyo, L. (2002). Error analysis on medical students’ writing. Eulji University, 
 School of Medicine. Retrieved from

http://www.paaljapan.org/resources/proceedings/PAAL8/pdf/pdf053.pdf 

Flowerdew, J. (2001). Research perspectives on English for academic 
 purposes. City University of Hong Kong, Hong Kong. 
 
Fries, Charles C. (1945). Teaching and learning English as a foreign language. 
 Ann Arbor, Michigan: University of Michigan Press. 
 
Gass, S. and Selinker, L. (1994). Second Language Acquisition: An 
 Introductory Course. Hilsdale, NJ: Lawrence Erlbaum. 

Habash, Z. (1982). Common Errors in the Use of English Prepositions in the 
 Written Work of UNRWA Students at the End of the Preparatory Cycle 
 in The Jerusalem Area. Retrieved from 
 http://www.zeinabhabash.ws/education/books/master.pdf 
 
Hasyim, S. (2002). Error Analysis in the Teaching of English. Retrieved from 
 http://puslit2.petra.ac.id/ejournal/index.php/ing/article/viewFile/15485/1
 5477 



© C
OPYRIG

HT U
PM

57 
 

Hincks R (2003). Pronouncing the academic word list: Features of L2 student 
 oral presentations. Proc of ICPhS, XV Intl Conference of Phonetic 
 Sciences. Barcelona, Spain, Aug 3-9, 2003. 1545-1549. 
 
Hincks, R. (2003). Pronouncing the Academic Word List: Features of L2 
 Student. Oral Presentations Department of Speech, Music and 
 Hearing, Stockholm University.  

Huang, J. (2002). Error analysis in English teaching: A review of studies. 
 Journal of Chung-San Girls' Senior High School, 2, 19-34. 

Hughes, R., & Heah, C. (2006). Common errors in English: Grammar exercises 
for Malaysians (3rd ed.). Petaling Jaya: Penerbit Fajar Bakti Sdn Bhd. 

Hussaini Abdul Karim (2016). Unemployed because they can't speak English. 
 Retrieved from 
 http://www.nst.com.my/news/2016/02/125529/unemployed-because-
 they-cant-speak-english 
 
Ilomaki, A. (2005). Cross-linguistic influence – A Cross-sectional study with 
 Particular reference to Finnish-speaking learners of German. University 
 of Joensuu, Finland. 

Jackson, L. (1971). The verification and comparison of contrastive analyses. 
 WPL Bulletin. 3, 201-10. 
 
James, C. (1998). Errors in Language Learning and Use: Exploring Error 
 Analysis. Longman. London. 
 
James, C. (2001). Errors in language learning and use: Exploring error 
 analysis. Beijing: Foreign Language Teaching and Research Press.  
 
Jarvie, G. (1993). Bloomsbury grammar guide. Great Britain: Bloomsbury 
 Publishing  Ltd.Oxford Advanced Learner’s Dictionary of Current 
 English. (1995) (5th ed). Great Britain: Oxford University Press. 
 
Jordens, P. (197) Rules, grammatical intuitons and strategies in foreign 
 language learning. Inter language Studies Bulletin, 2:58-145. 
 
Kachru, B.B. (ed.). (1982). The other tongue teaching across cultures (2nd 
 ed.). Chicago: University of Illinois Press. 

Kao, C.C. (1999). An investigation into lexical, grammatical, and semantic 
 errors in English compositions of college students in Taiwan. Fu Hsing 
 Kang Journal, 67, 1-32. 
 
Kaplan, R. B. (1966). Cultural thought patterns in intercultural education. 
 Language Learning, 1, 1-20. 
 
Kasanga, L. A. (2006). Requests in a South African variety of English, pp 1; 65-
 89. Retrieved from www.nie.edu.sg/profile/kasanga-luangaadrien-0 



© C
OPYRIG

HT U
PM

58 
 

Kavaliauskiene, Galina (2009). Role of the Mother Tongue in Learning English 
 for Specific Purposes. ESP World, Issue 1(22),Vol.8. Retrieved from
 http://www.espworld.info/Articles 
 
Köhlmyr, Pia. (2003). An Investigation of errors in Swedish 16-year-old 

learners’ Written production in English. Goteborg: Acta Universitatis 
 Göthoburgensis. 

Krashen, S. D., (1977). Two studies in language acquisition and language 
 learning. ITL: Review of Applied Linguistics, 39/40, 73-92. 
 
Krashen S.D., and Terrell T.D. (1983). The Natural Approach. Language 
 acquisition in the classroom. Oxford: Pergamon Press.  

Kutz, E., Groden, S., and Zamel, V. (1993). The discovery of competence: 
 Teaching and learning with diverse student writers. College English 
 55.8: pp 879-903.Retrieved from: 
 http://www.colostate.edu/books/basicwriting/works_cited.pdf. 
 
Lado, R. (1957). Linguistics across Cultures. Ann Arbor: University of Michigan  

Press. 
 

Lin, S. (2002). A case study of English writing competence of students at the 
 Mei Ho Institute of Technology. Journal of Mei Ho Institute of 
 Technology, 20, 180-206. 
 
Llach, M. P. A., Fontecha A.F., and Espinosa, S.M., (2005). Differences in the 
 written production of young Spanish and German learners: Evidence 
 from lexical errors in a composition. Studia Linguistica, 61(1), 1-19. 
 
Makoni, S. B. (1993). Is Zimbabwean English a type of new English? African 
 Study Monographs, 14, 97-107.  

Maree, J. (2007). First Steps In Research. Pretoria: Van Schaik Publishers. 
 
Martin, C., Joel, T., and Na-Rae, H., Detection of grammatical errors involving 
 prepositions. In Proceedings of the 4th ACLSIGSEM Workshop on 
 Prepositions, Prague, Czech Republic. 2007. 
 
Mukkatesh, L. (1981). Persistence in fossilization. IRAL, 24, 187-203. 
 
Mulder, J.C. (1989). Statistical techniques in education. Pretoria :Haum. 
 
Na-Rae, H., Martin, C., and Claudia, L. (2006). Detecting errors in English 
 article usage by non-native speakers. Natural Language Engineering, 
 12(2):115–129. 

Nakatani, Y. (2005). The Effects of Awareness-Raising Training on Oral  
 Communication Strategies Use. The Modern Language Journal, 89(1): 
 76-91. 
 



© C
OPYRIG

HT U
PM

59 
 

Nzama, M. V. (2010). Error analysis: A study of errors committed by Isizulu 
 speaking learners of English in selected schools. University of 
 Zululand, South Africa. 

Ngui and Y.K. Clarence. (2005). Getting to the Root of Graduate 
 Unemployment. Malaysian Business, Business Network. 
 
Nor Arfah Haji Ahmad. (1988). The performance of Malay High School 
 Students on Subject-verb agreement measured by Four Testing 
 Methods. M.A. Dissertation. Colorado State University, Colorado. 

Ntumngia (1974). Error Analysis on EFL of Francophone Students, llinois 
 University, Carbondale. 
 
Olasehinde, M. O. (2002). Error analysis and remedial pedagogy. In Babatunde 
 S. T. and D. S.Adeyanju (eds.). Language, meaning and society. Ilorin: 
 Itaytee Press. 
 
Perez, M. C., Basse, R. (2015). Analysing errors of CLIL and non-CLIL 
 primary school students in their written and oral productions: a 
 comparative study. Procedia - Social and Behavioral Sciences, 173, 
 11-17. 
 
 
Qashoa. H. (2006), Motivation among Learners of English in the Secondary 
 Schools in the Eastern Coast of the UAE, BUID, Asian EFL Journal. 
 Retrieved from http://www.asian-efl-journal.com/thesis 
 
Qowimul Adib (2012). Grammatical Error Analysis of Speaking of English 
 Department Students. Walisongo State Institute for Islamic Studies. 

Richards, J.C. (1971). A noncontrastive approach to error analysis. English 
 Language Teaching Journal. 25, 204-219. 

Richard, J.C. & Schmidt, R. (Eds.). (2002). Longman dictionary of language 
 teaching and applied linguistics (3rd ed.). London: Longman.

Ridha, N. (2012). The Effect of EFL Learners' Mother Tongue on their Writings 
 in English: An Error Analysis Study. Journal of the College of Arts. 
 University of Basrah. 
 
Russell, S. (1993). Grammar, structure and style: A practical guide to A-Level 
 English. Great Britain: Oxford University Press. 

Saara, S. M. (2010). Error Analysis: Investigating the Writing of ESL Namibian 
Learners. University of South Africa. 

Sarfraz, S. (2011). Error Analysis of the Written English Essays of Pakistani 
 Undergraduate Students: A Case Study, Asian Transactions on Basic 
 & Applied Sciences. 1(3), 29-5. 
 



© C
OPYRIG

HT U
PM

60 
 

Schacheter, J. and Celce-Murcia, M.Some reservation concerning error 
 analysis. TESOL Quartely, 11, 441-451. 

Selinker, L. (1972) Interlanguage. International Review of Applied Linguistics in 
 Language Teaching, 10(3), 209-231. 

Selinker, L., (1974). Interlanguage. In J. C. Richards (Ed.), Error Analysis: 
 Perspectives on Second Language Acquisition (pp: 31-54). Longman. 

Selinker, L. Lakshnaman, V. 1992. Language Transfer and fossilisation: The 
 Multiple Effect Principle. In Grass, S.M. and Selinker (eds) 1992. 197-
 216. 

Sercombe, P. G. (2000). Learner language and the consideration of 
 idiosyncracies By Students of English as a second or foreign language 
 in the context of Brunei Darulsalam. In A.M. Nooret al. (eds.) 
 Strategising  teaching and learning in the 21st century. Proceedings of 
 The International Conference on Teaching and Learning. Faculty of 
 Education: Universiti Kebangsaan Malaysia, Bangi. 
 
Shastri, P. D. (2010). Communicative approach to the teaching of English as a 
 second language. Mumbai: Himalaya Publishing House. 

Shazwan Mustafa Kamal (2015). ‘Hello, My name is…’ — Recruiters say local 
 grads struggle even with that. Retrieved from 
 http://www.themalaymailonline.com/malaysia/article/hello-my-name-is 
 recruiters-say-local-grads-struggle-even-with-that. 
 
Surina Nayan and Kamaruzaman Jusoff (2009). A Study of Subject-verb 
 Agreement: From Novice Writers to Expert Writers. International 
 Education Studies, 2(3): 190-194. 
 
Tareq Mitaib Murad (2015). Analysis of Errors in English Writings Committed 
 by Arab First-year College Students of EFL in Israel. Sakhnin College 
 for Teacher Education, Sakhnin, Israel. 

Taiseer, M. Y. H., (2008).  An Analysis of the Common Grammatical Errors in 
 the English Writing made by 3rd Secondary Male Students in the 
 Eastern Coast of the UAE, British University.  
 
Terre, B. M. (2006). Research in Practice. Cape Town: University of Cape 
 Town Press. 
 
Ting, Mahanita and Chan (2010). Grammatical errors in spoken English of 
 university students in oral communication course. GEMA Online™ 
 Journal of Language Studies. Vol 10(1), 53-70. Retrieved from: 
 http://www.ukm.my/ppbl/Gema/GEMA%202010/pp%2053_70.pdf 
 
Tomková, G. (2013). Error Correction in Spoken Practice. Masaryk University, 
 Republik Czech. 
 



© C
OPYRIG

HT U
PM

61 
 

Vahdatinejad, S. (2008). Students’ error analysis and attitude towards teacher 
 feedback using a selected software: A case study. Universiti 
 Kebangsaan Malaysia, Bangi.

Weireesh, S. (1991). How to analyze interlanguage. Journal of Psychology & 
 Education. 9:113-22. 

Yang, W. (May 2010). A Tentative Analysis of Errors in Language Learning and 
 Use. Journal of Language Teaching and Research, 1 (3), 266-268. 
 
Yulianty. (2007). A Descriptive study of Grammatical Errors Made by the 
 Students of Writing III Class at the English Department of FKIP  
 UNLAM Academic Year 2003-2004. A thesis. English Department of 
 FKIP Unlam. 

Zainal, Z. (1990). Contrastive analysis: the problems of L1 interference faced 
by UTM students when learning English. ELA, 3 (July), 40-49.

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


