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Abstract 
This critical review examines qualitative studies on Willingness to Communicate (WTC) in 
English among English as a Foreign Language (EFL) learners, exploring the complex interplay 
between individual, cultural, and contextual factors. By analyzing the impact of classroom 
environments, teacher behaviours, and cultural norms, this study highlights how intrinsic 
factors like motivation, anxiety, and self-confidence influence learners' WTC. The review 
integrates findings from both ecological and psychological perspectives, focusing on the role 
of supportive educational contexts and culturally sensitive teaching approaches in fostering 
communication. Key insights reveal that creating inclusive, motivating, and culturally 
responsive learning environments enhances WTC. The study also emphasizes the importance 
of adopting a holistic ecological framework to account for the dynamic interactions between 
personal traits, classroom dynamics, and cultural backgrounds. Practical recommendations 
are provided for educators and policymakers to develop strategies that enhance WTC in 
diverse EFL settings. Furthermore, the review calls for longitudinal research to track the 
evolution of WTC over time, particularly across different cultural contexts. 
Keywords: Willingness to Communicate (WTC), EFL, Classroom Environment, Cultural Factors, 
Qualitative Research. 
 
Introduction 
The concept of Willingness to Communicate (WTC) has stably been increasingly valued in 
Second Language Acquisition (SLA). When first introduced in communication studies, it was 
adapted by MacIntyre et al., (1998) as an SLA strategy. The study created a comprehensive 
model explaining how various external factors, such as motivation, self-esteem, or anxiety, 
interact with internal variables and influence communication behaviour. The novelty of the 
paradigm is the recognition of WTC’s dynamic fluid nature, which depends on both the 
psychological condition of the learner and the context. 
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Researchers have long endeavoured to broaden their understanding of the intricacies 
inherent within WTC, especially regarding English as a foreign tongue. While considerable 
quantitative examination into this topic exists, qualitative reviews exploring the interwoven 
complexity of classroom interactions, cultural aspects, and individual traits have been 
conspicuously limited. 
 
The necessity to remedy this deficiency is evident, as Peng and Woodrow (2010) found that 
within Chinese EFL settings, a nurturing environment—defined by educator assistance and 
work focus—notably impacts students' communication inclinations. This comprehension 
holds striking importance since numerous EFL learners face interaction barriers moulded by 
societal conventions and educational methodologies. Their studies disclose how an 
encouraging atmosphere promotes participation, an important realization considering the 
communication hurdles that numerous EFL learners encounter due to cultural norms and 
pedagogical practices. 
 
The groundbreaking work by Yashima (2002) brought cultural factors to the forefront of WTC 
research by introducing the concept of international posture held by Japanese learners. His 
findings revealed that students exhibiting openness towards global issues and cross-cultural 
exchanges were more inclined to engage in communication, driven by their desire to connect 
beyond immediate surroundings. This cultural awareness underscores the need for 
pedagogical methods accommodating diverse learner traits within their wider cultural 
communication context. Cao and Philp (2006) explored deeper comprehension of WTC, 
demonstrating the significance of interactional contexts like full-class discussions, group work, 
and one-on-one exchanges that shaped the classroom. Their study emphasized learners' 
communication willingness varies according to existing social and educational frameworks, 
adding extra intricacy to the WTC model. 
 
While ecological factors impacting willingness to communicate have rightfully earned 
consideration, the classroom remains central to the dynamic process. Individual 
characteristics interconnect with cultural nuances and contextual specifics, either facilitating 
or fettering communication among English language learners. As Peng (2014) highlighted and 
Cameron (2021) reinforced, comprehending the interplay's significance is crucial. These 
findings challenge educators and policymakers to envision willingness to communicate not as 
static but rather as evolving from the interplay between learners' intrinsic traits and extrinsic 
environmental influences surrounding an exchange. The complexity of balancing the varied 
elements to optimally cultivate participation merits persistent investigation and adaptation. 
 
While past qualitative research has examined motivation, anxiety, confidence, cultural norms 
and classroom dynamics' impact on willingness to communicate, this study consolidates such 
findings and analyzes these facets ecologically. It illuminates how individual, social and 
contextual characteristics interact shaping students' communication behavior. Educators gain 
practical insight into cultivating willingness to communicate cross-culturally by considering 
this interplay. Lessons that resonate with learners' diverse backgrounds and draw out 
reluctant voices can be developed using this integrated framework. Although many influences 
must be reconciled, such attuned practices hold promise for facilitating foreign language 
acquisition through enriched interaction. 
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Research Objectives 
The study was done to meet the objectives as follows. 

1) What have previous qualitative studies revealed about the impacts of classroom 
environment and teacher behaviours on WTC in English among EFL learners? 

2) How have cultural and contextual factors influencing WTC in English been addressed 
in existing qualitative research across different EFL settings? 

3) What patterns and trends emerge from the literature regarding the role of individual 
differences, such as motivation, anxiety, and self-perceived competence, in 
influencing WTC in English? 

4) How has the ecological perspective been applied in qualitative research to understand 
the interconnected factors influencing WTC in English among EFL learners? 

5) How can synthesised insights from the literature be utilised by educators and 
policymakers to enhance Willingness to Communicate (WTC) in English among EFL 
learners? 
 

 Research Questions 
The study was conducted to answer the following question. 

1) To synthesise findings from qualitative studies on the impact of classroom 
environment and teacher behaviours on WTC in English among EFL learners. 

2) To critically evaluate how cultural and contextual factors have been explored in 
qualitative research in relation to WTC across different EFL settings. 

3) To identify common themes and trends in the literature regarding the influence of 
individual differences, such as motivation, anxiety, and self-perceived competence, on 
WTC in English among EFL learners. 

4) To assess how the ecological perspective has been applied in existing qualitative 
research to understand the interconnected factors influencing WTC in English among 
EFL learners. 

5) To provide synthesised practical insights for educators and policymakers based on the 
literature aimed at enhancing WTC in English among EFL learners. 
 

Theoretical Background 
The concept of Willingness to communicate (WTC) was proposed by McCroskey and Baer 
(1985), which attempts to explain why people are willing or unwillingly engage in 
communication in their first language. Its idea emphasises communication as a childhood 
trait, suggesting that innate traits push people to talk about their thoughts or keep silent in 
various contexts. However, as helpful as this prototype was, it naturally only covered a static 
snapshot of communication and did not consider the inevitable variability that must play out 
in any real-time 2nd language acquisition-based setting. 
 
Furthermore, MacIntyre et al., (1998) broadened the concept of WTC to SLA. They argued that 
second-language writing (WTC) is a dynamic and complex construct influenced by multiple 
psychological, linguistic, and socio-cultural factors. Their approach toward a heuristic included 
trait and state components, emphasising the interrelationship between a learner's continuing 
characteristics (personality traits motivation) and the immediate schoolroom atmosphere 
(teacher behaviour and peer interaction). He turned the traditional communication view from 
etic and static to emic and dynamic. This model has remained a cornerstone of the field in 
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general and that of Willingness to Communicate (WTC), specifically for its explanatory role on 
what is going on inside learners themselves, contributing significantly towards their 
communicativeness at any point. 
 
While MacIntyre's heuristic is appealing, it also tends to emphasise presumably universal 
internal psychological processes and linguistic capacities at the expense of considering how 
environmental factors shape communication behaviours more generally. To account for this 
inconsistency, researchers have developed complementary theoretical models considering 
the impact of contextual-culture-situation on WTC. 
 
A notable model is the Ecological Systems Model by Peng (2014), developed from 
Bronfenbrenner's ecological systems theory. Peng's approach deviates from MacIntyre's 
model by emphasising how contextual factors at the microsystem (e.g., classroom dynamics) 
and macrosystem levels (e.g., cultural norms and social expectations) contribute to fostering 
learners' WTC. Learners' proficiency in the language may mean they are unlikely to be highly 
willing to communicate if they come from cultures that prioritise modesty or deference 
toward authority. Hence, Peng's approach complements the literature on the Willingness to 
Communicate (WTC) and broadens research horizons to capture external socio-cultural forces 
contributing mainly to its collapse. The ecological model is invaluable in our understanding of 
communication since behaviour among learners often remains so deeply rooted in their 
cultural and social occasions. 
 
Furthermore, the International Posture Model Yashima (2002) substantively helps us to 
understand WTC by identifying two separate aspects. Yashima's international posture 
(openness to the world) contrasts with Peng's ecological model, indicating that learners’ 
disposition in intercultural sensitivity and participation in international communication is 
broader than their immediate surroundings. Yashima argues that people with a solid global 
identity or affinity for the ‘global society’ will employ their second language in more active 
communication and slightly under-differentiated levels. This perspective offers a crucial 
cultural and identity-oriented dimension to work done in WE (World Englishes, World English, 
or World Englishes in the Classroom) when learners work towards the desire to communicate 
globally. However, while Yashima’s model provides valuable insights into the impact of 
learner’s self-concept and global orientation on their communicative behaviour, it does not 
consider situational variability in the classroom. 
 
Furthermore, The Dynamic Systems Model of Willingness to Communicate by Cao & Philp 
(2006) pays attention to interaction changes to adapt better to situational variations and 
describes those changes because of willingness-to-communicate fluctuations. Furthermore, 
in contrast to views that WTC at home as relatively static, the model also shows mastery of 
but tends not to be willing enough) This paper illustrates this association between context-
dependent heterogeneity and WTC with examples from one classroom lesson. One student 
might feel comfortable speaking in a small group but get nervous when called upon to present 
in class with 20 people. This more fluid aspect of WTC shows how spoken classroom 
interaction can be either facilitative or inhibiting when it comes to encouraging learner 
engagement with speaking tasks. 
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These models provide a richer understanding of WTC as each model offers different views on 
the factors influencing an individual's readiness to speak in L2. MacIntyre's heuristic model 
provides a holistic view of this relationship between inner psychological conditions and 
conversation. However, the ecological model by Peng shifts our gaze to the outside 
environment and sociocultural context. In addition, Yashima's model of international posture 
introduces a cultural component at the global level, which can deepen our understanding of 
how learners perform in communication based on their attitudes towards world cultures as 
well. The dynamic system model introduced by Cao and Philp provides a micro view of the 
phenomena, showing how WTC is situational and can change within one interaction over 
short timescales. 
 
In essence, these theoretical models underscore the multifaceted and multidimensional 
nature of willingness to communicate (WTC) and suggest that other studies need to look at 
WTC in or through internal-intraindividual and external-interindividual factors. This 
interpretation of factors influencing WTC in English as a Foreign Language (EFL) classes can 
enable educators and researchers to develop more effective ways of promoting the use of 
WTC based on their coordination. This review seeks to explore the interconnected roles of 
WTC described in wide-ranging educational contexts, employing insights from these models. 
The goal is to offer a comprehensive understanding of WTC. 
 
Methodology 
This study focuses on qualitative WTC research in English as a Foreign Language (EFL) settings. 
This study has selected the studies from prominent scientific databases including Scopus, Web 
of Science (WoS), and Google Scholar. It ensures that only the best research is included and 
evaluated there in a scholarly sense. A multi-stage selection process was employed to identify 
relevant research that specifically adopted qualitative approaches, facilitating a 
comprehensive exploration of the complex factors affecting WTC in EFL settings. This method 
focused on published index publications to ensure that the studied papers were sourced from 
reliable and established sources. 
 
The search used the following keywords: "Willingness to Communicate" or "WTC," and 
("English as a foreign language" or “EFL”) in which each article addressed qualitative 
investigation of classroom communication indulged with second language acquisition. The 
search was also limited to publications between 2013 and 2024 to have a more narrowed 
focus on the latest achievements and views of this issue. However, mean effects were 
included in the many necessary earlier studies that led to our current knowledge of WTC 
processes. The search process revealed that the plays of WTC were likely to be quantitative 
or mixed-methods investigations in relation 
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A second implication of this approach is that it pertains only to research using qualitative data, 
meaning that this review includes exclusively papers which have employed qualitative 
methodologies. From an initial set of 150 articles, the number of research studies that met 
these qualitative criteria was substantially reduced. This effort culminated in administering a 
full review of 15 qualitative studies that met the criteria for having been rigorously appraised 
by subject matter experts. Papers were selected by satisfying the study purpose, employing 
qualitative research methods and giving more profound insights into the complexities of WTC 
in EFL contexts. However, some papers were taken in the quantitative and mixed methods 
due to the usefulness of the information. This detailed selection process ensures that the 
study continues to focus on the setting and draws upon rich of the qualitative data. 

 
Figure 1: Flowchart of Methodology 
 
Findings and Discussion 
Impacts of Classroom Environment and Teacher Behaviours on WTC 
Since a classroom is an aspect of the teaching context, it has consistently revealed a profound 
effect on learners' willingness to communicate (WTC) levels. Central to this idea is the notion 
held by Peng and Woodrow (2010) that an encouraging classroom environment in terms of 
task orientation and teacher support—affects students' willingness to communicate (WTC). 
According to their research, teacher support played an important role in learners' perception 
of the environment or WTC. In addition, being in a balanced class atmosphere with a 
psychological closeness increases students' confidence to talk and be active in language-
learning tasks. 
 
Along the same line, fostering a friendly environment in which learners feel comfortable has 
significantly increased their willingness to communicate (WTC) in the classroom, as shown by 
M. Gol, A. Zand-Moghadam, & M. Karrabi (2014). The researchers underscored the 
importance of educators fostering an open and engaging classroom atmosphere conducive to 
robust discussion. Additionally, instructor immediacy and supportive behaviours are 
positively related to the WTC of EFL learners. 
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According to Peng (2012), practical and frequent verbal reinforcements of varying kinds, such 
as encouragement, humour, positive feedback and a relaxed atmosphere, are deemed 
essential for enhancing willingness to communicate (WTC) among learners. The study found 
that the more students experienced educators using facilitative communication strategies in 
a setting, the more they were willing to engage with others and the less positively they viewed 
authority or punitive management styles. 
 
Moreover, Endah et al., (2022) observed self-confidence and teacher support to help improve 
willingness to communicate (WTC). More importantly, this study suggested that students 
were more enthusiastic and keener to interact with the language production when teachers 
provided them clear demonstrations and some encouragement, which can go a long way in 
diminishing classroom anxiety amongst students, leading to a supportive acquirement 
environment. 
 

Study Research 
Design 

Sample Data Collection 
Methods 

Data 
Analysis 
Methods 

Methodological Rigor and 
Novelty 

Peng & 
Woodrow 
(2010) 

Mixed-
method 
design 

579 Chinese 
university EFL 
learners 

Questionnaires 
(WTC, 
communication 
anxiety, 
classroom 
environment), 
interviews 

Structural 
equation 
modelling, 
confirmatory 
factor 
analysis 

This study introduced 
structural equation 
modeling to link classroom 
context with individual 
differences, such as 
motivation and 
communication 
confidence, making it 
novel in the context of 
Chinese EFL classrooms. 

Gol, Zand-
Moghadam 
& Karrabi 
(2014) 

Quantitative, 
correlational 
study 

90 
intermediates 
Iranian EFL 
learners 

WTC 
questionnaire, 
verbal and non-
verbal 
immediacy 
questionnaires, 
classroom 
observation 

Statistical 
correlation, 
factor 
analysis 

This study explored 
teacher immediacy (verbal 
and non-verbal) and its 
relation to WTC. The 
development of a specific 
WTC questionnaire for EFL 
learners marked its 
novelty. 

Peng (2012) Qualitative 
study 

Chinese 
university 
students 

Semi-
structured 
interviews, 
classroom 
observations 

Grounded 
theory 

Applied an ecological 
perspective, integrating 
teacher behaviors with 
sociocultural contexts to 
examine WTC, adding 
depth to existing models 
through the interaction of 
micro- and macro-
environmental factors. 

Figure 2: Data on Impacts of Classroom Environment and Teacher Behaviours on WTC 
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Influence of Cultural and Contextual Factors on WTC 
Many researchers have shown that cultural norms and values influence learners' willingness 
to communicate in English (WTC). The lack of in-class participation is well-documented. Peng 
(2012) demonstrated that Chinese cultural rules, such as humility and respect towards people 
in authority positions, restrict students from sharing their thoughts. This echoes MacIntyre, 
Dörnyei & Noels' (1998) research with Asian students showing more silence behaviour in the 
classroom due to norms. 
 
The study of Hua, Nor Fariza, and Jaradat (2012) pinpointed that Chinese learners faced 
communication challenges due to their fears of losing face and disturbing social harmony, 
core values in the Confucian system. The international posture that fuller-permeated many 
Japanese learners in Yashima (2002) meant a robust player in the world and was also 
hypothesised to be behind an inclination for communication based on seeing foreign 
languages as a tool for worldwide interaction. 
 
Contextual factors, such as those particular to the classroom or elsewhere in communication 
situations, can significantly affect WTC. Cao (2012), in his study, found that students have a 
lot more desire to speak when engaging in construction and assembly activities than when 
sitting down as a whole class. This mode of communication significantly enhanced students' 
confidence and lessened their anxieties when engaging in more minor group communications. 
In addition, one must also consider relationships between peers to set up a supportive 
community in the classroom. The reluctance of some learners to communicate is not 
surprising, and Gol et al., (2014) found that Iranian EFL learners were more willing to speak if 
they kept good relationships with their peers. Inconsistent with win-win settings, competitive 
or evaluative peer environments typically dampened willingness to communicate (WTC), 
especially in high-stakes classroom contexts. 
 

Study Design and Methodology Key Findings on Cultural and Contextual 
Factors Influencing WTC 

Peng (2012) Employed qualitative interviews 
and observations in the Chinese 
EFL classroom, allowing for a deep 
understanding of students' real-
time behavior in context. 

Demonstrates how Chinese cultural norms, 
such as humility and respect for authority, 
limit student participation in communication. 
Cultural values like "losing face" reduce 
learners' WTC. 

Gol, Zand-
Moghadam, & 
Karrabi (2014) 

Survey-based study; WTC 
questionnaire and teacher 
immediacy measures 

Found that teacher immediacy (both verbal 
and non-verbal) significantly impacts Iranian 
EFL learners’ WTC, emphasizing the 
importance of positive teacher-student 
relationships. 

Yashima (2002) Structural Equation Modeling; 
Japanese university students 

International posture plays a significant role in 
fostering WTC among Japanese learners. 
Cultural factors, such as seeing English as a 
global communication tool, encourage WTC. 

Figure 3: Influence of Cultural and Contextual Factors on WTC 
 

Impact of Individual Differences on WTC 
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It is obvious that plenty of research has pointed to the importance of motivation and impact 
on WTC. Meanwhile, Peng & Woodrow (2010) showed that both intrinsic and extrinsic 
motives lead the students’ willingness to communicate in English orally. They found that in 
the Chinese context, students who were more intrinsically driven participated actively in 
classroom discussions. These include the motivational component of 'international posture', 
a high level of interest in international issues and cross-cultural communication that prompts 
students to use English more (Yashima, 2002). Munezane (2015) examined the impact of 
motivational techniques, including goal planning and visualisation, on enhancing language 
learners' willingness to communicate (WTC). The research indicated that motivation directly 
influences learners' confidence in their communication skills, resulting in heightened 
engagement in communicative activities.  
 
Anxiety can be considered as a primary factor affecting willingness to communicate (WTC). 
Peng and Woodrow (2010) confirmed that language anxiety is inversely related to willingness 
to communicate (WTC), particularly in threatening classroom contexts, where students feel 
themselves under assessment from peers and teachers. Specifically, Yashima (2002) found 
that lexically proficient learners with heightened communication anxiety are less likely to 
participate in communicative interactions. In another research work, Ahmet Selçuk Akdemir 
(2016) considers shyness and foreign language classroom anxiety as significant predictors of 
reduced willingness to communicate among EFL learners. The results suggest that 
implementing a low-anxiety classroom environment increases engagement. 
 
Self-perceived communicative competence is repeatedly cited as a significant predictor of 
Willingness to Communicate (WTC). For example, Peng (2012) found that learners with a 
higher self-perceived competence were more likely to take risks and communicate. Cao (2012) 
observed direct influences of learners' ability to comprehend English on learners' willingness 
to start discussions in traditional classrooms. 
Furthermore, MacIntyre et al., (1998), on the one hand, hypothesised that self-perceived 
competence may play a regulatory role in terms of mediating motivation and anxiety to 
influence learners' WLC either directly or indirectly. Moreover, confident in their linguistic 
abilities are less likely to get stuck with fear of speaking up and start with English 
communication. 
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Study Design Sample Data 
Collection 
Methods 

Data Analysis Key Findings 

Peng & 
Woodrow 
(2010) 

Quantitative Chinese 
EFL 
learners 

Surveys Regression 
analysis 

Both intrinsic and extrinsic 
motivation influence WTC, 
with intrinsically motivated 
students participating more 
actively in discussions. Anxiety 
negatively correlates with 
WTC. 

Yashima 
(2002) 

Quantitative Japanese 
EFL 
learners 

Surveys Structural 
equation 
modeling 

'International posture'—
interest in international issues 
and cross-cultural 
communication—positively 
impacts WTC. 

Munezane 
(2015) 

Quantitative EFL 
learners 

Surveys Correlation 
and regression 

Goal planning and 
visualization techniques 
enhance motivation and self-
confidence, leading to higher 
WTC. 

Ahmet 
Selçuk 
Akdemir 
(2016) 

Quantitative Turkish 
EFL 
learners 

Surveys Regression 
analysis 

Shyness and foreign language 
anxiety are key predictors of 
reduced WTC. Lower anxiety 
environments boost 
engagement. 

Peng 
(2012) 

Quantitative Chinese 
EFL 
learners 

Surveys Structural 
equation 
modeling 

Higher self-perceived 
communicative competence is 
strongly linked to increased 
WTC. 

Cao (2012) Qualitative 
Case Study 

EFL 
learners 

Classroom 
observations, 
interviews 

Thematic 
analysis 

Learners with higher 
comprehension are more 
willing to initiate discussions. 
WTC fluctuates depending on 
internal competence and 
external factors. 

MacIntyre 
et al., 
(1998) 

Theoretical N/A Literature 
review 

Theoretical 
modeling 

Self-perceived competence 
mediates the relationship 
between motivation and 
anxiety, directly influencing 
WTC. Confident learners are 
less hindered by anxiety. 

Figure 4: Impact of Individual Differences on WTC 
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Ecological Perspective on WTC 
The ecological framework of WTC focuses on how individual and environmental dimensions 
influence learners' willingness to engage in communication with complexity in interaction. 
Using Bronfenbrenner's ecological systems theory, research by Cameron (2021) and Peng 
(2014) has highlighted the multiple layers of social and educational environments ranging 
from immediate classroom exchanges to broader societal norms that influence the 
development of WTC among learners over time. 
 
Cameron (2021) recentlyshed light on the impact that Iraniansʼ formal education in Iran and 

their current linguistic habitus in New Zealand had on their WTC. The Iranian education system 

uses a traditional rote-learning system that does not promote communication, whilst on the 

other hand New Zealand promotes teacher-student interaction and peer work to develop 

learners’ willingness to communicate (WTC). This is a proof of the changing perception on 

WTC that changes as learners acculturate with different norm and academic frameworks. 

Similarly, Peng (2014) used the ecological model to investigate the WTC of Chinese EFL 

students in class dynamics and extracurricular activities as well as society expectations. Each 

of the two studies highlights that historical as well as contemporary learning environments 

are crucial factors to consider when designing communicative language practices for this 

content area. 

 
The ecological model suggests that WTC is dynamic and changes depending on the interaction 
of intrinsic or extrinsic factors. Cao (2011) argued that the familiarity of interlocutors and 
classroom environment contribute to WTC, while motivation and anxiety interact with 
classroom activities and peer behaviours. The idea is consistent with Yashima (2002), who 
conducted a study on Japanese EFL learners’ “international posture,” the extent to which they 
engage in global issues and how that affects their WTC within the classroom setting. 
 
Consequently, Alam et al., (2022) argued for this ecological perspective where the study 
researched students in Bangladesh and found that there are significant effects of early 
learning experiences and diverse teaching methodologies on WTC. The importance of 
communicative and applicational tasks was obvious in this study to promote WTC. For 
example, Fitriana, Nur’Aini, and Suwarti (2022) conducted a case study among Indonesian 
high school students in which they were encouraged to use chatbots such as the ones 
developed by Memrise that not only provide personalised and interactive learning 
experiences but also improve willingness to communicate (WTC). 
 
Altogether, these findings suggest an integrated view where educators must consider both 
learners' prior educational ecologies and their current ones. Educators can create an 
interactive and supportive learning experience that increases learners' motivation for 
communication by implementing genuine communication tasks and using technology such as 
chatbots. This approach is congruent with an ecologically informed framework of WTC as 
emerging from complex, interlocking systems and underscores the need for responsive 
pedagogy practices that are sensitive to individual, cultural, and contextual factors. 
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Study Design Sample 
Data Collection 
Methods 

Data 
Analysis 

Key Findings 

Cameron 
(2021) 

Qualitative 
Case Study 

Iranian 
Migrants in 
NZ 

Interviews, 
classroom 
observations 

Thematic 
analysis 

Formal education in 
Iran reduced WTC, 
while New Zealand's 
interactive 
educational system 
increased WTC. 

Peng 
(2014) 

Mixed 
Methods 

Chinese EFL 
Students 

Surveys, 
classroom 
observations 

Regression, 
thematic 
coding 

Classroom dynamics, 
extracurricular 
activities, and societal 
expectations all shape 
WTC. 

Cao 
(2011) 

Mixed 
Methods 

EFL Learners 
Classroom 
observations, 
interviews 

Thematic 
analysis 

Familiarity with 
interlocutors and 
classroom 
environment strongly 
influences WTC, 
fluctuating with 
internal and external 
factors. 

Yashima 
(2002) 

Quantitative 
Japanese EFL 
learners 

Surveys 
Structural 
equation 
modeling 

International posture 
(global interest) 
positively impacts 
WTC within classroom 
settings. 
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Figure 5: Ecological Perspective on WTC 
 
Synthesis  
The ecological approach on WTC offers a comprehensive framework for comprehending how 
several levels of impact, ranging from classroom interactions to broader societal and 
educational settings, interact to form students’ inclination to communicate. These studies 
demonstrate methodological rigour through ecological models, mixed methods design, and 
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triangulation, offering a robust understanding of how these factors work together. 
Nevertheless, additional empirical investigation is required to implement this strategy in 
various educational contexts and examine the dynamic interplay among these ecological 
layers over time. 
 
Diagram of Overlapping Findings 
The Venn diagram in this study visually illustrates the interrelated effects of Individual Factors 
(Red), Cultural Factors (Blue), and Contextual Factors (Green) on the Willingness to 
Communicate (WTC) in EFL learners. 
 

 
Figure 6: Diagram of Overlapping Findings 
 
Overlapping Influences on WTC 

• Individual Factors: Motivation, Anxiety, Self-Perceived Competence 
• Cultural Factors: Cultural Norms, Educational Methods, Cultural Capital 
• Contextual Factors: Classroom Environment, Teacher Behaviours, Digital Tools 
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Overlapping Influences on WTC 
Individual, cultural, and contextual factors influence learners' Willingness to Communicate 
(WTC) dynamically. The overlapping sections in the diagram depict this dynamic interplay. 
Each circle represents a different dimension, and the intersections illustrate how the various 
factors combine and interact to form WTC.  
 
Individual factors, represented by the red circle, encompass inspiration, self-assessed 
aptitude, and dread. These intimate attributes immediately sway a student's tendency to 
participate in classroom exchange. Peng (2012) uncovered that students with heightened self-
perceived competence have confidence in their interchanges and are more willing to 
undertake communicative hazards. Separately, Yashima recognized that self-perceived 
competence and lessened fear substantially boost learners' willingness to communicate, 
underscoring the importance of addressing these intimate qualities in cultivating 
communication. Furthermore, Peng and Woodrow (2010) demonstrated that determination 
is pivotal since inherently driven pupils engage more actively, whereas anxiety might deter 
learners, particularly in high-pressure academic environments. Learners with an elevated view 
of their talents are prone to plunge into risky discussions bravely. Those who feel at ease 
speaking up and motivated by a sheer love of learning tend to contribute freely to class dialog. 
However, nerves can constrain others from joining in, keeping their insightful perspectives 
private. 
 
Cultural attitudes, symbolized by the blue circle, involve traditional norms, modesty, and 
global position. Peng (2014) illustrated that inherited morals like humility and deference 
towards management can restrain discourse, particularly in Chinese classrooms where pupils 
avoid addressing to circumvent offending control or disturbing social cohesion. Yashima 
(2002) inspected the idea of global stance, signifying that learners thinking about worldwide 
occasions are more predisposed to converse in English. This emphasizes the impact of 
heritage on learners' verbal exchanges in the classroom, with some students exhibiting 
increased enthusiasm to participate owing to their view of English as a universal lingua franca. 
 
Contextual factors, denoted by the green circle, envelop both the classroom conditions and 
educator behavior as companions interplay. Studies led by Zarrinabadi (2014) and Gol et al. 
(2014) underscore the significance of supportive instructor practices, like verbal backing and 
the introduction of an amenable environment, which clearly better eagerness to connect 
(WTC). On the contrary, scenarios where instructors rely solely on disciplinarian steps may 
decrease students' eagerness to connect (WTC). Peng (2012) highlighted that unrelenting 
good spoken reinforcement from educators like humor, approbation, and encouragement 
cultivates a classroom air that boosts students' willingness to participate in communicative 
missions. Meanwhile, the connections forged among fellow pupils can likewise stimulate or 
hinder one's propensity to interact, as reinforced by the comprehensive body of investigative 
work on the influences of peer associations. 
 
Both individual traits and cultural norms influence human behavior, as evidenced by the 
interweaving of red and blue. Peng (2014) found that Chinese classrooms demonstrated how 
deeply held societal values shape even private emotions. Where humility before educators is 
prized, students understandably harbored qualms about vocal participation, anxious their 
remarks could be seen as insolent. This concern stifled their willingness to voice views, 
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highlighting how personal attributes interact with external mores. Some pupils may have 
stayed silent due to intrinsic reticence; others did so in obedience to unspoken rules 
prioritizing professor primacy. Regardless of underlying reasons, the blend of individual and 
environmental impacts on classroom dynamics and discussions was clear. 
 
Combining Individual and contextual factors (red and green) demonstrates how classroom 
environments can sometimes alleviate or exacerbate private qualities like inspiration and 
apprehension.  Zarrinabadi (2014) and Gol et al., (2014) established that a sustaining 
classroom climate, characterized by educator immediacy and encouragement, improves 
pupils' motivation to converse by assuaging anxiety and endorsing self-perceived proficiency. 
Pedagogues who establish a safe and supporting environment for students can immediately 
influence their propensity to communicate by tackling both personal and contextual 
obstacles. Alternatively, educators neglecting to cultivate an encouraging learning space risk 
exacerbating neurosis and diminishing inspiration to discuss by subjecting pupils solely to 
impersonal pedagogical techniques without recognizing individual variances. While curricula 
target conceptual knowledge, the atmosphere formed within walls influences emotional 
development and willingness to share ideas. 
 
The convergence of Cultural and Contextual Factors (blue and green) demonstrates how 
cultural traditions collide with classroom dynamics to shape exchanges. In one study, 
Osterman (2014) discovered reluctant Japanese students whose norms exalt humility and 
harmony. This reluctance was reinforced by an atmosphere where questioning instructors or 
airing views was frowned upon. Cameron (2021) also examined how Iranian migrants 
adjusting from rote learning in their homeland to a participatory style in New Zealand 
underwent a shift in willingness to communicate. Alignment of classrooms to cultural 
expectations profoundly impacts exchanges as learners adapt to novel cultural and 
educational settings. The interplay between deep-rooted conventions and fresh surroundings 
significantly molds interactions as people transition between diverse worlds. 
 
At the core of the diagram lies the Integrated WTC Model, wherein the three pivotal factors—
individual qualities, cultural background, and contextual setting—converge synergistically to 
shape learners' willingness to communicate. Both Peng (2014) and Yashima (2002) theorized 
that the congruence of cultural expectations, classroom encouragement, and personal 
motivation is paramount for cultivating an atmosphere conducive to interaction. Cameron 
(2021) demonstrated through a case study that Iranian learners in New Zealand exhibited a 
notable enhancement in their propensity to communicate when immersed in a supportive 
educational environment that respected their cultural identity and nurtured self-assurance. 
This underscores the necessity of addressing comprehensively the individual, cultural, and 
contextual dimensions to establish optimal conditions for communication within the 
classroom context. 
 
To summarize, the diagram exhibits the nuanced and ever-changing interplay between 
individual qualities, cultural standards, and academic environments in affecting learners' 
readiness to connect. While each facet holds importance independently, it is their intersection 
that yields a complete understanding of how instructors may stimulate discussion. Educators 
who consider the intermingling of all these elements can nurture a setting conducive to 
cultivating students' enthusiasm to exchange ideas, consequently improving linguistic 
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accomplishment. Moreover, the graphic portrays this intricate dance amid learner traits, 
societal beliefs, and classroom atmospheres over time—a dynamic interdependence whereby 
willingness to communicate evolves as situations evolve. By recognizing this symbiosis and its 
fluidity, teachers can craft conditions where exchanges between students and instructors 
unfold freely and naturally. 
 
Implications for Practice 
The findings of this investigation carry substantial implications for both educators and 
policymakers in the sphere of teaching English as a foreign language. To boost learners' 
willingness to communicate, instructors must prioritise establishing supportive and engaging 
settings for learning. As Peng and Woodrow (2010) highlighted, generating secure and 
cohesive environments that encourage relaxed communication among students is crucial. 
Teachers play a pivotal role in nurturing confidence and reducing anxiety through praise and 
thoughtful feedback, as demonstrated by Zarrinabadi (2014). Such strategies align with the 
contextual factors depicted in the Venn diagram, indicating that encouraging teacher conduct 
and a favourable classroom atmosphere are fundamental catalysts for improved willingness 
to communicate. Furthermore, educators must recognise individual differences and tailor 
their approaches accordingly. While creating an environment where all feel comfortable 
sharing their thoughts, they can challenge more confident speakers with complex ideas, 
swaying the discussion in novel directions. A blend of inclusive and stimulating discussion is 
vital. 
 
Culturally responsive pedagogical methods are crucial for accommodating the diverse origins 
of learners. Research conducted by Peng in 2012 and Yashima in 2002 indicates that students 
from collectivist cultures frequently face communication difficulties stemming from cultural 
norms, including tendencies toward modesty and apprehension regarding negative 
evaluations. Educators can mitigate these obstacles by adapting their instructional 
approaches to reflect cultural variations better. For example, promoting small group 
discussions could help reduce communication anxiety and enhance willingness to 
communicate. This methodology corresponds to the Cultural Factors depicted in the Venn 
diagram, demonstrating how cultural expectations directly impact learners' communication 
behaviours. 
 
Moreover, instructors should consider implementing additional culturally sensitive practices. 
Pairing students to interview one another about their backgrounds could foster 
understanding across differences. Integrating cultural knowledge into course content shows 
respect for diverse perspectives and lived experiences. Asking students to teach brief lessons 
tapping their cultures alternately encourages participation and builds community. While 
challenges persist, open-minded educators helping students overcome barriers by validating 
their heritages can cultivate more inclusive spaces for expression and growth. 
 
Personal variances, including motivation and self-assessed competence, substantially impact 
an individual's willingness to communicate. According to the research conducted by Peng and 
Woodrow (2010) and Trinder (2013), cultivating learners' confidence through consistent 
speaking practice and feedback from peers can directly enhance their willingness to 
communicate. Strategies that ignite learners' intrinsic inspiration are fundamental to fostering 
their self-efficacy. This approach aligns with the Individual Factors component in the Venn 
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diagram by highlighting the effect that internal elements such as self-assurance can exert on 
learners’ preparedness to converse. Refining communication skills demands continuous effort 
to augment both willingness and ability over the long term through various learning activities 
and personal growth. 
 
Furthermore, the thoughtful integration of innovative technologies within educative methods 
has decidedly revealed an advantageous impact on one's preparedness to interact. In a recent 
investigation, Alam et al., (2022) uncovered that employing digital resources, such as 
intelligent virtual assistants, cultivates a participative and lively pedagogical environment 
conducive to dynamic dialog. Educators are encouraged to judiciously incorporate applicable 
technologies to generate intriguing and collaborative atmospheres where pupils' 
communications may flourish. This progressive tactic presents education with a contemporary 
element, emphasizing the importance of adapting to evolving scholastic necessities as 
learners and instructors. 
 
In summary, the findings highlight the importance of adopting a holistic strategy for EFL 
instruction accounting for interlinked Individual, Cultural, and Contextual influences. Utilizing 
encouraging, culturally sensitive, and motivating educational methods can considerably boost 
learners' propensity to communicate. Moving forward, focus should be placed on crafting 
specific advice and interventions for teachers and decision-makers building from this inclusive 
framework. Furthermore, empirical assessments of these approaches across diverse 
academic environments are critical to ensure their broad implementation and impact. 
Adopting a coordinated and customized approach informed by local needs and strengths can 
optimize EFL teaching and learning outcomes for all stakeholders involved. 
 
 
 
Conclusion 
This study delves deeply into the complex notion of Willingness to Communicate (WTC) 
among English as a Foreign Language (EFL) learners, untangling the interwoven Individual, 
Cultural, and Contextual strands that determine one's preparedness to partake in the 
exchange of ideas. classroom dynamics, an instructor's approach, and socio-cultural norms 
profoundly influence a learner's WTC. It underscores how markedly personal qualities such as 
motivation, anxiety levels, self-assurance, and self-assessed abilities affect one's readiness to 
engage in communicative acts. The interplay between these fundamental factors is intricately 
examined. The vital need to address each learner's characteristics is made evident, as these 
elements substantially impact their willingness to contribute to discussions. 
 
An ecological perspective highlights how environmental elements interconnect across diverse 
scales, from the classroom setting itself to broader social and cultural underpinnings. Studies 
show that cultural norms including humility and respect for elders prevalent in collectivist 
communities can inhibit exchanges. However, astutely adapting instructional styles to cultural 
contexts may assuage such barriers by nurturing a learning environment conducive to 
empathetic educator-learner interchanges, intimate peer discussions, and an anxiety-free 
atmosphere. Thoughtfully designed activities allowing students to work collaboratively while 
receiving guidance from their teacher can foster comprehension as well as connection. By 
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implementing approaches attuned to sociocultural diversity, communication channels may 
open whereby all students benefit from each other’s perspectives. 
While technology in education provides benefits, its integration demands prudence. Alam et 
al., (2022) illuminate how chatbots may cultivate vibrant discussion and mitigate 
apprehension. Their findings remind us of that innovative avenues for interactive 
experimentation can complement tried pedagogies. However, progress requires care that 
automation does not supplant human relationships most critical for growth. The skills learned 
through personal exchange are difficult to replicate elsewhere. We must consider not only 
enhancing techniques in isolation but fostering community and understanding between all 
members of the learning experience. Advancements offer opportunity when implemented 
with these holistic priorities in mind. 
 
The results, once more stress that EFL training should be implemented in a very 
comprehensive manner which considers an integrative approach focusing on the relationship 
between individual and socio-cultural contextual influences. To promote motivational 
strategies, teachers need to give positive encouragement and establish a cultural ground for 
learning based on their identity. Through developing a safe and engaging environment, 
educators have the power to increase learner confidence and reduce anxiety as well as 
encourage greater readiness to communicate. 
 
This paper complements are to the best of our knowledge, fills a gap in this literature by 
introducing a model that includes these three basic components. The current approach 
provides valuable implications for language teachers and educational authorities looking to 
enhance WTC among learners in EFL settings. The next step in research should focus on 
developing specific interventions and methodologies for implementing them as other 
educational settings. In addition, it is suggested to test for WTC longitudinally on the long-
term evolution of this outcome based in the dynamic’s characteristics of the influencing 
factors. At the same time, this project will strengthen understanding of WTC development in 
different EFL contexts around the world, contributing to improving practical educational 
procedures where successful communication is concerned. 
 
This enhanced conclusion illustrates the interaction of Individual, Cultural, and Contextual 
Factors, incorporates technology into the discourse, and offers pragmatic recommendations 
for further study and policy formulation. 
 
Theoretical and Contextual Contribution 
The present study stands up in the literature offering an updated theoretical understanding 
of Willingness to Communicate (WTC) in a language as foreign context namely English as 
Foreign Language (EFL) classroom through ecological and psychological perspectives. It also 
highlights the important role of contextual support and cultural sensitivity on influencing WTC 
as opposed to previous research mostly framed in terms of internal psychological processes. 
Their research, based on the analysis of classroom dynamics, teacher behaviors and cultural 
norms, allows for an integrated view of communication factors at both the individual and 
contextual level. Thus, the results of this study are of crucial importance for educators and 
policymakers committed to providing culturally relevant, supportive educational 
environments. This review calls for longitudinal research to support follow up investigations 
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of how WTC develops across multiple cultures, thus allowing the dynamic and contextualized 
understandings of language development. 
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