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By
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June 2011
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Code-switching is an alternate use of two or more languages in the same utterance or
conversation. The lack of adequate proficiency in the practice of code-switching
among the teachers of English language becomes a central issue in code-switching
implementation in Iran. Questions are raised on how teachers used the exclusion of
code-switching from the classroom in teaching the English language. The main
purpose of this thesis is to investigate and examine closely the functions of code-
switching in a very limited and defined classroom and some of the motivations behind
this usage. This study adopted a qualitative approach with some quantification of data
in terms of frequency. The code-switching examples were analysed in their discourse
contexts. Conversational analysis was selected as the methodology for this study.
Based on different studies conducted, it is found that the conversational analysis can
be usefully applied in the study of classroom language code-switching. This study is
based on observations, audio recordings and teacher interviews of five English as a

foreign language (EFL) classroom. The participants were selected based on purposive
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sampling. The observations and interviews from the classrooms were transcribed

verbatim and analyzed manually.

The findings indicated that the teacher selected for this research practices code-
switching more frequently when teaching grammar, give instructions and make
vocabulary translation. It is found that the use of code-switching by the teacher is
highly ordered. It is also found that the use of code-switching in the teacher’s
utterances is first and foremost to facilitate the foreign language learning and ensure
understanding of the lesson among the students. In conclusion, the observed patterns
suggested that code-switching in English as a foreign language classroom has a
pedagogical purpose, and it serves as a valuable instrument in English language
teaching. The findings of this study might illuminate practitioners of EFL regarding
the roles of code-switching in the classrooms as well as to raise their awareness of the
benefits of code-switching in classrooms. These results revealed that code-switching

can be a highly recommendable language strategy in foreign language classrooms.
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Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia sebagai
memenuhi keperluan untuk ijazah Master Sains

PENGGUNAAN KOD DALAM SEWAKTU PEMBELAJARAN KELAS
BAHASA INGGERIS OLEH GURU-GURU DI NEGARA IRAN
Oleh
SHIMA BALOUCHI

Jun 2011

Pengerusi:  Roselan bin Baki, PhD

Fakulti: Pengajian Pendidikan

Kod dalam merupakan penggunaan dua atau lebih bahasa secara bertukar ganti dalam
satu-satu percakapan yang sama. Kekurangan kemahiran dalam mempraktikkan kod
dalam di kalangan guru-guru Bahasa Inggeris telah menjadi isu utama dalam usaha
melaksanakan kaedah ini di negara Iran. Isu-isu timbul apabila guru-guru tersebut
tidak merealisasikan pengunaan kaedah ini semasa mengajar di dalam kelas. Tujuan
utama kajian ini dijalankan adalah untuk mengkaji dan memahami fungsi kod dalam di
dalam kelas dengan bilangan subjek yang terhad melalui analisa percakapan. Kajian
ini adalah berdasarkan lima rakaman temuramah audio etnografi kelas Bahasa
Inggeris dan pemerhatian sewaktu pembelajaran, di mana peserta-peserta kajian ini
terlibat secara sukarela. Hasil pemerhatian di dalam kelas dan temuramah direkod kata
demi kata dan dianalisa secara manual. Hasil kajian menunjukkan guru-guru
mempraktikkan kod dalam dengan lebih kerap, terutamanya untuk latihan tatabahasa,
pembelajaran dan alih bahasa. Penggunaan kod dalam telah terbukti membantu
pelajar-pelajar memahami apa yang diajar melalui diskusi di kalangan mereka.

Kesimpulannya, pola yang terhasil menunjukkan kod dalam mempunyai elemen
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pedagogi untuk pembelajaran Bahasa Inggeris sebagai bahasa asing. Hasil kajian ini
diharapkan dapat memberi penghayatan kepada mereka terhadap peranan dan
kebaikan pengunaan kod dalam di dalam kelas. Hasil kajian ini juga menunjukkan
‘kod dalam amat digalakkan sebagai salah satu strategi untuk pembelajaran kelas-kelas

bahasa asing.
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CHAPTER 1

INTRODUCTION

2.1 Background of the Study

English language plays a significant role in education globally. In fact, English is one
of the core subjects in every school: from kindergarten until university level.
Moreover, in countries where English is a second language, learning English, is
important in finding jobs, upgrading oneself with regard to social status, and
developing higher living standards; therefore, teaching and learning English is very
important. Questions such as how to teach English and whether a teacher should use
L1 in teaching English become primary questions for many researchers and attract
attention for research on teaching methods (Flyman-Mattsson and Burenhult, 1999;
Macaro, 2001). According to Butler (2004), traditional English instructions focused
mainly on grammar and translation, while the current language policies in many
countries place great emphasis on developing students’ communicative skills in

English. Teaching English system in Iran recently also follows the same policies.

Some studies have shown that students’ first language is still being used by teachers in
their classes (Raschka et al., 2009). During the last twenty years, researchers have
noticed a sharp increase in scientific interest of the phenomena related to the use of
mother tongue in foreign or second language or code-switching (Auer, 2005). Code-
switching is briefly defined as an alternate use of two or more languages in the same

utterance or conversation (Grosjean, 1982; Milroy and Muysken, 2000). According to



Reini (2008), code-switching is a natural phenomenon in communication, and it is one

of the aims in the field of linguistic research.

Researchers usually study code-switching as a general phenomenon or sometimes
would narrow their focuses in a specific context, for example, code-switching in the
classroom (Auer, 1998; Cook, 2001). Since code-switching arises from teacher-student
interaction in FL/SL classroom, the methods in teaching English play important roles
in the classrooms, and because of this, there are a lot of discussions involving the
actual interactions between teachers and students in the foreign or second language
classrooms. Greggio and Gil (2007) stated that teachers’ use of code-switching in the
foreign language classrooms have been examined by many researchers since the 1990s.
Since then, code-switching in the classroom has been defined in a number of ways by
different researchers, depending on the point of view of their studies (Yletyinen, 2004).
According to Reini (2008), in a foreign language classroom, the use of English is both
important as the language to be learnt and the means of instruction. The reason is that
in FL classrooms, in addition to the targeted language, there is usually another
language being used - the learners’ and teacher’s native language. When the first
language and the foreign language co-exist in the FL class, this leads to an unavoidable
situation in which the codes are switched. Thus, code-switching is usually a natural

part of language classrooms’ interaction (Reini, 2008).

This research is to study the teacher’s code-switching practice in FL classrooms in
Iran. The tendency of using code-switching in FL classrooms is ingrained in the minds
of most language teachers (Cook, 2001). Over the years, there have been many studies

concerning teachers’ use of code-switching in FL classrooms (Flyman-Mattsson and
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Burenhult, 1999; Raschka et al., 2009; Rolin-Ianziti and Brownlie, 2002). Different
teaching methods and approaches applied in these studies have supported the
importance of code-switching in foreign classrooms. These studies endorsed that code-
switching plays an essential role in foreign or second language teaching instruction.
Although, as mentioned, many studies have been conducted in different countries, it
seems that the code-switching phenomenon in teaching the English language is not

conducted in Iran.

Code-switching in FL classrooms can be examined from various aspects. There are
three basic issues regarding a teacher’s code-switching which need to be addressed
before the teacher starts to teach; otherwise, it would cause confusion to the readers.
These issues include the function, frequency, and perception related to code-switching

when attempting to teach a foreign language to the students.

In general, there are many studies that focused on these three issues related to code-
switching. First, the function of code-switching is believed to facilitate the process of
teaching in FL classrooms and speeding up teaching (Flyman-Mattsson and Burenhult,
1999; Raschka et al, 2009). Second, many studies also mainly focus on the frequency
of code-switching in FL classrooms, showing different frequencies of code-switching
in FL classrooms. Some cases indicated high frequency of code-switching (Polio and
Duff, 1994; Crawford, 2004), while some studies indicated low frequency of code-
switching in FL classrooms (Rolin-lanziti and Brownlie, 2002; Macaro, 2001). Third,
some studies also investigated teachers’ and students’ perceptions towards the use of
code-switching in classrooms (Macaro, 2001; Crawford, 2004; Turnbull, 2001). Based

on the teachers’ perceptions of code-switching, completely different results are found
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in the FL classrooms. Some researchers received negative feedbacks towards the usage
of code-switching in classrooms (Macaro, 2001; Polio and Duff, 1990), while other
researchers found positive feedbacks (Moore, 2002; Crawford, 2004). All these studies
investigated the teachers’ use of code-switching in EF/SL classrooms in which it is
indicated that teachers mostly use code-switching in their classes, whether consciously

or unconsciously (Sert, 2005).

A detailed investigation of these factors could potentially assist language teachers to
improve teaching technique in the classroom and to make the classroom environment
livelier by increasing interactions between teachers and students and improving
performance in the targeted language. In order to better understand the situation in
Iran, this study aims to investigate a teacher’s use of code-switching in an EFL
classroom of a private institute in teaching the English language. Code-switching
usually examines FL/SL classes in a university context. Since contexts in the
universities are different from those in private institutes, this study plans to investigate

the use of code-switching in an intermediate level of an English teaching institute.

The data are obtained from classroom observations, audio recordings and interviews
with the teacher. By analyzing the data, the researcher hopes that this study will help
English teachers to be more aware of their language usage in the EFL classrooms
especially to assist them in using Persian. This study also examines the teacher’s
perceptions of code-switching in which it is hoped that teachers can adjust their
language usage to meet the needs of most students better. Code-switching by teachers
is a common occurrence in Iranian EFL classrooms. Therefore, this study attempts to

explain the reasons for teachers to code-switch in EFL classrooms of an Iranian
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English institution; whereby firstly, the English language situation in Iran is

investigated.

2.2 The Status of English in Iran and in Its Educational System

Iran is a monolingual nation, and as will mention in following there are few English
speaking environments in Iran. In Iran English language teaching takes place in two
different parts. The first one is the formal education system which control by
government and the second one is the private English institutes. In government school
the English course is conducting in Persian language, it means that the English is
teaching in Persian, because of this there is few instance of code-switching in these
schools but in private English institutes the medium of instruction is English. These
institutes contribute to the promotion of English to a sizable number of students

(Farhady and Hedayati, 2009).

The English language is a compulsory subject in the Iranian curriculum but because of
the lack of attention that has been given to research within this subject, it could be
argued that English has been neglected within Iranian educational system (Dahmardeh,
2009). In Iran, students have to study English for nearly seven years, yet the education
they receive neither enables the students to attain full competence in using the English
language nor helps them to interact with confidence. In other words, educational
system in teaching and learning EFL is not effective in Iran. Teachers mostly use of
grammar-translation method in most schools. The curriculum in schools is a top-down
(national curriculum) curriculum; the Ministry of Education dictates all the decisions

regarding the textbook selection and the exams. In EFL classroom the culture of
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teaching is basically a teacher-centered one in Iran. In English classroom, teachers are
not free to choose the textbooks and activities for their classes. However, not much

control is exerted on teaching methodology (Eslami-Rasekh and Valizadeh, 2004).

According to Vaezi and Mirzaei (2007), one of the most serious problems that Iranian
EFL teachers face in their classroom is the student’s inability to communicate in
English. This is due to the students’ weaknesses in general English, which influence
their academic success. Code-switching by teacher in EFL classroom give students
some courage to use their English knowledge to communicate with other students and
teacher in particular. Iranian EFL students in general seem not to be as proficient and
qualified in language use and components as might be expected by having passed some
courses and having graduated. Overall, some of the problems teachers and learners

encounter can be traced to the textbooks (Dahmardeh, 2007).

Compared to EFL learners in other contexts, Iranian EFL students do not have much
exposure to English outside the classroom. Very few English programs are broadcasted
on TV or radio. Of course, through advancements in technology and the more frequent
use of the Internet, satellite, and rapid growth of private language institutes in Iran, the
opportunities for English language learning have greatly improved (Talebinezhad and

Aliakbari, 2002).

There have been very little studies on the investigation of code-switching in the EFL
context in Iran since the code-switching concept is odd for most Iranian teachers and
researchers. Although they use code-switching in their classroom environment other

than its application and function is unfamiliar for them. To researcher knowledge, up
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till now, there hasn’t been many studies on code-switching in private English institute
discourse. In a study in EFL classroom, Nazary, (2008) explained most students
reported a negative attitude and rejected L1 use in their EFL classroom. Findings
demonstrated that a vast number of students are not familiar with on the effectiveness
and importance of L1 use in their learning process. Surprising, this is likely due to their
teachers’ insistence on not using the L1 and seeing it as a barrier for language learning

because of their unconsciousness of the advantage of code-switching in teaching FL.

Nazari (2008) mentioned that undoubtedly, there is a positive role of L1 in designing a
classroom syllabus, English language teaching methods, classroom management,
instructing language learning skills in Iranian foreign language classroom. At the end,
Nazary (2008) believes that Iranian teachers and students should free themselves of the
old misconceptions and try to praise the existed alliance between the mother tongue

and foreign languages.

The teachers’ intentions and motivations influence or even determine not only what to
say but also how to say it, namely, how to construct teachers’ discourse to realize
certain purposes (Lin, 1990). Motivation is a very important factor in English teaching
and learning in EFL classroom. By using code-switching the teacher let students know
what is going in the classroom and encourage them to participate in class activities.
Actually, code-switching is a strategy for teacher to make the FL lesson more
intelligible and will be avoid of students despondent to learning foreign language

(Jingxia, 2009).



According to (Macaro, 2001) it is important for EFL teachers to provide as much
English input as possible for students since as mentioned, English is spoken as a
foreign language in Iran and there is not much opportunity for students to use English
language outside the classroom setting. It was also discovered that teachers used
Persian in their classes. Because of this, this study tries to help teachers become aware
of their actual language use in the classroom, and thus teachers can consciously make

use of English and Persian practically to facilitate students’ English learning.

2.3 Statement of the Problem

Teaching English in Iran, compared to other Asian countries, is more problematic
(Dahmardeh, 2007). In Iran, due to political and cultural reasons, English does not
receive much attention, suggesting that English language has no importance (Vaezi,
2009). In Iran, English language teachers are often the only competent and trusted
input of English providers for students. Students in Iran do not have the opportunity to
be exposed to the English language outside the classroom setting. Therefore, as input
from teachers plays a critical role for students to learn English, it is important for the
teachers to provide English language input as much as possible (Hayati, 2010). It
should also be mentioned that many students are not learning the English language
seriously, and because of this, English is regarded as a very difficult and demanding
course. In addition, many English language teachers do not consider English as an
important subject in schools. They are less inclined and lack of enthusiasm in
improving their teaching methods (Hayati, 2010). This situation leads to an extensive

use of code-switching in teaching the English language.



The theoretical literature of English language classrooms state that code-switching
established in EFL classrooms in many countries is the same as in Iranian private EFL
classrooms. Data-based studies of code-switching by teachers have revealed that some
teachers do not know how to code-switch in their EFL classes (Eslami Rasekh and
Rezvani, 2011); resulting in students’ deprivation of understanding regarding code-
switching strategy which could otherwise enhance the learning process. As a
consequence, the students do not get the help that they need. Code-switching may
show positive impacts on the students if teachers apply code-switching in their
conversations effectively during the teaching and learning process. The application of
code-switching by intuition is detrimental to the students (Willans, 2011). As a result,
the students are not getting what they should because the code-switching applied is not
purposefully and systematically planned. Therefore, students are not become

profession in foreign language in which the end product is not obtained.

Intuitive uses of code-switching will demoralise teachers too. Teachers will be
overwhelmed with frustration and lack of motivation in the long run because their
hard works do not produce satisfactory results. Moreover, the use of code-switching
without proper knowledge and skills will develop negative beliefs in the long run.
This does not only affect the teachers in terms of their professional development but

they might also regard inappropriate code-switching practice as the correct one.

At the same time, some teachers are also invited to assist curriculum planning by the
Ministry of Education. During this process, they may infuse their code-switching
practice into the curriculum. As a result, the malpractice of code-switching becomes

more widespread. Consequently, various parties involved, students, teachers and the
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nation at large will be at the losing end. These problems warrant a detailed study on

code-switching practice among EFL teachers in Iran.

2.4 Objective of the Study

The present study aims to:
(1) Identify the functions of code-switching used in EFL classrooms.
(2) Find out how the teacher use code-switching during the teaching and learning
process in foreign language classrooms.

(3) Investigate when, why and how often code-switching is used by the teacher.

2.5 Research Questions

This study focuses on code-switching practices of a selected teacher and its different
functions throughout the language learning process in an EFL classroom in Iran. To
obtain a clear understanding of the teacher’s practices of code-switching, this study is

attempted to investigate the following research questions:

(1) How often does code-switching take place in the EFL classroom in Iran?
(2) What are the functions of code-switching in the EFL classroom?

(3) What are the teacher’s perceptions of the use of code-switching?

2.6 Significance of the Study

The issue of code-switching in a FL classroom has been extensively studied due to its

influences on second or foreign language teaching and learning. Difficulties can arise
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in teaching students with low or no code-switching usage in EFL classrooms (Qing,
2010). Teachers may use Persian often and the students are likely to get fewer and
fewer opportunities to be exposed to the English language or to use the English
language in the classroom. By examining the teacher’s use of code-switching, it is
hoped that in the future code-switching can be used more appropriately to help
students in learning the English language. The issue involves balancing the level of
code-switching appropriate for teaching/learning and the effects are not only obvious
on the various domains of language performance but also on teachers’ attitudes and
perceptions of language teaching in general (Rolin-lanziti and Brownlie, 2002;

Flyman-Mattsson and Burenhult, 1999; Macaro, 2001; Greggio and Gil, 2007).

This study also assesses the effectiveness of code-switching in teaching foreign
language to students who come from a wide range of linguistic levels and English
knowledge backgrounds. Investigation on the factors affecting code-switching in
teaching FL is hoped to solve the issue regarding students who are more comfortable in
using their native language in learning FL, consequently, to develop a more productive
learning environment. This study is the first to report on the functions and frequencies
of code-switching in EFL classrooms in Iran. There are only a limited number of
studies regarding the usage of L1 in L2 classes in Iran. The study highlights the
important role of teacher’s code-switching and the important role of this teaching
strategy in EFL classrooms, particularly EFL classrooms in private institutions in Iran.
More importantly, it offers the theoretical basis for the application of code-switching

techniques in the classroom.
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2.7 Limitations of the Study

This study provides an analysis of code-switching functions in a private English
institute in Iran. However, it is limited in several ways: first, the population of the
subjects is limited and code-switching practice is only observed in one EFL classroom.
Only one teacher along with his 32 students in an intermediate level classroom is
observed. Sample size is small in which it only reveals a teacher’s language use, thus it
is difficult for people to understand how most teachers practice code-switching in their
classes. In the same way, the results might not be able to indicate as a conclusion to
other classrooms at different levels, since this study examines solely the intermediate

grade.

Second, this research only takes into account the teacher’s point of view; therefore
insights from the students on code-switching are neglected. This research does not
conduct interviews with the students on the effectiveness of the teachers’ code-
switching especially with regard to understanding the lessons. Another limitation of the
study is related to the research procedures. Since the study is classroom-based and the
researcher used audio recordings, not all of the utterances are clearly recorded
especially from the students. Although the students are not the focus of this study, their

interactions with the teacher have an impact on the teacher’s responses.

2.8 Operational Definitions

The following terms will be used frequently in this thesis, thus specific meanings of

each term are mentioned as below.

12



Teacher’s perceptions: According to Yu (2004), teachers’ perceptions will influence
everything they do both within and beyond classroom situations. Teachers must
consciously be aware of their perspectives about learning and teaching in order to
make informed decisions. On the one hand, teachers must express their own personal
sense of implicit and explicit ideas, theories and practices on the other hand they must
also increase their tolerance and understanding of diverse opinions and viewpoints in
order to make the language classroom a more welcoming environment, encompassing
dignity and respect for both students and teachers alike (Williams and Burden, 1997).
Dewey (1933) stated that teachers’ perceptions construct their practices which in turn
lead to whatever progress, which the learners and teachers will achieve. Practice and
progress in language learning and teaching will reconstruct teachers’ perceptions on L2
development. The progress that needs to be achieved is determined by teachers’
perceptions and practices; however, this does not mean that the learners do not have
the right to construct their own learning environment.

13

Code-switching: Carter and Numan briefly defined the term as “a phenomenon of
switching from one language to another in the same discourse” (2001, p.275). In this

study, code-switching refers to the action of the teacher or the students switching the

code, for example, when they switch from English to Persian or vice versa.

Practice: The practice is a technique, method, process or activity acquired through
experience or exercise. Practice is an act of rehearsing a behavior repeatedly for the
purpose of improving or mastering it. How well one improves with a practice is

dependent on several factors, such as the frequency of which he or she engages in and

13



the type of feedbacks available for improvement (Ericsson et al., 1993). In this study,

practice refers to the process of performing code-switching in EFL classrooms.

First language (FL) / Native language (NL): A first language (also native language)
is the language a person has learned from birth or speaks the best, and it is often the
basis for sociolinguistic identity. The term native language is used to indicate a
language that a person is as proficient as of a native individual of that language’s base
country or as proficient as the average person who speaks no other language but that
one language (http://en.wikipedia.org). Persian is the L1 of the students in the present

study in Iran.

Second language (SL) / Target language (TL): Someone’s second language is a
language which is not their native language but which they use at work or at school
(http://dictionary.reverso.net). Target language is a language, especially a foreign
language that one is in the process of learning (http://dictionary.reference.com).

English is the TL in this study.

English as a foreign language (EFL): The study of English language by non-native
speakers living in a non-English speaking environment (http: //dictionary.
reference.com). EFL is when the English language is neither widely used for
communication nor as a medium of instruction. In other words, learners of English do not
have enough opportunities to use the language outside the classroom (Carter and Numan,

2001).

14



English as a Second language (ESL): The study of English language by non-native

speakers in an English speaking environment (http: //dictionary. reference.com).

15



REFERENCES

Appel, R., and Muysken, P. (1987). Language Contact and Bilingualism, London:
Edward Arnold

Auer, P. (2005). A postscript: Code-switching and social identity. Journal of
Pragmatics, 37, 403-410.

Auer, P. (1998). Introduction: Bilingual conversation revisited. In P. Auer (Eds.),
Code-switching in conversation: Language, interaction, and identity (pp. 1-24).
London: Routledge.

Bailey, B. (2000). Social/Interactional Functions of Code Switching among
Dominican Americans. Pragmatics, 10 (2), 165-193.

Bentahila, A., and Davies, D. (1983). The Syntax of Arabic-French Code- Switching.
Lingua, 59, 301-330.

Bhatia, T. K., and Ritchie, W. C. (2004). Social and Psychological Factors in
Language Mixing. In W. C. Ritchie and T. K. Bhatia (Eds.), Handbook of
Bilingualism (pp.336-352). Blackwell Publishing Ltd

Blom, J., and Gumperz,J. (1972). Code-switching in Norway. In J. Gumperz and D.
Hymes (Eds.), Directions in Sociolinguistics. (pp. 407-34) .New York: Holt,
Rinehart and Winston

Bokamba, E. G. (1988). Code-Mixing Language Variation, and Linguistic Theory:
Evidence from Bantu Languages. Lingua, 76(1), 21-62.

Boztepe, E. (2003). Issues in code-switching: Competing theories and models.
Working Papers in TESOL and Applied Linguistics, 3 (2), 1-27.

Boztepe, E. (2009).Discourse analysis of language choice and code-switching:
Classroom strategies. Ed.D. dissertation, Teachers College, Columbia
University, United States - New York. Retrieved January 17, 2010, from
Dissertations and Theses: Full Text. (Publication No. AAT 3368255).

Brice, A. (2000). Code switching and code mixing in the ESL classroom: A study of
pragmatic and syntactic features. International Journal of Speech and Language
Pathology, 2(1), 19-28.

Brown, S., and McIntyre, D. (1992). Making sense of teaching. Milton Keynes: Open
University Press

Bryman, A. ( 2008). Social research methods (3rd ed). Oxford,UK: Oxford University
Press.

136



Butler, Y. G. (2004). What level of English proficiency do elementary school teachers
need to attain to teach EFL? Case studies from Korea, Taiwan, and Japan.
TESOL Quarterly, 38(3), 245-278.

Canagarajah, A. S. (1995). Functions of Codeswitching in ESL Classrooms:
Socialising Bilingualism in Jaffna. Journal of Multilingual and Multicultural
Development, 6(3), 173-195.

Carter, R., and Nunan, D. (2001). Cambridge Guide to Teaching English to Speakers
of Other Languages. Cambridge, UK: University Press.

Chang, F. (2009).How teacher questioning behaviours assist and affect language
teaching and learning in EFL classrooms in Taiwan.PhD thesis, University of
Warwick.

Chung, H. H. (2006). Code switching as a communicative strategy: A case study of
Korean-English. Bilingual research journal, 30(2), 293-307.

Clyne, M. (1987). Constraints on code-switching: How universal are they?
Linguistics, 25, 739-764.

Cook, V. (1996). Second Language Learning and Language Teaching (2nd ed.).
London: Edward Arnold.

Cook, V. (2001). Using the first language in the classroom. Canadian Modern
Language Review, 57, 402-423

Cook, V. (2005). Basing teaching on the L2 user. In E. Llurda (Eds.), Non-native
language teachers: Perceptions,challenges and contributions to the profession

(pp.47-62). New York: Springer.

Crawford, J. (2004). Language choices in the foreign language classroom: target
language or the learners’ first language? RELC Journal, 35(1), 5-20.

Cresswell, W. (2007). Qualitative inquiry research design. Choosing among five
approaches(2nd ed.). London: Sage.

Dahmardeh, M. (2009). Communicative textbooks: Iranian secondary school’s
English language textbooks, Linguistic Online, 40(4).

Dewey, J. (1933). How We Think. Boston: Heath

Dulm, V. (2002). Constraints on South African English—Afrikaans intra-sentential
code switching: a minimalist approach. SPIL PLUS, 31, 63-90.

Eldridge, J. (1996). Code-switching in a Turkish secondary school. ELT Journal,
50(4), 303-311.

137



Eslami-Rasekh, Z., and Valizadeh, K. (2004). Learners’ Voice vs. Teachers’ voice:
Classroom Activities Viewed from Different Perspective. The Electronic
Journal for English as a Second Language, 8 (3), 1-13.

Erickson, F. (1996). Ethnographic microanalysis. In S.L. Mckay and N.H. Hornberger
(Eds.),Sociolinguistics and language teaching. (pp. 283-306). New York:
Cambridge University Press.

Ericsson,K., Krampe,Th., and Tesch-Romer,C.(1993).The Role of Deliberate Practice
in the Acquisition of Expert Performance. Psychological Review, 100(3), 363-
406

Farhady, H., and Hedayati, H. (2009).Language Assessment Policy in Iran. Annual
Review of Applied Linguistics, 29 ,132-141.

Fasold, R. (1984). The sociolinguistics of society. New York: Blackwell.

Ferguson, G. (2003). Classroom codeswitching in post-colonial contexts: Functions,
attitudes and policies. AILA Review, 16(1), 38-51.

Flyman-Mattsson, A., and Burenhult, N. (1999). Code-switching in second language
teaching of French. Working papers, 47, 59-72.

Gabusi, V. (2008).Code-switching uses: The focus on the teacher. Applied analysis in
a high school context. Retrieved from
http://www.facli.unibo.it/NR/rdonlyres/36 CFSE3C-A2FB-4D24-B4D8
BDC2029D2319/81457/TesinadiValentinaGabusi.pdf

Ge, L. (2007). An investigation on English/Chinese Code-switching in BBS in
Chinese Alumni's Community. Master thesis Retrieved
from:http://www.era.lib.ed.ac.uk/bitstream/1842/1937/1/e-submission.doc

Goffman, E. (1974). Frame Analysis. New York: Harper and Row.

Greggio, S., and Gil, G. (2007). Teacher’s and learners’ use of code switching in the
English as a foreign language classroom: A qualitative study. Linguagem and
Ensino, 10(2), 371-393.

Grosjean, F. (1982). Life with two languages: an introduction to bilingualism.
Cambridge, Massachusetts, London: Harvard University Press

Gumperz, J. (1982). Discourse strategies. Cambridge: Cambridge University Press

Guthrie, L. F. (1984). Contrasts in teachers’ language use in a Chinese-English
bilingual classroom. In J. Handscombe, R. A. Orem and B. P. Taylor (Eds.), On
TESOL 1983: The Question of Control. Washington DC: TESOL.

Halmari, H. (2004). Code-switching patterns and developing discourse competence in
L2. In D. Boxer, Diana and A. D. Cohen (Eds.), Studying speaking to inform
second language learning (pp.15-144). Clevedon: Multilingual Matters LTD

138



Hammink, J. (2000). A comparison of the code switching behavior and
knowledge of adults and children. Retrieved December 17, 2008, from
http://hamminkj.cafeprogressive.com/CS_paper.html

Hammersley, M. (2003). Conversation analysis and discourse analysis: Methods or
paradigms?Discourse and Society,14(6),751-781.

Hammersley, M., and Atkinson, P. (1995). Ethnography: principles in practice (2nd
ed.). London: Routledge.

Haoues,A.(2009).  Code-switching and borrowing in  Algeria.  Science
Humaines,32(A),97-107

Have, P.(1999). Doing conversation analysis: A practical guide. London: Sage.

Hutchby, L., and Wooffitt, R. (2008). Conversation Analysis: Principles, Practices
and Applications. Cambridge: Polity Press.

Jacobson, R. (1983). Intersentential codeswitching: an educationally justifiable
strategy. ERIC Document Reproduction Service No. ED231 221.

Jakobson, R., Fant, G., and Halle, M. (1952). Preliminaries to Speech Analysis: The
Distinctive Features and their Corelates. Cambridge, MA: MIT Press

Jakobsson, C., and Ryden, H. (2010). A study of code-switching in four Swedish
EFL-classrooms.Retrieved
from:http://dspace.mah.se:8080/bitstream/2043/9576/1/Astudyofcodeswitching.
pdf

Jingxia, L. (2009). Switching to L1 in the EFL Classroom-the Perspective of
Adaptation. The Open Applied Linguistics Journal, 2, 45-49

Jingxia, L. (2010). Teachers’ Code-Switching to the L1 in EFL Classroom. The Open
Applied Linguistics Journal, 3,10-23

Kang, D. M. (2008). The classroom language use of a Korean elementary school EFL
teacher: Another look at TETE. System, 36(2), 214-226.

Kim, S. H. O., and Elder, C. (2008). Target Language Use in Foreign Language
Classrooms: Practices and Perceptions of Two Native Speaker Teachers in New
Zealand. Language, Culture and Curriculum, 21(2), 167-185.

Kovacs, M. (2001). Code-Switching and Language Shift in Austarlian Finnish in
Comparison with Australian Hungarian. Abo: Abo Akademi University Press.

LeCompte, M., and Goetz, J. (1982). Problems of reliability and validity in
ethnographic research. Review of Educational Research, 52(1), 31-60

139



Lin, A. M. Y. (1990). Teaching in two tongues: Language alternation in foreign
language classrooms, Research Report, 3. Department of English. City
Polytechnic of Hong Kong. Revised version of Teaching in two tongues:
Language alternation of bilingual teachers in English language lessons in Hong
Kong secondary schools. Unpublished phD thesis. University of Hong Kong,
Hong Kong

Liu, D., Ahn, G. S., Baek, K. S., and Han, N. O. (2004). South Korean high school
English teachers' code switching: Questions and challenges in the drive for
maximal use of English in teaching. TESOL Quarterly, 38(4), 605-638.

Macaro, E. (1995). Target Language Use in Italy. Language Learning Journal, 11, 52-
54.

Macaro, E. (1997). Target language, collaborative learning and autonomy. Clevedon ,
UK: Multilingual Matters.

Macaro, E. (2001). Analysing student teachers' codeswitching in foreign language
classrooms: Theories and decision making. The Modern Language Journal,
85(4), 531-548.

MacSwann, J. (2000). The Architecture of the Bilingual Language Faculty: Evidence
from Intrasentential Code Switching. Bilingualism: Language and Cognition,
3(1), 37-54.

Mahootian, S. (2006). Codeswitching and Codemixing. In the International
Encyclopedia of Language and Linguistics (Vol.14, pp. 511-527). Elsevier Ltd.
Oxford, Great Britain.

Marshall, C., and Rossman, G. B. (1995). Designing qualitative research (2nd ed.).
Thousand Oaks, CA: Sage. Publications.

Maxwell, J. A. (1992). Understanding and validity in qualitative research. Harvard
Educational Review, 62(3), 279-300

McClure, E. (1981). Formal and Functional Aspects of the Code Switches Discourse
of Bilingual Children. In R.P.Duran (Eds.), Latino Language and
Communicative Behaviour(pp.69-94). Norwood, New Jersey: Ablex.

Merriam, S. (1988). Being a careful observer. In S. Merriam(Eds.), Case study
research in education: A qualitative approach (pp. 87-103). San Francisco:
Jossey-Bass.

Merritt, M., A. Cleghorn, J. O. Abagi and G. Bunyi. (1992). Socializing
multilingualism: Determinants of code switching in Kenyan primary classrooms.
Journal of Multilingual and Multicultural Development, 13(1), 103-121.

Miles, M. B., and Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook. Sage Publications.

140



Milroy, L., and Muysken, P. (1995). Introduction: Code-switching and bilingualism
research. In L. Milroy and P. Muysken (Eds.), One Speaker, Two Languages:
Crossdisciplinary perspectives on code-switching (pp. 1-14). Cambridge:
Cambridge University Press.

Moodley,V. (2007). Codeswitching in the Multilingual English First Language
Classroom. [International Journal of Bilingual Education and Bilingualism,
10(6), 707-722

Moore, D. (2002). Case Study: Code-switching and learning in the classroom.
International Journal of Bilingual Education and Bilingualism, 5(5), 279-293.

Muysken, P. (2000). Bilingual speech: A typology of code-mixing. Cambridge:
Cambridge University Press.

Myers-Scotton, C. (1993a). Duelling languages: Grammatical structure in
codeswitching. New York: Oxford University Press.

Myers-Scotton, C. (1993b). Social motivations for codeswitching: Evidence from
Africa. New York: Oxford University Press.

Myers-Scotton, C. (2002). Frequency and intentionality in (un)marked choices in
codeswitching: ‘This is a 24-hour country’. The International Journal of
Bilingualism, 6, 205-219.

Nazary, M. (2008). The role of L1 in L2 acquisition: Attitudes of Iranian University
students. Novitas-Royal, 2 (2), 138-153.

Nilep, C. (2006). Code switching in sociocultural linguistics. Colorado Research in
Linguistics, 19, 1-22.

Ochs, E. (1979). Transcription as theory. In E. Ochs and B.Schieffelin (Eds.),
Developmental Pragmatics (pp. 43-72). New York: Academic Press.

Opie, C. (2004). Doing Educational Research. Sage Publications: London.

Psathias, G. (1995). Conversation analysis: The study of talk-in interaction. Thousand
Oaks: Sage.

Patton, M. (2002). Qualitative research and evaluation methods (3rd ed.). Thousand
Oaks, Calif: Sage. Publications.

Polio, C.G. and Duff, P.A. (1990). How much foreign language is there in the foreign
language classroom? Modern Language Journal, 74 (2), 154- 166.

Polio, C. G., and Duff, P. A. (1994). Teachers’ language use in university foreign
language classrooms: a qualitative analysis of English and target language
alternation. Modern Language Journal, 78, 313-326.

Poplack, S. (1980). Sometimes I'll start a sentence in English y termino en espanol:
Toward a typology of code-switching. Linguistics, 18, 581-618.

141



Poplack, S. (1981). Syntactic structure and social function of codeswitching. In R. P.
Duran (Eds.), Latino Language and Communicative Behaviour (pp. 169-184).
Norwood, New Jersey: Ablex.

Poplack, S., and Meechan, M. (1998). How languages fit together in codemixing.
International journal of bilingualism, 2(2), 127-138.

Potter, W. J. (1996). An analysis of thinking and research about qualitative methods.
Mahwah, New Jersey: Erlbaum

Qing, X.(2010). To Switch or Not to Switch: Examine the Code-switching Practices
of Teachers of Non-English Major. Canadian Social Science, 6(4), 109-113

Raschka, C., Sercombe, P., and Chi-Ling, H. (2009). Conflicts and tensions in
codeswitching in a Taiwanese EFL classroom. International Journal of
Bilingual Education and Bilingualism, 12(2), 157-171.

Reini, J. (2008). The functions of teachers’ language choice and code-switching in
EFL classroom discourse. (Master’s thesis, University of Jyviskyld). Retrieved
from
https://jyx.jyu.fi/dspace/handle/123456789/18639

Richards, J.C., and Lockhart, C. (1994). Reflective teaching in second language
classrooms. New York: Cambridge University Press.

Richards, J. C., and Rodgers, T. S. (2001). Approaches and Methods in Language
Teaching (2nd ed). Cambridge: Cambridge University Press.

Rolin-Ianziti, J., and Brownlie, S. (2002). Teacher use of learners’ native language in
the foreign language classroom. Canadian Modern Language Review, 58(3),
402-426.

Romaine, S. (1995). Bilingualism. Oxford: Blackwell Publication.

Sacks, H., Schegloff, E. A., and Jefferson, G. (1974). A simplest systematic for the
organization of turn-taking for conversation. Language, 50, 69673

Sankoff, G. (2002). Linguistic outcomes of language contact. In J.K. Chambers, P.
Trudgill and N. Shilling-Estes (Eds.) The handbook of language variation and
change (pp. 638-668). Oxford: Blackwell

Saville-Troike, M. (2003). The ethnography of communication: An introduction.
Oxford: Blackwell Publication.

Schegloff, E. (1999). Talk and social structure. In A. Jaworski and N. Coupland
(Eds.). The Discourse Reader (pp. 107-120). New York: Routledge.

Sert, O. (2005).The functions of code switching in ELT classrooms.The Internet TESL
Journal,11(8). Retrieved March 2, 2008, from http://iteslj.org/Articles/Sert-
CodeSwitching.html

142



Simon, D. L. (2001). Towards a new understanding of codeswitching in the foreign
language classroom. In R. Jacobson (Eds.). Codeswitching Worldwide II( pp.
311-342). Berlin: Mouton de Gruyter.

Sridhar, N., and Sridhar, K.(1980). The syntax and psycholinguistics of bilingual code
mixing. Canadian Journal of Psychology, 34, 407-16.

Stroud, C. (1998). Perspectives on cultural variability of discourse and some
implications for code-switching. In P. Auer (Eds.). Code-switching in
conversation. London: Routledge.

Talebinezhad , M. R., and Aliakbari, M.(2002). Evaluation and justification of a
paradigm shift in the current ELT models in Iran, Linguistik Online, 10(1), 1-8

Tang, J. (2002). Using L1 in the English classroom. English Teaching Forum, 40(1),
36-43.

Thompson, G. L. (2006). Teacher and Student First Language and Target Language
Use in the Foreign Language Classroom: A Qualitative and Quantitative Study
of Language Choice. Unpublished doctoral thesis, The University of Arizona,
Tucson.

Turnbull, M. (1999). Multidimensional project-based second language teaching:
Observations of

four grade 9 core French teachers. The Canadian Modern Language Review,
56(1), 7-29.

Turnbull, M. (2001). There is a role for the L1 in second and foreign language
teaching, but... Canadian Modern Language Review, 57(4), 531-540.

Ustunel, E., and Seedhouse, P. (2005). Why that, in that language, right now? Code-
switching and pedagogical focus. International Journal of Applied Linguistics,
15(3), 302-325.

Vaezi, S., and Mirzaei, M. (2007). The Effect of Using Translation from L1 to L2 as a
Teaching Technique on the Improvement of EFL Learners’ Linguistic
Accuracy - Focus on Form. Humanising Language Teaching, 9(5). Retrieved
December 18, 2010, from http://www.hltmag.co.uk/sep07/mart03.htm

Yin, R.,K. (2003). Case study research: design and methods ( 3rd ed.). Thousand
Oaks, CA: Sage Publications.

Yletyinen, H. (2004). The Functions of Codeswitching in EFL Classroom Discourse.

(Master’s thesis, University of Jyviskyld). Retrieved from
https://jyx.jyu.fi/dspace/handle/123456789/7407

Yu,Y. (2004). Principal and Teacher Perceptions of the Leadership Role of
Principals in Hong Kong Protestant Christian Secondary Schools Following
the Change of Sovereignty to China. (Doctoral Thesis, University of Melbourn).

143



Retrieved from http://www.edfac.unimelb.edu.au/
student/insight/pscriptvol6.shtml

Wei, L. (2002). What do you want me to say? On the Conversation Analysis approach
to bilingual interaction. Language in Society, 31, 159-80.

Wei, L., and Martin, P. (2009). Conflicts and tensions in classroom codeswitching: an
introduction. International Journal of Bilingual Education and Bilingualism.
12(2), 117-122.

Weinreich, U. (1953). Languages in Contact. The Hague: Mouton.

Wells, G. (1999). Using L1 to Master L2: A Response to Anton and DiCamilla’s’
Socio-Cognitive Functions of L1 Collaborative Interaction in the L2 Classroom.
Modern Language Journal, 83, 248-254.

Williams, M., and Burden, R. (1997). Psychology for Language Teachers: A social
Constructivist approach. Cambridge: Cambridge University Press.

Zabrodskaja, A. (2007). Russian- Estonian code-switching in the university. Arizona
WorkingPapers in SLA and Teaching. Retrieved October 12, 2008, from
http://w3.coh. arizona.edu/awp/

Ziran, H., and Guodong, Y. (2001). Researches on Code-switching. Modern Foreign
Languages, 1,85-95.

144





