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Tujuan utama penyelidikan ini adalah untuk mengkaji gaya kepimpinan dan amalan 

kepimpinan pengajaran pengetua serta mengenal pasti hubungannya dengan pencapaian 

akademik pelajar di Sekolah Menengah yang dipilih dari Semenanjung Malaysia.  Kajian ini 

juga untuk mengenal pasti sumbangan atau pengaruh pemboleh ubah-pemboleh ubah yang 

berkenaan (gaya kepimpinan pengetua dan amalan kepimpinan pengajaran pengetua dari 

aspek kurikulum, penyeliaan serta pengajaran dan pembelajaran) terhadap pencapaian 

akademik pelajar dalam lima mata pelajaran teras, iaitu Bahasa Malaysia, Bahasa Inggeris, 

Matematik, Sains dan Sejarah dalam peperiksaan Sijil Pelajaran Malaysia.   

  

Kajian ini menggunakan reka bentuk deskriptif-korelasi yang melibatkan  responden 

pengetua (N = 32) dan guru kanan (N = 211) dari sekolah menengah kebangsaan harian yang 

terpilih. Kajian ini menggunakan dua instrumen, iaitu soal selidik gaya kepimpinan pengetua 

oleh Clark (2007) dan soal selidik amalan kepimpinan pengajaran yang diubah suai daripada 

Mahmood (1997). Nilai kebolehpercayaan Cronbach’s Alpha bagi pengukuran konstruk 

berdasarkan persepsi pengetua ialah antara 0.805 – 0.986 dan bagi guru kanan ialah antara 

0.683 – 0.935.  Dengan ini, dapat disimpulkan bahawa pengukuran kebolehpercayaan 

konstruk-konstruk yang dikaji adalah agak tinggi.   

 

Dapatan analisis deskriptif menunjukkan bahawa pola gaya kepimpinan pengetua di sekolah 

menengah secara keseluruhannya adalah gaya kepimpinan demokratik (65.6%) berbanding 

dengan gaya kepimpinan autokratik dan lepas-bebas.  Persepsi guru kanan terhadap gaya 

kepimpinan pengetua juga menunjukkan gaya kepimpinan demokratik. Persepsi pengetua 

terhadap amalan kepimpinan pengajaran mereka dari aspek pengajaran dan pembelajaran 

adalah pada tahap tinggi (min = 4.30).  Bagaimanapun, dapatan juga menunjukkan bahawa 

persepsi guru kanan terhadap amalan kepimpinan pengajaran pengetua adalah positif dengan 

tahap tinggi dari aspek penyeliaan (71.1%) serta diikuti amalan kepimpinan pengajaran dari 

aspek pengajaran dan pembelajaran (71.1%).  

 

Dapatan analisis korelasi Pearson, menunjukkan terdapat hubungan yang signifikan antara 

gaya kepimpinan demokratik dengan pencapaian dalam mata pelajaran Bahasa Malaysia (r = 

0.44, p < .01 ), Bahasa Inggeris (r = 0.46, p < .01), Matematik (r = 0.38, p < .05) dan Sejarah 
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(r = 0.35, p < .05).  Di samping itu,  terdapat hubungan yang signifikan antara gaya 

kepimpinan lepas-bebas dengan mata pelajaran Sejarah (r = 0.35, p < .05).  Seterusnya, 

terdapat hubungan yang signifikan antara amalan kepimpinan pengajaran pengetua dari aspek 

pengajaran dan pembelajaran dengan pencapaian dalam mata pelajaran Sains (r = 0.34, p < 

.05). 

 

Dapatan analisis korelasi Pearson dari persepsi guru kanan menunjukkan bahawa terdapat 

hubungan yang signifikan tetapi lemah antara gaya kepimpinan autokratik pengetua dengan 

pencapaian dalam mata pelajaran Bahasa Malaysia (r = 0.18, p < .05), Bahasa Inggeris (r = 

0.23, p < .05), Matematik (r = 0.21, p < .05), Sains (r = 0.18, p < .05) dan Sejarah (r = 0.23, p 

< .05). Begitu juga analisis korelasi mendapati terdapat hubungan yang signifikan tetapi 

lemah antara gaya kepimpinan demokratik pengetua dengan pencapaian dalam mata pelajaran 

Bahasa Malaysia (r = 0.18, p < .05), Bahasa Inggeris (r = 0.23, p < .05), Matematik (r = 0.21, 

p < .05), Sains (r = 0.18, p < .05) dan Sejarah (r = 0.23, p < .05). Seterusnya terdapat 

hubungan yang signifikan tetapi lemah antara gaya kepimpinan lepas-bebas pengetua dengan 

pencapaian dalam mata pelajaran Bahasa Malaysia (r = 0.17, p < .05), Bahasa Inggeris (r = 

0.15, p < .05), Sains (r = 0.19, p < .05) dan Sejarah (r = 0.20, p < .05).   

 

Dapatan analisis korelasi Pearson dari persepsi guru kanan juga mendapati bahawa terdapat 

hubungan yang signifikan tetapi lemah antara amalan kepimpinan pengajaran pengetua dari 

aspek penyeliaan dengan pencapaian dalam mata pelajaran Bahasa Malaysia (r = 0.21, p < 

.05), Bahasa Inggeris (r = 0.17, p < .05), Matematik (r = 0.13, p < .05) dan Sains (0.25, p < 

.05).          

  

Dapatan analisis regresi dengan Method Enter adalah untuk  melihat sumbangan konstruk 

gaya kepimpinan pengetua dan amalan kepimpinan pengajaran pengetua terhadap pencapaian 

akademik pelajar dalam mata pelajaran teras bagi peperiksaan Sijil Pelajaran Malaysia dari 

persepsi pengetua dan guru kanan. Berdasarkan analisis regresi bagi persepsi pengetua 

mendapati bahawa gaya kepimpinan demokratik pengetua menyumbang sebanyak 23.2% 

kepada pencapaian akademik pelajar dalam mata pelajaran Bahasa Malaysia,  20.7% kepada 

pencapaian akademik pelajar dalam mata pelajaran Bahasa Inggeris, 8.9% kepada pencapaian 

akademik pelajar dalam mata pelajaran Matematik dan 14.6% kepada pencapaian akademik 

pelajar dalam mata pelajaran Sejarah.  Manakala gaya kepimpinan lepas-bebas menyumbang 

sebanyak 5.6% kepada pencapaian akademik pelajar dalam mata pelajaran Sains.   

 

Analisis regresi dari persepsi guru kanan pula mendapati bahawa gaya kepimpinan 

demokratik pengetua menyumbang sebanyak 4.5% kepada pencapaian akademik pelajar 

dalam mata pelajaran Bahasa Malaysia.  Di samping itu, gaya kepimpinan autokratik 

pengetua menyumbang sebanyak 4.8% kepada pencapaian akademik pelajar dalam mata 

pelajaran Bahasa Inggeris, 3.8% kepada pencapaian akademik pelajar dalam mata pelajaran 

Matematik dan 4.0% kepada pencapaian akademik pelajar dalam mata pelajaran Sejarah.   

Manakala, amalan kepimpinan pengajaran pengetua menyumbang sebanyak 6.5% kepada 

pencapaian akademik pelajar dalam mata pelajaran Sains.   

 

Kesimpulannya, dapatan dari persepsi pengetua bagi gaya kepimpinan demokratik 

mempunyai hubungan yang signifikan dengan pencapaian dalam mata pelajaran Bahasa 

Malaysia, Bahasa Inggeris, Matematik dan Sejarah. Manakala, amalan kepimpinan 

pengajaran pengetua dari aspek pengajaran dan pembelajaran mempunyai hubungan yang 

signifikan dengan pencapaian dalam mata pelajaran Sains.  Dapatan analisis regresi dari 

persepsi pengetua menunjukkan bahawa gaya kepimpinan demokratik pengetua merupakan 
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penyumbang terbanyak kepada pencapaian dalam mata pelajaran Bahasa Malaysia. Di 

samping itu, dari persepsi guru kanan amalan kepimpinan pengajaran pengetua merupakan 

penyumbang terbanyak kepada pencapaian dalam mata pelajaran Sains.    

 

Oleh itu, dapatan di atas sangat bermanfaat untuk warga pentadbiran pendidikan khususnya 

pengetua sekolah dan guru kanan dalam merancang dan melaksanakan gaya kepimpinan dan 

amalan kepimpinan pengajaran supaya dapat meningkatkan pencapaian akademik pelajar 

dalam mata pelajaran teras di peringkat Sijil Pelajaran Malaysia.                    
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SECONDARY SCHOOLS 
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RAJA OTHMAN RAJA ISMAIL 

 

February  2013 

 

Chairperson :     Associate Professor Rohani Ahmad Tarmizi, PhD 

 

Faculty :              Educational Studies 

  

The main purpose of this study is to examine the leadership style and instructional leadership 

practices of secondary school principals and identify the relationships of these construct with 

students’ academic achievement of Secondary Schools in Peninsular Malaysia. This study 

also aimed to identify the contribution of leadership style and instructional leadership 

practices, (specifically on curriculum, supervision, and teaching-learning aspects) on their 

academic performance in the five core subjects, namely Bahasa Malaysia, English Language, 

Mathematics, Science and History in the Malaysian Certificate of Education examination. 

 

This study used a descriptive-correlation design involving principal respondents (N = 32) and 

senior teachers (N = 211) of secondary day schools. This study uses two instruments, namely 

questionnaires on Leadership Styles and Instructional leadership practices for principals and 

senior teachers.  The Cronbach's Alpha reliability index for the measurement of the 

constructs based on the perception of principals ranged from 0.805 to 0.986 and for the senior 

teachers ranged from between 0.683 to 0.935. Hence, it was concluded that the measurement 

of the examined constructs were quite high, thus, were considered realiable. Data was 

analyzed using descriptive analysis such as frequencies, percentages, means and standard 

deviations, and inferential statistics, the simple correlation and regression are used to answer 

research questions. 

 

Overall, the findings from the descriptive analysis showed that democratic leadership style of 

secondary school principals in the secondary school was high (65.6%). Instructional 

leadership practices from the principals’ perceptions on teaching and learning aspect was 

high (mean = 4.30).  The findings also showed that senior teachers’ perceptions of their 

principals’ instructional leadership practices were positive on aspect of supervision (71.1%) 

followed by aspects on teaching and learning (71.1%). 

 

Pearson correlation analyses on principals’ leadership style and students’ academic 

achievement in the Malaysian Certificate of Education indicated that democratic leadership 

style of principals were significantly correlated (moderate) with their academic performance 

in Bahasa Malaysia (r = 0.44, p < .01), English (r = 0.46, p < .01), Mathematics (r = 0.38, p < 

.05) and History (r = 0.35, p < .05) subjects. Meanwhile, free-reign or laissez-faire leadership 
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style of principals was significantly correlated (moderate) on students’ academic achievement 

in History (r = 0.35, p < .05). There was also significant correlation between principals’ 

instructional leadership practices (on teaching and learning aspect) with students’ academic 

achievement in Science subject (r = 0.34, p < .05) 

 

Pearson correlation analyses on the principal’s leadership style with the student's academic 

achievement in Malaysian Certificate of Education from the senior teachers perceptions  

showed that autocratic and democratic leadership style were correlated weakly but 

significantly to the academic achievement in Bahasa Malaysia, (r = 0.18, p < .05), English (r 

= 0.23, p < .05), Mathematics (r = 0.21, p < .05), Science (r = 0.18, p < .05) and History (r = 

0.23, p < .05) subjects. In addition, the seniors’ teacher perceptions also showed democratic 

leadership style were weak but significant relationship to the student's academic achievement 

in Bahasa Malaysia, (r = 0.18, p < .05), English (r = 0.23, p < .05), Mathematics (r = 0.21, 

p<.05), Science (r = 0.18, p < .05) and History (r = 0.23, p < .05) subjects. Meanwhile, the 

seniors’ teacher perceptions also showed free-reign or laissez-faire leadership style were 

weak but significant relationship to the student's academic achievement in Bahasa Malaysia, 

(r = 0.17, p < .05), English (r = 0.15, p < .05), Science (r = 0.19, p < .05) and History (r = 

0.20, p < .05) subjects. 

 

Findings based on seniors’ teacher perceptions also showed that principals’ leadership style 

for supervision aspect were weak but significantly correlated to student's academic 

achievement in Bahasa Malaysia (r = 0.21, p < .05), English (r = 0.17, p < .05), Mathematics 

(r = 0.13, p<.05), and Science (r = 025, p < .05) subjects. 

  

Regression analyses using the Enter Method were conducted to examine the contribution of 

leadership style and instructional leadership practices on student academic achievement in 

core subjects for the Malaysian Certificate of Education from the perception of principals and 

senior teachers. Findings indicated that democratic leadership style contributed 23.2% to the 

academic achievement of students in Bahasa Malaysia, 20.7% to achievement in English, 

8.9% to achievement in Mathematics, and 14.6% in History subjects. Meanwhile, free-reign 

or laissez-faire leadership style contributed only 5.6% to academic achievement of students in 

Science subjects.  

 

Further, based on the perception of senior teachers, regression analyses showed that the 

democratic leadership style contributed to only 4.5% on achievement in Bahasa Malaysia. 

Whilst autocratic leadership contributed to the achievement in English (4.8%), Mathematics 

(3.8%) and History (4.0%) subjects. With regard to principals’ instructional leadership 

practices, a small contribution was noted and specifically on Science achievements.  

 

In summary, from the principals perception, their democratic leadership styles correlated to 

achievement in Bahasa Malaysia, English, Mathematics, and History. Meanwhile, 

instructional leadership practices on teaching and learning aspect was strongly correlated 

with Science achievement. Regression analyses showed that democratic leadership style was 

the main contributor for achievement in Bahasa Malaysia. In addition, senior teachers 

perceived that instructional leadership practices contributed largely to Science achievement. 

In conclusion, the above findings are beneficial for senior administrators, specifically, school 

principals in planning and adapting leadership style and instructional leadership practices that 

may impact positively to students’ academic achievement in core subjects in the Malaysian 

Certificate of Education examination.  
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