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Pentaksiran Berasaskan Sekolah (PBS) adalah perubahan dalam penilaian 

pendidikan.  Transformasi yang berlaku ini membuka ruang perbincangan yang 

luas dari segi kesediaan, penerimaan, pengoperasian dan keprihatinan guru 

sebagai agen perubahan.  Perhatian harus diberikan kepada persediaan dari segi 

kognitif, emosi dan tingkahlaku  dalam memastikan guru melakukan amalan yang 

betul dan berterusan ketika melaksanakan pentaksiran.   Oleh itu, kajian ini 

menyumbangkan dapatan hubungan antara kesediaan, penerimaan, pengoperasian 

dan keprihatinan guru Kemahiran Hidup Bersepadu  Pertanian terhadap amalan 

mereka melaksanakan PBS. Kajian kuantitatif  berbentuk tinjauan ini 

menggunakan lima instrumen yang telah diadaptasi daripada instrumen asal, iaitu 

konstruk kesediaan, konstruk penerimaan, konstruk pengoperasian, konstruk 

keprihatinan dan  amalan sebagai pembolehubah bersandar.  Responden kajian 

dipilih secara rawak mudah daripada senarai nama guru yang mengajar 

Kemahiran Hidup Bersepadu Pertanian.  Soal selidik yang dihantar melalui pos 
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mendapat kadar pulangan sebanyak 80.5%, iaitu seramai 322 orang guru 

Kemahiran Hidup Bersepadu Pertanian daripada seluruh Malaysia.  Temu bual 

berasaskan soalan separa struktur juga dilakukan untuk mendapat maklum balas 

lebih jelas tentang bahagian-bahagian yang telah dikenal pasti.  Amalan guru 

menunjukkan min yang tinggi dalam melaksanakan PBS di sekolah. Hubungan 

kesediaan yang signifikan dengan amalan memperjelaskan bahawa latihan, 

pengetahuan dan kemahiran meningkatkan amalan guru melaksanakan 

pentaksiran di dalam bilik darjah.  Manakala hubungan signifikan antara 

penerimaan dengan amalan memberi isyarat bahawa  guru mempunyai 

kepercayaan, sikap dan kemahuan yang lemah  untuk melaksanakan PBS, begitu 

juga pengoperasian yang menunjukkan hubungan signifikan dengan amalan 

menjelaskan bahawa kesan pemantauan penyelarasan, kemudahan, kos dan masa 

juga memberi sumbangan kepada amalan guru  melaksanakan PBS di sekolah-

sekolah. Kajian menggunakan Concern-Based Adoption Model of Change-

CBAM, mendapati tahap keprihatinan guru menunjukkan peningkatan daripada 

tahap keprihatinan diri (self-concerns) ke tahap keprihatinan tugas (task concerns) 

tetapi menurun pada tahap keprihatinan kesan (impact concerns).  Hubungan yang 

signifikan ditunjukkan antara amalan dengan tahap kesan-kerjasama dan dengan 

tahap pengurusan, manakala tiada hubungan yang signifikan antara amalan 

dengan tahap maklumat-personal dan dengan tahap tumpuan semula, namun 

hubungan negatif  ditunjukkan antara amalan dengan kesedaran.  Ini menjelaskan 

bahawa guru telah menerima perubahan kepada pentaksiran sepenuhnya. Pada 

keseluruhannya, sungguhpun tahap keprihatinan guru adalah tinggi namun 

keprihatinan tersebut tidak disepadukan dengan amalan untuk menjadikan 

pelaksanaan PBS kekal berterusan. Ujian-t menunjukkan perbezaan signifikan 
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antara amalan guru yang mengikuti kursus dan tidak pernah mengikuti kursus, 

manakala tiada perbezaan signifikan antara amalan guru mengikut jantina.  Hasil 

ujian ANOVA satu hala mendapati perbezaan signifikan antara amalan guru 

mengikut pengalaman mengajar begitu juga perbezaan signifikan antara amalan 

guru mengikut jenis latihan perguruan. Namun, dapatan kajian menunjukkan tiada 

perbezaan signifikan antara amalan dengan kelulusan akademik.  Analisis regrasi 

pelbagai hierarki mendapati bahawa keprihatinan secara signifikan adalah 

mediator kepada model ramalan kesediaan, penerimaan dan pengoperasian 

terhadap amalan guru melaksanakan PBS.  Manakala konstruk kesediaan muncul 

sebagai peramal terbaik yang mempengaruhi amalan guru melaksanakan PBS, 

diikuti oleh penerimaan dan akhirnya pengoperasian.  Oleh itu, keseluruhan 

dapatan kajian menjelaskan tentang kepentingan kesediaan, penerimaan, 

pengoperasian dan keprihatinan guru dalam meningkatkan amalan guru 

melaksanakan PBS ketika ini.  
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School-based assessment (SBA) is a change in educational assessment. The 

transformation that occurs opens up the avenue for a broad discussion in the 

aspect of teachers’ readiness, acceptance, operation and  concern as the agents of 

change.  Attention should been given towards  preparation with respect to 

cognitive, emotion and behaviour to ensure that teachers conduct correct practices 

and sustainable when implementing the assessment.  As such, this study presents 

the result on relationships between readiness, acceptance, the operation and 

concern of teachers in integrated agricultural living skills towards the practice in 

implementing the SBA.  This quantitative study adopted a survey approach using 

five instruments that were adapted from the original source, that is the readiness 

construct, acceptance construct, operation construct, concern construct and 

practice as an independent variable.  The respondents were chosen randomly from 

a list of teachers teaching Integrated Agricultural Living Skills.  Questionnaires 
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were posted and received a response rate of 80.5%, that is 322 teachers in 

Integrated Agricultural Living Skills throughout Malaysia.  Interviews based on 

semi-structured questions were also conducted in order to obtain clearer feedbacks 

on  areas  that  had  been  identified.    Teachers’  practice  showed  a  high  mean  value  in  

implementing SBA in schools.  A significant relationship of readiness with 

teachers’  practice clarified that training,  knowledge  and  skills  increased  teachers’  

practices in implementing assessment in the classroom. Meanwhile, a significant 

relationship between acceptance and practice signaled that teachers did not have a 

strong level of belief, attitude and willingness to implement SBA, similarly a 

significant relationship between operation and practices clarified that the effects 

of monitored coordination, facilities, cost and time also contributed towards 

teachers’  practices   in   implementing SBA in schools.  The study using Concern-

Based Adoption Model of Change-CBAM revealed that the level of concern 

among teachers increased from self-concerned to task-concerned but then reduced 

to impact-concerned.  A significant relationship was shown between practices and 

level of consequence-collaboration and with level of management, while no 

significant relationship was shown between practices and stage of informational-

personal and the stage of refocusing, meanwhile negative  relationship was shown 

between practices and awareness.  This clarified that teachers had fully accepted 

the   change   in   assessment.      All   together,   even   though   the   stage   of   teachers’  

concern was high, the concern was not integrated with the practices so that the 

implementation of SBA is continuously maintained.  The t-test showed significant 

difference  between  teachers’  practices  who  attended  courses  and  those  who  never  

attended  a  course,  while  no  significant  difference  in  teachers’  practices  based  on  

gender.  Results obtained from one-way ANOVA showed significant difference in  
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teachers’  practices  based  on   teaching  experience,  and  also  significantly  different  

in   teachers’   practices   based   on   types   of   teacher   training.      In   addition,   results  

showed no significant difference between practice and academic qualification.  A 

multi-hierarchical regression analysis revealed that the significance of concern 

was a mediator to the predictive model of readiness, acceptance and operation 

towards   teachers’   practices   in   implementing   SBA.      Meanwhile, readiness 

construct   emerged   as   the   best   predictor   that   influenced   teachers’   practices   in  

implementing SBA, followed by acceptance and lastly operation. Therefore, the 

overall   result   of   the   study   clarified   the   importance   of   teacher’s   readiness,  

acceptance,   operation   and   concern   in   elevating   teachers’   practices   in  

implementing PBS currently.    
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