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Objektif kajian ini adalah untuk mengkaji budaya sekolah berkesan dan 

budaya sekolah kurang berkesan mengikut persepsi guru sekolah masing 

masing. Kajian ini dilakukan atas andaian bahawa semua sekolah 

menjalankan proses penambahbaikan sekolah dalam usaha mencapai 

kecemerlangan. Kajian ini menggunakan Model Pembentukan Budaya 

Sekolah Ke Arah Penambahbaikan Sekolah Cavanagh (1997) yang 

menekankan  enam dimensi budaya sekolah dalam proses penambahbaikan 

iaitu kepimpinan transformasi, penekanan terhadap pembelajaran, efikasi 

guru, perkongsian matlamat, kolaborasi dan kesejawatan. Seramai 169 

orang guru dipilih secara rawak sebagai sampel kajian. Kajian melibatkan 

dua jenis sekolah iaitu dua buah  sekolah berkesan dan dua buah sekolah 
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kurang berkesan yang dikenalpasti berdasarkan maklumat Kementerian 

Pelajaran. . Data dianalisis menggunakan analisis deskriptif (min),  ujian-t 

dan korelasi Pearson. 

 

Dapatan kajian menunjukkan bahawa semua dimensi budaya sekolah  dalam 

Model Cavanagh diamalkan  oleh  kedua-dua jenis sekolah yang dikaji. 

Analisis ujian-t menunjukkan tiada perbezaan yang signifikan antara persepsi 

guru sekolah berkesan dan guru sekolah kurang berkesan terhadap budaya 

sekolah mereka dalam kesemua enam dimensi budaya sekolah yang dikaji. 

Analisis deskriptif juga menunjukkan budaya sekolah berkesan dan budaya 

sekolah kurang berkesan mempunyai persamaan tahap dalam lima dimensi 

budaya sekolah berdasarkan skor min kecuali budaya kepimpinan 

transformasi. Guru sekolah kurang berkesan mempersepsikan kepimpinan 

transformasi pengetua mereka pada tahap lebih tinggi berbanding guru di 

sekolah berkesan yang mempersepsikan kepimpinan transformasi pengetua 

mereka pada tahap sederhana.  Analisis data yang lebih rinci bagaimanapun  

menunjukkan terdapat perbezaan yang signifikan antara sekolah berkesan 

dan sekolah kurang berkesan dalam beberapa item kepimpinan transformasi  

iaitu dalam penekanan birokrasi dan peluang untuk guru bersuara. Manakala 

untuk dimensi kolaboratif dari segi membimbing rakan sejawat dan bagi 

dimensi kesejawatan, daripada segi membentuk pasukan kerja yang mantap 

di sekolah. Untuk item-item tersebut  catatan skor min sekolah berkesan 

lebih rendah secara signifikan berbanding dengan sekolah kurang berkesan.  

Analisis data bagi mencari perbezaan persepsi guru-guru di sekolah 

berkesan dan guru-guru di sekolah kurang berkesan terhadap budaya 
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kesejawatan daripada segi  memegang jawatan tertentu menunjukkan hanya 

di sekolah berkesan terdapat perbezaan yang signifikan antara guru 

memegang jawatan tertentu  dengan guru yang tidak, terhadap budaya 

kesejawatan. Skor min persepsi  guru memegang jawatan tertentu lebih 

rendah berbanding dengan yang tidak. Analisis data  korelasi Pearson pula 

menunjukkan terdapatnya hubungan yang signifikan dan negatif antara 

beban mengajar dengan persepsi guru terhadap budaya kepimpinan 

transformasi dan perkongsian matlamat di sekolah berkesan. Namun 

perkaitan ini tidak terdapat di sekolah kurang berkesan. 

 

 

Dapatan kajian ini membawa beberapa implikasi. Kajian ini menunjukkan 

bahawa walaupun tidak terdapat perbezaan yang signifikan daripada segi 

budaya sekolah berkesan dan kurang berkesan namun  terdapat perbezaan 

tertentu yang membawa implikasi kepada peranan pengetua sekolah 

masing-masing dan kepada penggunaan Model Cavanagh untuk kajian 

lanjutan berkaitan hal ini. Secara amnya pengetua sekolah berkesan 

dipersepsi hanya sederhana dalam amalan pimpinan transformasi, lebih 

pentingkan birokrasi dan lebih autokratik kerana kurang memberi peluang 

guru bersuara. Sekolah pula kurang memupuk budaya kesejawatan dan 

kurang  berkongsi matlamat dengan guru seperti dipersepsikan guru yang 

memegang jawatan tertentu. Pendekatan ini mungkin dianggap perlu untuk 

mempastikan kesinambungan dan penambahbaikan kecemerlangan 

sekolah berkesan. Bagaimanapun  pengetua sekolah berkesan perlu lebih 

peka kepada beban kerja guru dan sokongan bagi guru yang memegang 
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tanggungjawab tertentu. Pengetua sekolah kurang berkesan pula 

dipersepsi sebagai tinggi dalam amalan pimpinan transformasi walaupun 

prestasi akademik pelajarnya adalah rendah. Ini menunjukkan bahawa 

budaya pimpinan transformasi sahaja tidak menjamin kecemerlangan 

sekolah yang mempunyai pelajar yang sedia berprestasi rendah dalam 

akademik. Pengetua sekolah kurang berkesan yang dikaji  perlu lebih 

berpengetahuan  dan tegas dalam membimbing sekolah mereka ke arah 

kecemerlangan dan juga perlu lebih mencari bantuan pelbagai pihak untuk 

mengubah sekolah mereka ke arah kejayaan. Dapatan ini juga mempunyai 

implikasi terhadap penggunaan  Model Pembentukan Budaya Sekolah Ke 

Arah Penambahbaikan Sekolah Cavanagh (1997) untuk kajian lanjutan 

untuk mengenalpasti budaya sekolah yang berbeza tahap keberkesanan. 

Peranan pengetua sebagai pemimpin transformasi sahaja tidak mampu 

menjelaskan perbezaan budaya sekolah yang dikaji. Model ini perlu 

diubahsuai untuk mengkaji perbezaan budaya sekolah berkesan dan yang 

kurang berkesan supaya dapat membezakan budaya yang terbentuk dalam 

proses penambahbaikan sekolah tersebut, terutama dalam aspek peranan 

kepimpinan pengetua. 
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Abstract of thesis submitted to the Senate of Universiti Putra Malaysia in 

fulfillment of the requirement for the degree of Master of Science  

 

TEACHERS’ PERCEPTION TOWARDS SCHOOL CULTURE 

By  

HADIJAH BINTI ABU KASSIM 

September 2011 

 

Chair: Datin Dr. Sharifah Bt. Md. Nor, Phd 

Faculty: Fakulti Pengajian Pendidikan 

 

The objective of this study was to identify the culture of effective schools and less 

effective schools based on their teachers’ perceptions.  This study was done 

based on the assumption that all schools go through the process of school 

improvement in order to be more effective. The study used the School 

Improvement  Model Of School Culture by Cavanagh (1997)  which emphasizes 

on six dimensions of school culture in the improvement process: transformational 

leadership, emphasis on learning, teacher’s efficacy, sharing of information, 

collaboration and collegiality. 169 teachers were randomly selected as 

respondents of the study. The study involved two effective schools and two less 

effective schools which were identified by the Ministry of Education. Data were 

analysed by using descriptive analysis, t-test and Pearson correlation.  
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The findings of the study showed that both types schools practiced all the 

dimensions of the school culture found in Cavanagh’s model. The t-test analysis 

showed that   there was no significant difference in teachers’ perception towards 

their school culture for both types of schools in all the six dimensions of culture 

studied. Descriptive analysis on the other hand shows that while the mean scores 

for   five dimensions do not differ in both types of schools, the mean scores on 

teachers’ perceptions on the transformational leadership role of the principal  for 

effective schools was lower than that of less effective schools, obtaining moderate 

level mean scores while the less effective schools obtained high level mean 

scores. However, a more detailed analysis of the transformational leadership 

dimension found that  there were significant differences between the effective and 

less effective schools in two items in this dimension, which are the emphasis on 

bureaucracy, and the freedom for the teachers to voice out their opinions. Effective 

school teachers perceived their principals to be more bureaucratic and provided 

them less freedom to voice out their opinions. Likewise for the collaborative 

dimension in terms of guiding colleagues and for the collegiality dimension, in 

terms of forming a strong working team at the school, the mean score for effective 

schools is significantly lower compared to the less effective schools.  The data 

analysis for teacher’s perception based on  whether they hold a post or not in 

terms of collegiality, showed that only in the effective schools there was a 

significant difference between these groups of teachers in terms of collegiality. The 

mean scores for teachers holding posts   was lower compared to   those who were 

not. The Pearson Correlation analysis also showed that only in the effective 

schools studied there was a significant and negative relationship between 
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teachers’ teaching workload and their perception towards the principals’ 

transformational   leadership roles and the sharing of goals.  

 

The findings of the study suggest some implications that should be considered. 

This study shows that while generally there was no significant difference in 

teachers’ perceptions regarding their school culture in both types of schools 

studied, a closer analysis found some differences which have implications on the 

roles of the principals in the respective schools studied as well as the  towards the 

usage of  Cavanagh’s  Model for future study on this topic. Principals of effective 

schools were perceived by their teachers as a whole to be less transformative in 

their roles, and were more bureaucratic and autocratic as reflected by the lack of 

freedom for their teachers to voice their opinions, compared to less effective 

school teachers. There were also less collegiality and sharing of information as 

perceived by   teachers who held posts in the effective schools studied. Principals 

of effective schools may feel that a more autocratic and bureaucratic approach is 

needed to ensure continuity and improvements to their school effectiveness. 

Nevertheless, the effective school principal should be more sensitive towards 

teachers with heavy teaching workload as well as those holding posts by giving 

them more support and the freedom to voice their opinion to teachers as a whole. 

On the other hand the teachers of less effective schools have higher perceptions 

towards their principals’ transformational leadership roles even though the 

academic performance of their students is poor. This finding suggests that   

transformational leadership role of principals as found in Cavanagh’s model 

cannot fully explain the level of  school effectiveness especially in schools having 

students with low academic performance, The principals in the less effective 
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schools studied should be more knowledgeable and assertive in guiding their 

schools towards effectiveness. They should also find relevant partners   to help 

change their schools for the better.  The findings also have   implications on the 

application of   the School Improvement   Model of School Culture by Cavanagh 

(1997) for future studies. The  transformational leadership role of principals as 

found in Cavanagh’s model cannot fully explain the different culture found in 

effective and less effective schools studied.This model should be modified in order 

to capture the actual differences between the culture of effective  and less 

effective schools in the process of school improvement  specifically regarding the 

leadership role of the principals. 
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