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In this study, an attempt is made to investigate Face-to-face Peer Review (FFPR),
Online Peer Review (OLPR) and the combination of these formats - usually known
as Mixed Peer Review (MPR) - and their effectiveness on Malaysian

undergraduates’ writing in English at Universiti Putra Malaysia (UPM).

A total of 174 Malaysian undergraduates were selected through non-probability
convenient sampling as the participants in this study. On week one of the study, the
participants were required to answer two questionnaires (Computer Attitude Scale &
Writing Attitude Scale) and sat for their writing proficiency pretest - TOEFL Test of
Written English (TWE). Within the first two weeks, participants were trained how to
review their peers’ writings face-to-face or/and online. On week 13, they sat for their



posttest which was another TOEFL TWE. The research was conducted within the
fourteen-week semester during which the participants reviewed their peers’ writing

face-to-face or/and online.

The quantitative results accompanied with the obtained qualitative data revealed that
the three peer review formats (FFPR, OLPR and MPR) affected proficiency,
content, organization, cohesion, vocabulary, grammar, punctuation, and spelling of
Malaysian undergraduates’ writing in English significantly. However, none of the
peer review formats was found to be more effective than the other. Qualitatively, it
was revealed that ESL tutors found the peer review formats useful and effective in
improving Malaysian undergraduates’ writing in English. Moreover, the Malaysian
undergraduates found the peer review formats extremely effective and helpful in

improving their writing in English.

The effectiveness of both classic and digital formats of peer review in the Malaysian
undergraduates’ writing in English supported the need to include peer review in ESL
writing instruction and underscore its value in providing feedback on students’
performance. As one of the implications in this study, while planning the peer
review sessions, ESL students’ behavior should be taken into account and teachers
should monitor the process and intervene where necessary. Moreover, the use of
peer review guidelines and the appropriate training to ensure the success of the peer
review is suggested. Another implication is that the combination of teacher and peer
review is seen as supportive to the ESL students’ self-directed feedbacks. It is also

suggested that deeper analysis of the peers' comments as well as of the actual
iv



changes incorporated into the students' essays will definitely provide deeper insight

of the peer review as a complicated and multi-dimensional process.
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Kajian ini merupakan satu usaha yang dilakukan untuk menyiasat Ulasan Rakan
Sebaya Secara Bersemuka (FFPR), Ulasan Rakan Sebaya Secara Atas Talian
(OLPR) dan kombinasi antara dua format ini — biasanya dikenali sebagai Gandingan
Ulasan Rakan Sebaya (MPR) — dan keberkesannya terhadap penguasaan penulisan
Bahasa Inggeris dalam kalangan penuntut ijazah pertama Universiti Putra Malaysia

(UPM).

Sejumlah 174 penuntut Malaysia peringkat ljazah pertama telah dipilih menerusi
sampel non probabiliti convenient dalam kajian ini. Pada minggu pertama
responden telah diminta untuk menjawab dua soal selidik (Skala Sikap Penggunaan

Komputer dan Skala Sikap Penulisan) dan seterusnya menduduki pra ujian TOEFL
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dalam Penulisan Bahasa Inggeris (TWE). Dalam dua minggu pertama, responden
dilatih tentang bagaimana cara untuk membuat ulasan ke atas penulisan rakan
sebaya mereka sama ada secara bersemuka atau dan secara atas talian. Pada minggu
ke 13, responden sekali lagi menduduki ujian pos yang juga merupakan TOEFL
TWE. Kajian ini mengambil masa 14 minggu di mana responden didedahkan
kepada ulasan penulisan rakan sebaya mereka sama ada secara bersemuka atau dan

secara atas talian.

Keputusan kuantitatif disertakan bersama bukti data kualitatif yang mendedahkan
tiga format ulasan rakan sebaya (FFRR, OLPR dan MPR) yang memberi kesan
secara signifikan terhadap kemahiran, isi kandungan, organisasi, kejelekitan,
perbendaharaan kata, tatabahasa, tanda bacaan, dan ejaan bagi penulisan Bahasa
Inggeris dalam kalangan penuntut Malaysia peringkat ijazah pertama.
Bagaimanapun, secara perbandingan tidak ada satu format ulasan rakan sebaya
didapati lebih berkesan. Secara kualitatif, penunjuk ajar ESL mendapati format
ulasan rakan sebaya adalah berguna dan berkesan dalam memperbaiki mutu
penulisan Bahasa Inggeris dalam kalangan penuntut Malaysia peringkat ijazah
pertama. Sehubungan itu, penuntut-penuntut Malaysia juga mendapati format ulasan
rakan sebaya sangat berkesan dan dapat membantu mereka memperbaiki penulisan

Bahasa Inggeris.

Kesan daripada latihan dan galakan ke atas penuntut-penuntut Malaysia melalui
pendekatan ulasan rakan sebaya bagi format klasik dan format digital menyokong
keperluan dengan mengambilkira ulasan Rakan Sebaya dalam penulisan ESL dan

menggariskan nilai-nilai terhadap maklumbalas pencapaian mereka. Salah satu
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implikasi kajian ini adalah, ketika merancang sesi ulasan rakan sebaya, sikap
penuntut ESL patut diambil kira dan guru-guru perlu memantau proses dan
mengambil tindakan intervensi yang diperlukan. Sehubugan itu kegunaan garis
panduan ulasan rakan sebaya dan latihan yang bersesuaian bagi menentukan
kejayaan ulasan rakan sebaya sebagaimana yang disarankan. Implikasi lain adalah
menggabungkan ulasan guru dan ulasan rakan sebaya sebagai sokongan terhadap
maklumbalas terarah kendiri penuntut ESL. Adalah juga di cadangkan bahawa
analisis yang lebih mendalam terhadap komen rakan sebaya sebagai mana
perubahan sebenar yang disepadukan ke dalam penulisan esei pelajar yang mana
dapat menghasilkan pengertian sebenar secara mendalam daripada ulasan rakan
sebaya sebagai proses penulisan esei yang menyeluruh dan mencakupi pelbagai

dimensi.
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CHAPTER 1

INTRODUCTION

This study is structurally divided into five chapters. The first chapter, introduction,
addresses the background of the study, the context of the study, the statement of the
problem, the significance of the study, the objectives of the study, the research
questions, the null hypotheses, the scope and limitations of the study, and ends with

the operational definition of the key terms.

1.1 Background of the Study

To begin this study, it is necessary to state the theoretical origin and meaning of peer
review. In consistency with Vygotskian perspectives on learning, a real dialogue
about writing to get assistance from real readers is viewed as constructive. In such
activity or dialogue, mostly known as peer review, students exchange their oral and
written comments about their peers’ writings and try to offer suggestions for
improvement (Schultz, 2000; Zhu, 1994; Nystrand & Brandt, 1989; Spear, 1988;

Nystrand, 1986).



