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Abstract of thesis presented to the Senate of Universiti Putra Malaysia in
fulfilment of the requirement for the degree of Doctor of Philosophy

EFFECTIVENESS OF FLIPPED CLASSROOM IN IMPROVING ORAL
COMMUNICATIVE COMPETENCE AND MOTIVATION IN ENGLISH
DEBATE FOR EFL COLLEGE STUDENTS IN CHINA

By

CAO LIXIA

February 2025

Chairman : Associate Professor Lilliati binti Ismail, PhD

Faculty : Educational Studies

This study, grounded in Sociocultural Theory, Achievement Goal Theory, and
Constructivist Learning Theory, examines the impact of the flipped classroom
on the oral communicative competence and motivation of Chinese EFL college
students in an English debate course. It also explores students’ perceptions of
this teaching strategy. Sixty-four second-year English majors from a public
university in Sichuan, China, were purposefully assigned to experimental and
control groups. The selection process involved three stages: first, selecting
classes with 32 students each; second, forming debate groups of 4 students
per group; and third, identifying 8 students from the experimental group for
focus group interviews and all 32 students from the experimental group for
open-ended questionnaires. The experimental group received flipped
classroom instruction for 14 weeks, while the control group followed
conventional blended learning. An Explanatory Sequential Mixed Methods

Design was employed, using pre- and post-debate tests, motivation



questionnaires, focus group interviews, and open-ended questionnaires. The
quantitative results informed the purposeful selection of participants and the
development of questions for the qualitative phase, aiming to deepen the
understanding of the initial findings. Quantitative results revealed significant
improvements in the experimental group’s Sociocultural Competence (p =.001)
and Strategic Competence (p = .007), but no significant difference in
Interactional Competence (p = .847). Regarding motivation, the experimental
group showed significant gains in General Motivation (p = .005), Performance
Goals (p = .004), and Social Goals (p = .026), but no significant difference in
Mastery Goals (p = .116). Qualitative findings identified six themes—Student
Engagement, Teacher Role, Collaboration and Interaction, Teaching Aids and
Instructional Materials, BP Debate Exercise, and Technological Issues—that
further elucidated the quantitative results. The study concludes that the flipped
classroom is more effective than conventional blended learning in enhancing
EFL students’ oral communicative competence and motivation. Based on
these findings, a systemic flipped classroom model tailored for English debate
in EFL contexts was developed, integrating “teacher-technology-student”
dynamics and expert insights from semi-structured interviews. This model
emphasizes student-centered learning, collaboration, and technology
integration to foster engagement and critical thinking. The research has
significant implications for EFL education. Teachers can adopt the proposed
model to enhance student engagement and oral proficiency, while students
benefit from an interactive learning environment that builds confidence and
problem-solving skills. Curriculum developers and policymakers can integrate

flipped learning principles and Al-driven tools to improve language education



outcomes. The study also contributes to the broader discourse on technology-
enhanced language instruction, offering practical insights for researchers and
educators. The thesis concludes with recommendations for future research in

this area.

Keywords: Blended Learning, English Debate, Flipped Classroom, Motivation,
Oral Communicative Competence

SDG: GOAL 4: Quality Education



Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia
sebagai memenuhi keperluan untuk ijazah Doktor Falsafah

KEBERKESANAN KELAS BERBALIK DALAM MENINGKATKAN
KOMPETENSI KOMUNIKATIF LISAN DAN MOTIVASI DALAM DEBAT
BAHASA INGGERIS DALAM KALANGAN PELAJAR KOLEJ EFL DI
CHINA

Oleh

CAO LIXIA

Februari 2025

Pengerusi : Profesor Madya Lilliati binti Ismail, PhD

Fakulti : Pengajian Pendidikan

Kajian ini, yang berpaksikan kepada Teori Sosiobudaya, Teori Matlamat
Pencapaian, dan Teori Pembelajaran Konstruktivis, meneliti kesan kelas
berbalik terhadap kompetensi komunikatif lisan dan motivasi dalam kalangan
pelajar kolej EFL dari China yang mengikuti kursus debat Bahasa Inggeris.
Kajian ini turut meneroka persepsi pelajar terhadap strategi pengajaran ini.
Seramai 64 pelajar tahun kedua jurusan Bahasa Inggeris dari sebuah
universiti awam di Sichuan, China, telah dipilih secara bertujuan dan
dibahagikan kepada kumpulan eksperimen dan kumpulan kawalan. Proses
pemilihan melibatkan tiga peringkat: pertama, memilih dua kelas yang masing-
masing mempunyai 32 pelajar; kedua, membentuk kumpulan debat yang
terdiri daripada 4 pelajar setiap kumpulan; dan ketiga, mengenal pasti 8 pelajar
daripada kumpulan eksperimen untuk temu bual kumpulan fokus serta semua
32 pelajar kumpulan eksperimen untuk soal selidik terbuka. Kumpulan

eksperimen menerima pengajaran kelas berbalik selama 14 minggu,

iv



manakala kumpulan kawalan mengikuti pembelajaran teradun secara
konvensional. Reka bentuk kajian menggunakan Kaedah Campuran
Berurutan Penjelasan, melibatkan ujian pra dan pasca debat, soal selidik
motivasi, temu bual kumpulan fokus, serta soal selidik terbuka. Penemuan
kuantitatif digunakan untuk memaklumkan pemilihan peserta bagi fasa
kualitatif serta pembangunan soalan yang berkaitan, dengan tujuan
memperdalam pemahaman terhadap dapatan awal. Hasil kuantitatif
menunjukkan peningkatan signifikan dalam Kompetensi Sosiobudaya (p
= .001) dan Kompetensi Strategik (p = .007) bagi kumpulan eksperimen,
namun tiada perbezaan signifikan dalam Kompetensi Interaksi (p = .847). Dari
segi motivasi, kumpulan eksperimen mencatat peningkatan signifikan dalam
Motivasi Umum (p = .005), Matlamat Prestasi (p = .004), dan Matlamat Sosial
(p = .026), namun tiada perbezaan signifikan dalam Matlamat Penguasaan (p
=.116). Penemuan kualitatif mengenal pasti enam tema utama—Penglibatan
Pelajar, Peranan Guru, Kolaborasi dan Interaksi, Alat Bantu Mengajar dan
Bahan Pengajaran, Latihan Debat BP, serta Isu Teknologi—yang membantu
menjelaskan dapatan kuantitatif dengan lebih mendalam. Kajian ini
menyimpulkan bahawa pengajaran melalui kelas berbalik adalah lebih
berkesan berbanding pembelajaran teradun konvensional dalam
meningkatkan kompetensi komunikatif lisan dan motivasi pelajar EFL.
Berdasarkan dapatan kajian, satu model kelas berbalik secara sistematik telah
dibangunkan khusus untuk kursus debat Bahasa Inggeris dalam konteks EFL,
dengan menggabungkan dinamik “guru-teknologi-pelajar" serta pandangan
pakar melalui temu bual separa berstruktur. Model ini menekankan

pendekatan pembelajaran berpusatkan pelajar, kerjasama, serta integrasi



teknologi untuk menggalakkan penglibatan aktif dan pemikiran kritis. Kajian ini
membawa implikasi penting dalam bidang pendidikan EFL. Guru boleh
menggunakan model yang dicadangkan untuk meningkatkan penglibatan dan
kecekapan lisan pelajar, manakala pelajar memperoleh manfaat daripada
persekitaran pembelajaran yang interaktif, yang menyokong pembangunan
keyakinan dan kemahiran menyelesaikan masalah. Pembangun kurikulum
dan pembuat dasar boleh mengaplikasikan prinsip pembelajaran berbalik
serta teknologi berasaskan Al untuk meningkatkan hasil pembelajaran bahasa.
Kajian ini turut menyumbang kepada perbincangan yang lebih luas mengenai
pengajaran bahasa berteraskan teknologi dengan menyediakan pandangan
praktikal untuk penyelidik dan pendidik. Tesis ini diakhiri dengan cadangan

untuk kajian lanjutan dalam bidang berkaitan.

Kata kunci: Pembelajaran Teradun, Debat Bahasa Inggeris, Kelas Berbalik,
Motivasi, Kompetensi Komunikatif Lisan.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

This chapter aims to establish the significance of the study. It begins by
contextualizing the research to underscore the necessity of exploring the
implementation of the flipped classroom in teaching English debate courses,
with a focus on enhancing students’ oral communicative competence and
motivation. Subsequently, it outlines the research problem, objectives, and
questions, along with hypotheses. Additionally, the chapter discusses the
significance of the study and acknowledges its limitations. Finally, key terms

relevant to the study are defined.

1.2 Background of the Study

Oral communicative competence is a cornerstone of language acquisition,
particularly in the context of English as a Foreign Language (EFL) (Mahdi,
2024). Mastering effective English communication is crucial for language
learners in the 21st century, facilitating personal and professional success in
a globalized world (Mohd Nabil et al., 2024). Enhanced proficiency in English
significantly boosts graduates’ employability (Sulaiman & Ambotang, 2017).
However, achieving mastery in oral communication presents substantial

challenges for foreign learners due to space limitations, time restrictions, and



insufficient familiarity with advanced technology and accessible digital tools

(Chen, 2022).

EFL educators often face hurdles in cultivating students’ oral communicative
competence. These include comprehending the concept of communicative
competence (Gatajda, 2017), selecting appropriate teaching strategies and
identifying effective methods in a contemporary context defined by rapid
technological evolution and an increasingly volatile, complex, and ambiguous
global landscape (Sabbah, 2023; Yessenbekova, 2024; Ghasemi & Mozaheb,
2021; Hishan, 2020; Sherine et al., 2020; Yeh et al., 2021), and striving for
high proficiency levels (Ankeny, 2024; Ankeny & Oslick, 2021; Barros et al.,
2021). Additionally, researching spoken language corpora is fraught with
difficulties due to the complexities of data collection and the labor-intensive
nature of transcription (Rémer, 2011). To overcome these challenges,

innovative instructional methods are essential.

Among various instructional methods, debate stands out for its effectiveness
in enhancing communicative competence in EFL classrooms. Debate fosters
the development of oral English proficiency, critical thinking skills, and other
competencies valuable in real-world scenarios (Alghamdi Hamdan & Aldossari,
2021; Mumtaz & Latif, 2017; Chikeleze et al., 2018). It empowers EFL learners
by enabling them to articulate their viewpoints on diverse issues, leveraging
their English language skills comprehensively (Walker & Kettler, 2020).
Participation in debates also heightens students’ enthusiasm, preparedness,

and motivation (Najafi et al., 2016; Adeyemi & Oderinde, 2019). Hence, using



debate as a pedagogical strategy holds promise for enhancing students’ oral
communicative competence and fostering proactive motivation toward

communication.

This growing emphasis on enhancing educational practices aligns with broader
trends in educational innovation. In recent years, technological advancements
have significantly transformed various aspects of life, particularly education
(Sari & Wahyudin, 2019; Rind et al., 2024; Javed, 2024; Lytras et al., 2024;
Dhingra et al., 2024; Sengupta et al., 2020). Integrating digital technologies
into learning processes has been particularly transformative (Chan & Ng, 2024;
Lehmann et al., 2022; ElSayary, 2023; Ng et al., 2022). A prime example of
this technological integration is flipped learning, a pedagogical approach that
blends traditional methods with online resources. The flipped classroom
strategy has been extensively researched and implemented across diverse
educational settings (Sergis et al., 2018; Pakpahan, 2020; Smith, 2021; de
Bem Machado et al., 2023; Cladera, 2024; Errabo et al., 2024; Ngo, 2024;

Hwang, 2023; Abdekhoda et al., 2020; Lantu et al., 2023; Chowdhury, 2020).

Despite the potential of flipped classrooms to enhance general language skills
in EFL students, research on their effectiveness in improving oral
communicative competence and motivation, particularly in English debate
courses, remains limited. Most studies focus on general EFL contexts, lacking
targeted investigations into the specific demands of debate, which include
critical thinking and structured argumentation (Alghamdi & Al Dossari, 2021,

Mumtaz & Latif, 2017; McGee et al., 2020). Existing research tends to be short-



term and quantitative, providing insufficient longitudinal studies and qualitative
insights into the nuanced impacts on student engagement and performance
(Hung, 2014; Hamdan Alghamdi et al., 2022). Furthermore, the optimization of
various technological tools and pedagogical strategies for debate courses has
not been thoroughly explored, indicating a significant gap in the current
literature (O’Flaherty & Phillips, 2015; Georgallis & Bruijn, 2022; Carifianos-

Ayala et al.,2021; Gunasilan, 2022).

Building upon the context of English education in China, where English
proficiency is a national priority (Liu, 2016; Hamid & Luo, 2016), this study
delves into the specific challenges faced by Chinese EFL learners. Despite
English being a mandatory subject in schools and its significant role in global
communication (Pan, 2015; Gong et al., 2020), oral communicative
competence among Chinese learners remains notably deficient (Xing &
Bolden, 2019; Liao, 2020). Smith (2017) reported that fewer than 1 percent of
the Chinese population, about 10 million individuals, are conversant in English.
Furthermore, data from the 2022 IELTS test indicates that mainland Chinese
candidates averaged a speaking score of 5.6, ranking 38th among 40 high-
volume test regions (IELTS performance for test takers, 2022). This deficiency
in oral communicative competence is a pressing concern for both educators

and learners.

In response, educational reforms in China have increasingly emphasized
developing students’ oral communicative competence (Liu et al., 2021). The

national English Debate Competition, known as the “FLTRP Cup” (Foreign



Language Teaching and Research Press Cup), initiated in the 1990s, marked
a significant turning point by integrating English debate into English education
(Yang, 2021). Over the past decade, prestigious international and national
debate competitions have driven the establishment of English debate courses
as standalone subjects in numerous colleges and universities across China.
Renowned institutions such as Beijing Foreign Studies University, Fudan
University, and Renmin University of China have pioneered offering English
debate courses (Tian, 2019). Consequently, many universities offering English
majors in China have incorporated debate courses into their curriculum. In
2018, the inclusion of the English debate course as a core component of
English majors in the “National Standards for Teaching Quality of
Undergraduate Majors in Ordinary Colleges and Universities” underscored its
importance (Yang, 2021). This development prompted instructors to delve into
teaching strategy research and curriculum development of English debate

course.

The Chinese Ministry of Education has vigorously promoted smart education,
digital education, data empowerment, and Al empowerment. The Minister of
Education has emphasized the necessity of deeply integrating Al technology
into all aspects and stages of education, teaching, and management, with the
goal of cultivating a large number of digitally literate teachers (Ministry of
Education of the People’s Republic of China, 2024). Numerous higher
education institutions in China have been proactively implementing reforms in
English language pedagogy, with substantial scholarly advancements in

instructional models such as the flipped classroom (Ho, 2020; Lee & A.



Wallace, 2018; Cao, 2020; Huang & Liao, 2021; Sun et al., 2020; Li & Chen,
2023; Zhang & Chen, 2021). Nevertheless, despite the accelerated evolution
of educational technologies, prevailing EFL classroom practices often fail to
systematically incorporate intelligent learning systems and contemporary
pedagogical innovations. There is a pressing need for innovative teaching
strategies that can actively engage students and improve their oral

communicative skills and motivation (Wang, 2017).

In order to improve teaching effectiveness and meet the needs of learners at
different levels, especially in the context of college students’ increasing
reliance on online learning (Allen & Seaman, 2017; Azman Ong & Ibrahim,
2024; Ironsi, 2022; Tong & Zhan, 2023; Saikia et al., 2024; Swain et al., 2023;
Carter Jr et al., 2020) and the transformative impact of the accelerated
adoption of digital resources on education (Arora & Srinivasan, 2020), this
study aims to integrate the flipped classroom strategy into English debate
courses through empirical research and explore the potential of Al-driven tools
and technologies in teaching. Acknowledging challenges such as limited class
hours and large class sizes (Chen & Goh, 2011; Mukesh et al., 2023; Knifsend,
2018), the study seeks to optimize students’ participation opportunities,
enhance their oral communicative competence, and ignite their motivation to
communicate within the constraints of restricted classroom time. By
implementing the flipped classroom strategy, students can delve deeper into
course content outside of class, paving the way for more meaningful and
productive in-class discussions and activities. Consequently, this strategy

holds significant potential to transform traditional EFL debate courses by



fostering an engaging and interactive learning environment that enhances both

oral communicative competence and student motivation.

1.3 Statement of the Problem

Oral communicative competence is primarily affected by various
‘environmental’ factors, particularly those related to teaching methods.
Additionally, its development is hindered by ‘personal’ challenges, such as
nervousness, hesitation, and anxiety; ‘linguistic’ challenges, including limited
vocabulary and grammatical errors; and ‘social’ challenges, such as the fear
of making mistakes and facing criticism (Asratie et al., 2023; Haidara, 2016; Al

Nakhalah, 2016; Dana & Aminatun, 2022; Anandari, 2015; Chand, 2021).

The traditional lecture-based methodology in EFL education has been widely
criticized for its limited effectiveness in enhancing oral communicative
competence (Rajeh, 2023; Masood & Haque, 2021). This approach often
leaves learners struggling to use the language freely outside the classroom
(Alrabai, 2022; Mahdi, 2024). Many EFL students face challenges in oral
communication due to insufficient opportunities for practice in engaging and
effective learning environments, which are crucial for language development
(Ercan, 2020; Mahdi, 2024; Albahiri & Alhaj, 2020; Muftah, 2023). They often
lack access to authentic language experiences necessary for developing these
skills, limiting their ability to nurture their oral communicative competence
(McCallum, 2024). The traditional lecture format does not provide enough real-

life communication practice, leading to limited improvement in speaking



abilities (Samarji, 2020). Emphasizing knowledge transmission over active
student engagement and meaningful interactions further hinders
communication skill development (Chang & Hwang, 2018), reducing
opportunities for autonomy and personalized learning, which are essential for

effective oral communication (Chen, 2022; Anikina, 2022).

Traditional teaching methods often fail to engage students, resulting in low
motivation levels that significantly hinder the achievement of communicative
competence in English. These methods prioritize rote learning over interactive
and critical engagement (Yang & Gamble, 2013). The passive nature of
lecture-based learning does not encourage student participation or
enthusiasm, which are critical for language acquisition and performance in
dynamic settings such as debates (Chen et al., 2016). Additionally, the
subdued atmosphere typical of such classes induces boredom, an
underexplored negative emotion in EFL/ESL contexts (Derakhshan et al.,
2022; Li & Dewaele, 2020; Pawlak et al., 2020; Mercer & Dornyei, 2020). This
boredom, marked by disengagement or withdrawal from classroom activities,

further hampers language development.

In addition to issues related to teaching methods, several other factors hinder
the improvement of oral communicative competence. Speaking is widely
recognized as the most anxiety-inducing skill (Sahoo & Sinha, 2020), with
anxiety significantly impeding performance, particularly during individual or
group presentations. Contributing factors include lack of vocabulary, low

English proficiency, lack of preparation, lack of practice, fear of making



mistakes, fear of losing face, fear of being the focus of attention, fear of being
unable to follow and understand others, inability to express ideas, and memory
disassociation (Liu, 2005). Many students express a sense of helplessness
regarding their anxiety when communicating in English during class. These
multifaceted challenges create significant barriers to improving oral

communicative competence among EFL learners.

Current research on oral communicative competence in EFL settings
extensively explores various challenges and corresponding pedagogical
strategies. Among these, debate emerges as a potent tool for enhancing
students’ English communicative skills, integrating reading, writing,
presenting, and argumentation (Akerman & Neale, 2011; Ginther, 2012; Zafar,
2011; Wang, 2014; Onen, 2016). Despite its recognized benefits in promoting
literacy and critical thinking, the integration of debate into classrooms,
especially in non-English-speaking countries, remains underexplored,
highlighting the need for research into its effectiveness and practical
applications (Mirra et al., 2016; Hlavacik et al., 2016; Shapiro & Brown, 2018;
Zorwick & Wade, 2016; Aclan & Aziz, 2015). Existing studies predominantly
focus on oral communication in English speech classes, overlooking the
specific dynamics of debate sessions. This oversight is critical as debates
necessitate distinct instructional models for effective course design, teaching
methods, and assessments (Yang, 2021). Furthermore, the literature lacks
sufficient tailored communicative competence models specifically designed for
debate courses, which is compounded by a deficiency in practical
recommendations for teaching and assessment procedures in English debate

courses.



Currently, numerous education experts and scholars are actively exploring the
role of technology in education reform (Haleem et al., 2022; Nkomo et al.,
2021), especially as the impact of Al-driven tools and technologies continues
to accelerate. Likewise, the field of foreign language teaching has begun to
address issues such as technology-driven educational innovation and
transformation (Healey, 2016; lhnatova et al., 2021). There is substantial
research on the impact of technology on oral English instruction (Asratie et al.,
2023; Akkara et al., 2020; Sosas, 2021; Chau, 2021; Sarigcoban et al., 2019;
Kudratilloev & Akhmedov, 2021). There is an urgent need for innovative
teaching strategies that actively engage students, enhance their oral
communicative skills, and boost their motivation (Wang, 2017). While existing
research demonstrates the transformative potential of educational technology,
substantial implementation challenges persist. Addressing critical barriers,
particularly digital literacy disparities and inequitable access to online
resources, could enhance the practical applications of such technological

interventions.

In recent years, flipped classrooms have gained popularity in EFL education,
where they cater to learners requiring frequent practice and immediate
feedback to enhance language skills (Bin-Hady & Hazaea, 2022; Rajeh, 2023;
Zhang, 2024). However, empirical studies specifically focusing on their impact
on oral communicative competence and motivation within EFL contexts,
especially in Chinese colleges, remain limited. To advance both theoretical
understanding and practical application, it is imperative to systematically

investigate how psychological factors and sociocultural dimensions collectively

10



shape student motivation in flipped learning environments. Addressing these
gaps is crucial for effectively implementing flipped classroom strategies in
Chinese educational contexts, necessitating further exploration into these

impacts and the underlying mechanisms (Cai et al., 2019).

Flipped learning has demonstrated potential to enhance language acquisition
by providing extensive exposure to English and facilitating regular practice,
particularly advantageous in English debate courses where independent
preparation time is essential. While research suggests that flipped classrooms
hold promise for enhancing various language competencies, such as speaking
proficiency, writing skills, reading comprehension, pronunciation, and
translation abilities (Teng, 2018; Buitrago & Diaz, 2018; Karimi & Hamzavi,
2017; Bakla, 2018; Nguyen, 2021; Vaezi et al., 2019; Alghasab, 2020), their
effectiveness in English debate courses remains underexplored. Despite the
growing body of literature on flipped learning in EFL contexts, little empirical
research has addressed its potential impact on debate instruction, a gap that
is particularly significant given the unique cognitive and communicative
demands of debate. These demands differ markedly from those of other
language learning activities. Furthermore, few studies have investigated how
flipped classroom methodologies might be adapted to cultivate debate-specific
skills, such as structured argumentation, rebuttal strategies, and spontaneous
critical response. Notably, the literature lacks rigorous comparative studies
examining the differential efficacy of conventional blended learning and flipped
classroom approaches in EFL debate instruction, particularly in terms of their

effects on oral communicative competence, motivation to communicate, and

11



student perceptions. A comprehensive, methodologically robust comparison of
these instructional models could provide valuable empirical insights across

multiple dimensions.

It is imperative for educators to develop tailored communicative competence
models specifically designed for English debate courses, providing practical
recommendations for effective teaching and assessment practices. Integrating
flipped learning with debate classes offers educators a unique opportunity to
customize the learning environment to better cater to the needs of EFL
students. This research aims to provide robust empirical evidence on whether
the flipped classroom model significantly enhances students’ oral
communication skills and motivation to participate in English debates. By
addressing these gaps, the study aims to contribute to innovative teaching

methodologies in EFL education, offering evidence-based recommendations.

1.4 Research Objectives

The study aims to evaluate the effects of the flipped classroom teaching
strategy on the oral communicative competence and motivation of EFL college
students in China, compared to a conventional blended learning strategy.
Additionally, it seeks to investigate the impact of the flipped classroom
approach in the English debate course from the perspectives of EFL learners
after experiencing this teaching method. The research objectives of the study

are presented below:
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1. To determine the effectiveness of flipped classroom in improving the
oral communicative competence in English debate for EFL college
students in China.

2. To determine the effectiveness of flipped classroom in improving the
motivation in English debate for EFL college students in China.

3. To examine the perceptions of the implementation of flipped classroom
in English debate among EFL college students in China.

4. To develop a systemic flipped classroom model specially for English
debate in the EFL context.

1.5 Research Questions and Hypotheses

This study aims to determine whether the implementation of the flipped
classroom can influence students’ oral communicative competence and
motivation in the English debate course. To achieve this, three research
questions and corresponding null hypotheses are statistically tested in the
present study. The research questions, as well as the null hypotheses, are
presented below:

1. Does the flipped classroom strategy have any effects on the oral
communicative competence in English debate for EFL college students
in China?

Ho1: There is no significant difference between the oral communicative
competence pre-test and post-test scores within the experimental and control

groups.

Ho2: There is no significant difference in the oral communicative competence

post-test scores between the experimental and control groups.
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2. Does the flipped classroom strategy have any effects on the motivation
in English debate for EFL college students in China?

Ho3: There is no significant difference between the motivation survey scores

before and after the treatment within the experimental and control groups.

Ho4: There is no significant difference in the motivation survey scores after the

treatment between the experimental and control groups.

3. What are the perceptions of the implementation of flipped classroom in
English debate among EFL college students in China?

4. What type of systemic flipped classroom model can be developed
specially for English debate in the EFL context?

1.6 Significance of the Study

This study explores the impact of implementing a flipped classroom teaching
strategy in an English debate course on the oral communicative competence
of EFL learners. The research evaluates the improvement in learners’ oral
communicative competence by analyzing their sociocultural competence,
interactional competence, and strategic competence, and comparing these
aspects with a control group. Additionally, the study investigates student
motivation by assessing changes in mastery goals, performance goals, social
goals, and general motivation, again using a control group for comparison. To
further understand the effects, learners’ opinions on the flipped classroom

teaching strategy are collected and analyzed.
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This study aims to make three contributions to the literature. First, it expands
the currently limited research on employing the flipped classroom teaching
strategy in English debate courses in China. Addressing the lack of extensive
knowledge in this domain, it provides educators with a comprehensive and
structured approach for implementing the flipped classroom in EFL English
debate classes. This includes a proposed flipped classroom model, detailed
learning modules, and engaging activities. Additionally, the study introduces a
practical method for teaching communicative English using the British
Parliamentary Debate format, specifically designed for EFL college students in
China. It is anticipated that teachers will be able to use the flipped classroom
strategy to alleviate their workload. Moreover, participants in the study may
benefit from a novel learning experience tailored to their individual learning

styles, thereby enhancing their potential for English language acquisition.

Secondly, this research gathers data on EFL learners’ oral communicative
competence, their self-reported motivation to communicate, and their
perceptions of the flipped classroom after participating in debate lessons using
this teaching strategy. These insights provide educators with a deeper
understanding of the flipped classroom’s effectiveness in enhancing oral
communicative competence and stimulating motivation to communicate. By
recognizing the different aspects of communicative competence, motivational
factors, and learners’ attitudes, teachers can identify strengths and areas
needing improvement, enabling them to select activities that further engage
students. Understanding the weaknesses of EFL learners helps pinpoint

obstacles and areas requiring additional focus. Additionally, it is hoped that
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these results will inspire curriculum developers, course designers, textbook
authors, English teachers, and other stakeholders to design and implement
more effective methods for improving the oral communicative competence and
motivation of EFL learners by efficiently allocating learning time and selecting

appropriate activities and assessments for their courses.

Thirdly, this study examines the evolving landscape of digital-era education
and emphasizes the integration of ‘teacher-technology-student’ interactions,
exploring the potential of artificial intelligence to enhance EFL oral teaching.
By embedding Al-driven tools and technologies within the revised flipped
classroom model, the research ventures into new dimensions of personalized
learning and real-time feedback. This innovative approach aims to elevate the
overall teaching and learning experience, equipping both educators and
students with advanced resources to boost language proficiency and promote
active engagement. The findings and refined model underscore Al’s
transformative impact in enabling more effective and interactive EFL
instruction, thereby emphasizing the study’s significance in advancing

language education in contemporary contexts.

1.7 Scope and Limitations of the Study

This study aims to address the issues of oral communicative competence and
motivation to communicate in the current English debate course for Chinese
college students, with the goal of effectively implementing the flipped

classroom model in the teaching process. The participants in this study are
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second-year English language majors from the 7th-ranked public university in
Sichuan Province, China. These young college students, aged 19-20, have
studied English as a foreign language for at least eight years, exhibiting various

levels of English proficiency.

A limitation of this study is its location: data were collected from only one
Chinese university, limiting the generalizability of the findings to other
universities in China. Another limitation pertains to the participants involved.
Not all English majors in the same grade at the same university participated in
the study, which means the survey responses cannot represent the entire
population of EFL Chinese students and teachers. However, reasonable

sampling helps to mitigate these limitations.

Additionally, the study’s applicability is constrained by the use of a purposeful
sampling technique. As a result, the findings are not intended for broad
generalization to students across various universities in China but are
specifically applicable to the participants of this study and those with similar
academic backgrounds and oral communicative competence in English. The
necessity to use intact groups due to administrative reasons further restricts
the generalizability of the results to a larger population. Nonetheless, this
limitation does not diminish the significance of the results, as the study

intentionally focuses on EFL learners at this particular university.
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1.8 Definitions of Key Terms

In this section, five key terms related to the study are defined both theoretically
and operationally. These terms encompass the independent and dependent
variables that are crucial to the research. By operationalizing these terms, the

study clarifies the methods used for measuring these variables.

1.8.1 Oral Communicative Competence

The notion of ‘communicative competence’ was introduced by Dell Hymes in
the 1960s (Hymes, 1964, 1972) to emphasize that the knowledge of
grammatical rules is not sufficient for speaking a language and for
communicating. According to Marji et al. (2015), oral communicative
competence is defined as the ability to use spoken English effectively and
accurately. In this study, the concept is examined based on Celce-Murcia’s
(2007) model, which outlines various components of communicative
competence in language learners. These six major components are divided
into two dimensions and applied to the English speech course and the English
debate course. For the English speech course, the focus is on linguistic,
formulaic, and discourse competence, which are essential for delivering public
speeches. In contrast, the English debate course emphasizes sociocultural,

interactional, and strategic competence, which are crucial for debating.

Based on the objectives and content of the English debate course, this study

discusses the following aspects of oral communicative competence:
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a. Sociocultural Competence: This refers to the speaker’s pragmatic
knowledge and includes knowledge of language variation with
reference to sociocultural norms of the target language, such as social
contextual factors, stylistic appropriateness, and cultural factors.

b. Interactional Competence: This includes actional competence,
conversational competence, and non-verbal/paralinguistic competence.

c. Strategic Competence: This encompasses learning strategies and
communication strategies.

1.8.2 Motivation

Colman (2015) defines motivation as the driving force behind behavior directed
towards achieving a goal, encompassing the commencement, persistence,
direction, and vigor of such behavior. Different studies offer various definitions
of motivation. In this study, motivation is discussed in terms of achievement
goals, one of the most widely accepted theories of student motivation (Meece

& Anderman, 2006).

The present study measures motivation in terms of mastery, performance, and
social goals, as well as general motivation, using the Inventory of School
Motivation (ISM) by Mclnerney et al. (2001). After adaptation, the Motivation
Survey Instrument used in this study comprises a diverse array of meticulously
designed scales, each aimed at capturing nuanced facets of motivation within
the context of students’ engagement in debate activities. These scales include
subscales for Task, Effort, Competition, Social Power, Praise, Token, Social
Concern, and Affiliation. Each subscale is represented by a set of carefully
crafted items that probe into students’ preferences, attitudes, and behaviors

related to their engagement in debate activities.
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1.8.3 British Parliamentary Debate Format

The British Parliamentary (BP) style of debate is an academic format that
originated in Liverpool during the mid-1800s. It involves eight speakers divided
into two groups: the “government” and the “opposition”, which either support
or oppose the motion, respectively. Modeled after British parliamentary
procedure, each side consists of two teams known as “benches”, with an
opening team and a closing team. Each side has two “proposition” teams
supporting the motion and two “opposition” teams opposing it, with one team
opening and one team closing the debate for each side (Competitive Debating
- The Cambridge Union, 2023). Speeches generally last between five to seven
minutes. BP is the format used in the World Universities Debating
Championship (WUDC) (Debate Guides, 2022).) and the FLTRP national

debate competition in China.

In this study, students will be divided into groups of four debaters based on
speaking proficiency to ensure balanced teams. Each group will consist of four
debaters who will support or oppose the debate motion, collaboratively
preparing and delivering the debate speeches. Debate skills, motions, and
scoring rules will be adapted according to the requirements of the BP debate

format and the communicative competence model.

1.8.4 Flipped Classroom

The flipped classroom is a teaching strategy based on the principle of inverting

the traditional teaching process. In this model, lectures or instructional content
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are delivered in a digital format for students to watch at home as homework,
while face-to-face class time is dedicated to activities, practice assignments,

and targeted assistance (Davies et al., 2013).

For this study, the Tai Chi Ring Flipped Classroom Model, developed by Zhong
et al. (2013) at Tsinghua University, was adapted. This model integrates the
flipped classroom concept, traditional Chinese Tai Chi culture, and Benjamin
Bloom’s classification theory of educational objectives proposed by Bloom
(1956). The English debate course is designed and implemented based on the

flipped classroom model, structured into four distinct stages:

a. Teaching Preparation Stage: This foundational stage is critical for
ensuring the smooth progress of subsequent learning activities. In this
study, it involves the teacher completing the instructional design before
the in-person class.

b. Knowledge Comprehension Stage: During this stage, students acquire
essential knowledge and skills, enabling them to attend the offline class
with confidence and preparedness. In this study, students initially
memorize and understand the course content under the teacher’s
guidance before the in-person session.

c. Application Analysis Stage: In this stage, students apply their newly
acquired knowledge to problem-solving scenarios, promoting the
internalization of the material. In this study, this stage involves class
presentations, teacher evaluations, peer evaluations, and immediate
feedback in the offline classroom.

d. Synthesis Evaluation Stage: This final stage focuses on students
reflecting on and evaluating their learning process and outcomes.
Activities include personal narration, study reports, self-evaluation,
group evaluations, and other reflective practices. In this study, students
refine their speeches and write reflective journals, while the teacher
provides delayed evaluations after the in-person class.
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1.8.5 Conventional Blended Learning

Blended learning is the combination of traditional face-to-face teaching and
Web-based learning (Osguthorpe & Graham, 2003). Different elements of
Web-based learning such as digital textbooks, video, audio, interactive Web
exercises, synchronous and asynchronous online teaching, may be applied
(AL-Hunaiyyan & Al-Sharhan, 2009; Precel et al., 2009). The definition of the
concept has been discussed by different authors (Driscoll, 2002; Jones, 2006),
and the most common position is that “blended-learning environments
combine face-to-face instruction with technology-mediated instruction”
(Graham, 2006). In this approach, online teaching activities combine with
traditional face-to-face class activities to offer a planned, integrated delivery (le

Roux and Nagel, 2018).

For this study, the researcher developed the main activities for conventional
blended learning in the control group, aligning them with the course’s teaching

objectives. The framework is organized into four stages:

a. Teaching Preparation Stage: In this initial phase, the teacher completes
the instructional design for the upcoming sessions before the in-person
class. In this study, this involves the teacher finalizing the instructional
design of the debate class.

b. Classroom Teaching Stage: During this stage, the teacher provides
detailed explanations of relevant knowledge and skills. In this study, the
teacher focuses on explaining debate skills and announcing the weekly
debate motion.

c. Classroom Practice Stage: In this phase, students engage in practical
activities in the offline classroom. In this study, eight volunteers assume
various roles in the BP debate, delivering speeches that are recorded
on video. During this time, students prepare and deliver their debate
speeches.
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d. After-class Stage: This final stage emphasizes deepening students’
understanding through online learning, reflection, and evaluation of their
learning process and outcomes. Activities include personal narration,
study reports, self-evaluation, group evaluations, and other reflective
practices. In this study, all students engage with online materials related
to the week’s debate motion and skills. Those not among the eight
volunteers record their speeches after class and upload them to an
online platform for review. Students deepen their understanding through
online MOOCs, record and upload their speeches, and write reflective
journals, while the teacher provides delayed evaluations after the in-
person class.

1.9 Summary

In this chapter, the researcher introduces the concept of oral communicative
competence and discusses its significance. The study’s primary inquiry
revolves around investigating whether the flipped classroom affects the oral
communicative competence and motivation of EFL Chinese college students
enrolled in the English debate course. The chapter also describes the nature
of the proposed study, including its rationale, objectives, and how it will be
carried out. Furthermore, it justifies the research’s value in enhancing teaching
practices and student outcomes. The next chapter outlines the theoretical
framework of the study, examining previous research that demonstrates how
the flipped classroom and English debate have been utilized to enhance oral

communicative competence and motivation.
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