
 

PERBANDINGAN SISTEM PENALTI DAN KONVENSIONAL 

DALAM PENGURUSAN DISIPLIN PELAJAR 

SEKOLAH MENENGAH 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oleh 

 

KHALIM ZAINAL 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Tesis Ini Dikemukakan Kepada Sekolah Pengajian Siswazah, Universiti Putra 

Malaysia, Sebagai Memenuhi Keperluan Untuk Ijazah Doktor Falsafah 

 

November 2004 

 

 

 

 



 ii 

 
Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai 

memenuhi keperluan untuk ijazah Doktor Falsafah 

 

 

PERBANDINGAN SISTEM PENALTI DAN KONVENSIONAL 

DALAM PENGURUSAN DISIPLIN PELAJAR 

SEKOLAH MENENGAH 

 

 

Oleh 

 

KHALIM ZAINAL 
 

November 2004 

 

 

Pengerusi: Profesor Madya Rohani Ahmad Tarmizi, Ph.D. 

 

Fakulti:      Pengajian Pendidikan 

 

     

Tujuan kajian ini adalah untuk mengkaji keberkesanan Program Sistem Penalti (PSP) 

sebagai satu kaedah pengurusan disiplin bilik darjah berdasarkan persepsi guru dan 

pelajar. PSP merupakan satu kaedah pengurusan disiplin yang menggunakan mata penalti 

untuk setiap kesalahan disiplin pelajar. Keberkesanan Program Sistem Penalti yang 

dilihat ialah terhadap aspek pengurusan disiplin bilik darjah secara umum, kekerapan 

tingkah laku vandalisme, ponteng, datang lewat dan masalah disiplin lain. Perbandingan 

keberkesanan bagi aspek-aspek tersebut telah dilakukan dengan Program Disiplin 

Konvensional (PDK) iaitu program yang digunakan oleh kebanyakan sekolah dalam 

menguruskan disiplin bilik darjah.  

 

Sampel kajian terdiri daripada 354 pelajar tingkatan empat dan 100 orang guru di sebuah 

sekolah yang melaksanakan PSP di daerah Ampang Selangor. Bagi tujuan perbandingan 
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360 pelajar tingkatan empat dan 95 orang guru di sebuah sekolah yang mengikuti 

pengurusan disiplin PDK telah dipilih. Pengumpulan data menggunakan instrumen soal 

selidik untuk guru dan pelajar bagi kedua-dua sekolah manakala temu bual diadakan 

terhadap 20 daripada 100 orang guru yang terlibat dengan PSP sahaja. Pekali Cronbach 

Alpha telah digunakan untuk menentukan kebolehpercayaan instrumen. Data-data 

dianalisis menggunakan min dan peratusan bagi melihat keberkesanan PSP dan PDK 

terhadap aspek pengurusan disiplin bilik darjah secara umum, vandalisme, ponteng, 

datang lewat dan masalah disiplin lain. Manakala ujian-t digunakan untuk melihat 

perbezaan kesan berdasarkan persepsi guru dan pelajar terhadap aspek-aspek yang dikaji 

di antara PSP dengan PDK. Di samping itu rekod disiplin dan rekod pencapaian 

akademik sekolah yang melaksanakan PSP dan PDK akan dibandingkan untuk melihat 

keberkesanan kedua-dua program pengurusan disiplin pelajar.  

 

Dapatan kajian menunjukkan PDK lebih berkesan daripada PSP terhadap aspek 

pengurusan disiplin bilik darjah secara umum [PSP min = 2.99, PDK min = 3.15]. Ini 

adalah kerana semakin tinggi min bagi aspek pengurusan disiplin bilik darjah secara 

umum semakin berkesan PSP/PDK terhadap aspek tersebut. Bagi aspek vandalisme, 

ponteng, datang lewat dan masalah disiplin lain pula semakin rendah min, semakin 

berkurangan tingkah laku tersebut kesan pengurusan disiplin PSP/PDK. Dapatan 

menunjukkan PDK lebih berkesan daripada PSP terhadap tingkah laku vandalisme [PSP 

min = 2.79, PDK min = 1.77], ponteng [PSP min = 2.39, PDK min = 2.08] dan datang 

lewat [PSP min = 2.52, PDK min = 2.03] mengikut persepsi guru.  
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Dapatan kajian juga menunjukkan terdapat perbezaan kesan yang signifikan bagi aspek 

pengurusan disiplin bilik darjah secara umum [t (193) = -2.540, p < 0.05],  vandalisme [t 

(193) = 16.707, p < 0.05], ponteng [t (193) = 3.664, p < 0.05] dan datang lewat [t (193) = 

6.830, p < 0.05] antara PSP dengan PDK. Manakala tidak terdapat perbezaan yang 

signifikan bagi aspek masalah disiplin lain [t (193) = -1.902, p > 0.05] antara PSP dan 

PDK mengikut persepsi guru.  

 

Mengikut persepsi pelajar, PDK lebih berkesan daripada PSP terhadap aspek tingkah laku 

vandalisme [PSP min = 2.06, PDK min = 1.92], ponteng [PSP min = 2.87, PDK min = 

2.58], datang lewat [PSP min = 2.41, PDK min = 2.22] dan masalah disiplin lain [PSP 

min = 2.42, PDK min = 2.26].  

 

Dapatan juga menunjukkan terdapat perbezaan kesan yang signifikan antara PSP dan 

PDK terhadap aspek vandalisme [t (712) = 3.949, p < 0.05] ponteng [t (712)           = 

5.117, p < 0.05], datang lewat [t (712) = 4.446, p < 0.05] dan masalah disiplin lain        [t 

(712) = 3.766, p < 0.05]. Manakala tidak terdapat perbezaan yang signifikan antara PSP 

dan PDK bagi aspek pengurusan disiplin bilik darjah secara umum [t (712)            = - 

0.089, p > 0.05] mengikut persepsi pelajar.  

 

Berdasarkan rekod disiplin, didapati sekolah yang melaksanakan PSP lebih berkesan 

mengurangkan salah laku disiplin berbanding sekolah yang melaksanakan PDK. Kadar 

pengurangan salah laku vandalisme (0.1% hingga 0.6%), ponteng (0.1% hingga 8.1%), 

datang lewat (1.3% hingga 6.0%) dan masalah disiplin lain (0.1% hingga 4.7%) bagi 
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sekolah yang melaksanakan PSP. Manakala bagi PDK kadar pengurangan ialah 

vandalisme (0.1% hingga 0.3%), ponteng (0.1% hingga 1.9%), datang lewat (0.2% 

hingga 2.9%) dan masalah disiplin lain (0.5% hingga 3.5%). 

 

Kesimpulannya kajian ini menunjukkan PSP lebih berkesan mengurangkan salah laku 

disiplin pelajar berbanding PDK. Ini menunjukkan walaupun PSP menggunakan mata 

penalti sahaja tetapi keberkesanannya mengatasi PDK sedangkan PDK menggabungkan 

dendaan dan peneguhan. 
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The purpose of this study was to evaluate the effectiveness of the Penalty System 

Programme (PSP) as a method of classroom discipline management based on teachers 

and students’ perception. PSP is a method of managing discipline by using penalty points 

for every disciplinary problems of a student. The effectiveness of this programme will be 

evaluated from five aspects namely classroom discipline management in general, 

vandalism, truancy, tardiness and other disciplinary problems. The effectiveness of the 

Penalty System Programme is evaluated by making a comparison to the Conventional 

Discipline Programme (CDP). CDP is widely used by Malaysian schools in managing 

classroom discipline.  

 

Samples involved consist of students and teachers who are involved in PSP and CDP 

directly. They are 354 students and 100 teachers who are involved in PSP. 360 students 
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and 95 teachers are selected from a school that carried out the CDP. In this study, two 

sets of questionnaires were used that is one for the student, and another for the teachers. 

An interview was also carried out on 20 teachers from the 100 teachers involved in PSP. 

Cronbach Alpha was used in testing the reliability of the instruments we collect data from 

respondents. Data gathered through the questionnaires and interviews were analysed 

using the mean and percentage to see the effectiveness of PSP and CDP in the classroom 

management on the aspects of the classroom discipline management generally, 

vandalism, truancy, tardiness and other disciplinary problems. T-test is also used to see 

whether there is an effectiveness difference in terms of the aspects studied between PSP 

and CPD from the perceptions of teachers and students. 

 

Findings showed that, CDP is more effective compared to PSP towards the aspect of 

classroom discipline management in general [PSP mean = 2.99, CDP mean = 3.15]. This 

is because the higher the mean, the more effective PSP/CDP towards the aspects of 

classroom discipline management in general. For the aspect of vandalism, truancy, 

tardiness and other disciplinary problems, the lower the mean, the more effective 

PSP/CDP in reducing vandalism, truancy, tardiness and other disciplinary problems. 

From the findings CDP is more effective than PSP towards reducing vandalism [PSP 

mean = 2.79, CDP mean = 1.77], truancy [PSP mean = 2.39, CDP mean = 2.08] and 

tardiness [PSP mean = 2.52, CDP mean = 2.03] according to the teachers perception.  

 

According to the study, there is a significant difference for the aspect of classroom 

discipline management in general [t (193) = -2.540, p < 0.05], vandalism [t (193) = 
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16.707, p < 0.05], truancy [t (193) = 3.664, p < 0.05] and tardiness [t (193) = 6.830, p < 

0.05] between PSP and PDK There is no significant difference for the aspect of other 

disciplinary problems [t (193) = -1.902, p > 0.05] as perceived by the teachers.  

 

On the other hand, according to the student perception, CDP is more effective compared 

to PSP on the aspects of vandalism [PSP mean = 2.06, CDP mean = 1.92], truancy [PSP 

mean = 2.87, CDP mean = 2.58], tardiness [PSP mean = 2.41, CDP mean = 2.22] and 

other disciplinary problems [PSP mean = 2.42, CDP mean = 2.26]. Findings also showed 

that there is a significant difference between PSP and CDP on the aspect of vandalism [t 

(712) = 3.949, p < 0.05], truancy [t (712) = 5.117, p < 0.05], tardiness [t (712) = 4.446, p 

< 0.05] and other disciplinary problems [t (712) = 3.766,    p < 0.05].  There is no 

significant different between PSP and PDK on the aspect of classroom discipline 

management in general [t (712) = -0.089, p > 0.05].  

 

With reference to the school disciplinary record from 2000 to 2004, PSP is more effective 

in reducing vandalism, truancy, tardiness and other disciplinary problems. PSP managed 

to reduce vandalism (0.1% to 0.6%), truancy (0.1% to 8.1%), tardiness (1.3% to 6.0%) 

and other disciplinary problems (0.1% to 4.7%). CDP managed to reduce vandalism 

(0.1% to 0.3%), truancy (0.1% to 1.9%), tardiness (0.2% to 2.9%) and other disciplinary 

problems (0.5% to 3.5%). This showed that PSP is more effective than CDP in managing 

classroom discipline. 
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In conclusion PSP is more effective in managing classroom discipline compared to CDP. 

Although PSP used only penalty, it managed to reduce vandalism, truancy, tardiness and 

other disciplinary problems. CDP with a combination of punishment and reinforcement is 

less effective in reducing vandalism, truancy, tardiness and other disciplinary problems.  
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