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By
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April 2005
Chairman: Associate Professor Dr Mohd Majid bin Konting

Faculty: Educational Studies

This study aimed at examining factors associated with sense of efficacy among first
year beginning teachers in Sarawak, Malaysia. Beginning teachers are newly and
fully qualified teachers in their first three years of teaching assignment. The aim of
this study was pursued by: (a) examining the correlation between two contextual
variables (support system and school climate) and first year teachers’ sense of
efficacy; (b) investigating the differences in sense of efficacy in relation to selected
demographic variables; and (c) identifying the predictors of first year teachers’ sense

of efficacy from the independent variables.

This study employed a combination of both quantitative and qualitative methods.
Quantitative method was set to examine the associating factors while as qualitative
method was utilised to support and triangulate the association. The quantitative data

were gathered by survey method using three instruments: Teacher Sense of Efficacy
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Scale (Tschannen-Moran & Woolfolk Hoy, 2001), Support System Survey (a self-
designed instrument) and School Climate Index (Tschannen-Moran & Parish, 2003).

Semi-structured interviews were employed to gather qualitative data.

The questionnaires were administered to a sample of 328 first year teachers from 45
secondary schools in Sarawak. The subjects of the study were selected by using
stratified random sampling according to eight Educational Administrative Divisions
in Sarawak and locality of the schools (urban and rural). The interviews were
conducted with two Principals, two Administrative Senior Assistants and six first
year teachers from three secondary schools. Two schools with the highest efficacy
mean score and one school with the lowest mean score were selected from research

sample to be the sites to conduct the interviews.

The quantitative findings indicated that first year teachers demonstrated a moderate
level of teachers’ sense of efficacy (M = 6.57, SD = .80; score range from 1 to 9),
perceived they were provided with a moderate level of support system (M = 3.32, SD
= .57; score range from 1 to 5) and perceived their schools have a moderate positive
school climate (M = 3.66, SD = .49; score range from 1 to 5). The correlation was
significant and moderately positive between support system and first year teachers’
sense of efficacy (r = .40, p < .01) and between school climate and first year
teachers’ sense of efficacy (r = .31, p < .01). Qualitative analyses provided related

evidence to support and triangulate the correlation between the variables. There were
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significant differences in first year teachers’ sense of efficacy in relation to types of
teacher education (t = -2.35, p < .05), oral English proficiency (F [2, 325] = 4.30, p
< .05) and ethnicity (F [3, 324] = 3.88, p < .05). There was no significant difference
in first year teachers’ sense of efficacy in relation to gender (t = 1.42, p > .05),
schools location (t = -.08, p > .05), having teaching experience (t = -1.28, p > .05),
age groups (F [3, 324] = .85, p > .05), and teaching subject option (F 2, 325] = 2.52,
p > .05). Two factors from the variable support system (instructional support and
institutional support) and one factor from the variable school climate (academic press)
were identified as the predictors of teachers’ sense of efficacy (R? = 205, F [3, 324]
= 27.766, p < .001). The implication of the study on the theory and practice of
teachers’ sense of efficacy was discussed. Suggestions were offered as

considerations to enhance and foster senses’ of efficacy among the first year teachers.
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Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia
sebagai memenuhi keperluan untuk ijazah Doktor Falsafah

FAKTOR-FAKTOR YANG DIKAITKAN DENGAN EFIKASI DI
KALANGAN GURU TAHUN PERTAMA DI SARAWAK
Oleh
RAHMAH BT MURSHIDI
April 2005
Pengerusi:  Profesor Madya Dr Mohd Majid bin Konting

Fakulti: Pengajian Pendidikan

Kajian ini bertujuan untuk meneliti faktor-faktor yang dikaitkan dengan efikasi di
kalangan guru baru yang mengajar dalam tahun pertama di Sarawak, Malaysia. Guru
baru adalah guru yang bertauliah dan baru bertugas dalam tiga tahun pertama
pengajaran mereka. Tujuan kajian ini dilaksanakan dengan: (a) meninjau korelasi di
antara dua pembolehubah kontekstual ( sistem sokongan dan iklim sekolah) dengan
efikasi guru tahun pertama (b) meninjau perbezaan efikasi guru tahun pertama
dengan pembolehubah demografik yang terpilih; dan (c) mengenalpasti peramal

efikasi guru tahun pertama dari pembolehubah tidak bersandar.

Kajian ini menggabungkan kaedah kuantitatif dan kualitatif. Kaedah kuantitatif
adalah untuk meneliti faktor-faktor yang mempunyai korelasi sementara kaedah
kualitatif adalah untuk menyokong dan membuat triangulasi tentang korelasi ini.

Data kuantitatif diperolehi dengan kaedah survei menggunakan tiga instrumen:
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Skala Efikasi Guru (Tschannen-Moran & Woolfolk Hoy, 2001), Survei Sistem
Sokongan (instrumen yang dibina sendiri) dan Indeks Iklim Sekolah (Tschannen-

Moran & Parish, 2003). Temubual digunakan untuk mengumpul data kualitatif.

Soal-selidik ditadbirkan kepada sampel yang terdiri daripada 328 guru tahun pertama
dari 45 buah sekolah menengah di Sarawak. Subjek kajian dipilih menggunakan
persampelan rawak strata mengikut lapan Bahagian Pentadbiran Pendidikan di
Sarawak dan lokasi sekolah ( bandar dan luar bandar). Temubual dijalankan dengan
dua orang Pengetua, dua orang Penolong Kanan Pentadbiran dan enam orang guru
tahun pertama dari tiga buah sekolah menengah. Dua buah sekolah dengan skor min
efikasi tertinggi dan sebuah sekolah dengan skor min terendah dipilih daripada

sampel kajian sebagai tempat untuk menjalankan temubual.

Dapatan kuantitatif menunjukkan guru tahun pertama mempamerkan tahap efikasi
yang sederhana (M = 6.57, SP = .80; julat skor dari 1 hingga 9), mempunyai tahap
sistem sokongan yang sederhana (M = 3.32, SP = .57 julat skor dari 1 hingga 5) dan
mempunyai persepsi iklim sekolah mereka adalah -sederhana positif (M = 3.66, SP
= .49 julat skor dari 1 hingga 5). Hubungan yang signifikan dan sederhana positif
wujud di antara sistem sokongan dan efikasi guru tahun pertama (r = .40, p < .01)
dan di antara iklim sekolah dan efikasi guru tahun pertama (r = .31, p < .01). Analisis
kualitatif menyokong dan memberi triangulasi tentang korelasi antara pembolehubah

ini. Perbezaan-perbezaan yang signifikan wujud dalam efikasi guru tahun pertama di
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antara jenis pendidikan guru (t = -2.35, p < .05), kecekapan lisan Bahasa Inggeris
(F [2, 325] = 4.30, p < .05) dan bangsa F [3, 324] = 3.88, p < .05). Tidak terdapat
perbezaan yang signifikan dalam efikasi guru tahun pertama di antara jantina (t =
1.42, p > .05), lokasi sekolah (t = -.08, p > .05), pengalaman mengajar (t = -1.28, p
> .05), umur (F [3, 324] = .85, p > .05) dan opsyen mata pelajaran (F [2, 325] = 2.52,
p > .05). Dua faktor dari pembolehubah sistem sokongan (sokongan pengajaran dan
sokongan institusi) dan satu faktor dari pembolehubah iklim sekolah (penekanan
terhadap akademik) dikenalpasti sebagai peramal efikasi guru tahun pertama (R?
= 205, F [3, 324] = 27.766, p < .001). Implikasi kajian terhadap teori dan praktik
efikasi guru tahun pertama telah dibincangkan. Cadangan-cadangan telah

dikemukakan untuk meningkatkan tahap efikasi guru tahun pertama.
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CHAPTER 1
INTRODUCTION

1.1 Background of the Study

The quality of education in our nation has been a continual concern of the public.
This concern has been translated into numerous programmes to improve teaching
and teacher quality especially among the beginning teachers. Beginning teachers are
newly qualified teachers in their first three years of teaching appointment after
undergoing and completing their teacher preparation programme. Being new in the
profession, these beginning teachers need to be groomed as professionally effective
and quality teachers (Weiss & Weiss, 1999). Having quality teachers to teach in
schools will greatly influence students performance and achievement (Killion &

Hirsh, 2001), which will consequently improve the quality of education.

Both teacher training institutions and universities may endeavour their best to
prepare their trainees to deal successfully in situations teachers regularly face. The
trainees are given comprehensive pedagogical input as well as real teaching
experience. However, the task of preparing teachers cannot be accomplished solely
through pre-service programmes. Teacher preparation programmes merely provide
the foundation for continual professional growth. It can only be conceived as a
substantial beginning of a lifelong programme of professional education. Therefore

other critical steps in continual development of teachers should be carried out during



