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Girls Education Empowerment Programme (GEEP) was introduced in 2007 in Rural Katsina
to empower poor girl through education in order to increase the economic wellbeing of her
family. The wellbeing of low income group among rural family is a great concern and had
initiates this study. This study aimed to identify the backgrounds of GEEP stakeholders (the
respondents), their empowerment, and the wellbeing level, as well as to measure the impact
of GEEP on their economic wellbeing. The significant indicators through empowerment
elements (independent variables) in determining the economic wellbeing (dependent
variable) of the stakeholders of GEEP were also measured.

The Empowerment Theory by Nikkah, (2010), Economic Wellbeing Model by Joo (1999)
and Laily et al. (2009) underlined the research framework for this study. A structured
questionnaire was specially developed and used in this study. There were three parts in the
questionnaire — the empowerment and economic wellbeing scale as well as the question on
respondents’ background. In this study, educational empowerment was measured through
empowerment scales consisting of cognitive, resource control, social capital, and awareness.
On the other hand, the economic wellbeing was measured through four elements - life
satisfaction, infrastructural assets, economic hardship and family perception.

The population of this study was derived from three selected Local Government Area (LGAS)
and comprised of 542,428 GEEP stakeholders. A total of 400 respondents were selected as a
sample in this study. After screening of completed questionnaires, the return rate was
88.75%. Administration of the questionnaire as well as data collection was carried out by
trained male and female enumerators. The general and household backgrounds of the
respondents were captured in the descriptive analyses, as well as levels of empowerment and
economic wellbeing; and the impact of GEEP after five years on the economic wellbeing of
the respondent. Additionally, list of indicator variables were analyzed in correlation with the
economic wellbeing. All analyses were conducted by gender disaggregated data in order to
capture any gender differences.

This study obtained a mean monthly income of USD306 for male and USD96 for female
respondents; and at 28.7% of males and 12.1% of females are employed. The male
respondents constituted of 35% and females at 18% with tertiary background of education.
There were male respondents at 11.3% and female at 40% were in a low income group. The
finding shows significant association (p<0.05), between mean score in the overall level of
empowerment groups with sex of the respondents. The majority (58.6%) of respondents were



in the moderate level of empowerment. However, only cognitive and resource control
elements, shows a significant association (p<0.05) between the male and the female
respondents.

Furthermore the correlation between empowerment elements and economic wellbeing
elements show moderate correlation (r=0.3-0.4). On the other hand, in Male Research Model
(MRM), the correlation between empowerment and economic wellbeing shows low
correlation (r=0.2), and indeed the MRM was not significantly fit the data. Finally the
cognitive variable had found to have most significant (p<0.005) contribution (5=0.189) for
the General Research Model (GRM) and ($=0.258) Female Research Model (FRM) on the
economic wellbeing. In MRM the resource control was found to be the only significant
(p<0.05) variable (5=0.251), but the MRM was not fit the data in this study.

In conclusion data from this study revealed a significant association between empowerment
and economic wellbeing of female and male respondents in Katsina state, Nigeria.
Additionally a significant difference in economic wellbeing of the respondent was also
captured after five years of GEEP. Data from this study will be useful in assessment and
implementation of empowerment policies especially in rural community settings, particularly
in Nigeria. Indeed the findings can assist the development of current GEEP programme for
future use.
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KESAN PROGRAM PENDAYAUPAYAAN PENDIDIKAN ANAK PEREMPUAN KE
ATAS KESEJAHTERAAN EKONOMI MASYARAKAT LUAR BANDAR DI
KATSINA, NEGERIA

Oleh
IBRAHIM ABDULLAHI
Januari, 2014

Program Pendayaupayaan Pendidikan Anak Perempuan (GEEP) diperkenalkan dalam tahun
2007 di luar bandar Katsina, Nigeria untuk mendayaupayakan anak perempuan miskin
melalui pendidikan bagi meningkatkan kesejahteraan ekonomi keluarga mereka.
Kesejahteraan golongan berpendapatan rendah dalam kalangan keluarga di luar bandar
mendapat perhatian yang besar dan pencetus kepada kajian ini. Objektif kajian ini adalah
untuk mengenalpasti latar belakang pihak berkepentingan kepada GEEP (responden),
pendayaupayaan mereka, tahap kesejahteraan ekonomi mereka dan juga mengukur impak
GEEP terhadap kesejahteraan ekonomi mereka. Indikator yang signifikan melalui elemen
pendayaupayaan (angkubah tidak bersandar) yang menentukan kesejahteraan ekonomi
(aangkubah bersandar) pihak berkepentingan kepada GEEP juga diukur.

Teori Pendayaupayaan oleh Nikkah, (2010), Model Kesejahteraan Ekonommi oleh Joo
(1999) dan Laily et al. (2009) mendasari kerangka penyelidikan kajian ini. Soal selidik
berstruktur yang dibangunkan khas digunakan untuk kajian ini. Terdapat tiga bahagian dalam
soal selidik yang dibangunkan iaitu element pendayaupayaan, elemen kesejahteraan ekonomi
dan soalan tentang latar belakang responden. Dalam kajian ini, pendayaupayaan pendidikan
diukur melalui skala elemen pendayaupayaan yang mengandungi kognitif, kawalan sumber,
modal insan dan kesedaran. Dalam masa yang sama kesejahteraan ekonomi diukur melalui
empat elemen iaitu kepuasan hidup, pemilikan asset, kesengsaraan hidup dan persepsi
keluarga.

Populasi kajian diperolehi daripada tiga kawasan pihak berkuasa tempatan (LGA) yang
mengandungi 542,428 pihak perkepentingan kepada GEEP. Sejumlah 400 responden telah
dipilih sebagai sampel kajian. Selepas saringan soal selidik berjawab yang lengkap, kadar
pulangan soal selidik adalah 88.75%. Pengurusan soal selidik dan kutipan data dilakukan oleh
pembanci lelaki dan perempuan yang terlatih. Latar belakang responden dan keluarga
dibentangkan dalam analisis diskritif, termasuk juga tahap pendayaupayaan dan kesejahteraan
ekonomi mereka. Senarai pembolehubah yang menjadi indikator kajian dikorelasikan dengan
kesejateraan ekonomi responden. Semua analisa dibentangkan menurut gender untuk
mencerap sebarang perbezaan.

Dapatan kajian menunjukkan purata pendapatan responden adalah USD306 sebulan untuk
lelaki dan USD96 untuk perempuan; dan 28.7% lelaki bekerja dan hanya 12.1% perempuan
yang bekerja. Responden lelaki 35% memiliki latar belakang pendidikan tertiari dan hanya
18% perempuan memilikinya. Responden lelaki 11.3% dan perempuan 40% dalam kumpulan
berpendapatan rendah. Dapatan menujukkan perkaitan signifikan (p<0.05) antara skor purata
dalam keseluruhan kumpulan tahap pendayaupayaan dengan jantina responden. Majoriti



responden (58.6%) berada dalam kumpulan tahap pendayaupayaan sederhana.
Bagaimanapun hanya elemen kognitif dan kawalan sumber memiliki kaitan yang signifikan
(p<0.05) dengan kesejahteraan ekonomi responden lelaki dan perempuan.

Selanjutnya, Kkorelasi antara elemen pendayaupayaan dan kesejahterann ekonomi
menunjukkan tahap sederhana, positif dan signifikan (r=0.3-0.4). Sebaliknya dalam Model
Kajian Lelaki (MRM), korelasi antara pendayaupayaan dan kesejahteraan ekonomi adalah
rendah (r=0.2), bahkan MRM tidak sesuai secara signifikan dengan data kajian. Akhir sekali,
pembolehubah untuk elemen kognitif didapati menjadi indikator signifikan (p<0.005) kepada
Model Kajian Umum (GRM) ($=0.189) dan juga Model Kajian Perempuan (FRM)
(#=0.258). Di dalam MRM, indikator kawalan sumber ($=0.251) adalah signifikan (p<0.05)
tetapi MRM tidak sesuai secara signifikan dengan data kajian (p>0.000).

Secara kesimpulannya, dapatan dalam kajian ini menujukkan perkaitan yang signifikan antara
pendayaupayaan dan kesejahteraan ekonomi untuk responden lelaki dan perempuan di
Katsina, Nigeria. Tambahan lagi, perbezaan yang signifikan dalam kesejahteraan ekonomi
responden juga dicerap selepas lima tahun program GEEP. Dapatan kajian ini berguna untuk
penilaian dan pelaksanaan polisi berkaitan dengan pendayaupayaan pendidikan terutamanya
untuk kawasan luar bandar, khasnya di Nigeria. Juga membantu dalam usaha memperbaiki
program GEEP sedia ada untuk masa depan.
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CHAPTER 1
INTRODUCTION
1.1  Rural Poverty

Building the capacity of rural women and men to deal with the problem of poverty
has become an important issue in most developing countries. This is because rural
poverty has assumed an inevitable gender issue. According to the UNDP (2000), most
of the rural poor are women who are the victims of poor and unequal educational
opportunities. Other responsibilities of matrimonial homes engender a need for them
to strive for survival. The issue of poverty has become a gender related issue in which
women and children are the most affected, especially in rural areas, which may be due
to their vulnerable dependents as well as low income received. This situation has been
defined by the World Bank (2002) as poverty being the inability for women to attain a
minimum standard of living. This follows the assertion of the UNDP (2000), that
wherever there is poverty, there are women. Furthermore, Sultana (2006) concluded
that wherever women are poor, they usually had a low educational background and
lack of participation in wider society.

Rural poverty has repeatedly been observed to render people uneducated who lack the
initiative to aspire for economic opportunities. There is no doubt that the majority of
these people are women, as reported in International Fund for Agricultural
Development (IFAD, 2011), with large numbers of women and children moving in
and out of poverty throughout their lives. This situation occurs mostly within low-
income families who live in rural communities. Expectedly, women and girls are left
at home to perform house chores with only a muted desire for economic opportunity.
The girls and young women in rural areas remain uneducated, uninformed and
trapped in poverty, which may be due to social injustice (Mai-Unguwa, 2006).
However, Yunus (2006) observed that the rural poor only need a few resources and
skills to set up a business to increase their quality of life. In other words, it is easy to
link the rural poor people (particularly women) to income generating activities,
especially due to their indigenous knowledge, such as cooking skills and handcrafts
(Zumilah, 2010).

1.1.1 Rural Poverty in Nigeria

The Nigerian National Bureau of Statistics (NBS, 2012) reported that despite the
strong economic growth of 7.6% Gross Domestic Product (GDP), the poverty in
Nigeria still appears to be an indisputable feature among the people of the country.
Indeed, according to Olayemi (2012), the poverty level in Nigeria is rising. There
were 112 million, which is 60.9% of the total population of 163 million, as compared
to 45.7% in 2004, who are living on less than USD1 per day. This is absolute poverty
— the inability to afford the basic essential needs of food, shelter, and clothing. It
appears as if almost two-thirds of the population in Nigeria are in absolute poverty,
while the rest one-third may be in relative poverty with a high increase in the gap
between the rich and the poor, with a 0.45 Gini-coefficient (NBS, 2012).



Focusing on the geographical regions of northern Nigeria, Okpi (2013) reported that
the north-west and north-east regions of Nigeria recorded the highest incidence of
poverty (70% and 69%, respectively), which reflect that northern Nigeria suffers the
highest incidence of poverty in Nigeria. UNICEF (2006) described the rural area of
northern Nigeria as one of the most dangerous places in the world to be an expectant
mother. The estimated maternal mortality ratio is about 1,100 per 100,000 live births,
while the institutional delivery rate is at 33%. The factors contributing to these tragic
situations are hard-core poverty, ignorance and illiteracy among the rural women.
Most of the victims of this acute poverty live in rural households (Obiamaka, 2007).

However, a number of obstacles led to the failure of most of the poverty eradication
programmes in Nigeria. Umar, Sirajo and Ali (2010) found that the obstacles include
poor performance in the education system, which has proven to be inaccessible to low
income and poor rural families. This is particularly severe among young females who
are dependent on others for even the basic needs of food, shelter, and clothes. The
population explosion, corrupt practices and mismanagement of resources have
worsened the situation. The geographical development disparity between urban-rural
areas was an added obstacle to the lack of education empowerment for the women in
the rural areas of Nigeria.

There are 19 states in the northern part of Nigeria (Appendix Il1). However, Katsina
State is chosen for the study because it is the first area introduced to Western
education in the whole of the north of Nigeria. The NBS (2012) reported the
incidence of poverty in Katsina State as severe at 74.5%. It was among the most
affected states in Nigeria after Sokoto State. It is not surprising that the poor are
located in the rural areas and comprise more women and children than adult males
(Haruna & Saifullahi, 2012). The majority of the people of Katsina (78.7%) are in the
rural areas. They depend mostly on rain fed subsistence farming for food and
economic activities. In the rural areas of Katsina, there is a unique gender issue that
has become very persistent and unresolved for a long period of time (Kabir, 2012).
This includes the issue of the preference for sons over daughters, considering girls as
property transferred from the fathers to the husband’s house, as well as considering
her education as less valuable and less important to the development of the society.

In Katsina State, the efforts towards development focus on the urban areas and neglect
the rural areas. By proportion, about 70% of the population live in the rural areas.
Most of them are women due to the practice of polygamy, which affects young
women who are illiterate, and poor due to gender equality barriers (Akunga, 2010).
Feminine poverty in rural areas is affecting many young women morally. However,
the Katsina State government in collaboration with other donor agencies has
considered this situation and aims to empower girls and young women through
education. The empowerment programme through education may offer a series of
opportunities, such as the acquisition of knowledge and skills, improvement in social
status, information resources, and economic resources among others (Girls Education
Empowerment Program [GEEP], 2011). The GEEP was introduced in Katsina State in
2007.



1.1.2 Poverty Eradication Programme in Nigeria

There were many attempts through certain programmes from 1990 to 2010, either by
the government alone or in collaboration with international development agencies, to
reduce the poverty in Nigeria, particularly in rural areas. Some of these programmes
targeted women and youth. Some examples of the programmes are the Better Life
Programme for Rural Women (BLPRW), Family Support Programme (FSP), Family
Economic Advancement Programme (FEAP), National Directory of Employment
(NDE), National Poverty Eradication Programme (NAPEP), and GEEP. The main
objectives of these programmes were to curtail the incidence of poverty, and enhance
the quality of life among Nigerians, especially among the rural population.

1.1.3 Girl Education Empowerment Programme (GEEP)

In Katsina State, the poverty eradication efforts further focused on empowering
women through education, with the aim of improving the access of rural girls to
tertiary education. Before the programme, getting access to participate in education
programmes was a serious challenge, especially among rural girls and young women.
However, GEEP assisted a large number of girls from rural Katsina to attend
secondary and tertiary level schools to acquire the National Certificate of Education
(NCE) as the minimum primary teaching qualification in Nigeria.

The GEEP offers new hope for young women in Katsina State to combat feminist
poverty. Through knowledge and skills, the girls are empowered and can also
empower their family members to increase their economic wellbeing. The main aim
of the GEEP is empowering rural girls’ through participation in the education system
and by employing all the trained girls as female schoolteachers in their villages.
Therefore, the educated girls are assumed to be an important social agent to increase
awareness of the rural families concerning the importance of education (especially for
girls) in order to combat poverty. The educationally empowered women may increase
the economic wellbeing of the household as well as their society at large (Sultana,
2006).

The GEEP may improve the provision of female teachers in the rural schools. If the
process to empower girls through education is sustained in the long run, the poor
would be educated, and, in many ways, be able to deal and manage their own
economic problems themselves (Atkinson & Willis, 2006). Education can promote the
acquisition of skills and capacity building of the person to generate income and
alleviate poverty. Sultana (2006) found that a higher level of education was strongly
associated with a positive outcome and good achievement in life.

The GEEP was introduced in 2007 with the main aim being to empower young
women and girls in the rural areas with two main focuses: firstly, to help girls to
alleviate poverty; and secondly to increase the number of female teachers in the rural
schools. The GEEP lasts for three years per batch. The empowered young rural
women (EG) have to acquire a National Certificate of Education (NCE), which is the
minimum teaching qualification in Nigeria. Acquiring the NCE is an automatic ticket
to obtain a teaching appointment with the state government. The EG are expected to
serve as teachers in various primary and junior secondary schools in their various
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localities for a period of four years. These EG are also expected to serve as mentors to
parents as well as the schoolchildren to curtail the frequent girl-child dropout of
schools, and encourage high enrolment (especially among girl-children), retention and
completion of school.

Rural girls and young women who completed secondary education are selected from
various communities for GEEP. However, in Katsina State the GEEP aims at the
long-term effects to improve the access of rural girls to tertiary education in order to
improve the wellbeing of the rural family. The GEEP is not just empowering the EG,
but, indirectly, is also targeting rural communities. For example, the monitoring and
mentoring effort of EG has increased the enrolment of girl-children into schools
(GEEP, 2011; and Akunga, 2010). The United Nations Girls’ Education Initiative
(UNGEI, 2012) reported that the enrolment and retention of girls in schools have
increased by 28% and the dropout rate decreased by 64% in the 22 pilot primary
schools supported by the GEEP. The gender gap in the enrolment reduced from 41%
to 38%, between males and females, respectively. The GEEP considered problems of
inadequate female teachers in the rural schools as barriers to education of girl-children
among rural families. Considering the 2005 report of the GEEP (2011), that more than
60% of girl-children, are not in schools, this presents a remarkable achievement.

The GEEP also offers new hope to school dropout girls and young women through
increasing the participation in education of rural girls and employing all the EG as
female teachers in their rural schools. These processes may help to increase awareness
concerning the importance of education, educational values, alleviating poverty and
increase economic wellbeing. This may also improve the co-existing relationship
between the education of girls and poverty alleviation programmes. Education is a
tool for poverty eradication. Therefore, most developing countries are striving to meet
“Education for all children-MDGs3 targets” (UNDP, 2000). Under this statement,
both girls and boys in any society are expected to have equal access to education.
Some states in Nigeria have used this opportunity through the State Universal Basic
Education Programme (SUBEP). States, such as Sokoto, Kano, Jigawa, Kebbi,
Bauchi, and Zamfara, have improved their admission intake of girls at the primary,
secondary and tertiary levels of education. This effort will help in reducing poverty
among many rural families in the future.

1.2 Statement of the Problem

There are large geographical differences between the rural and urban areas in Nigeria.
There is also gender disparity, for example, in primary school enrolment, 65% of
schoolchildren are males while only 35% are females (Akunga, 2010). The girls are
always disadvantaged in education, especially at the tertiary level where less than
15% of females are recorded annually. Although there is so called government
support to social inclusion and gender equality in the Nigerian education system, the
implementation is, however, very weak due to cultural adherence. There are also
barriers due to informal norms, such as ethnic bias, discrimination based on indignity,
gender, disability, and age, which explains why the females are left out and/or left
behind from education, especially in rural areas. In addition, the hard-core poverty
situation, poor transmission of information and traditional interpretation of religion
are factors that deeply constrain the access of girls to formal education and
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employment (Akunga, 2010). Therefore, this study aims to answer the question
concerning ‘what are the backgrounds of respondents (GEEP stakeholders) by sex
disaggregated?’

Sultana (2006) saw young women and girls in rural household as illiterate, unskilled,
vulnerable, and suffering segregated wages in many occupations. Furthermore, these
scenarios become worse due to the belief that the girls during early adolescence
should adhere to gender specific roles. Traditionally, they begin to focus more
attention on domestic tasks to be a good woman, as defined by traditional and local
culture, instead of aspiring to be educated to improve their economic wellbeing. There
are strong perceptions and beliefs in the rural societies that girls should not access
higher education, even to secondary school level (Rahima, 2003), as it is considered
that the best place for a female is the home. Therefore, the girls in Nigeria are
expected to get married and become mothers soon after. In consequence, the girls also
perceive themselves negatively. They feel that they are illiterate and poor; the
judgment of their peers and adults is important for them and such judgmental attitudes
among adults intensifies the feeling of exclusion and inadequacy among the
adolescent girls, and lessens their desire to attend higher school (Chung, Straatman,
Cordova, & Reynaga, 2001). Nevertheless, some young women are educated and
empowered and manage to escape from poverty. Thus, this study underlines the
question; what are the empowerment levels of the male and female respondents in this
study?

Feminine poverty in rural Nigeria is believed to be improved through education. This
will improve social status, sources of information and economic resources as well as
democratizing the family structure for equal opportunity between males and females
(GEEP, 2011). Following this, according to Zumilah, Jariah and Askiah (2005)
improving human capital through education will increase one’s level in the family and
society as well as one’s level of economic wellbeing, in particular, and general
wellbeing, at large. Ideally, education prevents ignorance and illiteracy, and lifts one
out of poverty as well as promotes human progress, especially for women who take
on the role of mothers from generation to generation. What are the levels of economic
wellbeing among the male and female respondents in this study?

There is increasing global awareness concerning the importance of education in many
developing countries, particularly in Africa. This may be due to the impact of
education, especially the role it plays in the lives of men and women. This is very
important in human development, particularly for rural development. There is
consensus that women are mothers, and the first teachers of every child, and that for
such roles they should be given an equal opportunity for education commensurate to
that of men. Many scholars have indicated that education empowerment the world
over should consider both rural men and women. In this way, education can assist
them to combat poverty (Jariah, 2012, Ryan & Cassie, 2012, Zumilah, 2010, Akunga,
2010; Hedayat, 2010, Sultana, 2006, Phankasem, 1998; Batliwala, 1995). Therefore,
men and women need to be considered for any opportunity that will enhance the
socioeconomic wellbeing of a given society. Furthermore, assisting in giving equal
opportunity to men and women economically will contribute significantly to the
household democracy and income. Unfortunately, until recently, in some rural areas
of Katsina and northern Nigeria, the educational empowerment programme for
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development gave more advantage to the males. What are the impacts of GEEP on the
respondents’ economic wellbeing by sex disaggregated?

Although there have been a number of empowerment programmes, the success of
many of these programmes was short-lived, and the target groups remained at the
mercy of poverty and illiteracy (Mai-Unguwa, 2006). However, in Katsina State, the
GEEP effort aims at long-term effects to improve the access of rural girls to tertiary
education in order to improve the wellbeing of the rural poor. The GEEP is not just
empowering the trained or empowered girls, but targeting the society at large. For
example, monitoring and mentoring the school enrolment in their rural communities
needs to increase at different levels of education for both boys and girls. Therefore,
this study explores: what are the significant indicators of empowerment that
determine the respondents’ economic wellbeing?

1.3  Research Questions

From the problem statements discussed, the following are the research questions to be
answered:

1) What are the backgrounds of the male and female respondents?

2) What are the levels of empowerment among male and female
respondents?

3) What are the levels of economic wellbeing among male and female
respondents?

4) What is the difference in economic wellbeing of male and female respondents
before and after education empowerment?

5) What are the significant indicators of the education empowerment elements

that determine the economic wellbeing of male and female respondents?
1.4 Research Objectives

The main aim of the study is to examine the impact of GEEP on the economic

wellbeing of male and female respondents, under the following specific objectives.

1) To capture the backgrounds of the male and female respondents.

2) To determine the levels of empowerment of the male and female respondents.

3) To measure the level of economic wellbeing of the male and female
respondents.

4) To compare the impact on economic wellbeing of the respondents before and
after the GEEP.

5) To identify significant indicators in determining the economic wellbeing of
male and female respondents.

1.3.1 Research Hypotheses

Hai:  There is a significant association between the levels of empowerment and the
sex of the respondents.

Ha2:  There is a significant association between the levels of economic wellbeing
and the sex of the respondents.

Has:  There is a significant difference in the economic wellbeing of respondents
before and after the GEEP among the male and female respondents.
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Ha4:  There is significant relationship between empowerment and economic
wellbeing.

Has:  There are significant indicators determining the economic wellbeing of male
and female respondents.

1.6 Significance of the Study

The findings of this study may be very useful for policy guidelines and GEEP
improvement. The programme planners and policymakers may utilise the findings for
the development of the Nigerian economy. In addition, the findings will be a useful
tool for improving the GEEP within Katsina State and to other geographical areas of
Nigeria.

This study may offer opportunity for various disciplines, especially gender and rural
studies in the future to re-examine other indicators determining the wellbeing of the
society, particularly rural women. In addition, this study also benefits the research
framework formulation. This research provides an important tool for use as guidelines
in empowering community members educationally. The findings may offer additional
knowledge concerning the gender and rural poverty dynamic. As for Katsina State,
this study may propose new ideas and contributions for women and rural
development.

1.7 Scope of the Study

This study covers three rural local government areas in Katsina State. The emphasis
concerns the impact on the economic wellbeing of male and female stakeholders of
the GEEP, who include the parents of the girls who attended the GEEP, the parents of
schoolchildren who learned from the GEEP graduates and the heads of school where
the EG worked as teachers. In the study, the parents of the EG are labelled as PEG,
Parents of the Schoolchildren as PSC, and the Heads of School, as HOS. This study
only focuses on rural Katisna. The study only focuses on two variables — economic
wellbeing and educational empowerment.

1.8 Limitations of the Study

The study was limited to only three rural local government areas of Katsina State. The
Local Government Areas are Batsari, Dustin-ma, and Safana. The sample and
population were the stakeholders of GEEP. Other limitations were the socio-cultural
factors of the respondents, such as communication barrier between married female
and male enumerators. Therefore, the questionnaire administration and collection
process had to be male enumerators for male respondents and female enumerators for
female respondents.

This study is also limited to the questionnaire used, which was specially developed
and then had to be translated three times — from the Malay language to English and
from English to the Hausa language. Therefore, the theoretical and research
framework used as well as the validation process also comprise a limitation of this
study. In addition, this study is also limited to the capacity of the enumerators who



had to interpret the questionnaire for the majority of the respondents who had
difficulties in reading and understanding.

1.9 Definition of Terms

19.1 Empowerment

Conceptual
Empowerment is the ability to control and the actual ability to control material and

non-material resources and expand social capital (Batliwala, 1995).

Operational
This study defines empowerment as ‘the perceived improvement as observed by the

stakeholders of GEEP on EG who acquire knowledge and skills, which help them to
have control over intellectual, resources, social capital and have good awareness’.

1.9.2 Cognitive

Conceptual
Cognitive refers to the process of making choices and put into effect (Kabeer, 2005).

It is a central point to empowerment, in which knowledge, skills, as well as
confidence provide the potential for development (Vijayanthi, 2002).

Operational
This study defines cognitive as the element of empowerment in which the skill and

knowledge acquired as perceived by GEEP stakeholders can be used for self-reliance
and problem solving.

1.9.3 Resource Control

Conceptual
Sharifah Norazizan (2011) defined resource control as the involvement of the

individual in decision-making over the resources.

Operational
The resource control in this study is defined as the perceived control over self,

income, issues and making a decision.

1.9.4  Economic Wellbeing

Conceptual
Economic wellbeing is defined as good satisfaction with one’s financial status leading

to the overall condition of wellbeing among individuals and society with good
characteristics in health, happiness and prosperity (Laily, Sharifah, & Ma'rof, 2009;
and Joo, 1999).

Operational
Economic wellbeing is defined as the satisfaction of GEEP stakeholders with their

economics or financial situation.


http://dictionary.reference.com/browse/happiness
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