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The purpose of this study is to explore the mediating effect of school climate,
teachers’ empowerment on transformational leadership and school effectiveness
at selected primary schools in Peninsular Malaysia based on teachers’
perception. This study also investigates the level of transformational leadership,
school climate, teacher empowerment and school effectiveness based on
school types. Additionally, this study also explores the relationship between
transformational leadership, school climate, teachers’ empowerment, and school
effectiveness. Based on literature review, transformational leadership, school
climate and teachers’ empowerment were proposed as an ideal factor
contributes to school effectiveness. Besides, number of studies on
transformational leadership, school climate, teachers’ empowerment, and school
effectiveness in Malaysian context is still limited and more investigation were
required on these variables in schools to identify their contribution to school
effectiveness. This study utilized stratified random sampling method by choosing
72 primary schools and 504 teachers with the response rate of 432 (n=432) in
four states of Peninsular Malaysia (Pahang, Perak, Johor, and Selangor) and
from three types of schools namely National, National type Chinese and National
type Tamil schools. Data analysis was conducted by using descriptive statistic,
Pearson Product-moment correlation analysis, Structural Equation Modelling
(SEM) and PROCESS Macro for SPSS. Additionally, confirmatory factor
analysis (CFA) was done to better fit the model. Moreover, reliability and validity
analysis (content, construct, convergent and discriminant) were also done to
confirm that the instrument is valid as well as reliable.

The findings of descriptive analysis revealed that the level of transformational
leadership, school climate, teachers’ empowerment and school effectiveness
were at high level in three types of primary schools in Peninsular Malaysia based



on teachers’ perception. The result of Pearson Product-moment correlation
analysis indicated that, there is a positive, significant, and strong correlation
between the transformational leadership and school effectiveness. The result
showed a positive, significant, and strong relationship between transformational
leadership and school climate. The findings revealed a positive, significant, and
strong correlation between transformational leadership and teachers’
empowerment. The study also revealed a strong, positive correlation between
school climate and school effectiveness. The findings also indicated a strong and
positive correlation between teachers’ empowerment and school effectiveness.

The result of SEM analysis showed that school climate does not mediate the
relationship between transformational leadership and school effectiveness. The
mediation analysis also showed that there is a positive and partial mediation
effect of teachers’ empowerment on the relationship between transformational
leadership and school effectiveness. Additionally, the mediation analysis was
carried out using PROCESS macro analysis and result of the analysis indicated
that transformational leadership could have significant direct effect through
school climate and teachers’ empowerment on school effectiveness. Overall, the
main findings illuminate the influence of transformational leadership practices on
school effectiveness, directly and through school climate and teachers’
empowerment. Finally, this study proposed several recommendations to Ministry
of Education, policy makers, headmaster and teachers, to improve the level of
school effectiveness by practising transformational leadership practices, school
climate and teachers’ empowerment as to fulfii the current changes and
reformation in education system in Malaysia.



Abstrak tesis yang dikemukakan kepada Senat Universiti Putra Malaysia
sebagai memenuhi keperluan untuk ljazah Doktor Falsafah

KESAN PENGANTARA IKLIM SEKOLAH, PEMERKASAAN GURU KE
ATAS KEPIMPINAN TRANSFORMASIONAL DAN KEBERKESANAN
SEKOLAH DI SEKOLAH-SEKOLAH RENDAH TERPILIH DI
SEMENANJUNG MALAYSIA

Oleh

INDRA DEVI A/P MANIAM

Oktober 2022

Pengerusi : Professor Aminuddin Hassan, PhD
Fakulti : Pengajian Pendidikan

Tujuan kajian ini adalah untuk mengeksplorasi kesan pengantara iklim sekolah,
pemerkasaan guru ke atas kepimpinan transformasional dan keberkesanan
sekolah di sekolah-sekolah rendah di Semenanjung Malaysia berdasarkan
persepsi guru. Kajian ini turut mengkaji tahap kepimpinan transformasional, iklim
sekolah, pemerkasaan guru dan keberkesanan sekolah berdasarkan pada jenis-
jenis sekolah. Tambahan pula, kajian ini juga turut mengeksplorasi hubungan
antara kepimpinan transformasional, iklim sekolah, pemerkasaan guru dan
keberkesanan sekolah. Menurut kajian literatur, kepimpinan transformasional,
iklim sekolah dan pemerkasaan guru merupakan antara faktor-faktor ideal yang
menyumbang kepada keberkesanan sekolah. Selain itu, dalam konteks
Malaysia, bilangan kajian terhadap kepimpinan transformasional, iklim sekolah,
pemerkasaan guru dan keberkesanan sekolah masih terhad dan lebih banyak
kajian diperlukan ke atas pembolehubah-pembolehubah ini dalam konteks
sekolah untuk mengenalpasti sumbangannya terhadap keberkesanan sekolah.
Kajian ini telah menggunakan kaedah persampelan rawak berstrata dengan
memilih 72 buah sekolah rendah dan 504 orang guru dengan kadar pulangan
soal selidik sebanyak 432 (n=432) dari empat buah negeri dari Semenanjung
Malaysia (Pahang, Perak, Johor, Selangor) dan dari tiga jenis sekolah iaitu
Sekolah Kebangsaan, Sekolah Jenis Kebangsaan Cina dan Sekolah Jenis
Kebangsaan Tamil. Data telah dianalsis dengan menggunakan statistik diskriptif,
analisis korelasi Pearson, Model Persamaan Struktural (SEM) dan PROCESS
Macro bagi SPSS. Sebagai tambahan, analisis faktor konfirmatori (CFA) telah
dibuat bagi penentuan model dengan sebaiknya. Selain itu, analisis keesahan
dan kebolehpercayaan (keesahan kandungan, konstruk, konvergen dan
diskriminan) telah turut dilaksanakan untuk mengesahkan instrument kajian
adalah sah serta boleh dipercayai.



Dapatan kajian analisis diskriptif menunjukkan bahawa tahap kepimpinan
transformasional, iklim sekolah, pengupayaan guru dan keberkesanan sekolah
berada pada tahap yang tinggi di ketiga-tiga jenis sekolah rendah di
Semenanjung Malaysia berdasarkan persepsi guru. Keputusan analisis korelasi
Pearson Product-moment menunjukkan bahawa terdapat korelasi yang positif,
signifikan dan kuat antara kepimpinan transformasional dan keberkesanan
sekolah. Keputusan menunjukkan hubungan yang positif, signifikan dan kuat
antara kepimpinan transformasional dan iklim sekolah. Dapatan turut
menunjukkan korelasi yang positif, signifikan dan kuat antara kepimpinan
transformasional dan pemerkasaan guru. Kajian juga turut mendapati korelasi
yang kuat dan positif antara iklim sekolah dan keberkesanan sekolah. Dapatan
turut menunjukkan korelasi yang kuat dan positif antara pemerkasaan guru dan
keberkesanan sekolah.

Keputusan analisis SEM menunjukkan bahawa iklim sekolah bukan pengantara
dalam hubungan di antara kepimpinan transformasional dan keberkesanan
sekolah. Analisis pengantara juga menunjukkan bahawa terdapat kesan positif
dan pengatara separa oleh pemerkasaan guru ke atas hubungan di antara
kepimpinan transformasional dan keberkesanan sekolah. Tambahan pula,
analisis kesan pengantara telah dilaksanakan menggunakan analisis PROCESS
Macro dan keputusan kajian mendapati bahawa kepimpinan transformasional
boleh mempunyai kesan terus yang signifikan melalui iklim sekolah dan
pemerkasaan guru terhadap keberkesanan sekolah. Secara keseluruhan,
dapatan utama kajian ini menerangkan amalan kepimpinan transformasional
dapat mempengaruhi keberkesanan sekolah, secara terus dengan
mengambilkira iklim sekolah dan pemerkasaan guru. Akhir sekali, kajian ini
mengesyorkan beberapa cadangan kepada Kementerian Pendidikan, pembuat
polisi, guru besar dan guru-guru untuk meningkatkan tahap keberkesanan
sekolah dengan mengamalkan kepimpinan transformasional, iklim sekolah dan
pemerkasaan guru bagi memenuhi reformasi dan perubahan semasa dalam
sistem pendidikan di Malaysia.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

School effectiveness has been a major concern for practitioners and
policymakers in both developed and developing countries, including Malaysia. A
well-functioning school is expected to produce more capable human capital
(Habib Ismail et al., 2012). This efficient human capital then will drive the country
towards high income and development (Muhyiddin Yasin, 2013; Najib, 2011).
The effective school research was initiated by Colemen (1960s) who found that
socio economic and family upbringing factors was the decisive factors of student
success, however the evolution took place in the effective school research
integrated the outcome variables, science organization and concept of
management (Lezotte and McKee Snyder, 2011).

As a result, the Malaysian government has made significant efforts to support
the education sector in order to produce first-rate mind human capital. Datuk Seri
Mohd Najib Tun Razak allocated RM50.2 billion for the education sector in his
2012 budget. Aside from that, beginning in 2012, the government provides free
primary and secondary education in government schools. Furthermore, RM1.9
billion will be spent on all national schools (SK), Tamil schools (SJKT) and
national-type Chinese schools (SJKC) (Malaysian Financial Ministry Portal,
2012).

Moreover, Malaysian government has underlined and implemented various
changes and innovation in line with 215t century education system. Among the
measures taken were the implementation of Educational Development Master
Plan (PIPP, 2006-2010) and most recently the Malaysia Education Blueprint
(2013-2025). Both the plan was designed to boost the quality of education in
Malaysia. Among the transformation brought into the current education system
were School Based Assessment (SBOA), Numeration and Literation Programme
(LINUS), New Curriculum System (KSSR), MBMMBI, “Satu Murid Satu Sukan”
and integration of Higher Oder Thinking Skills (HOTS). Apart from that, the MOE
also has taken encouraging afford to school effectiveness by accrediting the
school as Smart School, Cluster School, and High Performing School (SBT).

All this current reform that took place in the Malaysian education urged the need
of a solid leadership which significantly identified as most essential key to an
effective school (Mohammad Sani Ibrahim et al., 2014; Siti Noor & Yahya, 2015;
Baharak Talebloo et al., 2017; Diana, 2022). Therefore, Malaysian schools of
the 21st century require a headmaster who will embrace a multidimensional
approach to leadership to bring about school effectiveness. Indeed, Zakaria et



al. (2021) emphasized the importance of studying leadership styles due to their
importance in an institution's success.

The leadership style of the school headmaster can also have a significant impact
on various aspects of the school setting, including student learning, studies
achievement, teacher and staff perspectives, and school effectiveness (Shatzer
et al., 2013). As a result of analyzing leadership theories in the past literary
works, transformational leadership received great attention as a desirable
leadership in bringing changes in the school (Robinson et al. 2008; Wan Hanum
Suraya et al., 2012; Barnett, McCormick & Corners, 2001 cited in Khalip Musa
2013). This style of leadership has acknowledged in the literature and has been
suggested as models of leadership for school headmasters (Leithwood et al.,
2006; Mokhtar et al., 2021).

The current educational transformation has emphasized the value of
transformational leadership in school effectiveness (Bruggencate et al., 2012).
Indirectly, when a leader uses transformational leadership in the classroom, it
creates a need for mutual understanding between leaders and followers in
managing day-to-day school functions. As a result, teacher empowerment is
critical to ensuring school transformation (Short, 1994). According to Short and
Greer (2002), in order to be empowered, teachers must go through a change
process on both a personal and institutional level, which will result in changes to
the structure of their schools and their relationships with their colleagues.

The schools themselves are undergoing a transformation process in which they
must accommodate the current new curriculum as well as other Ministry of
Education's educational policies. As a result, for the new implementation to be
successful, the school climate must be positive. Meanwhile, according to Dorina
Rapti (2013) a positive school climate influences overall school effectiveness.
Furthermore, the school climate was one of the appealing factors to investigate
with in search for elements that boost school effectiveness (Allen et al., 2015).

1.2 Background of the Study

A great deal of attention has been paid to the study of the characteristic of school
effectiveness. Since the 1970s, an increasing number of researchers have
expressed concern in school effectiveness studies (Edmons, 1979), and much
has been written about specific correlates, such as the need for strong
leadership. Aside from the fact that socioeconomic status, parental education
level, and demographic factors can all have a notable effect on student
performance and present extreme obstacles for school reform. The research on
school effectiveness, school climate, and student achievement all show that
effective schools are heavily reliant on the quality of school leadership (Talebloo
et al., 2017; Zakaria et al., 2021).



In Malaysia, the revolution in public education began after Malaysia’s
Independence Day in 1957. The earlier education national integrity and national
unity become the major focus. Therefore, in the 1980s, The Ministry of Education
announced the new curriculum, which will take the place of the old one.
Nationally, a new Primary School Curriculum and an Integrated Curriculum for
secondary schools were implemented, necessitating the need for instructional
leadership among headmasters and principals (Ramaiah, 1995 cited in Hwa,
2008). According to Hallinger & Murphy (1985) the school principals were
expected to define the school mission, manage the instructional program, and
promote the school climate. However, the instructional leadership that focuses
on teaching and learning was "fading by itself" as a result of the bureaucratic
setting of our educational system, as well as the formal school structure and a
lack of professional teaching staff Hwa (2008).

The Malaysian Ministry of Education also identified several issues in the public
education system. Among the challenges were low student participation and
achievement, untrained teachers in subjects such as mathematics and science,
ineffective school leaders, a lack of empowerment in schools and teachers,
ineffective teaching approaches, a disintegrated information system that resulted
in redundancy in task management, academic achievements that fell short of
international standards, poor infrastructures and facilities in rural schools,
overcrowded classrooms, and an ineffective teaching approach (Educational
Ministry of Malaysia, 2006).

The Education Ministry of Malaysia (2006) introduced the Education
Development Master Plan (EDMP) 2006-2010 in order to overcome the above
challenges. This EDMP had two major goals: to improve the effectiveness of
educational programs and to strengthen human capital development in order to
prepare competitive human resources for an increasingly competitive global
environment. Over the five years of executions, the EDMP had achieved positive
achievements for all the six strategies thrust namely: Thrust 1-Nation Building
(87.9%), Thrust 2-Developing Human Capital (92.9%), Thrust 3-Strengthening
National Schools (86.0%), Thrust 4-Bridging the Education Gap (98.0%), Thrust
5-Enhancing Teaching Profession (90.8%), and Thrust 5-Accrelerating
Excellence of Educational Institutions (95.2%) (Interim Strategic Plan, MoE,
2012).

Despite these achievements, international assessment indicates that our
students' performance in key areas such as literacy, mathematics, and science
remain low than that of other similar developing countries. Malaysian students,
for example, ranked in the bottom third of 74 countries in Literacy, Mathematics,
and Science in the 2009 Program for International Student Assessment (PISA).

Ministry of Education immediately addressed the issue as corrective actions are
needed to boost the performance of the national education. As a result, the
Ministry of Education launched a comprehensive review of Malaysia's education
system in October 2011 in order to develop a new National Education Blueprint.
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Malaysia Education Blueprint 2013-2025 aims to produce future generations with
higher order thinking skills in response to rising international education standards
and the challenges of 21st century education (MoE, 2013). The blueprint requires
teaching for quality learning (Mohd Majid Konting, 2016) and ensures that all 11
transformation shifts are implemented in order to maintain school effectiveness.

Ministry of Education also have introduced the ‘Standard Kualiti Pendidikan
Malaysia Gelombang 2’ (SKPMg2) in 2016 to measure the school effectiveness.
According to SKPMg2, school effectiveness in Malaysian education is measured
by leadership, organizational management, curriculum management, co-
curricular management, student’s affair management, PdP and students’
achievements (SKPMg2, 2017). According to Lezotte and Snyder (2011), the
effective school is built on a foundation of high expectations, strong leadership,
an unwavering commitment to learning for all, collaboration, differentiated
instruction, and frequent monitoring of student progress. As for this study, the
seven correlate of school effectiveness was found appropriate and inconsistent
with the element been measured under the SKPMg2 for school effectiveness.

Several empirical and theoretical studies on school effectiveness in Malaysia
and many other countries have defined the effective school based on academic
outcomes and achievement, whereas school effectiveness is not only achieved
by academic output (Ghani et al., 2008; Lezotte & Snyder, 2011; Hoy & Miskel,
2013; Talebloo, 2017). Identifying other factors and correlates related to school
effectiveness was thus claimed to be required in order to identify, categorize,
and solve the challenges that schools face (Lezotte & Snyder, 2011; Lezotte,
2001; Talebloo, 2017). Lezotte and Snyder (2011) provided the seven correlates
of effective school model, which characterized school effectiveness and the
tasks that educators can do to ensure that their schools practice these correlates.

The progressive implementation of the government's comprehensive
transformation program presupposes a new leadership style. Thus, according
past studies, transformational leadership has received significant attention as the
best leadership style for effecting change in the school (Khalip Musa, 2013; Heng
et al., 2020). This is consistent with the current National Educational Blueprint
(2013-2025), according to Jamilah Man et al. (2016); at its best, a leader now
must practice all dimensions of transformational leadership.

According to Malaysia Education Blueprint 2013-2025, the 5" shift was to ensure
high-performing school leaders in every school (Blueprint, 2015). The goal of 5"
shift in Malaysia Education Blueprint 2013-2025 is to produce high-caliber school
leaders. In order to achieve this goal, transformational leadership is required
whereby the leaders can achieve high-performing standard at their schools
(Blueprint, 2015). According to Heng et al., (2020), the 5" shit in educational
transformation system seeks accountability and greater support through the New
Principal Career, which encourages students to do better work. A good
headmaster’s leadership can encourage students to perform well in school. As
a result, the 5" shit in the Malaysia Education Blueprint 2013-2025, which
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strengthens headmaster leadership, can also encourage positive student
outcomes.

Burns pioneered the concept of Transformational Leadership (1978). According
to him, transformational leadership is a process in which leaders assist their
followers in achieving higher levels of behavior and motivation. Then,
transformational leadership, according to Bass (1985: 25), is an intentionally
influencing process in individuals that produces discrete change and
transformation in the current condition and operations of the organization overall.
According to this theory, transformational leadership consists of four elements:
ideal influence, inspiring motivation, mental persuasion, and personal
consideration. Transformational leadership has the effect of empowering
teachers (Fatahiah, 2010), and this dimension of empowerment is possible as a
result of leaders' trust in teachers' judgement, inspiring them to take
accountability, thinking about novel strategies to problem solving, and enjoying
strategic thinking (p66).

According to Leithwood (1999), transformational leadership model fits well with
effectiveness of the school because it focuses on connecting specific school
leadership practices to school improvement indicators. Transformational
leadership should be utilized to developed vision planning, developing
leadership, higher level of motivation, high performance expectation, and higher
level of personal commitment to organizational goals in an effective school
(Leithwood & Sun, 2012; Talebloo, 2015).

Malaysia practices centralized education system, whereby all transformation in
the education and policymaking decisions is designated by Ministry of Education
(MoE). School become responsible for implementation of any new policies
underlined by MoE. Successfulness of the policy implementation depends on
the effectiveness of headmasters at school. As aresult, it is necessary to ensure
high performing school leaders in every school who can direct the process
system to be effective and sustainable, empowering others to take responsibility
and transforming school vision and goals towards school effectiveness
(Ghavifekr et al., 2014). Therefore, there is a need for headmasters who can
implement transformational leadership practices and can motivate the teacher to
go above and beyond their personal expectation, and help to achieve common
school vision and mission (MoE,2013). Moreover, the earlier researcher in
Malaysia have pointed out that there is a positive relationship between school
leadership and school effectiveness (Ghani, 2012; Ghavifekr et al., 2014;
Talebloo; 2015; Zakaria et al., 2021).

In order to meet the current development in educational transformation as
structured by the Ministry of Education, focusing on leadership alone is not
sufficient. Researchers such as Abdul Shukor Abdullah (1994) and Omardin
Ashaari (1996) are advocating for the devolution of our overregulated
educational system. The role of subject leaders and teachers in leading and
managing schools is expanding as a result of the emphasis on decentralized
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leadership. As a result, questions were raised about the training programs of
such workforce. In the 1990s, the term "empowerment” became popular.

As cited in Sayyed Mohsen Allameh et al., 2012, teacher empowerment means
that the leader gives teachers autonomy and control of action so that they can
improvise student learning (Goudarzi and Gaminian, 2003, p 113). On other
words, empowerment is defined as internal motivation, realization and
commitment, job structure, transfer of power or authority and resources and
knowledge sharing (Robins et al., 2002). Transformational leadership is one of
many factors that influence this empowerment construct (Alimo-Metcalfe, 2010).
According to Fatahian (2010), one of the outcomes of transformational
leadership is empowerment, which occurs when leaders have faith in educators'
decision-making, inspire them to take accountability, justify new approaches to
problem solving, and enjoy strategic planning.

Previous research has shown a link between teacher empowerment and
students’ academic performance (Sweetland & Hoy, 2000; Dahiru & Gbolahan,
2022) as well as principal leadership (Azman Ismail et al., 2011; Gulsen & Celik,
2021). According to Sweetland and Hoy (2000), four assumptions about teacher
empowerment were made: first, teacher empowerment is most efficient when it
seeks to increase teaching quality; second, empowerment has at least two
components: organizational and classroom; third, empowering teaching staff
seems to have the biggest impact on student outcomes when the main focus is
on the key technologies of teaching and learning; and fourth, teacher
empowerment must be authentic in order to be effective (pp. 710-711). As a
result, teacher empowerment is viewed as a crucial factor affecting school
effectiveness by Wall and Rinehart (1998).

Because empowerment is an important component of organizational
effectiveness, researchers and practitioners are becoming more interested in it
(Conger and Kanungo, 1988; Sagnak et al., 2015). Teachers had to play a
significant role in school not only in providing quality teaching and learning but
also in creating opportunities for liability, choice, individual freedom, and power
in order to realize the Education Transformation Plan's desire via the Malaysian
Education Blueprint 2013-2025. Head teachers, according to Rahimah Haiji
Ahmad and Simin Ghavifekr (2014), should emphasize empowerment as a
critical component in the twenty-first century.

For a school to be effective, a focus on leadership style and empowered teachers
is insufficient. It is important to remember that the effectiveness of a school is
not solely dependent on the transformational leader, because schools
themselves are undergoing transformation as a result of the Ministry of
Education's current new educational policies. As a result, in need for
implementation to be successful, the school climate had to be preferable. Hoy
and Miskel (2008) define school climate as follows:



"...a relatively enduring quality of the school environment that is experienced by
participants, affects their behavior, and is based on their collective perceptions
of behavior in schools" (p. 198).

The climate of schools should be assessed and monitored (Tubbs & Garner,
2008). Headmasters can then improve school, staff, and student performance
by maintaining a positive school climate. Furthermore, school climate
researchers have found that a positive climate influences the school's overall
effectiveness (Jack, 2010; Dorina Rapti, 2013). In the seek for elements that
boost school effectiveness, this same school climate also became an interesting
factor to investigate (Nancy Allen et al., 2015).

Relatively, in Malaysia research on climate has been addressed since 1980s
aligned with the effective school movements. Headmasters as the leader of the
school (Mohd. Suhaimi, Sharifah & Zaidatol, 2007) holds high responsibilities in
bringing the school effectiveness by establishing an open climate which lead to
effective leadership (Tshabalala and Ncube, 2014). This is because headmaster
plays a role model and the mastermind of the school organization (Abdul Ghani
& Aziah Ismail, 2005).

Hence analyzing the overall educational transformation process indicates an
urgent need in developing the effectiveness at primary school levels as in
Malaysia the number of primary schools is larger as compared to secondary
schools. According to the statistic by the School Management System (SMS),
MOE as at 31 March 2015, there are about 5, 943 national schools and 1,891
national type schools in Malaysia. Because primary schools account for a
significant portion of the Malaysian education system, their effectiveness is
critical to our country's academic advancement. Furthermore, the government's
new comprehensive transformation program, Malaysian Educational Blueprint
2013-2015 (MoE, 2013), has emphasized the importance of focusing on primary
school leaders rather than secondary school leaders. Furthermore, primary
schools serve as a pioneering platform for implementing the new curriculum.

As per lyer (2011, p.4), a school is considered efficacious if its processes
outcome in observable positive outcomes for its students over period. In
Malaysia, the highest achievement in primary school is evaluated at the end of
the standard six schooling duration, and students are assessed for the Primary
School Assessment Test (PSAT), also known as 'Ujian Pencapaian Sekolah
Rendah' (UPSR). Overall, student performance in the UPSR Examination in
2016 with the new KSSR (Primary School Standard Curriculum) and when using
the PBS (School-based Assessment) shows a declining trend in students
receiving straight A's. According to the UPSR announcement made by Tan Sri
Dr Khair Mohamad Yusof (2016), a total of 4, 896 students scored straight A's,
or 1.1 percent of the 440, 782 candidates who sat for the examinations,
compared to 38, 344 or 17.7 percent of 337, 384 students in 2015. The UPSR
2016 National Average Grade (GNP) was only 2.96 points.



1.3 Statement of the Problem

The government has spent a lot of money on education in the last few years.
Under the Malaysia Education Blueprint 2013-2025, the Ministry of Education
has been given a total of RM 38.7 billion ringgit to maximize student potential.
The government also added another RM 500 million ringgit to ensure that
teachers' skills improve (Ministry of Education, 2012). However, the outcome of
this high education investment still did not justify the allocation (Kok, 2020). This
was demonstrated in 2018 during the International Student Assessment (PISA),
when Malaysia scored 415 in reading, 438 in science, 440 in mathematics and
overall, Malaysia was at 56™ ranking out of 78 countries listed (Organization for
Economic Co-operation and Development, 2019). This result indicate that
Malaysia is barely in the race and our education system is not performing well
enough, despite improvements after two cycles from 2015 to 2018. The poor
performance indicates the need for further research into school effectiveness,
transformational leadership, teachers’ empowerment, and school climate. This
is due to the importance of schools as educational institutions that provide high-
quality education (Rahimah Haji Ahmad & Simin Ghavifekr, 2014; Talebloo et
al., 2017; Kok, 2020).

In recent years, one of the major educational reform initiatives underway in many
countries to identify the influential factors of effective schools has been the study
of effective schools (Oges Fadael, 2011: Ghani et al., 2011; Prasetia et al.,
2020). Several empirical and theoretical studies on school effectiveness in
Malaysia and many other countries have identified effective schools based on
academic outcomes and achievement, but school effectiveness is not only
achieved by academic output (Lezotte & Snyder, 2011; Hoy & Miskel, 2013;
Ghani et al., 2008). As a result, identifying other factors and correlates related to
school effectiveness is required to categorize and solve the challenges that
schools face (Lezotte & Snyder, 2011; Talebloo et al., 2017). Accordingly, the
seven correlates of school effectiveness listed by Lezotte and Synder (2011)
described an effective school and the actions that educators can take to ensure
that their schools are putting these correlates into practice.

Based on the review of previous research, in order to implement the correlates
of effective school, the leader of the school must be capable to steer the process
system in a way that is both effective and sustainable, empower others to take
responsibility, transform school visions (Leithwood & Sun, 2012; Talebloo et al.,
2017; Saravanan Munian & Shahizan Hasan, 2020). However, the number of
studies on school effectiveness and transformational leadership is still low and
there is a need to refine and elaborate the practices and theoretical models of
school effectiveness based on its effective factors and correlates (Ghani, 2012;
Zamir, 2020) and more investigation need to be carried out on the dimensions of
transformational leadership in order to determine the role of each dimensions of
transformational leadership in school effectiveness (Leithwood & Jantzi, 2000;
Talebloo, 2015). In the context of Malaysia, Ghani et al., (2011) and Ghavifekr
et al., (2014) also suggested more researches need to be conducted on the
relationship between transformational leadership and school effectiveness.
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Moreover, Salleh and Saidova (2013) stated there is less evidence on practicing
transformational leadership in Malaysia.

Aside from that, many changes and transformations have been planned in order
to realize the Malaysian Education Blueprint 2013-2025, including KSSR, SBOA,
MBMMBI, NILAM, and HOTS. All these changes have put a lot of pressure on
the school's leader. This is due to the leader's critical role as a change agent at
the school level. According to previous research, transformational leadership is
now the priority in school management in Malaysia (Khalip Musa, 2013; Wan
Marfazila Wan Muhmud et al., 2014; Ghavifekr et al., 2014; Talebloo et al., 2017;
Yusoff et al., 2020; Sukuna, 2022). Furthermore, when dealing with challenges
in school restructuring, transformational leadership is an appropriate leadership
style to use (Leithwood, Jantzi and Steinbench, 1999).

However, as an open system, the school looked beyond the need for
transformational leadership alone. This is because, in attempt for the school to
be effective, the teachers and school climate must be favorable. Earlier research
indicated that the effectiveness of variable inputs such as school leadership,
teachers, and students is the primary factor of an effective school (Sharifah
Maimunah Syed Zin and Lewin, 1993; Muhammad Faizal A. Ghani et al., 2011).
Furthermore, previous research indicates that teachers are one of the most
important components for school restructuring processes. When teachers were
empowered, the authority structure shifted. When this type of change occurs,
empowerment becomes easier to perform, which leads to school restructuring
accomplishments. Teachers also tend to contribute more when they are
empowered, and by seeing the changes that their contributions produce, they
can contribute to and sustain the momentum (Fatemeh Azimi Amoli & Maryam
Youran, 2014; Dahiru & Gbolahan, 2022).

Teachers and school climates have an indirect impact on student achievement.
In Simin Ghavifekr et al. (2014)'s study on the issues and challenges that
department heads face in their daily responsibilities as transformational leaders
in Chinese primary schools in Kuala Lumpur, Malaysia, poor interpersonal
relationships between teachers and department heads were highlighted as
challenges. As a result, issues such as teachers constantly taking leave, arriving
late to school, or attempting to avoid responsibility arose. These negative
attitudes contribute to an unhealthy working environment and have an impact on
students' learning.

Based on previous research on school climate, many negative school climates
have become the major reasons for the increasing numbers of students’
disciplinary misconduct. Previous researches have high lightened the factors
contributes to these issues and among the many factors, school and teachers
has been identified as factors contributes to student disciplinary misconduct (Md.
Yusuf, 2010; Azizi et al., 2013).



Additionally, according to some researchers, demographic characteristics like
school type and location are crucial for determining how effective a school is
(Salleh & Saidova, 2013; Talebloo, 2015; Ghavifekrb etal., 2014). The Malaysian
Ministry of Education also intends to reduce the current types of school gaps by
half by 2020, as stated in the Malaysia Education Blueprint (2013-2025).
Therefore, based on school location and type, it is important to investigate the
correlation between transformational leadership, school climate, teacher
empowerment, and school effectiveness.

Due to the limited research about the tangled relationship between
transformational leadership, school climate, teachers’ empowerment and school
effectiveness, this empirical study contributes to the body of knowledge in
several ways. Firstly, studies shown that the school leader behavior often do not
provide a direct impact on students’ achievement (Hallinger, 2008; Leithwood &
Levin, 2010). The school leaders only can affect students’ achievement by
exploiting other intermediate variables (Hussein, 1993; Leithwood & Levin,
2010). As such, this study test school climate and teachers’ empowerment as a
mediator in relationship between transformational leadership and school
effectiveness as both mediator variables have consistently shown a positive
contribution to school effectiveness. Secondly, this study attempt to generalize
and apply this Open Multilevel Social System theoretical framework in the
context of Malaysian school which has not been sufficiently explored in the past.
Third, this study is conducted among primary school teachers in three types of
schools which very little study incorporates all three types of primary schools in
previous studies. Generally, this allows the stakeholders particularly the policy
makers to review on the most recent status of education development plans that
have been launched to carry out the goals outlined in the Malaysia Education
Blueprint 2013—-2025.

In conclusion, this study was aimed to examine the role of school climate and
teacher empowerment in mediating transformational leadership and school
effectiveness.

1.4 Research Objectives

1.4.1 General Research Objectives

The study is aimed to determine the mediating effect of school climate and
teachers’ empowerment on transformational leadership and school effectiveness
at selected primary schools in Peninsular Malaysia.
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1.4.2

Specific Research Objectives

The specific objectives of this study are:

1.

15

To determine the level of headmasters’ transformational leadership,
school climate, teachers’ empowerment, and school effectiveness from
the teachers’ perception at three types of schools.

To determine the significant relationship between headmasters’
transformational leadership, teachers’ empowerment, school climate
and school effectiveness at primary schools.

To examine the mediating effect of school climate in the relationship
between transformational leadership and school effectiveness.

To examine the mediating effect of teachers’ empowerment in the
relationship between transformational leadership and school
effectiveness.

Research Questions

The study specifically seeks answers to the following research questions:

1.

1.6

What is the level of headmasters’ transformational leadership, school
climate, teachers’ empowerment, and school effectiveness from the
teachers’ perception at three types of schools?

What is the relationship between transformational leadership and school
effectiveness at primary schools?

What is the relationship between transformational leadership and school
climate at primary schools?

What is the relationship between transformational leadership and
teachers’ empowerment at primary schools?

What is the relationship between school climate and school
effectiveness at primary schools?

What is the relationship between teachers’ empowerment and school
effectiveness at primary schools?

What is the mediating effect of school climate in the relationship between
transformational leadership and school effectiveness?

What is the mediating effect of teachers’ empowerment in the
relationship between transformational leadership and school
effectiveness?

Hypotheses

The following hypothesis was formulated and developed for this study and will
be tested:

H1:

School climate mediates the relationship between transformational
leadership and school effectiveness.

11



H2: Teachers’” empowerment mediates the relationship between
transformational leadership and school effectiveness.

1.7 Significant of the Study

This study was carried out to improve, broaden, and enrich theories on school
effectiveness by utilizing the best practices of transformational leadership. This
is due to the importance of ongoing research on leaders' behaviors and practices
(Yusoff et al., 2020; Talebloo et al., 2017) considering the changing role of
headmasters, particularly in primary schools: National, National type Chinese
and National type Tamil schools. The study also served as a guide for the
headmasters' and teachers' supervision and evaluation. Aside from that, it can
help headmasters find alternative solutions to problems they face when
implementing change in schools in order to improve the school's effectiveness.

The findings of this study should be able to assist head teachers, as leaders in
the school, in taking the initiative to engage in self-reflection. It is also critical for
school leaders to recognize the need for a shift in their leadership style from
instructional (Sailesh Sharma, 2012) to transformational leadership, which is
becoming increasingly important for school success in the twenty-first century
education environment.

Through this study, the headmasters can gain clear focus on giving priority to
the teachers in the organization as they also play important role in generating a
great outcome for the school. Headmasters at schools may incorporate
empowerment into their leadership style. Even a large number of organizational
change initiatives include employee empowerment as one of their components
under rubrics such as work-life balance, employee involvement, and high-
commitment workplaces (Bartunek et al., 1999). Headmasters had to transition
from "one man show" to collaborative decision-making through empowerment.
In other words, empowerment is a novel approach to job internal motivation
because it unleashes the internal forces of teachers, resulting in the development
of talents, capabilities, and competencies (Beiginia et al., 2010).

The importance of this study stems from the fact that it will benefit school
administrators and teachers by fostering a positive school climate conducive to
effective school development. The study also aims to generate new insights into
the effects of school climate so that schools and stakeholders can reduce the
aspects of their operations that promote unhealthy climates.

The findings of the study are also important for those involved in education, such
as the Institut Aminuddin Baki (IAB). The purpose of this study is to investigate
the influence of school climate and teacher empowerment as a mediator effect
on transformational leadership and school effectiveness in schools at primary
levels. Institute Aminuddin Baki, which is part of the Malaysian Ministry of
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Education (MOE), is the country's only National Institute of Education
Management and Leadership devoted to the professional development of
educational leaders.

The study will provide theoretical and empirical contribution and understanding
about how with considering Open Multilevel Social System theoretical framework
in National, National type Chinese and National type Tamil schools will leads to
increase the level of school effectiveness based on teachers’ perceptions.

The result of this study will identify the level of school effectiveness in selected
primary schools in Peninsular Malaysia based on seven correlates of effective
school, the level of transformational leadership by Leithwood and Jantzi (1995),
level of school climate (Hoy et al., 2002) and level of teachers’ empowerment
(Short and Rinehart,1992) based on teachers’ perception. Therefore, these
findings will be helpful for the Ministry of Education (MoE) to be inform on the
status-quo of school effectiveness, transformational leadership practices, school
climate and teachers’ empowerment in primary schools in Pahang, Perak, Johor
and Selangor, Peninsular Malaysia. Moreover, this study investigates the levels
of the variables at primary schools based on their types (National, National type
Chinese and National type Tamil). Hence, the study's findings can also provide
an overview of the extent to which the education gap in this type of school has
been reduced, as vision in the Malaysian Education Blueprint 2013-2025.

It is also hoped that this study will contribute to a more in-depth academic
literature review on the school climate and teacher empowerment as the
mediator between the transformational leadership and school effectiveness
relationship. It has the potential to assist new researchers in conducting more
comprehensive and complete studies in the coming years.

Finally, the findings of this study are expected to raise awareness among
stakeholders such as school administrators, the Education Department, and the
Ministry of Education in order to plan, organize, and provide leadership-training
programs for school leaders and prospective leaders. Furthermore, the findings
of this study can be used as a guide for all stakeholders to be more sensitive and
set specific strategies to improve school effectiveness by taking into account the
mediator effect of school climate and teachers' empowerment, in addition to
transformational leadership practices, to meet the needs of current changes in
the education line.

1.8 Scope and Limitation of the Study

This study has a few research limitations. To begin, teachers from one-session
primary schools (National, National Type Chinese, and National Type Tamil
schools) in Pahang, Perak, Johor, and Selangor were recruited for the study.
Second, the scope of the research is limited to determining the school's
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transformational leadership practices in the presence of school climate and
teacher empowerment as mediators, as well as the impact on school
effectiveness. The research in this study was conducted using a questionnaire,
and it was limited to the questionnaire's validity and reliability. It also limits to the
accuracy of the responses provided by those who have answered the questions.

1.9 Definition of Terms (Concept and Operational)

1.9.1 School Effectiveness

Lezotte and McKee Snyder (2011) defined school effectiveness as a school with
strong leadership, challenging academic standards, an engaging curriculum,
positive school climate and effective instruction. An effective school is a school
where there is a greater achievement of students from different socio-economic
status and with quality teachers. The School Effective Questionnaire by
Lawrance W Lezotte and Kathleen McKee Snyder (2011), which captures the
following dimensions, was used to measure school effectiveness in this study:
strong instructional leadership, high expectations for success, opportunity to
learn/time on task, clear and focused mission, safe and orderly environment,
frequent monitoring of student progress, and positive home-school relations.

1.9.2 Transformational Leadership

According to Leithwood (1998), “Transformational Leadership is a form of
consensual or facilitative power that is manifested through other people instead
of over other people”. A transformational leader is one who is able to empower
his subordinates to collaborate in order to achieve the school's shared vision or
goals. In this study, transformational leadership is assessed using the Principal
Leadership Questionnaire (PLQ) developed by Leithwood and Jantzi (1995),
which includes the following eight dimensions: building goal consensus,
developing shared vision, models behavior, holding high performance
expectations, providing intellectual stimulation, providing individualized support,
productive school culture and building collaborative structure.

1.9.3 School Climate

According to Hoy and Miskel (2008), "school climate is a relatively enduring
quality of the school environment that is experienced by participants, affects their
behavior, and is based on their collective perceptions of behavior in schools" (p.
198). As such, school climate refers to the overall condition of the formation of
some aspects of social relationships that exist in the school, the physical
condition of schools, the administrative system, student performance, and school
environment. In this study, the school climate is assessed using the
Organizational Climate Index (OCI) developed by Hoy, Smith, and Sweetland
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(2002), which identifies four dimensions: professional teacher behavior, collegial
leadership, achievement press and institutional vulnerability.

1.9.4 Teachers’ Empowerment

According to Short, Greer and Melvin (1994), empowerment is defined as “a
process whereby school participants develop the competence to take charge of
their own growth and resolve their own problems” (p. 38). Meanwhile, teacher
empowerment entails increased status, increased knowledge, and decision-
making authority (Short, 1994). Teachers’ empowerment also means that the
teachers were given a trust to manage school activities with the supervision of
the head teachers. The School Participant Empowerment Scale (SPES)
developed by Short and Rinehart (1992) will be used to assess teachers'
empowerment in this study. This SPES measures six subscales of teachers’
empowerment: (a) professional growth, (b) decision making, (c) status, (d)
autonomy, (e) self-efficacy and (f) impact.

15



REFERENCES

Abdul Ghani Kanesan, A., & AZIAH, I. (2007). Kesediaan memperkasa
pendidikan pembangunan lestari oleh pengurus pendidikan sekolah: Satu
kajian kes. Jurnal Pengurusan dan Kepimpinan Pendidikan, 17(01), 01-15.

Abdul Ghani Kanesan, Tareq Ziad Almadhoun & Ying-Leh Ling (2015).
Organizational Empowerment and Commitment: The Mediating Effect of
Psychological Empowerment. Asian Journal of Social Sciences, Arts and
Humanities, 3(2): 1-7

Abdul Shukor Abdullah (1994). Penilaian semula situasi pengurusan sekolah,
Prosiding Seminar Nasional ke-4 Pengurusan Pendidikan, Institusi
Aminuddin Baki, Kementerian Pendidikan Malaysia

Adel Tajasom & Zainal Ariffin Ahmad (2011). Principals’ leadership style and
school climate: teachers’ perspectives from Malaysia. The International
Journal of Leadership in Public Services, 7 (4), 314-333

Aggarwal-Gupta, M., & Vohra, N. (2010). Measuring effectiveness of schools in
India: A multiple stakeholder framework. E-Journal of Organizational
Learning and Leadership, 8(2), 1-13.

Ahadi S. (2012). Mediating Role of Psychological Empowerment In The
Relationship Between Structural empowerment and Organizational Culture
and Workplace Outcome Among Academics In Malaysian Research
Universities. (Doctoral Dissertation). University Putra Malaysia, Malaysia

Ahrweiler, P. (2011). Innovation in complex social systems. New York, NY:
Taylor & Francis.

Alammar Laila (2015). The Effective School: The Role of the Leaders in School
Effectiveness. Educational Research and Reviews, 10(6): 695-721

Alhosani, A.A., Singh, S.K. & Al Nahyan, M.T. (2017). Role of school leadership
and climate in student achievement. The mediating role of parental
involvement. International Journal of Educational Management, 31(6), 843-
851

Alimo-Metcalfe, B. (2010). An Investigation on female and male constructs of
leadership and empowerment. Gender in Management: An International
Journal, 25 (8): 640-648

Allameh, S. M., Heydari, M., & Davoodi, S. M. R. (2012). Studying the
relationship between transformational leadership and psychological
empowerment of teachers in Abade Township. Procedia-Social and
Behavioral Sciences, 31, 224-230.

245


https://www.emerald.com/insight/search?q=Abdulraheem%20Ali%20Alhosani
https://www.emerald.com/insight/search?q=Sanjay%20Kumar%20Singh
https://www.emerald.com/insight/search?q=Moza%20Tahnoon%20Al%20Nahyan
https://www.emerald.com/insight/publication/issn/0951-354X

Allen, N., Grigsby, B., & Peters, ML. (2015). Does Leadership matter? Examining
the Relationship Among Transformational Leadership, School Climate, and
Student Achievement. NCPEA International Journal of Educational
Leadership Preparation, 10(2): 1-22

Arbuckle, J. L. (2006). Amos 7.0 User’s Guide. Chicago: SPSS Inc.

Archer, M. (2014). Teachers' Perception of Empowerment in Christian Schools
Accredited by Tennessee Association of Christian Schools (Doctoral
dissertation) East Tennessee State University

Arokiasamy, A., & bin Abdullah, A. G. K. (2015). School Principals
Transformational Leadership and Organizational Health of Secondary
School Teachers® in Malaysia. Elixir International Journal, 85, 34189-
34193.

Arumugam, B., Arshad, M. M., Ismail, I. A. & Hamzah, S. R. (2019). Investigating
the link between transformational leadership style on succession planning
program in national secondary schools in Seremban District, Malaysia.
Development, 8(4): 201-241

Ary, D., Jacobs, L. C. & Sorensen, C. (2010). Introductions to research in
education (8™ ed). Singapore: Wadsworth Cengage Learning.

Ary, D., Jacobs, L., Sorensen, C., & Walker, D. (2013). Introduction to research
in education. United States: Cengage Learning.

Attari, M. (2013). The impact of transformational leadership on nurse
psychological empowerment. International Journal of Hospital Research,
2(2):71-6.

Avolio, B. J., Zhu, W., Koh, W., & Bhatia, P. (2004). Transformational leadership
and organizational commitment: Mediating role of psychological
empowerment and moderating role of structural distance. Journal of
Organizational Behavior, 25, 951-968.

Ayman, R., & Korabik, K. (2010). Leadership: Why gender and culture matter.
American Psychologist, 65(3), 157.

Azizi, Y., Gooh M. L., Halimah, M., & Asiah S. (2013). Fenomena janji temu,
cinta, perlakuan seks dan hubungannya dengan masalah kebimbangan
sosial pelajr-pelajar sekolah menengah. Prosiding Persidangan
Antarabangsa dan Pertandingan Inovasi Kaunseling dan Pendidikan 2013.
pg.250-261.

Azman Ismail, Hasan Al-Banna Mohamed, Ahmad Zaidi Sulaiman, Mohd
Hamran Mohamad & Munirah Hanim Yusuf (2011). An Empirical Study of
the Relationship between Transformational Leadership, Empowerment and
Organizational Commitment. Business and Economics Research Journal,
2(1): 89-107

246



Baldwin, L., Coney, F., Fardig, D., & Thomas, R. (1993). School effectiveness
guestionnaire. San Antonio, TX: The Psychological Corporation

Balyer, A. (2012). Transformational Leadership Behaviors of School Principals:
A Qualitative Research Based on Teachers’ Perception. International
Online Journal of Educational Sciences, 4 (3), 581-591.

Baron, R. M. & Kenny, D. A. (1986). The moderator-mediator variable distinction
in social psychological research: conceptual, strategic, and statistical
considerations. Journal of Personality and Social Psychology, 51(6), 1117-
1182

Bartunek, J. M., Greenberg, D., & Davidson, B. (1999). Consistent and
inconsistent impacts of a teacher-led empowerment initiative in a federation
of schools. Journal of Applied Behavioral Science, 35, 457-478

Bass, B. M. (1985). Leadership and performance beyond expectations. New
York: Free Press.

Bass, B.M. & Avolio, B.J. (eds.) (1994). Improving organizational effectiveness
through transformational leadership. Thousand Oaks, CA: Sage.

Bass, B.M. & Avolio, B.J. (1998). Improving organizational effectiveness through
transformational leadership in Leading Organisations: Perspective for New
Era, edited by G. Hickman London: Sage Publications Limited: 135-139

Bass, B.M. (1998). Transformational leadership: Industrial, military, and
educational impact. Mahwali, NJ: Lawrence Erlbaum Associates.

Beiginia A, Sardari A, NajjariNejad H. (2010). Effect of staff cognitive
empowerment on reinforcing factors in labor productivity. Public
Management Perspective. 3:102-79.

Belchetz, D., & Leithwood, K. (2007). Successful leadership: Does context
matter and if so, how? In Successful Principal Leadership in Times of
Change (pp. 117138). Netherlands: Springer.

Berry, B., Daughtrey, A., & Wieder, A. (2010). A better system for schools:
Developing, supporting and retaining effective teachers. Retrieved from
Center for Teaching Quality: http://www.teachingquality.org

Bird, J. J., Wang, C., Watson, J. R., & Murray, L. (2009). Relationships among
principal authentic leadership and teacher trust and engagement
levels. Journal of School Leadership, 19(2), 153-171.

Blueprint, M. E. (2015). Blueprint 2013-2025. (2013). Preminary Report.
Preschool to Post-Secondary Education. Ministry of Education Malaysia.

Bogler, R. (2001). The influnce of leadership style on teacher job satosfaction.
Educational administration quarterly, 37(5): 662-683

247


http://www.teachingquality.org/

Bogler, R. & Nir, A. E. (2012),"The importance of teachers' perceived
organizational support to job satisfaction: What's empowerment got to do
with it?", Journal of Educational Administration, 50(3): 287 — 306

Bogler, R., Somech, A. (2004). Influence of teacher empowerment on teachers’
organizational commitment, professional commitment and organizational
citizenship behaviour in schools. Teaching and Teacher Education, 20:
277-289

Bolanle, A. O. (2013). Principas’ Leadership Skills and School Effectiveness:
The Case of South Wastern Nigeria. World Journal of Education, 3(5):26-
33

Branch, G. F., Hanushek, E. A., & Rivkin, S. G. (2013). School leaders
matter. Education Next, 13(1), 62-69.

Brookover, W.B. & Lezotte, L. W. (1979). Changes in school characteristics
coincident with changes in student achievement: Executive summary.
Institute for Research on Teaching, Michigan State University.

Brown, T. A. (2006). Confirmatory Factor Analysis for Applied Research. New
York: The Guilford Press.

Bruggencate, G., Luyten, H., Scheerens, J., & Sleegers, P. (2012). Modeling the
influence of school leaders on student achievement: How can school
leaders make a difference? Educational Administration Quarterly, 48(4),
699-732

Bryk, A. S., Sebring, P. B., Allensworth, E., Easton, J. Q., & Luppescu, S. (2010).
Organizing schools for improvement: Lessons from Chicago. Chicago:
University of Chicago Press.

Brunetti, G.J. (2001). Why do they teach? A study of job satisfaction among long-
term high school teachers. Teacher Education Quarterly, 28(2), 49-74.

Burns, J. M. (1978). Leadership. NY: Harper & Row.

Burns, J. M. (2003). Transforming leadership: A new pursuit of happiness. NY:
Atlantic Monthly Press. change. In J. Murphy&K. S. Louis (Eds.), Reshaping
the principalship (pp. 77-98). Thousand Oaks, CA: Corwin Press.

Byrne, B. M. (2010). Structural equation modeling with Amos: Basic concepts,
applications, and programming (2nd Ed.). New York, NY: Taylor and
Francis Group.

Chen, G., & Weikart, L. A. (2008). Student background, school climate, school

disorder, and student achievement: An empirical study of New York City's
middle schools. Journal of School Violence, 7(4), 3-20.

248



Chin, J. MC (2007). Meta-analysis of Transformational School Leadership
Effects on School Outcomes in Taiwan and the USA. Asia Pacific Education
Review, 8 (2): 166-177

Choi, N., & Chang, M. (2011). Interplay among school climate, gender, attitude
toward mathematics, and mathematics performance of middle school
students. Middle Grades Research Journal, 6(1).

Chua, Y. P. (2013). Mastering research statistics. Shah Alam: Mcgraw-Hill
Education.

Coleman, J. et al. (1966). Equity of Educational Opportunity. Washington, D.C:
U.S. Government Printing Office

Conger JA, Kanungo RN (1988). The empowerment process: Integrating theory
and practice. Acad. Manage. Rev., 13(3): 471-482.

Conger, J.A. & Kanungo, R.N. (1998). Charismatic leadership in organizations.
Thousand Oaks, CA: SAGE.

Conkin, D. J. (2005). Critiquing research for use in practice. Journal of Pediatric
Health Care, 19(3), 183-186.

Creswell, J. W. (2012). Educational Reasearch: Planning, Conducting and
Evaluating Quantitative and Qualitative Reasearch, 4th Eds. Boston:
Pearson Education Inc.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed
methods approaches. Thousand Oaks: Sage publications.

Dahiru, A. S., Basri, R. & Pihie, A. L. (2017). Effective School Charactheristics
as Antecedents of Teacher Empowerment. World Applied Sciences
Journal, 35(7), 1156-1161.

Dahiru, A. S., & Gbolahan, K. O. (2022). Mediating Role of Teacher
Empowerment on the Relationship between Instructional Leadership and
School Effectiveness. International Journal of Academic Research in
Business and Social Science, 12(2), 514-528.

Dardas, L.A, & Ahmad, M.M. (2015). For father raising children with autism, do
coping strategies mediate or moderate the relationship between parenting
stress and quality of life? Research in Developmental Disabilities, 36, 620-
629

DeVellis, R.-F. (1991). Scale development: Theory and applications. Newbury
Park, CA: Sage.

Diana, M. (2022). The importance of transformational leadership in

organisations. Scientific Research And Education In The Air Force. 127-
131. DOI: 1019062/2247-3173.2022.23.19

249



Dobbie, W., & Fryer Jr, R. G. (2011). Getting beneath the Veil of Effective
Schools: Evidence from New York City. NBER Working Paper No.
17632. National Bureau of Economic Research.

Dorina Rapti (2013). School Climate as an Important Conponent in School
Effectiveness, Academicus International Scientific Journal, (8): 110-125

Duongjai Boonla & Saowanee Treputtharat (2014). The Relationship Between
the Leadership Style and School Effectiveness in School Under the Office
of Secondary Education Area 20, Procedia-Social and Behavioral
Sciences, 112: 491-996

Edmonds, R. (1979). Effective schools for the urban poor. Educational
leadership, 37(1), 15-24.

Edmonds, R., & Frederiksen (1979). Search for Effective schools. Educational
Leadership, 37, (1), 1-6. Retrived from ProQuest database.

Ellstrom, P.E. (1983). Four faces of educational organizations. Higher Education,
12: 231-241.

Emerson, A. L. (2012). The Benefits of Employee Empowerment. Journal of
Teachers Empowerment, 98: 573-582.

Enyi, G. S. (2015). Introduction to teaching profession and professional
development of teachers in Nigeria. Enugu: JTU Publishers.

Fadael, O. (2011). The relationship between school effectiveness and student
achievement: A study of middle school performance in Palm Beach County,
Florida since the implementation of NCLB. Capella University.

Farahani, M. F., Mirzamahamadi, M. H., Afsouran, N. R. & Saied Mohammadi,
S. (2014) The study of the relationship of organizational health of the
schools and that of the student’s academic achievement (A case study of
high schools of Kohkilouie and Boierahmad Province, Iran 2011). Procedia-
Social and Behavioral Science, 109: 628-633

Farhat Saleem, Zarhuna Naseem, Khalid Ibrahim, Ashiq Hussain & Muhammad
Azeem (2012). Determinant of School Effectiveness: A Study at Punjab
Level. International Journal of Humanities and Social Science, 2 (14): 242-
251

Farrell, A. M. (2010). Insufficient discriminant validity: a comment on Bove,
Pervan, Beatty, and Shiu (2009). Journal of Business Research, 63(3),
324-327.

Fatahian, Sima (2010). Comparing realization degree of transformational
leadership components at management levels (senior, middle, executive)
of Isfahan and medical sciences Universities, M.A thesis, Department of
psychological and educational sciences, Isfahan University

250



Fatemeh Azimi Amoli & Maryam Youran (2014). Delving the relationship
between teacher empowerment and job satisfaction among Iranian EFL
Teachers in Tehran Aviation University, Theory and Practices in Language
Studies: Academy Publisher, 4(4): 771-777

Fleming, T., & Raptis, H. (2003). Reframing education: How to create effective
schools. Commentary-CD Howe Institute, (188), 1.

Firmansyah, F., Prasojo, L. D., Jaedun, A., & Retnawati, H., (2022).
Transformational leadership effect on teacher performance in Asia: A meta-
analysis. Cypriot Journal of Educational Science. 17(6), 2127-2146.

Fornell, C. and D.F. Larcker (1981). Evaluating Structural Equation Models with
Unobservable Variables and Measurement Error. Journal of Marketing
Research, 18(1), 41-54.

Fraenkel, Jack R, Norman E. Wallen, and Helen H. Hyu. (2012). How to Design
and Evaluate Research in Education (8th -Ed). New York, NY: McGraw
Hall, Inc.

Freiberg, H. J., & Stein, T. A. (1999). Measuring, improving and sustaining
healthy learning environments. School climate: Measuring, improving and
sustaining healthy learning environments, 11.

Freire, P. (2004). Pedagogy of the oppressed. New York: The Continuum
International Publishing Group, Inc.

Gall, J. P., Gall, M. D. & Borg, W. R. (2005). Appling Educational Research: A
Practical Guide (5thed). London: Pearson Education

George, D., & Mallery, P. (2001). SPSS for windows: 10.0 Update.
Massachusetts: Allyn & Bacon.

Ghagar, M. N. A,, Othman, R., & Mohammadpour, E. (2011). Multilevel analysis
of achievement in mathematics of Malaysian and Singaporean students.
Journal of Educational Psychology and Counseling, 2, 285-304.

Ghani, M. F. A. (2008). The development of school effectiveness and
improvement model. (Unpublished Doctoral Dissertation). University of
Malaya, Malaysia.

Ghani, M. F. B. A. (2012). The practices of effective schools in the selected
excellent Asian schools: A comparative study. Global Business and
Economics Research Journal, 1(1), 32-44.

Ghani, M. F. A., Siragj, S., Radzi, N. M., & Elham, F. (2011). School effectiveness
and improvement practices in excellent schools in Malaysia and Brunei.
Procedia-Social and Behavioural Sciences, 15 (9), 1705-1712.

Ghavifekr, S., Hoon, A. L. S., Ling, H. F. & Ching, T. M. (2014). Head of
Departments as Transformational Leaders in Schools: Issues and

251



Challenges. Malaysia Online Journal of Educational Management, 2(3):
1625

Gill, A., Mand, H. S., Culpepper, A., Mathur, N., & Bhutani, S. (2011). The
relations of transformational leadership and empowerment with student
perceived academic performance: A study among Indian commerce
students. Business and Economics Journal, 34, 1-9. Retrieved from
http://www.astonjournals.com

Goudarzi, A. & Gaminiam, V. (2003). Principle, foundation and the theories of
the organizational climate, Jhad daneshgani, publication of Isfan branch,
second ed.

Gorard S. (2003). The role of numbers in social science research: quantitative
methods made easy, London: Continuum

Gilsen, F. U., & Celik, O. (2021). Secondary School Teachers' Effective School
Perception. The Role of School Culture and Teacher
Empowerment. International Journal of Progressive Education, 17(5): 332-
344,

Gumuslugle, J. & Sey, A. (2008). Transformational leadership, creativity, and
organizational innovation. Journal of business research: 1-13.

Habi, R. & Witike, J. S. (2022). Investigating the influence of leadership styles on
teachers’ job satisfaction in the Tanzanian Context. Asian Journal of
Education and Social Studies: 16-21

Habib Ismail & Zaimah Ramli (2012). Persidangan Kebangsaan Ekonomi
Malaysia ke VII (PERKEM VII). Transformasi Ekonomi dan Sosial Ke Arah
Negara Maju. 2:1471 — 1478

Haidi Entoh & Mohd. Khairuddin Abdullah (2019). Pengaruh Iklim Organisasi
Sekolah Terhadap Kesedaran Metakognisi dalam kalangan Guru-Guru
Sekolah Rendah di Zon Pulau, Utara Sabah. Malaysian Journal of Social
Sciences and Humanities, 4(1), 60-73.

Hair J. F., Black W. C., Babin B. J., Anderson R. E. (2010). Multivariate Data
Analysis, 7th Eds. Wilmington, DE: Pearson Prentice Hall.

Halpin, Andrew (1996). Theory and Research in Administration. MacMillan Co.
New York, New York.

Hallinger, P. (2008). A review of PIMRS studies of principal instructional
leadership: Assessment of progress over 25 years. Paper prepared for
presentation at the annual meeting of the American Educational Research
Association (AERA) May 14, 2008, New York.

Hallinger, P. (2003). Leading educational change: Reflections on the practice of
instructional and transformational leadership. Cambridge Journal of
Education, 33(3): 329-352.

252



Hallinger, P. & Heck, R. H. (1998). Exploring the principals’ contribution to school
effectiveness: 1990-1995. School Effectiveness and School Improvement,
9(2): 157-191.

Hallinger, P., Murphy, J. F. (1985). Asessing the instructional management
behavior of principals. The Elementary School Journal, 86(2): 217-247

Hanley, S. J. & Abell, S. C. (2002). Maslow and relatedness: creating an
interpersonal model of self-actualization. Journal of Humanistic
Psychology, 42(4): 37-57

Hanson, E.M. (1996). Educational Administration and Organizational Behaviour.
(Eds.). United States: Allyn and Bacon

Harkness, J. A., & Schoua-Glusberg, A. S. (1998). Questionnaires in translation.
In J. A. Harkness (Ed.), Cross-cultural survey equivalence (pp.87-126).
ZUMA-Nachrichten Spezial, 3. Mannheim, Germany: ZUMA

Heng, Z. M., Zuraidah Abdullah., Aan Komariah., Dedy Achmad Kurniady,
Taufani C. Kurniatune., Dadang Lukman Hakim., Muthahharoh Thabhir., &
Siti Nurlatifah. (2020). Transformational Leadership of Headmasters and
Professional Learning Communities in Primary Schools, Majung Perak.
International Journal of Innovation, Creativity and Change, 12 (5), 467-481

Houtte, M. V., & Maele, D. V. (2011). The Black Box Revelation: in Search of
Conceptual Clarity Regarding Climate and Culture in School Effectiveness
Research. Oxford Review of Education Aquatic, 37(4), 505-524.

Hoy, W. K., Hoffman, J., Sabo, D. & Bliss, R. (1996). The Organizational climate
of middle schools: The development and test pf the OCDQ-RM. Journal of
Educational Administration, 34(1): 41-49

Hoy, W. and C. Miskel (1990). Educational administration. New York: Random
House

Hoy, W. K., & Miskel, C. G. (2010). Egitim Yénetimi (Cev. Ed. S. Turan)
[Educational administration (Trans. Ed. S. Turan)]. Ankara, Turkey: Nobel.

Hoy, W. K. & Miskel, C. G. (2001). Educational administration: Theory, research,
and practice (6th edition). New York: McGraw-Hill.

Hoy, W. K. & Sabo, D. J. (1998). Quality Middle School: Open and Healthy.
California: Corwin Press Inc.

Hoy, W. K., Sweetland, S. R., & Smith, P. A. (2002). Toward an organizational
model of achievement in high schools: The significance of collective
efficacy. Educational Administration Quarterly, 38, 77-93

Hoy, W. K., Smith, P. A., and Sweetland, S. R. (2002). The development of the
organizational climate index for high schools: Its measure and relationship
to faculty trust. The High School Journal, 86(2): 38-49.

253



Hoy, W. K., Tarter, C. J. & Kottkamp, R. (1991). Open schools/ healthy schools:
measuring organizational climate. New bury Park, CA: Sage

Hoy, W.K. & Miskel, C.G. (2008). Educational administration: Theory, research
and practice, 8th edition. Boston: McGraw-Hill.

Hoy, W.K. & Miskel, C.G. (2013). Educational administration: Theory, research
and practice (9th edition). New York: McGraw-Hill.

Hussien Mahmood (1993). Kepimpinan dan Keberkesanan Sekolah. Kuala
Lumpur: DBP

Hwa, C. L. (2008). The impact of principal’s transformational democratic
leadership style on teachers’ job satisfaction and commitment. Unpublished
PhD Dissertation. USM. Penang.

ljaz Ahmad Tatlah & Muhammad Zafar Igbal (2012). Leadership Style and
School Effectiveness: Empirical Evidence from Secondary School.
Procedia-Social and Behavioral Sciences, 69: 790-797

Ismail, A., Mohamed, H., Sulaiman, A. Z., Mohamad, M. H., & Yusuf, M. (2011).
An empirical study of the relationship between transformational leadership,
empowerment and organizational commitment. Business and Economics
Research Journal, 2(1), 89-107.

Istikomah. (2020). Pengaruh gaya kepemimpinan kepala sekolah terhadap
efektivitas sekolah pada Sekolah Menengah Kejuruan Negeri di Provinsi
Jambi [The effect of principal’s leadership style on school effectiveness in
State Vocational Secondary School in Jambi Province]. Prokurasi Edukasi
J. Manajemen Pendidikan Islam, 1, 1-10.

lyer, M. G. (2008). Current Views of the Characteristics of School Effectiveness
in the Context of National Secondary Schools from the Perceptions of
Principals, Heads of Department and Teachers in Kuala Lumpur, Malaysia,
PhD, University of Leicester, England.

Jack, B., 2010. Organizational climate. Survival Guide for Managers, 35(6): 280
- 293

Jamilah Man, Yahya Don & Siti Noor Ismail (2016). Kepimpinan
Transformational dan Kualiti Guru Generasi Y. Jurnal Kepimpinan
Pendidikan, 3(1): 29-32.

Johnson, B., & Stevens, J. J. (2006). Student achievement and elementary
teachers' perceptions of school climate. Learning Environments
Research, 9(2), 111.

Kalshoven, K., Boon, C.T. (2012). Ethical leadership, employee well-being, and

helping: The moderating role of human resource management. Journal of
Personnel Psychology, 11, 60-68.

254



Kamaruddin, K. (2011). Management of Effective Schools in Malaysia: Issues
and Challenges, University Pendidikan Sultan Idris, Malaysia.

Kanter, R. M. (1993). Men and women of the corporation (2nd ed.). New York,
NY: Basic Books.

Kast, F. E. and J.E. Rosenzweig (1985). Organization and management: A
system and contingency approach. New York: McGraw-Hill

Katz, D. and R.L. Kahn, (1978). The social psychology of organization. New
York: Wiley

Kefalidou, F., Vassilakis, N., Pitsalidis, K. (2015). Soma Aspects of Professional
Empowerment to Improve Job Satisfaction of Primary School Teachers.
American Journal of Educational Research, 3(12): 1489-1495

Kementerian Pendidikan Malaysia (2013). Pelan Induk Pembangunan
Pendidikan Malaysia 2013-2025. Putrajaya: Kementerian Pendidikan
Malaysia

Kenayathulla, H. B. (2014). Ethical Issues in the Malaysian Education System.
Educational Philosophy and Theory, 47(5), 440-454

Khalip Musa (2013). Study of Transformational Leadership in Malaysia Changing
Education environment: A Case of High Performing Schools. Management
Research Journal, 2(1): 69-79

Khanmohammadi Otaghsara, Morteza and Mohseni, Abbas (2010), Studying the
impact of leadership styles (transformational, transactional,
noninterference) on psychological empowerment, 24th International
Electricity Conference

Khuninkeeree, H., Yusof, M. R., Maruf, I. R., Tuan Mat, T. R., & Mohd Sofian, F.
N. R. (2022), Enhancing School Effectiveness by Implementing Identified
and Intrinsic Motivation among Primary School Teachers. Frontiers in
Education (p. 191). Frontiers.

King. J.C. (2018). Organizational Climate in Texas Private Schools. (Doctoral
Dissertation). The Graduate Faculty of University of Texas

Kirika. J. I. (2011). Empowering Teachers: The Influence of Transformational
Leadership in Christian Schools. (Doctoral Dissertation). The Faculty of the
School of Education, Liberty University

Kok, K. H. (2020). PISA 2018 and Malaysia. International Journal in Advanced
Research in Education and Society, 2(3), 12-18.

Konting, M.M. (2005). Kaedah Penyelidikan Pendidikan. Edisi ke-7. Kuala
Lumpur: Dewan Bahasa dan Pustaka

255



Koundyannan, T., Abdul Kadir, S., Basri. R, and Ayub, A. F. M. (2020). Predictors
of School Effectiveness: School Culture and Climate of Sekolah
Kebangsaan Malaysia. International Journal of Academic Research in
Business and Social Sciences. 10(11), 866-878.

Klein & S. W. J. Kozlowski (Eds.), Multilevel theory, research and methods in
organizations: Foundations, extensions, and new directions (pp. 3-90). San
Francisco, CA: Jossey-Bass.

Krejcie, R. V. & Mogan, D. W. (1970). Determining sample size for research
activities. Educational and Psychological Measurement, 30(3): 607-610.

Lei Mee Thien & Nordin Abd Razak (2012). A Proposed Framawork of School
Organization from Open System and Multilevel Organization Theories.
World Applied Science Journal, 20(6): 889-899

Leithwood, K. ((1992). The Move Toward Transformational Leadership.
Educational Leadership, 49(5): 8-12

Leithwood, K. (2012). The Ontario Leadership Framework: with a Discussion of
the Research Foundations. Ontario: The Ontario Institute for Educational
Leadership.

Leithwood, K. & Jantzi, D. (2000). The effects of transformational leadership on
organizational conditions and student engagement with school. Journal of
Educational Administration, 38(2): 112-129.

Leithwood, K., Jantzi, D., Earl, L., Watson, N. Levin, B. & Fullan, M. (2004).
Strategic leadership for large scale reform: the case of England’s national
literacy and numerary strategy. School Leadership & Management, 24(1),
57-79

Leithwood, K. & Jantzi, D. (2006). Transformational school leadership for large
scale reform; effects on students, teachers and their classroom practices.
School Effectiveness and School Improvement, 17(2), 201-228.

Leithwood, K. (Ed.) (2000). Understanding schools as intelligent systems. CT:
JAIl Press

Leithwood, K., Begley, P. T., Cousins, J. B. (1994). Developing expert leadership
for future schools. Falmer. London.

Leithwood, K. Duke, D. (1999). A century’s quest to understanding school
leadership. In J. Murphy & L. Seashore (Eds.), Handbook of Research on
Educational Administration. 2nd ed. (pp. 45-73). San Francisco: Jossey-
Bass

Leithwood, K., & Levin, B. (2010). Understanding how leadership influences

student learning. International Encyclopedia of Education. Oxford, UK:
Elsevier.

256



Leithwood, K. & Jantzi, D. (1990). Transformational Leadership: How principal
can help reform school cultures. School Effectiveness and School
Improvement, 1(4): 249-280

Leithwood, K., Jantzi, D. & Steinbach, R. (1999). Changing leadership for
changing times. Buckingham, UK: Open University Press.

Leithwood, K., Jantzi, D., & Steinbach, R. (2002). Leadership practices for
accountable schools. In K. Leithwood., P. Hallinger (Eds.), Second
International Handbook of Educational Leadership and Administration Part
2, (pp.849-879). Dordrecht: Kluwer.

Leithwood,K. (1995). Cognitive perspectives on leadership. Journal of School
Leadership, 5, 115-135.

Leithwood,K.,& Jantzi,D. (1990). Transformational leadership: How principals
can help reform school cultures. School effectiveness and school
improvement, 1(4), 249-280.

Leithwood,K.,& Jantzi, D. (1995). Explaining variation in teachers’ perception of
principals’ leadership: A replication. Journal of Educatiobnal Administration,
35(4): 312-331

Leithwood,K.,Jantzi,D.,& Steinbach,R. (1998). Leadership and other conditions
which foster organizational learning in schools. In K. Leithwood & K. S.
Louis (Eds.), Organizational learning in schools (pp. 67-92). Lisse: Swets &
Zeitlinger.

Leithwood,K.,Jantzi,D.,& Steinbach,R. (1999). Changing leadership for
changing times. Philadelphia: Open University Press.

Leithwood, K., Harris, A., & Hopkins, D. (2008). Seven strong claims about
successful school leadership. School leadership and management, 28(1),
27-42.

Leithwood, K., & Sun, J. (2012). The nature and effects of transformational
school leadership a meta-analytic review of unpublished research.
Educational Administration Quarterly, 48(3), 387-423.

Levine, D. U. & Lezotte, L. W. (1990). Unusually effective schools: A review and
analysis of research and practice. Madison, WI: National Centre for
Effectiven Schools Research and Development.

Lezotte, L. W. (1991). Correlates of Effective Schools: The first and second
generation. Okemos, MI: Effective School Product, Ltd

Lezotte, L. W. (2001). Revolutionary and evolutionary: The effective school
movement. Okemos, ML: Effective Schools Product, Ltd.

Lezotte, L. W. (2010). What effectiove schools do: Re-envisioning the correlates.
Indianapolis. IN: SolutionTree.

257



Lezotte, L. W. & Brancroft, B. (1985). Grrowing use of Effective Schools Model
for School Improvement. Educational Leadership, 42(3): 23-27

Lezotte, KM. & Snyder, KM. (2011). What Effective Schools Do: Re-Envisioning
the Correlates, Bloomington, IN : Solution Tree Press.

Ling. T. P., & Pihie, Z. A. L. (2014). Transformational School Leadership and
Malaysian Teachers’ Commitment in Structural Equation Modeling
Approach. In Proceedings of the Asian Pacific Conference on Educational
Management and Leadership (APCEMaL 2014): Shaping Global
Educational Leaders and Managers.

Lintner, J. D. (2008). The relationship between perceived teacher empowerment
and principal use of power. Auburn University.

Lyle, S. (2018). The relative contribution of transformational leadership,
socioeconomic status, and years of principal experience on overall school
effectiveness. (Doctoral Dessertation). University of Alabama at
Birmingham.

Madison, L.A. (2002). “The effect of supervisory level of authority and leadership
style on elementary school climate and teacher job satisfaction”, ProQuest
Information and Learning, January, p.90. May/June 2008, 42-45

Malaysia Educational Statistics (2016). Educational Planning and Research
Division.

Malhotra, N.K. (2007). Marketing Research (5th Ed.). New Jersey: Pearson
Education.

Maniam, I. D., Hassan, A., Abdullah, A. Majid, N. A. (2020). Teacher’s Perception
on Transformational Leadership Based on Primary Schools in Peninsular
Malaysia. International Journal of Humanities Social Sciences and
Education, 7(8), 88-97. doi: https://doi.org/10.20431/2349-0381.07080010

Manla, V. H. (2021). School Climate: Its Impact on Teachers’ Commitment and
School Performance. Journal of World Englishes and Educational
Practices, 3(2), 21-35.

McCaffreey, J. (2008). International training module. Boston: Prentice Hall

Md. Yusuf, A. (2010). Amalan akhlak sosial Islam dalam kalangan pelajar
bermasalah disiplin di sekolah menengah kebangsaan di negeri Pahang.
(Master Theses in Education), Universiti Kebangsaan Malaysia.

Merrion, S. B. & Simpson, E. L. (2000). A guide to research for educator and
trainers of adults (Updated 2" ed) Malabar, FL: Krieger.

Meyerson, S. L. & Kline, T. J. B. (2008). Psychological and environmental
empowerment: Antecedents and consequences. Leadership &
Organizational Development Journal, 29(5), 444-460.

258



Mohamed Hussin, M. S., & Ab Rahman, R. (2020). Pengaruh Iklim sekolah dan
Komitment Kerja Guru di Malaysia. Jurnal Penyelidikan Sains Sosial, 3(9),
101-113.

Mohammed Sani Ibrahim, Simin Ghavifekr, Sii Ling, Saedh Siraj & Mohd Ibrahim
K. Azeez (2014). Can transformational leadership influence on teachers’
commitment towards organization, teaching profession, and students
learning? A quantitative analysis. Asia Pacific Educ. Rev., 15:177-190

Mohd Majid Konting (2016). Teaching for Quality Learning a Leadership
Challenge. Inaugural Lecture series. Universiti Putra Malaysia Press

Mohd Najib Abd. Ghafar (2003). Rekabentuk Tinjauan Soal Selidik Pendidikan,
Johor: Penerbit Universiti Teknologi Malaysia.

Mohd Razman, Awang (2014). Pengaruh Amalam Kepimpinan Penolong Kanan
Pentadbiran dan Iklim Sekolah Sihat ke atas Komitment Guru di Sekolah
Menengah Kluster Kecemerlangan, PhD Thesis, University Utara Malaysia.

Mohd Suhaimi Mohamed Ali, Sharifah Md Nor & Zaidatol Akmaliah Lope Pihie.
(2007). Amalan kepimpinan pengajaran pengetua sekolah menengah luar
bandar. Kertas kerja Seminar Nasional Bidang dan Kepimpinan Pendidikan
Ke-14, 2007, Institut Aminuddin Baki, Genting Highlands.

Mokhtar, S., Othman, L.W., lbrahim, M. A., Esa, M. S., Majumah, A. S. A. R.,
Yusoff, M. S., & Ationg, R. (2021). Implementasi Kepimpinan Transformasi
Dalam Kalangan Pentadbir Sekolah Di Daerah Sandakan: Satu Tinjauan.
Journal of Islamic, Social, Economics and Development (JISED), 6(38),
202-216

Moolenaar, N. M., Daly, A. J. & Sleegers, P. J. C. (2010). Occupying the principal
position: examining relationships between transformational leadership,
social network position, and schools’ innovative climate. Educational
Administration Quarterly, 46(5), 623— 670.

Moore, W. P., & Esselman, M. E. (1992). Teacher efficacy, empowerment, and
a focused instructional climate: Does student achievement benefit? Paper
presented at the annual meeting of the American Educational Research
Association, San Francisco.

Moran K. A. (2015). Teacher Empowerment. School Administrats Leading
Teachers to Lead. (Doctoral Dissertation). Educational Leadership
Program in the Younstown State University

Mortimore, P., Sammons, P. and Thomas, S. (1995), ‘School Effectiveness and
Value added Measures’ in Mortimore, P. ‘Key Characteristics of effective
Schools’, paper presented at Effective Schools Seminar, Ministry of
Education Malaysia, 13-14 July 1995.

259



Muhammad Faizal A. Ghani (2012). Amalan Kecemerlangan Sekolah dalam
Kalangan Dua Jenis Sekolah Berprestasi Tinggi di Malaysia. ATIKAH, 2(2):
207-234

Muhammad Faizal A. Ghani, Saedah Siraj, Norfariza Mohd Radzi, Faisol Elham
(2011). School Effectiveness and Improvement Practices in Excellent
Schools in Malaysia and Brunei. Procedia-Social Behavioral Sciences,25:
1705-1712

Muhammad Faizal A. Ghani, Saedah Siraj, Radzuan Kassim, Husaina Banu
Kenayathulla, Shahril @ Charil Marzuki & Faisal Elham (2013). Amalan
Sekolah Cemerlang di Sekolah Berasrama Penuh dan Sekolah Menengah
Kebangsaan Agama: Satu Perbandingan. The Online Journal of Islamic
Education, 1(2): 30-50

Muhyiddin Yassin (2013). Ucapan Penggulungan: Perhimpunan Agung UMNO
2013. Dewan Merdeka, Pusat Dagangan Dunia Putra (PWTC).

Munian, S., & Hasan, S. (2020). Hubungan antara kepimpinan transformasi guru
besar dengan komitmen kerja dalam kalangan guru sekolah rendah di
Daerah Kulim Bandar Baharu, Kedah. Malaysian Journal of Social
Sciences and Humanities (MJSSH), 5(6), 136-150.

Najib Abdul Razak (2011). “Ucapan Bajet Tahun 2011”. Tersedia [online] dalam
ttp://mww.treasury.gov.my/pdf/bajet/ubll.pdf [dilayari di Langkawi,
Malaysia: 10hb April 2014].

Nejad, F. H. (2014). To Investigate the Relationship Between Ethical Leadership
and Teacher Empowerment. Indian Journal of Fundamental and Applied
Life Sciences, 4(1): 1892-1896

Nik Sasliza Nik Saberi, & Mohd Izham Mohd Hamzah (2020). Amalan
kepimpinan lestari guru besar dan keberkesanan sekolah kebangsaan di
Hulu Langat, Selangor. Jurnal Kepimpinan Pendidikan, 7(3), 20-37.

Nizam, S. A. & Adil, M. S. (2014). Determinants of Teacher’s Job Satisfaction:
Evidance from the Promary and Secondary School of Karachi. Journal of
Education and Sicial Sciences, 2(2): 109-126

Northouse, P.G. (2001). Leadership: Theory and practice. Thousand Oaks, CA:
SAGE.

Nurdan Ozaralli (2015). Linking empowering leader to creativity: the moderating
role of psychological (felt) empowerment. Procedia-Social and Behavioral
Sciences, 181, 366-376

Nurharani, S., Norshidah, N., & Afni Anida, A. (2013). Rekindle teacher's
organizational commitment: The effect of transformational leadership
behavior. Procedia - Social and Behavioral Sciences, 90: 566-574.
doi:10.1016/j.sbspro.2013.07.127

260



Nyagosia, Waweru & Njuguna (2013) Factors influencing Academic
achievements in public secondary schools in Central Kenya . An effective
school perspective, 2(2)

Oges, F. (2011). The Relationship between School Effectiveness and Student
Achievement: A Study of Middle School Performance in Palm Beach
County. (Doctoral Dissertation). Capella University, 129, 3465882

Othman, C. & Kasuma, J. (2017). Relationship of school climate dimensions and
teachers’ commitment. International Journal of Advanced and Applied
Sciences. 4(3), 94-100.

Omardin Ashaari (1996). Pengurusan Sekolah. Kuala Lumpur: Utusan

Owens, R.G. (1981). Organizational behaviour in education. Englewood Cliffs,
NJ: Prentice-Hall.

Ozaralli, N. (2002). Effects of transformational leadership on empowerment and
team effectiveness. Leadership and Organization Development Journal,
24(6), 335-344

Piccolo, R. F. & Colquiltt, J. A. (2006). Transformational leadership and job
behaviors: The mediating role of core job characteristics. Academy of
Management Journal, 49(2): 327-340.

Pihie, Z. A. L., & Elias, H. (2001). Perceptions of Aspiring Malaysian Principals
on Transactional, Transformational and Instructional Leadership
Behaviours. Pertanika Journal of Social Sciences & Humanities, 10(1), 63-
71.

Planning and Policy Research Division (2012). Interim Strategic Plan, Ministry of
Education Malaysia 2011-2020.

Podsokoff, P., MacKenzie, S., Moorman, R., & Fetter, R. (1990).
Transformational leader behaviours and their effects on followers® trust in
leader satisfaction, and organizational citizenship behaviours. The
Leadership Quarterly, 1(2), 107-142.

Prasetia, |., Melfayetty, S., and Dewi, R. (2020). The effect of transformational
leadership and academic optimism culture on teacher empowerment and
motivation along its impact on the effectiveness of Medan state junior high
school. International Journal of Language Research and Education
Studies, 4(2), 276-290.

Protheroe, N. (2008). Teacher Efficacy: What Is It and Does It
Matter? Principal, 87(5), 42-45

Quinn, R. W., and Quinn, R. E. Lift (2009). Becoming a Positive Force in Any
Situation. San Francisco, CA: Berrett-Koehler.

261



Rahimah Haji Ahmad & Simin Ghavifekr (2014). School Leadership for the 21st
Century: A Conceptual Overview. Malaysian Online Journal of Educational
Management, 2 (1): 48-61

Raman, A., Chi Ling, C., & Khalid, R. (2015). Relationship Between School
Climate and Teachers’ Commitment in an Excellent School of Kubang Pasu
District, Kedah, Malaysia. Mediterranean Journal of Social Sciences,
6(3S1), 163.

Randolph, K. A., & Myers, L. L. (2013). Basic statistics in multivariate analysis.
Pocket Guide to Social Work Research Methods. NY: Oxford University
Press.

Razak, N. A., Darmawan, |. G. N., Keeves, J. P. (2008). Cross-Cultural Views of
Teacher Commitment in Malaysia. What The West Can Learn from The
East. Asian Perspectives on The Psychology Of Learning And Motivation,
16(24), P. 101.

Reeves, D. B. (2010). Transforming professional development into student
results. Alexandria, VA: ASCD.

Reeves. J. B. (2010). Academic Optimism and Organizational Climate: An
Elementary School Effectiveness Test of Two Measures (Doctoral
Dissertation). Department of Educational Leadership, Policy, and
Technology Studies in the Graduate School, University of Alabama

Riyatuljannah, T. (2020). Peranan dan fungsi kepala sekolah dalam mewujudkan
sekolah efektif di lingkungan sekolah dasar [The role and function of
principals in creating effective schools in the primary school environment].
Al Aulad, 3, 1-13.

Robinson, V. M. J., Lloyd, C. A., & Rowe, K. J. (2008). The impact of leadership
on student outcomes: An analysis of the differential effects of leadership
types. Educational Administration Quarterly, 44(5), 635-674.

Rutledge, R. D. (2010). The Effects of Transformational Leadership on Academic
Optimism within Elementary Schools (Doctoral Dissertation). Department
of Educational Leadership, Policy, and Technology Studies in the Graduate
School, University of Alabama

Salleh, M. J., & Saidova, P. (2013). Best practice of transformational leadership
among multi-ethnic headteachers of primary schools, Malaysia. IOSR
Journal Of Humanities And Social Science (IOSR-JHSS), 9(3), 1-9.

Sagnak, M., Kuruoz, M., Polat, B, & Soylu, A. (2015). Transformational
leadership and innovative climate: An examination of the mediating effect
of psychological empowerment. Eurasian Journal of Educational Research.
60, 149-162 Doi: 10.14689/ejer.2015.60.9

Sammons, P. (2007). School effectiveness and equity: making connections.
CfBT Education Trust.www.cfbt.com

262



Sapian, N. R. B., Abdullah, R. B. B., Ghani, M. F. B. A., Abdullah, Z., & Omar, I.
M. B. (2020). The Relationship Between Principal’s Communication Style
and School Climate. In 3rd International Conference on Research of
Educational Administration and Management (ICREAM 2019) (pp. 197-
205). Atlantis Press.

Sayyed Mohsen Allameh, Marzieh Heydari, Sayyed Mohammad Reza Davoodi,
(2012). Studying the relationship between transformational leadership and
psychological empowerment of teachers in Abade Township. Social and
Behavioral Sciences, 31: 224 — 230

Scheerens, J. (2013). The use of theory in school effectiveness research
revisited. School effectiveness and school improvement, 24(1), 1-38.

Scheerens, J. (1992). Effective schooling. Research, theory and practice.
London: Cossell

Scheerens, J. (2005). Review of school and instructional effectiveness research.
Paper commissioned for the EFA Global Monitoring Report.

Scott, R. W. (2008). Organizations and organizing: Rational, natural, and open
systems perspectives. Upper Saddle River, NJ: Prentice Hall.

Sekaran, U. (2003). Research Methods for Business: A Skill Building Approach.
New York: John Willey and Sons.

Selvaraja, K., & Pihie, Z. L. (2015). The Relationship between School Culture
and School Innovativeness among National Type Tamil Primary Schools,
Sjk (T) S in Kuala Langat District, Selangor. International Journal of
Humanities Social Sciences and Education (IJHSSE), 2(1),126-137.

Senge, P. (2006). The fifth discipline: The art and practice of the learning
organization (re. ed.). New York, NY: Currency/Doubleday

Sharifah Maimunah bte Syed Zin & Lewin, K. M. (1993). Insights into Science
Education: Planning and Policy Priorities in Malaysia. Paris: UNESCO

Sharma, M. & Kaur, G. (2011). Workplace Empowerment and Organizational
Effectiveness: An Empirical Investigation of Indian Banking Sector.
Academy of Banking Studies Journal, 10(2), 105-120

Sharma, S. (2012). Instructional Leadership Model through Asian Principals’
Perspectives, presented at International Conference of Educational and
Management Innovation, Singapore, 2012. Press, Singapore

Sharp, D. C. (2009). A Study of the Relationship Between Teacher
Empowerment and Principal Effectiveness. (Doctoral dissertation). School
of Education of Baker University.

Shatzer, RH, Caldarella P, Hallam PR, Brown BL (2013). Comaparing the Effect
of Instructional and Transformational Leadership on Student Achievement:

263



Implications for Practice. Educational Management Administration &
Leadership, 42(4): 445-459

Short PM (1994). Defining teacher empowerment. Education, 114(4): 488-492.

Short PM, Greer JT, Melvin WM (1994). Creating empowered schools: Lessons
in change. J. Educ. Adm., 32 (4): 38-52.

Short PM, Rinehart JS (1992). Teacher empowerment and school climate. Paper
presented at the annual meeting of the American Educational Research
Association, San Francisco, CA, April.

Short, P. M., & Greer, J. T. (2002). Leadership in empowered schools: Themes
from innovative efforts. Merrill Prentice Hall, One Lake Street, Upper Saddle
River, NJ 07458.

Shouppe, G., & Pate, J. L. (2010). Teachers' perceptions of school climate,
principal leadership style and teacher behaviors on student academic
achievement. National Teacher Education Journal, 3(2).

Simin Ghavifekr, Mohamad Sani Ibrahim, Sii Ling, Saedah Siraj & Mohd Ibrahim
(2014). Can Transformational Leadership Influence on Teachers’
Commitment Towards Organization, Teaching Profession, and Student
Learning? A Quantitative Analysis, Asia Pacific Educ. Rev. 15: 177-190

Sirinides, P. M. (2009). Educational leadership and student achievement:
Pathways of Instructional Influence. (Doctoral dissertation). University of
Pennsylvania.

Siti Noor Binti Ismail & Yahya Bin Don (2015). Amalan Pengurusan Kualiti
Menyeluruh (TQM) dan Hubungannya dengan Gaya Kepimpinan
Pengetua. Jurnal Kepimpinan Pendidikan, 2(1)

Smith, R. (2000). The future of ITE: Principles and prospects. Asia-Pacific
Journal of Teacher Education, 28(1): 7-28

Standard Kualiti Pendidikan Malaysia gelombang 2 (SKPMg2). (2017). Jemaah
Nazir dan Jaminan Kualiti, Kementerian Pendidikan Malaysia.

Sprietzer, G. M. (1996). Social Structural Characteristic of Psychological
Empowerment. Academy of Management Journal, 39, 483-504

Squire-Kelly, V.D. (2012). The Relationship Between Teacher Empowerment
and Student Achievement. (Electronic Theses & Dissertations). Paper 406

Stewart, J. (2006). Transformational Leadership: An Evolving Concept
Examined through the Works of Burns, Bass, Avolio, and Leithwood.
Canadian Journal of Educational Administration and Policy, 54(16), 1-29.

Sukuna Vathi Vellasamy Veraya (2022). The Impact of The Headmasters’
Transformational Leadership Style on Teachers’ Organizational

264



Commitment At Tamil National Primary Schools In Kedah, Malaysia. EPRA
International Journal of Multidisciplinary Research, 8 (9), 262-270.

Sun, J., & Leithwood, K. (2012). Transformational school leadership effects on
student achievement. Leadership and Policy in Schools, 11(4), 418-451

Suraya, W., & Yunus, J. N. (2012). Principal leadership styles in high-academic
performance  of selected secondary schools in  Kelantan
Darulnaim. International Journal of Independent research and studies, 1(2),
57-67.

Sweetland, S. R. & Hoy, W. K. (2000). School Characteristic and Educational
Outcome: Towards an Organizational Model of Student Achievement in
Middle Schools. Educational Administration Quarterly, 36(5): 703-729

Tabachnick, B. G., & Fidell, L. S. (2007). Using multivariate statistics, 5" ed.
Boston, MA: Allyn and Bacon.

Tajasom, A., & Ahmad, Z. A. (2011). Principals' leadership style and school
climate: teachers' perspectives from Malaysia. International Journal of
Leadership in Public Services, 7(4): 314-333

Talebloo, B. (2015). Transformational Leadership, Organizational Citizenship
Behavior and School Effectiveness in Primary Schools, Selangor, Malaysia.
(Doctoral dissertation), The University Putra Malaysia, Malaysia.

Talebloo, B., Basri, R. B., Asmiran, S. B., & Hassan, A. (2015). Teachers’
Perceptions on Transformational Leadership Based on Demographic
Differences. Middle-East Journal of Scientific Research, 23(6), 1105-1113.

Talebloo, B., Basri, R. B., Asmiran, S. B., & Hassan, A. (2017). The Relationship
Between Transformational Leadership and Overall School Effectiveness in
Primary Schools, Selangor, Malaysia Based on Teachers Perception.
International Journal of Academic Research in Business and Social
Sciences, 7(14), 630-649.

Teh, P. L., Pihie, Z. A. L., Asimirin, S., & Foo, S. F. (2015). The influence of
transformational school leadership on teacher efficacy in Malaysian
secondary school teachers. International Journal of Social Science
Research, 3(2), 73—-85. doi.org/10.5296/ijssr.v3i2.7794

Thien, L. M., & Razak, N. A. (2012). A Proposed Framework of School
Organization from Open System and Multilevel Organization Theories.
World Applied Sciences Journal, 20(6), 889-899.

Thomas, K. & Velthouse, B. (1990). Cognitive Element of Empowerment: An
Interpretive Model of Intrinsic Motivation. Academic of Management
Review, 15(4): 666-681

Tika Wulandari, Riswanti Rini, Somiyah & Hasan Hariri. (2022). Transformational
principle leadership on teacher performance: A literature review.

265



International Journal Current Science Research and Review, 5(11), 4106-
4113.

Townsend, T. (2001). “Satan or Saviour? Reflection and Futures of School
Effectiveness and School Improvement Research”. Kertas Kkerja
dibentangkan dalam the International Congress for School Effectiveness
and School Improvement.

Tschannen-Moran, M., Parish, J., and DiPaola, M. (2006). School climate: the
interplay between interpersonal relationships and student achievement. J.
Sch. Leadership, 16, 386.

Tshabalala, T. & Ncube, A. C. (2014). The Role Played by School Climate on
School Effectiveness in Zimbabwean Secondary Schools: A Case Study of
Nkayi South Circuit. Asian Journal of Social Sciences and Management
Studies, 1(1): 29 — 34.

Tubbs, J. E., & Garner, M. (2008). The impact of school climate on school
outcomes. Journal of College Teaching & Learning (TLC), 5(9).

Veraya, S. V. V. (2022). The Impact of The Headmasters’ Transformational
Leadership Style on Teachers’ Organizational Commitment at Tamil
National Primary Schools in Kedah, Malaysia. International Journal of
Multidisciplinary Research, 8(9), 262-270.

Veeriah, J. Chua, Y. P., Siaw, Y. L., and Hoque, K.E. (2017). Teachers’
perception on the relationships between transformational leadership and
school culture in primary cluster schools. Malaysian Online Journal of
Educational Management, 5(4), 18-34.

Vijayarani A/P Mooniandy. (2007). Kepimpinan dan keberkesanan sekolah:
Kajian di beberapa sekolah SIKT di Wilayah Persekutuan Kuala Lumpur.
Tesis sarjana yang tidak diterbitkan. Universiti Malaya.

Voight, A., Hanson, T., O'Malley, M. & Adekanye, L. (2015). The racial school
climate gap: Within-school disparities in students’ experience of safety,
support, and connectedness. American Journal of Community Psychology,
56: 252-267.

Vos, D., van der Westhuizen, P., Mentz, P., & Ellis, S. (2012). Educators and the
quality of their work environment: An analysis of the organizational climate
in primary schools. South African Journal of Education, 32(1), 56-68.

Wagner,J.l.J.,Cummings,G.,Smith,D.L.,Olson,J.,Anderson,L.,&Warren,S.(2010
). The relationship between structural empowerment and psychological
empowerment for nurses: A systematic review. Journal of Nursing
Management, 18(4), 448-462.

Wahab, N. A., Ahmad, A. R,, Jelas, Z. M., Rahman, N. A., & Halim, L. (2014).
The Role and Perspectives of Administrators in the Schools of Orang Asli

266



Students: A Case Study in the State of Pahang. International Proceedings
of Economics Development and Research, 78(6), 27-33.

Wall, L. A. (2012). An Exploratory Study of Teacher Empowerment and
Technical Education in Kentucky. (Dissertations). Paper 38.

Wall, R. & Rinehart, J.S. (1998). School-based decision making and the
empowerment of secondary school teachers. Journal of School Leadership,
8(1): 49-64

Mahmud, W. M. W., Jalil, H. A., & Murad, M. A. A. (2014). Leadership patterns
among schools® administrators in Malaysia. Middle-East Journal of
Scientific Research, 19, 125-132.

Wan Mohamad Asyraf Bin Wan Afthanorhan, Sabri Ahmad, & lbrahim Mamat
(2014). Testing The Mediation Effect Using Covariance Based Structural
Equation Modeling with Amos. American International Journal of Research
in Humanities, Arts and Social Sciences, 6(2): 186-190.

Yu, H., Leithwood, K., & Jantzi, D. (2002). The effects of transformational
leadership on teachers' commitment to change in Hong Kong. Journal of
educational administration, 40(4), 368-389.

Yukl, G. (1998). Leadership in organizations. Englewood Cliffs: Prentice-Hall.

Yusof, M. A. M., Ismail, S. N., & Abdullah, A. S. (2020). Kepimpinan
Transformasional, Kepuasan Kerja Guru dan Peranan Iklim Sekolah
sebagai Mediator. Jurnal Kepimpinan Pendidikan, 7(2), 1-11.

Zainal, S., & Abdullah, M. Y. (2022). Program Transformasi Sekolah 2025
(TS25): Hubungan Amalan Kepimpinan Transformasional Pengetua Dan
Guru Besar Dengan Kepuasan Kerja Guru Sekolah Kohort 1 Zon
Selatan. Jurnal Kesidang, 7(1), 224-236.

Zakaria, M.Z., Ismail, S. N., Don, Y., & Yakob, W. R. W. (2021). Hubungan
Antara Kepimpinan Transformational Dengan Keberkesanan Sekolah Di
Sekolah-Sekolah TS25 Daerah Gua Musang Kelantan. International
Journal od Education, Psychology and Counseling, 6 (42), 204-214.

Zamir, N. A. (2020). A Review of School Effectiveness Theory for School

Improvement. International Journal of Academic Research in Business and
Social Sciences, 10(3), 113-123.

267





