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Abstract of thesis presented to the Senate of Universiti Putra Malaysia in fulfilment
of the requirement for the degree of Doctor of Philosophy

AN ENGLISH FOR SPECIFIC PURPOSES CURRICULUM FOR
INDUSTRIAL DESIGN MAJORS AT AN INDUSTRIAL DESIGN
INSTITUTE IN ZHAOQING, CHINA

By

HUANG ZIZHE

December 2024

Chairman : Siti Salina binti Mustakim, PhD

Faculty : Educational Studies

The English for Specific Purposes (ESP) curriculum at the Sino-German Industrial
Design Institute (IDI) was introduced in 2018 to support Chinese students in adapting
to industrial design courses taught in English by German instructors. The program
aimed to provide advanced language training, fostering students' abilities to effectively
engage in professional learning and integrate into the German teaching culture. Despite
its significance, the ESP curriculum had not undergone formal evaluation since its

inception, leaving gaps in understanding its design, implementation, and impact.

This study adopted a qualitative case study approach using the Context, Input, Process,
and Product (CIPP) evaluation model to assess the ESP curriculum's relevance,
implementation, and outcomes. Data were collected through curriculum document
analysis, academic performance reviews, and interviews with stakeholders, including

instructors, students, employers, and administrators.



The findings revealed that the ESP curriculum provided valuable support for students'
academic progress in industrial design courses; however, its full potential was
constrained by limited teaching materials and inconsistencies in group work
contributions. The teaching methodology, which integrated lectures, independent
study, group work, and presentations, fostered diverse learning strategies but was
hindered by insufficient teacher-student and peer-to-peer interactions. Furthermore,
cultural diversity significantly shaped students' learning experiences, offering
opportunities for enrichment while also presenting challenges in adaptation. Although
respondents generally expressed satisfaction with the curriculum’s outcomes, the
study identified areas for improvement, particularly in the enhancement of assessment

mechanisms and the availability of teaching resources.

Based on these findings, this study proposes specific recommendations to improve the
ESP curriculum, including enhancing teaching materials, fostering interactive teaching
practices, and developing strength evaluation systems. These measures aim to
optimize the curriculum’s design and delivery, ensuring it aligns with the needs of

students and the overarching goals of Sino-foreign cooperative educational programs.

Keyword: CIPP Evaluation Model, ESP Curriculum, Industrial Design Students,
Sino-Foreign Cooperation Education, Sino-German Institute.

SDG: GOAL 4: Quality Education
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Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai
memenuhi keperluan untuk ijazah Doktor Falsafah

KURIKULUM BAHASA INGGERIS UNTUK TUJUAN TERTENTU UNTUK
MATA PELAJARAN REKA BENTUK INDUSTRI DI INSTITUT REKA
BENTUK INDUSTRI DI ZHAOQING, CHINA

Oleh

HUANG ZIZHE

Disember 2024

Pengerusi : Siti Salina binti Mustakim, PhD

Fakulti : Pengajian Pendidikan

Kurikulum English for Specific Purposes (ESP) di Sino-German Industrial Design
Institute (IDI) diperkenalkan pada tahun 2018 untuk membantu pelajar China
menyesuaikan diri dengan kursus reka bentuk perindustrian yang diajar dalam bahasa
Inggeris oleh pensyarah Jerman. Program ini bertujuan menyediakan latihan bahasa
lanjutan, meningkatkan keupayaan pelajar untuk melibatkan diri secara berkesan
dalam pembelajaran profesional dan mengintegrasikan diri ke dalam budaya
pengajaran Jerman. Walaupun signifikan, kurikulum ESP ini belum menjalani
penilaian formal sejak diperkenalkan, yang meninggalkan jurang dalam memahami

reka bentuk, pelaksanaan, dan kesannya.

Kajian ini menggunakan pendekatan kajian kes kualitatif dengan menggunakan model
penilaian Context, Input, Process, and Product (CIPP) untuk menilai kesesuaian,
pelaksanaan, dan hasil kurikulum ESP. Data dikumpulkan melalui analisis dokumen

kurikulum, senarai semak pemerhatian bilik darjah, semakan prestasi akademik, dan

il



temu bual dengan pihak berkepentingan utama, termasuk pensyarah, pelajar, majikan,

dan pentadbir.

Penemuan kajian menunjukkan bahawa kurikulum ESP memberikan sokongan yang
bernilai kepada kemajuan akademik pelajar dalam kursus reka bentuk perindustrian;
walau bagaimanapun, potensinya dihadkan oleh kekurangan bahan pengajaran dan
ketidakkonsistenan dalam sumbangan kerja kumpulan. Kaedah pengajaran yang
menggabungkan ceramah, pembelajaran kendiri, kerja kumpulan, dan pembentangan
telah menggalakkan strategi pembelajaran yang pelbagai tetapi terhalang oleh
kekurangan interaksi antara guru dan pelajar serta rakan sebaya. Selain itu,
kepelbagaian budaya mempengaruhi pengalaman pembelajaran pelajar secara
signifikan, menawarkan peluang untuk pengayaan tetapi juga menimbulkan cabaran
dalam penyesuaian. Walaupun responden secara umumnya menyatakan kepuasan
terhadap hasil kurikulum, kajian ini mengenal pasti bidang untuk penambahbaikan,
terutamanya dalam peningkatan mekanisme penilaian dan ketersediaan sumber

pengajaran.

Berdasarkan penemuan ini, kajian ini mencadangkan beberapa rekomendasi khusus
untuk memperbaiki kurikulum ESP, termasuk meningkatkan bahan pengajaran,
menggalakkan amalan pengajaran interaktif, dan membangunkan sistem penilaian
yang kukuh. Langkah-langkah ini bertujuan untuk mengoptimumkan reka bentuk dan
penyampaian kurikulum, memastikan ia selaras dengan keperluan pelajar dan

matlamat utama program pendidikan kerjasama Sino-asing.

v



Kata kunci: Model Penilaian CIPP, Kurikulum ESP, Pelajar Reka Bentuk
Perindustrian, Pendidikan Kerjasama Sino-Asing, Institut Sino-German
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CHAPTER 1

INTRODUCTION

1.1 Research Background

Curriculum Evaluation, as an important part of the field of higher education evaluation,
is essential to promote scientific education and improve the effectiveness of education.
It is an important guarantee for the quality of education and teaching in colleges and
universities. Curriculum evaluation is the process of collecting and analyzing relevant
information and data, using various methods to evaluate the whole process of teaching
and learning activities according to specific curriculum objectives and values, to
improve the quality of the curriculum and serve for educational decision-making.
Although China has made some achievements in the theory and practice of curriculum
evaluation, a complete evaluation system has not yet been established in theory
(Zhang, 2018). Therefore, it is a realistic need to promote the innovation of theoretical

and practical modes of higher education curriculum evaluation in China.

1.2 Sino-Foreign Cooperation in Operating Schools

Sino-foreign cooperative education in Chinese higher education serves as a key avenue
for internationalization and leveraging global academic resources. The 2003
Regulations of the People's Republic of China on Chinese-Foreign Cooperative
Education encouraged the introduction of high-quality international curricula and

materials. This was further emphasized in the 2010 National Medium and Long-term



Education Reform and Development Plan (2010-2020), which advocated for diverse

international collaborations and exemplary cooperative programs.

Over the decade following these policies, Sino-foreign cooperation flourished. The
number of cooperative institutions grew from 40 in 2010 to 171 in 2020, while
programs expanded from 523 to 2,010. Among these, 172 institutions operate at higher
education levels, with significant representation in undergraduate (76.2%), master’s
(34.9%), and doctoral (14.5%) programs. Popular disciplines include engineering,

digital media, medicine, and environmental sciences.

Despite this progress, quality assurance remains a bottleneck. Challenges include an
overemphasis on external regulations rather than internal quality improvements,
inadequate faculty development, and limited localization of international curricula.
Addressing these gaps is vital, particularly in enhancing faculty qualifications and
adapting programs to local needs. The integration of English for Specific Purposes
(ESP) courses aims to support curriculum improvements and overall educational

quality.

The COVID-19 pandemic intensified the demand for study abroad without leaving
home, making Sino-foreign programs more appealing. Domestic students seeking
global education amid mobility restrictions have driven the popularity of these
programs. Strengthening their quality, expanding model courses, and improving
teacher evaluation systems are now critical for sustaining and enhancing this form of

international collaboration.



The Sino-German Institute of Industrial Design (IDI) studied in this paper is an
undergraduate education program in industrial design jointly organized by Zhaoqing
College in China and Folkwang University of Art in Germany in 2017. In order to
facilitate the smooth implementation of the Sino-foreign cooperation program, to
address students' listening comprehension in professional courses taught in full
English by German teachers, and to improve students' English proficiency, the Sino-
German Institute of Design (IDI) offers an English for Specific Purpose (ESP)
curriculum for Chinese students as a supplementary course to the industrial design
professional program. However, given that there are various problems in the
implementation of IDI's ESP course, has IDI's ESP course achieved the desired effect?
This is the problem to be solved in this study, and it is also the motivation for writing
this study. Therefore, this paper attempts to use this evaluation model to evaluate the
ESP courses offered by IDI in a multidimensional manner in order to find out the
problems and expand the meaning of ESP course evaluation, so as to improve the
quality of the courses, enhance the teaching effect, and improve the quality of the
courses. The CIPP evaluation model was developed by D.L. Stufflebeam (1971), a
famous American evaluation expert, in the late 1960s, and its application is quite wide,
which is a decision-oriented evaluation model. The evaluation model emphasizes
concepts and methods that coincide with the evaluation requirements of project-based
courses and has a strong need for realistic research. In recent years, the number of
Sino-foreign cooperative educational programs in higher education institutions is
increasing, and the quality of English courses in these programs is getting increasing
attentions from the society. It is worth studying and solving the problem of evaluating
English for Specific purpose (ESP) courses in Sino-foreign cooperative programs to
meet the needs of the development of Sino-foreign cooperative programs in higher

education.



1.3 An overview of Sino-German Industrial Design Institute (IDI) and ESP
Curriculum
The Sino-German Industrial Design Institute (IDI) studied in this paper is an
undergraduate level education project for industrial design major jointly organized by
Zhaoqing University of China and Germany ‘s Folkwang Art University in 2017. The
unique new bachelor teaching course focuses on international openness and creativity,
and IDI adopts English Immersion and small class teaching, especially the English
Immersion teaching of professional courses by foreign teachers, which is a major
feature of IDI teaching, therefore, students’ English ability is challenged. To promote
the smooth progress of the Sino-foreign cooperation program, the Sino-German
Design Institute has set up an English for Specific Purpose (ESP) course for Chinese
students as an aid to the industrial design professional course. Therefore, the teaching
of English plays a key role in the IDI, a Sino-foreign educational cooperation program.
The ESP course for the industrial design major was established to provide advanced
training in the English language for the students to more smoothly learn the industrial
design professional courses taught by German teachers. It was here that a portion of
the issues and challenges with the English for Specific purpose (ESP) courses which
the researcher noted rising out of the encounters of the understudies (at various times),
the educators, the chiefs and the departmental heads. The details of these issues will
be presented later, but in general they include a view that the ESP curriculum are not
meeting their causes as viably as they were planned. For example, needs were not fully
or sufficiently differentiated; English language proficiency showed disappointingly
low levels among students; a proportion of students showed difficulties with course
content and education; and students in the final year showed specific challenges they

encountered in finding jobs and in accessing the English language needs of their



careers (Zhou, 2021a). Similarly, educators identified that they needed to demonstrate
English for reasons specific to the curriculum and that competence was particularly

complex. This became evident.

IDI's ESP curriculum in Industrial Design is offered over three semesters, the first to
third semesters. Each year of IDI's industrial design professional diploma has only one
class, with the class of 2017 consisting of 35 students and the class of 2018 consisting
of 37 students. The duration of the ESP curriculum varies depending on the semester
in which it is taught. In the first semester, students attend a total of 422 hours of classes,
of which 104 hours are allocated to the ESP course for 4 credits; in the second
semester, students attend a total of 408 hours, of which 64 hours are allocated to the
ESP course for 3 credits; in the third semester, students attend a total of 418 hours, of
which 95 hours are allocated to the ESP course for 3 credits. Although the ESP course
does not take up a large number of credits, it takes up the majority of the semester, so
the ESP course has a significant impact on the IDI’s entire industrial design program.
Classes in the ESP curriculum is flexibly scheduled according to the time available for
specialized courses, and classroom activities are usually centered around a language
module based on the content of the German teacher's specialized course, prepared by
the instructor teaching the specialized English course. The entire ESP curriculum is
evaluated in various forms, as it uses both formative and summative assessments to
evaluate student performance, which is more authentic and comprehensive in nature.
Students will be assessed continuously throughout the semester, with the final

assessment being in the form of a presentation and a final exam.



The purpose of the ESP curriculum is to enable students to have a proficient knowledge
of English so that they can effectively take professional courses in the industrial
design. Due to this important mission of the ESP course, it is important to evaluate the

ESP curriculum at the IDI to understand its strengths and weaknesses.

1.4 The Status Quo of English Courses in Sino-foreign Cooperation in
Operating School

Sino-foreign cooperative educational program has been developed in China for more
than 20 years, and the scale of its development is growing. According to the
announcement by the Ministry of Education's (MOE) Sino-foreign Cooperative
Education Supervision Work Platform, as of May 2021, there were more than 1,100
Sino-foreign cooperative education projects in higher education nationwide. Sino-
foreign cooperative educational program refers to educational and teaching activities
organized by Chinese educational institutions and foreign educational institutions in
China in accordance with the law, with Chinese citizens as the main enrolment target.
As a relatively new mode of school running, Sino-foreign cooperative education can
directly and effectively introduce high-quality educational resources from foreign
universities, which is conducive to promoting the internationalization of Chinese
higher education and meeting the educational needs of some Chinese students who can
enjoy high-quality educational resources from abroad without leaving the country
(Zhou, 2021a). The Ministry of Education issued a document in 2006 clearly
specifying the curriculum model of Chinese-foreign cooperative educational program,
requiring that more than one-third of all courses and core courses of Chinese-foreign
cooperative education projects be introduced by foreign parties, and that more than
one-third of the number of teaching courses and teaching hours be undertaken by

teachers from foreign educational institutions (MOE,2006).



At the same time, most Sino-foreign cooperative programs or institutions have
different English language entry requirements for students, and there are no uniform
and clear regulations. Some of these programs or institutions do not even require
students to provide English entrance scores, but only refer to students' college entrance
exam results as the entrance requirements for the Sino-foreign cooperative programs
(Liu, 2017). As a result, the English proficiency of students varies, so the foreign
partner institutions cannot guarantee that the professional courses taught by foreign
teachers can be carried out smoothly and achieve the expected teaching effect (Li,
2020; Ma & Cai, 2018; Liu, 2017). In addition, the Chinese and foreign partner
institutions provide students with more opportunities for exchange studies, and one of
the basic requirements for students to be able to pass the application is to have good
language level test results. All of the above makes the English language courses under
the Chinese-foreign cooperative model different from the general English language
courses, and its curriculum setting, curriculum evaluation criteria, teacher setting and

training will all affect the quality of the subsequent professional courses.

However, the operation and development of Sino-foreign cooperative educational
program is not always smooth, and one of the biggest problems is that the foreign
language proficiency of many students does not meet the requirements of the program,
especially at the higher education level where Sino-foreign cooperative program face
more English language teaching challenges. To make matters worse, according to the
requirements of Sino-foreign cooperative educational program, the majority of
professional courses must be taught bilingually or in full English, and many students
do not understand the classes (Liu, 2017). Therefore, the issue of how to improve and
enhance students' English proficiency through evaluate of the ESP curriculum is an

unavoidable one and a challenge that both partners must take into account.

7



1.5 The importance of offering ESP courses in Sino-foreign cooperative
educational programs in Higher Education
At present, an increasing number of scholars believe that ESP teaching is an important
element of university English teaching in the new situation of Sino-foreign education
cooperation, mainly from the development of society and the needs of the times (Ma
& Cai, 2018). Economic globalization has made it necessary for higher education to
be international, and this has to be supported by English courses, and the demand for
academic and professional English teaching is on the rise. Sino-foreign cooperation in
higher education is one of the hallmarks of the internationalization of higher education
in China. Compared to general English courses in university, ESP courses can be found
to be more significant for Sino-foreign cooperative education, both to meet students'
need to study abroad and to meet the English needs of students studying international
courses (Yang, 2017). In the programs of Sino-foreign education cooperative, a large
amount of English vocabulary and other related knowledge is involved, and to improve
students' learning efficiency, English courses with Specific purposes are needed. Cai
Jigang (2016) has repeatedly pointed out that with the improvement of the overall
English proficiency of university freshmen in China, the teaching of basic English in
universities should be shifted to the teaching of Specific -purpose English in due
course, and Specific -purpose English should be the development direction of English
in universities in China. Lu Siyuan (2011) and Wu Guobin (2018), believe that English
teaching in universities should be linked to the profession and English for Specific
Purposes (ESP) should become the mainstream of English teaching. This is not only
because teaching ESP in universities is the current international trend, but the
fundamental reason is that the changing needs of today's society and students,

economic globalization leading to the internationalization of education, and the



internationalization of education needs strong support from English in universities,

which is manifested in the urgent need for professional English.

Also, ESP courses play the role of bridge courses in Sino-foreign cooperative
educational programs. Since many Sino-foreign cooperative educational programs
generally report that the English proficiency of students is generally low and cannot
meet the requirements of English-only teaching or teaching by foreign teachers, most
Sino-foreign cooperative educational programs offer ESP courses in the hope that such
courses can effectively improve students' professional English proficiency and so that
they can carry out their professional courses more smoothly (Pan, 2015; Liu, 2017;

Liu, 2018; Zhou, 2021b).

1.6 Problem Statement

Since IDI's ESP curriculum began in 2018, no formal feedback has been collected from
students, teachers, or graduated students regarding the relevance, content, implication,
and value of the curriculum, and therefore no curriculum evaluation has been
conducted. With the significant growth of Chinese-foreign cooperation in higher
education, ESP courses are particularly important because they are related to the
smooth running of the entire Chinese-foreign cooperation program (Liu, 2017; Wang,
2017; Jiang, 2016; Wu & Li, 2019; Mao, Wang & Pike, 2024; Zizhe, Mustakim &

Ghazali, 2024).

The rapid expansion of Sino-foreign cooperative educational programs has created

new challenges for curriculum design, particularly in bridging linguistic and cultural



gaps between students and instructors from different educational systems. The English
for Specific Purposes (ESP) curriculum at the Sino-German Industrial Design Institute
(IDI) was introduced to address these challenges, aiming to equip students with the
language skills needed for professional courses taught in English. However, key issues
remain unclear, such as the alignment between curriculum objectives and industry
requirements, the impact of teaching methods, and the adequacy of resources. These
gaps hinder the optimization of the ESP curriculum and limit its impact on students'
academic and professional performance. This study aims to systematically investigate
these issues, providing a comprehensive evaluation of the ESP curriculum through the

Context, Input, Process, and Product (CIPP) evaluation model.

The basic objective of Sino-foreign cooperative educational programs is to introduce
foreign teaching concepts and resources, and while some universities choose to offer
bilingual courses in their domestic programmes, more universities choose to bring in
selected teachers from foreign partner universities to offer full English classes in their
domestic classes. This all-English mode of delivery allows students to receive a more
direct access to the pure foreign curriculum and to a fully English-speaking classroom
at home, which has a very positive effect on students' ability to adapt to the classroom.
However, as the number of universities offer full English courses, it has become clear
that there are many problems that need to be solved. The following is a detailed list of
problems encountered in the ESP course under the Sino-foreign education cooperative

program.

Due to the unique nature of the admissions process for Sino-foreign cooperative

education programs, students with varying levels of English proficiency often study

10



under the same conditions and environment (Pan, 2015; Ma & Cai, 2018).
Consequently, ESP courses frequently encounter significant disparities in students'
language abilities. This inevitably affects the content and teaching methods chosen by
ESP instructors, increasing the difficulty of teaching and impacting the overall learning
progress of students (Liu, 2017). As a result, some students with weaker English
foundations may feel neglected and develop negative emotions, while those with
stronger English skills may find the course insufficiently challenging. This can lead to
polarization, with more proficient students feeling under-challenged and less

proficient students struggling to keep up (Pan, 2015).

Selecting appropriate teaching materials is a significant challenge for ESP courses in
Sino-foreign cooperative education programs. Currently, specialized English
education in China is still in its early stages, and the selection of teaching materials
faces several issues, such as a high degree of subjectivity, lack of standardization and
scientific approach in teaching materials development, and lagging research on
teaching materials efficacy (Gao, 2021). The lack of targeted ESP textbooks has been
a major issue in course implementation, and there are virtually no textbooks on the
market that are truly suitable for specialized English. Choosing the right teaching
materials/textbooks is crucial for maximizing the ‘bridge’ function of ESP courses.
However, there is currently no consistent standard for teaching materials /textbook
selection in Sino-foreign cooperative education programs or institutions (Zhongxia,

2015; Zhao, 2019).

The faculty of English teachers is one of the key factors that directly affect the success

of ESP programs. The English teaching staff in Chinese colleges and universities are

11



mainly teachers who graduated from English majors, but they lack the teaching
background of Sino-foreign educational cooperative programs. At the same time, they
lack sufficient professional skills of Sino-foreign cooperative programs and practical
experience in enterprises before teaching, so they cannot teach students practical
professional skills in teaching (Liu, 2017). Since most English teachers in Chinese
higher education universities and colleges do not have the experience of studying
abroad, it is difficult to teach students the cultural essence of Western countries in the
actual teaching process, which leads to difficulties in cross-cultural adaptation in the
communication between students and foreign teachers (Li, 2020). In fact, Chinese
teachers who are responsible for teaching ESP courses in Sino-foreign cooperative
programs should have rich experience in studying abroad and professional background
training in cooperative programs (Hong, 2018; Yu, 2020). However, there are not
many teachers who have both conditions, and some of them do not have both
conditions. In addition, the universities and colleges have not established good
communication and training channels between Chinese and foreign teachers, which
makes the ESP courses cannot serve the requirements of the foreign professional
courses, and the teachers of the foreign professional courses are not very satisfied with

the students' English level (Lin, 2021).

The ESP (English for Specific Purposes) courses in Sino-foreign cooperative
education programs across China lack unified teaching standards and practical course
objectives. Given the variations in the levels of education, locations, partner
institutions, and types of programs among different universities, there is significant
inconsistency in the design of ESP courses. There is no unified syllabus, resulting in a
lack of standardized guidelines and requirements. Generally, the ESP courses in these

programs follow the models of general university English or English major courses,
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leading to a broad and unfocused curriculum that lacks clear structure and specific
goals. Consequently, ESP courses often become mere language classes or industry-

specific vocabulary lessons (Zhongxia,2015; Liu, 2017).

Since ESP courses integrate basic English skills with relevant professional knowledge,
both aspects should be reflected in the curriculum. Therefore, it is essential first to
clarify the teaching objectives of specialized English and then systematically develop
the course. This includes employing teachers capable of delivering specialized English
courses, designing course content tailored to specific professional needs, and

organizing resources to develop appropriate textbooks (Hong, 2018).

In terms of specific course content, the current ESP curriculum predominantly focuses
on basic language skills such as listening, speaking, reading, and writing. These
courses tend to offer general English training without sufficiently addressing the
transitional content needed to support professional courses, particularly in the realm
of academic English. Consequently, the current design of ESP courses fails to
adequately meet the needs of Sino-foreign cooperative education programs (Liu,

2017).

Chinese students have traditionally learned English in a teacher-centered model, where
instruction is primarily delivered through lectures, and students passively absorb
knowledge. Consequently, in the current Sino-foreign cooperative education
programs, the ESP courses also often adopt a teacher-centered lecture method. In this
approach, instructors provide a one-dimensional explanation of the textbook content,

and students are required to memorize highly specialized terminology without truly
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understanding its practical significance. The classroom lacks interaction, making this
outdated teaching model ineffective in improving students' professional capabilities

(Jiang, 2017).

Influenced by the traditional university English teaching model, the English classes in
Sino-foreign cooperative education programs focus heavily on explaining knowledge
and imparting methods, without giving students sufficient English-speaking
opportunities. This model overly emphasizes the training of basic language skills while
neglecting the development of other critical learning abilities, such as problem-solving
skills, analytical thinking, creative thinking, and critical thinking. During the learning
process, students develop a dependence on teachers and a tendency towards passivity,

always seeking answers directly from the instructor (Li, 2020; Liu, 2018).

In a classroom that is supposed to foster an all-English learning environment, both
students and teachers often struggle to control the use of their native language. When
problems arise, it becomes almost inevitable to switch to Chinese for communication,

which hinders the development of English thinking skills (Wu & Li, 2019).

Due to the unique nature of Sino-foreign cooperative education, students must interact
with foreign teachers, which involves challenges related to cultural diversity and cross-
cultural adaptation. Many ESP courses do not emphasize intercultural aspects in their
teaching process, as these ESP courses are often treated as specialized subjects rather
than being tailored to the conditions of Sino-foreign cooperative education (Zhou,
2021b). Consequently, students in these programs typically do not need to interact with

foreigners during their study phase.
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However, in courses conducted under Sino-foreign cooperation, students are required
to attend professional courses taught entirely in English by foreign instructors. The
cross-cultural adaptation involved in interacting with foreign teachers can present
significant obstacles to academic communication (Li, 2020; Zhongxia, 2015). Cultural
diversity affects both the content and the teaching methods of professional courses.
Therefore, this research will evaluate the integration of intercultural content into the

ESP course design, considering the context of Sino-foreign cooperative education.

Currently, the primary objective of English teaching in Sino-foreign cooperative
programs in Chinese universities is to develop students' language application skills.
However, the goals of English education evaluation often diverge from these teaching
objectives, frequently assessing students' language proficiency based solely on written
exam scores (Liu, 2015). The prevailing evaluation methods remain predominantly
test-based, which contradicts the functional nature of English and the characteristics

of English teaching in Sino-foreign cooperative programs.

Furthermore, the evaluation methods employed in current Sino-foreign cooperative
English teaching programs are often overly simplistic, lacking in comprehensive
content, diverse participant involvement, and varied assessment forms, which hinders
an accurate and holistic reflection of the actual teaching and learning dynamics (Mao,
Wang & Pike, 2024; Dong,2017). Firstly, the evaluation participants are limited. The
primary evaluators are English teachers, while other evaluation stakeholder, such as
study groups, English clubs, and social practice departments, which focus on practical

application, are largely excluded. Secondly, the evaluation content is narrow. It mainly
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focuses on students' mastery of language knowledge, with little consideration of

students' emotions, attitudes, values, and cultural concepts in language learning.

To address the above set of issues encountered in ESP courses under Sino-foreign
educational cooperation program, this study uses the ESP courses at Sino-German
Industrial Design Institute (IDI) as a case study. The set of issues and challenges
encountered in ESP courses is multifaceted, which means that there is a need to
provide a variety of different types of high-quality ESP courses. As a result, curriculum
design has become an increasingly important issue, especially in ESP courses. As
Richards (2017) postulates, a successful curriculum design should usually have a
complete set of pedagogical objectives and principles, otherwise it is unlikely to meet
the needs of students and society. This raises a series of urgent questions worth
considering for such a curriculum: Does the curriculum achieve its goals? What is
happening in the classrooms where the curriculum is implemented? Are the people
affected by the curriculum (e.g., teachers, administrators, students, parents, employers)
satisfied with it? Are the people involved in developing and teaching the course doing
a satisfactory job? Does the course compare favorably with other similar courses?

Integrating and addressing these questions requires an evaluation of the course.

According to Kiely and Rea-Dickins (2005), evaluation is about the relationships
between the different course components, the procedures and epistemologies
developed by those involved in the course, and the processes and outcomes. All of
these are used to show the value of the curriculum, i.e., the accountability aspect, and
the enhancement of the value of the curriculum, i.e., the development aspect. Thus,

curriculum evaluation is based on evidence/data obtained from a variety of sources
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such as objectives, course, pedagogy, the environment provided for students,
professional judgment of faculty, and assessment data. The purpose of the evaluation
of the Sino-foreign cooperative ESP curriculum is to make valuable judgments about
the subject of the evaluation, from which the faculty can obtain feedback on classroom
teaching to improve teaching management and can guide students to improve their
learning methods and efficiency. Therefore, it is urgent to establish a set of effective
teaching quality assurance system for ESP in Sino-foreign educational cooperative
program through the evaluation of ESP courses in Sino-German Design Institute, so
that the various problems faced by professional English teaching can be solved and
better adapt to the needs of professional talents development, thus improving the level

of Sino-foreign educational cooperative program.

1.7 Research Objectives

This study employed the CIPP model to evaluate the ESP curriculum established by
the IDI and to assess the impact of ESP curriculum learning outcomes. The CIPP
model, articulated by D. L. Stufflebeam (2007), that has been highly regarded in

educational evaluation (Galvin, 1983; Lu, 1996). Specifically, the study seeks to:

1. explore the context in which the ESP curriculum of the IDI is conducted.

2. explore perspectives on the ESP curriculum, focusing on specific components
such as course aims, content, teaching-learning process, and assessment
methods.

3. explore perspectives on how the ESP curriculum aligns with students'
academic progress and professional preparation in industrial design.

4. explore employers of design industry companies who currently employ IDI
graduates regard the appropriateness of the English skills they possess.

17



The CIPP evaluation model is particularly well-suited for addressing the research
issues identified in this study, as it provides a systematic framework for analyzing the
ESP curriculum across four interconnected dimensions: Context, Input, Process, and
Product. Specifically, the Context dimension focuses on identifying both external and
internal factors that influence the curriculum, including institutional goals and the
specific needs of students. Building upon this foundation, the Input dimension
examines the adequacy of resources, teaching materials, and curriculum design in
meeting the stated objectives of the program. Furthermore, the Process dimension
evaluates how the curriculum is implemented, with a particular emphasis on teaching
methodologies, classroom dynamics, and areas that require improvement. Lastly, the
Product dimension assesses the outcomes of the curriculum by examining students’
linguistic and academic development as well as their preparedness for professional
environments. By integrating these dimensions, the CIPP model ensures a holistic
evaluation of the ESP curriculum, enabling this study to generate actionable insights
and practical recommendations for optimizing the curriculum to address the identified

challenges and better meet the needs of students and instructors.

1.8 Research Questions

In order to achieve the objective of the study, four research questions are formulated

They are:

1. What is the context in which the ESP curriculum of the IDI is conducted?
2. What does the current consist of IDI's ESP curriculum?

3. How do those who have taught and those who have taken the ESP courses,
specifically, the instructors and graduate students evaluate the appropriateness
of the ESP curriculum?
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4. How do employers in the design industry view the appropriateness of the
English competence possessed by IDI students?

1.9 Significance of study

Sino-foreign educational cooperative program is a new education model, which
cultivates international composite talents by introducing foreign high-quality
educational resources, advanced educational concepts and teaching methods, and gives
a strong impetus to the development of internationalization of higher education (Wu
& Li, 2019). Quality improvement has become the key word for the development of
Sino-foreign cooperative education at this stage, and the quality of talent cultivation is
the key to measure the improvement of Sino-foreign cooperative education. The author
believes that the key to quality improvement lies in the improvement of the core
competitiveness of English courses. As the bridge course of Sino-foreign cooperative
education, the English course focuses on cultivating students' language ability and
cross-cultural communication ability, which is very important for students to
successfully study subsequent professional courses taught in full English, go abroad
for further study, and become high-quality international talents. In the popular of
Chinese-foreign cooperative education, students' professional English level should
never be neglected, so the curriculum evaluation conducted with IDI's ESP curriculum
as an example is useful for promoting and facilitating the ESP curriculum required for

Chinese-foreign cooperative programs conducted in other majors’ contexts.

This study will be useful to curriculum designers, teachers, students, and college
administrators of such courses and other similar foreign language courses. This study

also provides useful suggestions for colleges and universities wishing to establish
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Sino-foreign educational cooperative programs, especially in considering ESP
courses. Based on the trend of Sino-foreign educational cooperative programs and the
available faculty human resources, research in this area will be useful for existing
international cooperative programs in language teaching in domestic universities.
Finally, this study addresses aspects of intercultural adaptation, a focus that is valuable
not only for this study, but also for other intercultural educational settings domestically

and globally.

1.10 Definition of Terms

The definitions of terms used in this study are as follows:

1.10.1 English for Specific Purpose (ESP)

According to Mao, F., & Zhou, J. (2024), a strong demand among students for ESP
particularly emphasizing receptive and interactive skills are revealed about both
consensus and divergence in ESP needs and implementation challenges. In this study,
ESP is a language teaching approach driven by the specific needs of learners. The
content and methods of ESP teaching are based on a detailed analysis of learners'

needs.

1.10.2 Curriculum

According to Pereira, O. P., & Fillol, E. (2022), incorporating active learning
strategies, such as digital technologies and practices like physical activity and

volunteering, benefits students' academic achievement and overall well-being, thereby
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fostering competencies essential for their professional futures. In this study, the
utilization of ESP curriculum and ESP course needs to be distinguished according to
the specific context and research purpose. When discussing the overall educational
plan, the systematic learning framework, and comprehensive educational objectives,

ESP curriculum is more appropriate.

1.10.3 Evaluation

Patton (2014) defines program evaluation as the systematic collection of information
about a program's activities, characteristics, and outcomes in order to make judgments,
improve program efficiency, and/or inform decisions about future programs. In this
study, evaluation refers to providing information that will help develop and improve
ESP programs in order to achieve their goals in terms of staff and students in the

relevant Sino-foreign cooperative educational programs

1.10.4 Intercultural

Byram (2020) highlights that intercultural communication goes beyond language
skills, encompassing a deep understanding of cultural norms, values, and beliefs. In
this study, intercultural is more appropriate to describe the intercultural learning and
exchange process within the Sino-German cooperative education program. This is
because IDI's ESP curriculum not only focuses on language skill development but also
on students' ability to adapt and interact in intercultural environments. Through
intercultural exchange, students can better understand and adapt to the teaching
methods of German teachers and enhance their professional skills in a multicultural

context.
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1.11 Summary

This chapter provides a comprehensive overview of the needs analysis on the ESP
course and the importance of offering ESP courses in Sino-foreign cooperative
educational programs in Higher Education. Problems related to the existing situation

is also highlighted.
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